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This thesis analyze the role the Deaf residential schools play in the development and 

maintenance of Deaf culture using a cross cultural cornparison of the Deaf and Native residential 

schools in Canada. In addition to the available literautre. interviews with former Deaf residential 

school students are used. 

Chapter One addresses the problem inherent in a "multiculturai" federalist country that works 

to hrther the liberal democratic ideal of "equality" and what this means in terms of Deaf identity. 

Chapter Two discusses the effects of the residential schools on "Deaf culture". Chapter Three 

compares and contrasts the Function of the Deaf and Native residential schools. In this chapter. the 

creation of Deaf culture in the residential schools is explored using Van Gennep and Turner's "Rite 

of Passage". In conclusion this thesis argues that the Deaf need to p l i  a more active role in both 

policy and decision making for the Deaf. This requires that Deaf culture be publicly recognized as 

a culture and not just a disability. 
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INTRODUCTION 

Currently within anthropological discourse there is 

a great deal of emphasis placed on the "positionality" 

(Sen, 1994) of the atithor. Positionality, simply put, 

means the perspective from which the author is viewing 

his or her research question, dat-a and acalysis. 

It is m y  belief that the positionality taken by 

myself as the author of this thesis is of extreme 

importance for several reasons . First , as a Deaf Canadian 

who attended a Deaf residential school £ r o m  t h e  years 

1 9 6 1  t c  1 9 7 1 ,  1 have first-hand experience wich t h e  

administration, curriculum, staff and many other issues 

surrounding the workings of the Deaf residential schools . 

Second, 1 have attended a hearing school for one year of 

junior high and throughout highschool as well as 

completing an undergraduate h igh  honours degree a t  a 

hearing University (Carleton University) . Third, 1 have 

worked in both a mainstrearn hearing school as an 

interpreter and a t each ing  assistant and a Deaf 

residential school as a houseparent. 

My extensive involvement in both the Deaf and the 

hearing community, my cornpetence in both American S i g n  



Language ( A S L )  and English, makes me one of the 

relatively few "Bi-Bisu. Bi-Bi means Bicultural-Bilingual 

and rêfers to someone who is linguistically and 

culturally Deaf and yet has also managed to integrate 

into the hearing society through both cornpetence in tne 

English langusge and th rough functional interaction with 

the hearing culture (Mason, 1993 ; Carver, 1989; and Lane, 

My identity as a Deaf canadian, b o t h  linguiçtically 

and culturally (not to mention physically), offers a 

unique perspective to the subject matter of this thesis. 

This is because  within the existing literature there are 

very few Canadian Deaf authors, with a few notable 

exceptions (see Carbin ,  1996; Carver, 1989; and Roots, 

1995), and therefore, much of the information available 

on Deaf cul~ure or Deaf residential schools is provided 

by the hearing. 

The problem is that the information that is largely 

provided by the hearing is used to in£luence policy and 

decisions made regarding the Deaf. Tt is necessary that 

the Deaf themselves play a more active role in 

formulating policy and making decisions regarding the 

Deaf in order to ensure that the choices made will 

benefit those they are meant to serve. In fact, until 



very recently, mast task forces addressing Deaf education 

placed no emphasis on including Deaf people in the 

decision making process and only promoted the use of P-Si, 

as far as it couid  be used to helc facilitate the 

acquisition of English. For example, the Saskatchewan 

Report of the Task Force of the Education of the Deaf in 

1989 States: 

Since the English language is essential to 
enabie success in the general society, acquis- 
ition of English language competence (vocal, 
visual, and written) to the maximum extent pos- 
sible, should be the focus in- the education of 
deaf students. ( 3 5 )  

However, more recently, those in decision making 

positions have come to recognize the necessity for bath 

a Deaf perspective and the need for Deaf participation in 

the formation of govemment policy pertaining to the 

Deaf, especially in terms of Deaf education (Roots, 1995; 

and Canâdian Association of the Deaf, 1990(b). 

The controversy surrounding the education of the 

Deaf in Canada has a familiar ring to it. By this I mean 

that over the past few decades most Canadians have become 

familiar wlth the issues and problems surrounding the 

Native residential schools in Canada. In the 1980's an 

extensive amount of media attention was drawn to the 

Native residential school system when a number of charges 

of sexual abuse were laid by the students against members 

of the Roman Catholic and Anglican Churches (Furniss, 
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1 9 9 5 3 .  Today, there is an abundance of literature from a 

variety of perspectives pertaining to virtually every 

issue surrounding the existence, the role of and the 

effects of the Native residential schools. Yet, in terms 

of the Geaf residential schools, little is known, 

published or heard. 

Recognition of the perspectives of those who will be 

directly affected by residential school policies is a key 

consideration in this thesis. Therefore, interviews have 

been conducted with thirteen people. Of the thirteen 

people interviewed nine are Deaf and former resid~nts of 

a Deaf residential school. Of the nine Deaf people 

interviewed, two w e r 2  also Abor ig ina l .  Of the four 

hearing people interviewed, three are former Deaf 

residential school professional staff members and the 

fourth is an Inuk survivor of a Native residential 

school. Deaf people were i~terviewed in favour of 

Aboriginal people because there is already an abundance 

of literature savailable on Aboriginal survivors of 

residential schools in Canada and 1 have drawn on this 

literature throughout this thesis. Kowever, there is very 

little information in the literature on former residents 

of Deaf residential schools. 

Interviews with Deaf people were conducted in ASL 
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it is the first (and in some cases the only)  

of the interviewees. In order to record these 

interviews video cameras were set up instead cf the usual 

audio tapes in order to record the signing. Interviews 

were conducted in a semi-structured format. A list of 

questions were àeveloped (see Appendix 1) to acc as a 

guide in the interviewing process but the questions were 

not fixed and rigid. If the conversation l ed  off in 

another direction it was allowed to go, as is the way 

with unstructured interviews. This methodology was chosen 

mainly because 1 saw it as the best way to attain 

specific information while at the same time leaving roon 

for the development of new knowledge (Mirchina and 

Richards, 1996) . 

This thesis will compare the residential schools for 

the Deaf with the residential schools for Natives in 

terms of the role they play in the formation of, and/or 

destruction of the cultural identity of the students who 

have attended them. Furthemore, sirnilarities in how 

these schools have acted as tools 

to assimilate both Native and 

attacking their cultural base at 

of the state to attempt 

Deaf peoples through 

various angles will be 

demonstrated. This thesis will compare the experiences of 

Deaf and Native residential schools in the format of a 

cross-cultural cornparison. 
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This thesis is comprised of three chapters. Chapter 

O n e  will aadress the problems inherent in a "multi- 

cultural", federalist c o u n t r y  that woxks to further t h e  

liberal democratic ideal of "equalityU to al1 citizens. 

This raises t h e  questiori: To what extent should one's 

identity in a particular cultural group publically 

macter? H o w  do or how should public institutions (such as 

s c h o o l s ,  h o s p i t a f s  and corporations) àeal with an 

individual's special needs chat a r i s e  from that perscn's 

membership in a particular cultural group? Next, this 

chapter will describe the methodology for a cross- 

cultural comparison of Deaf and Aboriginal. Finally, this 

chapter will define and discuss Deaf culture and 

laquage. 

Chapter Two will f irst look at the history of the 

Native resiàential schools, how and why they were formed 

and what they mean to Native people in terms of the 

effects on their culture. Next, t h e  Deaf residential 

schools will be- discussed through the history of t h e i r  

. development and their effects on "Deaf cultureu and how 

t h e s e  schools, the Deaf individual's family, community 

and society  as a whole influences and perpetuates the 

existence of t h e  Deaf culture. Chapter Two will then 

discuss the Deaf ident ity, using the interviews 

conducted, in terms of how the Deaf define themselves and 
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how the hearing professionals working with the Deaf 

define and perceive of the Deaf. Furthermore, the 

importance of the Deaf identity to the Aboriginal Deaf 

will be discussed. 

Chapter Three will compare and contrast the Deaf 

and Native residential schools using data gathered Doth 

from interviews w l t n  students from the Deaf residential 

schools and the available literature. This chapter will 

demonstrate that while there are many similarities in 

both the practice, purpose and methods of the two 

residentisl school systems, the effects of each in terms 

of their influences on both Deaf and Native "culture" 

have been significantly different. Chapter Three will 

then explore the creation of the Deaf culture within the 

residential schools through a theoretical analysis using 

Arnold Van Gennep and Victor Turner's "Rites of Passage" 

to understand tne Dea£ residential schools as first a 

lirninal place and later a place for the development of 

cornmunitas. Finally this chapter will discuss the current 

role of Deaf and Aboriginal cultures in a u~ulticultural 

Canada" . 

The conclusion of this thesis will not only 

summarize the arguments made but also make 

recomrnendatians for methods of developing more 
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cu l t l - i r a l l y - sens i t i ve  policies regarding the Deaf, f o r  

involving the Deaf in decis ion making roles and for the 

general empowerment of the Deaf popula t ion i n  Canada. It 

is hoped that this t h e s i s  will act t o  educate the 

educa tors ,  employers, doctors  and medical s t a f f ,  po l i cy  

makers, and pa ren t s  and farnily of the DPaf. These people 

must p u b l i c a l l y  recognize Deaf c u l t u r e  a s  a culture and 

not just a disability, otherwise the ignorance of o t h e r s  

w i l l  continue to deny the recognition of t he  Deaf 

i d e n t  i ty . 



CHAPTER 1 

One of t h e  most common misconceptions about the Deaf 

is that they are disabled members of the Hearing 

community. However, this is not by any means true. The 

Deaf do not perceive of themselves this way, instead they 

see thernselves Eor what they are - members of a unique 

culture of their own (Nash, 1981 and Lane, 1 9 9 2 ) .  

The word Deaf is spelled with a capital "Du instead 

of a small "dm because an important part of the Deaf 

culture is to know your own identity as a Deaf person. 

Deaf (or hearing, for that matter) people who spell Deaf 

with a small "dH indicate that they do not acknowledge 

their deainess as a part of their identity. The capital 

O is indicative of thê pride felt when one acknowledges 

tnis important part of their character (Lane, 1992). 

Srnall  "du deaf, on the other hand, refers rnainly to t h e  

medicalized description of hearing l o s s .  

In dealing with educational policy regarding the 

Deaf t h e r e  are many issues that are brought to the 

surface. Primarily, the distinctness of the Deaf 

community £rom any other "disabledu group makes thern a 

very special case for special needs educational policy. 

In fact, according to Roger Carver's 1989 study on the 
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litaracy of Deaf Canadians "rihere is a real question as 

to whether education of the deaf should be regarded as 

"special education" or "rninority education" ( 6 )  . Despite 

the general tendency of the general public to view the 

Deaf as disabled, the Deaf themselves commonly re ject 

this description. The Deaf community is very different, 

and very much separate from the Hearing community, but 

t h e  diiference is not in terms of ability but rather 

language, values, norms - that is, of culture. In fact, 

the "politically correctv usage of the t e r m  "hearing 

impairedu is conçidered offensive to many Deaf people who 

20 not perceive their deafness as a disability but as a 

cultural distinction. 

30th The Canadian Association of the Deaf and the 

Canadian Hard of Hearing Association have re j ected the 

term "heârino impairedu because it treats a l 1  Deaf people 

z s  one homogencus group without recognizing the cultural 

signif icance of Deafness (Roots, 1995 : 9 )  . Instead, the 

difference between the Deaf and the hearing as perceived 

by the Deaf is simply in lifestyle, as stated by Lane 

(1992) : 

Because there is a Deaf cornmunity with its 
own language and culture, there is a cultural 
£rame in which to be Deaf is not to be dis- 
abled; quite contrary, it is, as we have seen, 
an asset in Deaf culture to be Deaf in be- 
haviour, values, knowledge, and fluency in ASL 
(21). 



Many Deaf iridividuals recognize their difference from 

members of the Hearing cornmunity, but do not feel the 

difference is detrimencal to their lifestyle: 

Many have never known or would not remember 
what it is like to be able to hear . . .  '1 
don' t know what it is to be a hearing Ferson. 
I was born that way (deaf). 1 donft feel han- 
dicapped at al1 (Higgins, 1980:86). 

For these people, Deafness has simply become a major part 

of their identity; their identicy as different £ r o m  the 

Hearing culture. 

Furt hermore , the disabled rights movenent has , for 

the last quarter of this ceritury, been pushing toward the 

educational mainstreaming of al1 children. The governrnent 

is responding to this pressure because they believe that 

mainstreaming is much cheaper t h a n  running special 

schcols. Eowever, the manually Deaf are the only 

'ldisabledu group to fight against the "rnainstrearningu 

niovement. This is because the Deaf find the hearing 

schools restrictive and ineffective mainly because they 

remove the Deaf children £rom their cultural environment. 

The most cornmon studies of the Deaf community come 

£rom government surveys usually conducted by hearing 

people w i t h  little or no understanding of Deaf c u l t u r e .  

The current use  of government surveys and reports f a i l s  

to give an understanding of Deaf issues because the 
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surveys do not address the Deaf as a culture. In fact, it 

has been claimed that "not a single accurate or r e l i ab l e  

statistic on Deaf Canadians exists (Roots, 1 9 9 5 8 ) .  

This is further illustrated thrcugh surveys which lump 

the Deaf a n a  the blind together as though these two 

classifications were interchangeable (Carbin, 1996 : 477 )  . 

There is, therefore, a real need for information about 

the Deaf that takes arr emic perspective, that is f r a n  t n e  

perspective of the Deaf themselves. 

TEE Mm;TICULTUFU& ISSUE AND THE DEAF IN CANADA 

Federalism versus Na tionalism in Canada 

Who we are depends on our own individual rnodel of 

reality which is largely influericed by the broader 

context in which we live Our fives. This includes any 

groups that we associate ourselves with or use to d e f ï n e  

who we are including, but not limited to, nationality, 

religion, race àrïd language. Basically al1 those things 

that we use to construct our identity define who we are 

as an individual. However, in Canada, as in any country, 

there is a status quo that does not reflect t h e  values 

and beliefs of a large portion of society. This is 

because the status quo in any given society depends upon 

which i n t e r e s t  groups have the ïnost power and what t h e  





- 
14 

In Canada it is obvious that the currontly practised 

system does not adequately treat al1 groups within its 

population. A perfect example of this is the situation 

faced by the Aboriginal peoples ir, Canada - for example, 

the average age of death for Aboriginal people in Canada 

is more than thirty years younger than it is for the rest 

of Canada, t n e  level of education is significantly lower 

and access to resources a re  lirnited when cornpared to the 

Canadian population as a whole (Frideres, 1 9 8 8  : 1 4 0 )  . 

Therefore, one central question remains : How do  we, a s  a 

mu1  t i c u l  tural soc i e t y ,  b a l a n c e  the demands of minori ty 

groups  w i t h  the d e s i r e  of the central goverment t o  

promots  the i n t e r e s t s  of the m a j o r i  ty and consequently 

set  general  s t a n d a r d s  for  everyone? 

Canada is a federal state which daims to believe 

that if we have shared traditions, geography, or cornmon 

economic space then we can agree to share  a single state 

while retaining substantial degrees of sovereignty over 

matters essential to any Individual's mernbership within 

an ethnic o r  cultural group. As such, f ederalism seeks to 

reconcile the ethnic principle, according to which 

strangers wish to corne together to form a comrnunity of 

equals, by basing one's identity not on ethnicity but on 

citizenship (Taylor, 1994). A large part of the 

unwillingness of Canada to recognize the existence of its 
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various nations cornes f rom deeply rooted liberal 

democratic political ideal of emphasizing i~dividual 

rights a~ove collective rights. Feàeralism is naive in 

t h e  sense that it does not consider the wide range of 

historical and cultural experiences chat make up a nation 

and as a resuit, Canada has been unable îo deal with the 

"nationalist problern" with any success. For example, 

First Nations in Canada have had their citizenship 

imposed upon them under the auspices of federalist 

equality, however, most Aboriginal people see this as an 

oppressive measure - not in the spirit of equality. 

Federalists see the danger in Native self-government 

and a sovereign Quebec as giving them the power to 

recognize their right to exchde others in order to 

preserve their cultural ïntegrity as one would become 

defined not only as an individual but also as a rnember of 

a specific cultural group. The collective goals of most 

national movements violate the liberal mode1 which places 

individual rigbts above collective rights and sees the 

equal treatment of everyone as necessarily ignoring their 

membership and identification with certain oroups be it 

political, religious, cultural or ethnic. However, 

cultural survival is dependent on the recognition of 

collective rights as ascribed to ethnic groups. 

Otherwise, as argued by Taylor (1994:71), by invoking our 
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standards to judge al1 civilizations and cultures, "the 

politics of diiference can end up making everyone the 

same" . 

Within the Deaf community the simple example of 

rnajority rules is strongly f e l t .  The majority group (in 

this case, hearing) that make the rules, establish the 

factors of importance within the society. That 

majority within a socie ty  can speak and hear, 

is, if the 

it w i l l  be 

important for al1 members te e i t he r  speak and hear, or 

firid some other way of getting around this barrier. 

" M e m b e r s  of the Deaf cornmunity have been a dominated 

group. They have been repeatedly h e l d  up to the standard 

of the l a r g e r  world ana told thac they have not measured 

uptl (Higgins, 1 9 8 0  : 101) . 

At the same tirne it is  important not to assume that 

j u s t  because a given cultural group values its 

collectivity that this culture is therefore homogeneous. 

To assume homogeneity is to ignore the relationship 

. between the individual and the greater culture. Taylor 

(1994) criticizes sociologists as well as anthropologists 

for ignoring the role of the individual in society, and 

ignoring the importance of individual relationships in 

the formation of an individual's identity. 



Taylor's article "The Politics of Recognitionn 

(1994) focuses on the role of the individual and 

emphasizes the various factors that help to make up the 

individual's experience: 

And so the discourse of recognition has becorne 
farniliar to us, on two levels: Flrst, in the 
intimate sphere, where we understand the formation 
of identity and the self as  taking place in a 
continuing dialogue and struggle with significant 
others. And t h e n  in the public sphere, where a 
politics of equal recognition has corne co play a 
bigger and bigoer role. ( 3 7 )  

People, according to Taylor, define themselves by their 

social roles and way of being and this is not scrially 

derived but inwardly generated: "if some of the things 1 

value most are accessible to me only in relation to t h e  

person 1 love, t h e n  she becornes part of rny identity" (34) . 

So, if sorne of the things that Deaf people value are only 

accessible to them in relation to a particular 

institution L e .  residential scnooIs) t h e n  is it not  

also a part of their identity? 

community, communication is a key elernent in t h e  

construction and maintenance of cultural identity. The 

comrnon misconceptions of Sign Language as simply an 

ordered set of gestures with no real grammatical 

structure or cultural concepts works to further the 

misrepresentation of the Deaf community in the broader 

public sphere. In actuality, Sign Language is a complete 
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language and this medium of communication is an essential 

factor in the cultural identities of Deaf individuals. 

Tayf or (1990) describes nonrecognition or 

misrecognition as a "form of oppression. imprisoning 

someone in a f alse, distorted, and reduced mode of being4I 

( 2 5 )  . Misrecognition shows not j u s t  a lack of respect but 

also ic can inflict its victirns with seli-hatred. I agree 

wholéheartedly with Taylor when he says: "Due recognition 

is not just a courtesy we owe people. It is a vital 

human need . " ( 2 5 ) 

D e a f  people are often misrecognized. Instead of 

being recognized as a culture, as they def ine themselves, 

often the Deaf are defined as being "disabled". They are 

seen as lacking in some ability to function in the 

everyday world and so to treat them as uequalu, within 

the Canadian liberal dernocratic society, the àeafness 

becomes rnedicalized -its cultural attributes are ignored 

and as a result the Deaf ara not recognized as culturally 

distinct members of the Deaf cosmunity but as members of 

the culturally dominant group only suffering with some 

unfortunate condition. Despite this misconception, the 

Deaf do not see themselves as "disabledu (Higgins, 1980 

and Lane, 1996). The fact that the Deaf continue to 

insist that theirs is a cultural di£ ference and that they 
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are still identifieà as having a medical difference goes 

to demonstrate the l a c k  of political power that the Deaf 

community holas within Canada (Lane, 1995 and Foster, 

1996). 

As â result, the child who re jects  conventional 

society and embracîs Deaf culture, is rejecting 

"marginalized inclusion" (Doe, 1 9 8 8 : 4 )  and is choosing 

full inclusion in a rnarginalizeà group. Culturalizing 

Deafness moves the location of the problem to society and 

its inequities - it becomes a political issue. To 

medicalize deafness places the power in the hands of 

hearing doctors and audiologists. In fact, according to 

the Canadian Association of the Deaf: 

Deaf people have virtually no présence in 
the policy-making and decision-making arena 
of Canada: even where they do have a presence, 
such as in Government Advisory Councils, it 
is a voluntary and frankly powerless presonce 
- -  powerless not only in that they are usually 
but one deaf representative amongst fifteen or 
more hearing representatives, but also in that 
such Councils realistically have little clout. 
( 1 9 9 5 : 5 2 ) .  

The Nationalist P r o b l e m  in Canada 

In social science the ideological reasoning of 

nationalism has been pushed aside and within sociology 

the studies of nationalism have emphasized it as an 
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ideologicai construction of reality (Berger and Luckrnann, 

19661 . In modern nationalism emphasis is placed rnainly on 

religious intensity and quality and yet this is not 

always a central factor of identity for every nation. 

Kapf erer (1989) States that concentrating on the argument 

of nationalist ideology and the structure of nationalist 

reasoning leads to an understanding of the direction and 

force of nationalism. 

According to Purvis ( 1 9 9 5 )  , the nation is def ined by 

nationalisrn, and nationalism is t h e  drive for individual 

statehood. This leaves social theory unable to cape with 

claims to nationhood that don't aim at the establishment 

of nationstates as can be evidenced in the work of 

Gellner (1983) and Giddens (1991). 

According to Gellner (1983) al1 peopfes must live in 

social units defined by a shared culture as cultural 

pluralisrn is no longer viable and so nationalism arises 

as a response. This nationaiiçm, as Gellner seeç it, is 

the end process of historical evolution (Purvis, 1995) . 

Furtherrnore, Gellner (1983) daims that if nations are to 

remain functioning in the contemporary world, they must 

aim toward t h e  achievement O£ independent statehood. 

Gellner argues that the European-style nationstate is the 

only mode1 capable of sustaining the cultural uniqueness 
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of peoples w h o  feei they have a distinct identity that 

they want to preserve (Purvis, 1995) . 

First Nations peoples in Canada have a unique 

cultural identity under a different political climate and 

diiferent definitions of nationalism than which they 

themselves have internalized thrcughout their history. 

The Eurocentric attitude of Gellner, and othcrs that 

follow his line of thinking (ie. Giddens - w h o  only 

acknowledges nations that have been a product of 

nationstate formation) are faulty in their assurnpcion 

that state and nation are inseparable. Gellner is 

adhering to a form of modernization theory when he 

inaccurately asserts that in order to gain recogniticn as 

a nation that nation must follow the same steps as the 

European nation-states once did. In the case of First 

Nations peoples in Canada (or any other part of the world 

for that matter), the nation was preexisting before 

academic theories and definitions of what is and what is 

not a nation arose. 

Denial  of a Nationstate to Aboriginal Peoples  in Canada 

Historically Canada attempted to assimilate al1 its 

citizens into the dominant culture. Initially this was 
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done through racist immigration plicies and the Indian 

Act (discusseà more in Chapter Two) . With the repetitive 

failure of various assimilation programs, Canada still 

remains a far cry £rom a homogenized nation. In regards 

to First Nations peoples, the failure to assimilate led 

the government of Canada to simply refuse to acknowledge 

First Nations as nations. Despite the fact that First 

Nations people are not just an "ethnic groupu, repeatedly 

cal1 for a "multi-nationalism" in Canada, and constantly 

express their wish to negotiate on a nation-to-nation 

basis, Canada does not give treaties with First Nations 

peoples the same status as international treaties. 

The focus on land ownership in the "First Nations- 

Nation of Canadau discourse has been predorninant but it 

is far from being the o n l y  important issue in addressing 

the recognition of First Nations, as stated by Dyck 

Indigenous communities are not, then, simply agare- 
gates of separate individuals belonging to a 
category,bÙt rather distinct groups that are usually 
associated with particular territorial bases. Indeed 
the attachent of Indigenous peoples to particular 
lacalities is one of their most notable and 
politically significant features, whereas . . .  
identification of self with locality is anathema 
to the logic of modern political economy (7) . 

This control cannot be successful. Canada, not for 

a lack of trying, cannot make First Nations disappear. 



The objective of my rhesis will be to reveal the similarities in the practices 

of both residential schools for the Deaf and Native residential schools. It is hoped 

that by revealing the similarities in the structures of both types of residential 

schools it will be demonstrated that the problem is not limited to individual cases 

but rather is an epidemic inherent in the very system of residential schools. 

Secondary research was conducted in the areas of both Native and Ceaf 

residential schoois. One interesting point that has surfaced is that while there is 

a vast Iiterature available on virtually every aspect of Native residential schools, 

this is not the case with residential schools for the Deaf. Therefore, 1 easily 

managed to collect a lot of information on Native residential schools but the 

search for relevant information on Deaf residential schoois was far more 

challenging. iMost of the information available on the Deaf residential schools is 

very recent as it is a problem that has only very recently been addressed. 

Selectin; a research methodology for any sociological study can itself be 

a difficult task. A fairly wide variety of methods have been developed that aim 

at providing researchers with a format to facilitate the collection of data. When 

it came to deciding how to best understand the experiences of Deaf students in the 

residential schools it was important to take into consideration the needs and 



co~straints of the subjecr matter. 

Cleariy traditional quantitative research methods are not a suitable 

approach. Fint  and foremost, an analysis of an existing data sets was not possible 

because this research area is as of yet largely unexplored in sociological 

literature. Therefore. any quantitative data set would have to be obtained soleiy 

through me. Such a project is beyond the scope of any  mast ter's thesis. 

Much of the data used for analysis in this thesis cornes from interviews 

with Deaf and Aboriginal peoples. Generally there are two types of interviews in 

anthropological research. The first is a highly strucnired interview in which the 

questions are read to the respondent with little room for diversion or probing. The 

second is semi-strucnired or unstructured interviews. This research rnethod is 

more open to exploration and elaboration. Rather than seeking brief finite answers 

the questions are read in a marner rhat allows the interviewer greater freedom to 

explore questions in detaii. 

Unstructured interviews can be conducted in group format (focus groups) 

or on an individuaI basis. In an unstructured or semi-structured interview with an 

individual, there is hirther negotiation of knowledge that is allowed to develop 

without being confiiled to the strict boundaries imposed in a strucnired interview. 
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Furthemore, since conductins interviews is expensive and time 

consuming , especially for Deaf interviewers, semi-structured interviews are most 

frequently done in research projects with a small sample size. For these reasons 

semi-stmctured interviews were chosen as the most suitable research method for 

this study. 

This is nor to Say that semi-structured interviews are problem free. There 

are several disadvantages to personal interviews. First, they are time-consuming. 

As a Deaf interviewer, the interview process involved a significant anmunt of 

sign langage. Thus the process of transcription involved watching a videotape 

of the interview and recording on paper what was signed. This was not simply 

recording word for word either - it was translating one language into another. 

Anorher pitfall of the interview process in general was obtaining access to 

respondents. Travelling costs, applications to research agencies and making 

connections were al1 a part of the process. But there was an additional problem 

that was very panicular to this project. The anthropologicai ethical guidelines 

. suggest that interviews be conducted with people that the researcher does not 

know personally. However, since 1 am a member of the Deaf cornrnunity, a small 

and close-knit group, it was very difficult for me to find Deaf people that 1 did 

not know. This required much searching and networking through both hearing and 

Deaf people that 1 do know. 
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Obtaining the interview with the former Native residential school student 

was another difficult task. 1 wrote a letter to several Aboriginal organizations 

locally and out of province requestinj interviews with individuals who had 

attended one of the residential schools. 1 only had one response. Furthermore, 

while 1 received several referrals. none of them responded. 

According to ~ ichr ina  and Richards (1996) the researcher must not 

divorce him or herself Rom the individuals nor the reality or realities being 

studied. This method of distance is not desirable as biases are uncontrollable and 

in order to achieve maximum effectiveness, the researcher must tear down their 

own mental structure or initial understanding through a negotiation with 

individuals. This is because reality cannot be known objectively but must be 

undersrood and panicipated in inter-subjectively as truth itself varies with tirne, 

the individual participants and die individual researcher. 

During an interview, people: 

interact in relation to each other and recipro- 
cally influence each other. The questions and 
statements of one person can cause the other 
to reflect on and analyze issues in new ways 
(Michrina and Richards, 1996 :20). 

Therefore, unstructured interviews aliow the issues to develop through rnutual 



participation and negotiation by the researcher and the interviewee. This method 

aids the researcher because those being interviewed are engaged in every stage 

of the knowlcdge formulation and data collection. This involvement of research 

subjects is also favourable in that it assists in the alleviation of power strucnires 

between the researcher and research participants as their role is key in the 

formulation of knowledge. 

For the purposes of this thesis, 1 interviewed a total of thirteen people. Of 

the thirteen people, nine were former residents of Deaf residential schcols (two 

of those were Aboriginal), one was a former resident of a Native residential 

school. and three were former hearing staff of Deaf residential schools. Al1 of the 

people interviewed were Canadian. 

I will also be taking a phenomenological approach as 1 will be relying 

heavily on my own experiences and knowledge of Deaf culture. Because I have 

had my own set of experiences with Deaf residential schools which have 

unavoidably played a large role in the constmction of my own perceptions on the 

. subject matter of this thesis, the interviews conducted with other former students 

of Deaf residential schools serve the important task of acting as a check against 

my own biases. 

One important theoretical consideration in which to situate rny thesis is the 
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theory of strucniral violence as described by Johann Galning (1990). Galtung 

describes structural violence as repression and exploitation. This violence arises 

as a symptom of political structures. be it capitalist or socialist. This violence has 

a special type of destructive power, exercised by penons or by strucnire, over 

persons or things (or both). by inflicting "bads" or denying "goods". This idea 

of "structural violence" provides a sood conceptual framework whereby the 

systematic oppression in al1 its various forms that occurs within residential 

schools of any kind rnay be studied. 

The method of cross-cultural comparison is one of the most valuable 

heuristic tools available to anthropology and yet the current trend of post-modern 

critique within the social sciences has focused much of its condemnation on this 

panicular method. However, cultures are not closed systems, they are mutually 

influenced, developed and changed by each other and are becoming more so in 

this age of increasinj globalization. Therefore. it may be argued that cross- 

cultural studies, instead of becoming obsolete, are in fact more valid today than 

ever before. 

What is Deaf Culture? 

In order to understand Deaf culture we must first have a defuiition of 

culture itself. Clifford Geertz (1973) defines culture as: 



The concept of culture 1 espouse.. . is essentially 
a semiotic one. Believing, with Max Weber. that 
man is an animal suspended in webs of significance 
he hirnself has spun. 1 take culture to be those 
webs, and the analysis of it to be therefore no; 
an experirnental science in search of law but an 
interpretive one in search of meaning ( 5 ) .  

1 have chosen Geertz' definition because he emphasizes the importance of 

interpretation and meaning to the individual within the culture. While the Deaf 

and the hearing may !ive side by side giving the illusion of belonging to the same 

community or culture, Ianguage, experiences, and lived realities separate the two 

in a way that only be accounted for by seeing them as two separate c:l!tures. 

In studying the social forces within a community (which is whac the Deaf 

refer to their culture as: the Deaf cornmunity), or between comunit ies ,  it is 

important to remember the effect of the individual. Both Geertz (1973 and 1983) 

and earlier, Georg Simmel (1949) wrote extensively on this topic. Their interests 

are in the belonging that the individual feels as a member of a particular 

community, and also the effect of the community on the individual. Sirnmel 

States that: "individuality ... tends to be defined by the extent to which one 

. approximates a social type" (in Wolff, 1965: 119). That is, the individual is 

defined in terms of the extent that hefshe can conform to the traditions of his/her 

community or culture. 

Culture is based on similarities between individuals. People who choose 
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not to. or cannot, conform to these necessary qualifications are excluded from the 

eroup. Since the Deaf do not conform to the "qualifications" of Hearin, 
C 0 culture 

(i.e. shared language) they are to a very large extent, excluded. According to 

Roots (1995) " biological inheritance" is the Deaf person's "single most important 

factor influencing his/her socialization" (2 1). The social and political s ta tu  of 

Deafness has increased recently because of identity as a culturally Deaf people but 

Elshtain (1993) questions to what extent this can be profitably pursued. 

Therefore, a Deaf person is a member of the Deaf commumry and 

although this comrnunity exists within the larger hearing community , the 

boundaries surrounding the Deaf community are strong and specific. Due to the 

tremendous oppression that the rnembers of the Deaf cornrnunity face from the 

Hearing culture (and also within the Deaf community itself), some Deaf members 

have difficulty recognizing their identity as separate from the Hearing culture. 

Instead, they feel like inferior members of the Hearing community. Others use 

technology and special services to hinction within the hearing environment. 

Any cornmunity is based on a simple concept. That is, each member of 

the cornrnunity shares with the other members some form of commonality. "Since 

sociability in its pure form has no ulterior end, no content. and no result outside 

itself, it is oriented completely about personalities" (Simmel, 1949 : 1%). 
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The Deaf community is held together by the members' cornmon interests 

and concerns. From this community. the mernbers gain their identity as a Deaf 

individual. "Mernbers of the Deaf cornmunity identib with fellow members. They 

give their allegiance to the Deaf community " (Higgins, 1980: 10 1). Because the 

Deaf community is relatively small, the comection between its members is very 

strong. As stated by Wolff (1965): "The narrower the group, the less 

individuality its members have, but the more distinct the group itsrlf is" (15). 

Similar rules established within the Deaf cornrnunity fonn this link between its 

members across Canada. These ties begin in the residential schools for the Deaf, 

where members cultivate their belonging to each other, and provide support for 

each other. This comrnon foundation establishes the comrnunity and identity for 

its members. 

Despite the comfon that seems to exist in the Deaf community for its 

members, the fact chat the Deaf community must maintain itself within the larger 

hearing cornmunity who usually rnake up their doctors, teachers, ernployers/ees 

and even their families creates a constant source of frustration and feelings of 

. domination. The communication barrier which exists between the hearing and the 

Deaf can cause difficulties in interaction, while the pressure from the larger 

hearing community can cause the Deaf to feel inferior. This situation often causes 

the Deaf cornrnunity to become even tighter. 
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felt as a result of the communication barrier between the 

hearing cornmunity can take many forms. The Deaf 

cornmunity is often left feeling inadequate within the hearing community, as 

stated by Higgins (1980): 

Mernbers (of the Deaf community) have grown up and 
still live within a Hearing world. They cannot 
easily forget the ovenvhelming importance that 
their Hearing parents and teachers gave to speech 
and lip reading. Nor can they overlook the signif- 
icance of speech and hearing in a hearing world 
(101). 

The Deaf culture within the Hearing culture is at a disadvantage. With hearing 

and speech as such integral parts of the Hearing culture in which the Deaf 

cornmunity resides, little is done to facilitate the lifestyle of the Deaf (Carver, 

1989 and Marschark, 1997). The Deaf often must learn to function within the 

Hearing community without any help . 

In order to be accepted by the Deaf culture, it is necessary to confom to 

what is accepted as proper behavior and attitudes. Usually only the profoundly 

Deaf are accepted in the Deaf community. The two communities should therefore 

. not be defined in ternis of ability and disability, but by theidifferences and uniqueness: 

If we respect the right of people in other cultures.. . 
to have their own constitutive rules, which may differ 
from ours .. .then we must recognize that the Deafness 
of which 1 speak is not a disability but rather a diK- 
erent way of being (Lane, 1992:21). 

S till, due to the size difference between these communities, the Hearing culture 



stili remains ignorant and insensitive to the needs of the Deaf. 

The oppression of the Hearing cornmunity becomes a pan of rhe Deaf 

person's identity. From the Deaf residential schools, where al1 positions of power 

were held by Hearing people, the Deaf learn to resent members of the Hearing 

community. In their own community, they tend to form systerns of hierarchy 

which depend on Deaf leadership. In this way, the oppressive forces of the 

Hearing community play a part in the identity established within the Deaf 

community (Lane, 1992 : 22). 

Within the last fifty years, Deaf culture in North America has dynarnically 

been developing itself. Prior to the twentieth-cenniry it is quite fair to Say that 

there was not really a Deaf culture. A culture entails more than just the existence 

of a group of people. as mentioned there needs to be a sense of community, 

noms,  and values. In other words, the difference between a Deaf person of the 

19th cenniry and an active Deaf person of the 20th century is that the latter has 

a cohon - they belong.to a culture. 

This is exuemely important for al1 people. The need to identiQ oneself 

with a culture is practically a universal trait. However. for Deaf people this takes 

on a new significance because without active membership in a Deaf cornmunity 

they experience not only social isolation but communicative isolation. 



LANGUAGE A i i  DEAF CULTURE 

Having no written record of a First Nation's history, anthropologists must 

rely on oral traditions of the present to "reconstruct" the past. In the wider 

political sphere oral traditions are often ignored or dismissed because of Our own 

scientific bias of what is "ernpirical evidence". This creates a huge problem in 

translating cultural values and beliefs because by ignoring the nation's own form 

of recorded history the anthropologist is laying a value on the meaning of the 

"other's" conception of reality. This is a similar issue for the Deaf. Since Sign 

Language is a three-dimensional language it is difficult if not impossible to record 

its products in writing. 

Simmel (1949) explains that: "contact, exchange, and speech.. .are die 

whole meaning and content of the social processes" (158). The term 'speech' 

should be replaced with the terrn 'communication', to hirther acknowledge the 

Deaf to identify as a culture. Although speech is not a part of the Deaf culture, 

communication, in the form of American Sign Language (ASL) or any other form 

. of Sign Language, is the foundation of the Deaf community. According to 

Kamapeii (1980), a Deaf person: 

If you want to change ASL or take ASL away 
from the person, you are trying ta take his 
or her identity away. 1 believe "my language 
is me". To reject a language is to reject the 
person herself or himself. Thus to reject ASL 
is to reject the deaf person (1 1 1-1 12). 
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Because S i g  is a three-dimensional language it is not written. Many researchers 

have tried to develop a written version of Sign but have not been successful (e-g. 

Sacks, 1989 and Stokoe, 1980). Sacks (1989) claims that in developing a written 

form of Sign, the Deaf community and culture will be enhanced, however, others 

( c g .  Roots, 1995) have argued that the absence of a written language has actually 

served to reinforce and strengthen the Deaf community because in order to 

cornmunicate the Deaf must meet face to face which increases interaction and thus 

keeps the Deaf community social. 

Despite clairns that Sign is not a "real" language, linguists have 

determined that Sign language's grarnrnar, syntax. and semantics make it 

officially a "complete and distinct language which is articulated in space and 

time" (Kyle and Woll 1985; Stokoe, 1960: Klima and Bellugi, 1979). An 

individual who knows ASL can cornmunicate through sign language very easily 

with almost anyone who also knows sign language around the world despite the 

different dialects. The languages from location to location are not the same arnong 

Deaf people world wide but they are similar enough to form a bond and a basis 

for communication. This fonn of communication is unique among the various 

languages in the world which for the most part often do not cross language 

boundaries. Spoken languages are therefore lirnited within their barriers. For a 

Deaf individual in one area of the world there are no barriers to communication 

with other Deaf communities due to the similarity between their languages. 
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Within the Deaf culture physical contact as a form of communication is 

very important. To get a person's attention, a form of physical contact is often 

used, whereas in the Hearing culture members would use a fom of sound. When 

sound is removed as a viabIe f o m  of communication, this contact becomes 

crucial. "Deaf people frequently hug on meeting and invariably hue on paning - 

- real hugs! " (Lane, 19% 18). The concept of 'real hugs' is used to differentiate 

the contact between the Deaf and the Hearing. Hearing people. too, hug each 

other, but often their contact is fleeting andlor insincere. for this hugging is not 

the same form of expression that it is for the Deaf. Also the Deaf rely on touch 

to get a person's attention. This is done by a light tap to the shoulder, foreann 

or the thigh depending on the position and height of the person - the face and 

back, (which may be acceptable in Hearing culture) are never touched to get 

attention. this is considered very rude and disrespectfu1. Likewise, if at a 

distance, a Deaf person may stamp their feet or bang a table creating a vibration 

to get another Deaf person's attention, something that may be seen as rude to a 

hearing person. 

As can now be ascertained. the majority of Deaf people do not learn to 

communicate very effectively through speech because they cannot hear and so 

they cannot conceptualize the sound which is necessary to speak. With the loss 

of the sense of hearing, the visual sense becomes more articulated and is relied 

upon to a much greater degree than in a hearing person. But for the few Deaf 
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people that do know how to speak there is a strict code of conduct. For exarnple, 

a speaking Deaf person must never tell other Deaf people that they can speak 

unless they are asked and if asked they MUST tell the tmth, this is to avoid 

creating a condescending relationship between the speaker and the nonspeaker. 

Furthemore, if a speaking Deaf person is conversing with a Hearing person and 

a Deaf nonspeaker joins the conversation the speakinz Deaf person must turn off 

their voice unless given permission to use it by die nonspeaking Deaf person. If 

a Deaf person can speak, they are placed at an-advantage within the Hearing 

community, as stated by Higgins (1980): 

Speaking.. . is highly valued within the Hearing 
world. It helps one navigate among the Hearing. 
It is an extra tool that some members of the 
Deaf community possess (93-4). 



The community of the Deaf and of the hearing provide a foundation for 

the identity development of their members. However, the hard of hearing are an 

often ignored group, not fully belonging to either group. The hard of hearing do 

not have the characteristics that would allow them to be rnembers of one 

community or  the other (Higgins, 1980:83). As Simmel (1949) suggests, it is the 

similarity between individuals which pulls them together to form such groups, and 

within such groups there is general conformity. For this reason, not only are the 

Deaf at a disadvantage in the hearing community, but the hard of hearing, too, 

are excluded. 

The hard of hearing do not have profound hearing loss, and therefore they 

often cannot identify themselves within the Deaf community. This is also true of 

many people who were not born deaf but became deaf at some later point in their 

life (late deafness). One of the people 1 interviewed had "late deafness" and in 

describing his experience and interactions with other Deaf people he stated: 

. ..I cornmunicate with a few Deaf people sornetimes 
but 1 don't get along with some of them. 1 com- 
municate and understand a lot but 1 am always 
learning more. When my communication is compatible, 
it is good.. .When 1 see a group of Deaf people that 
1 don? fit in with because 1 can't understand 
their way of communicating, I just leave them alone. 
Sometimes 1 find some Deaf people are very repetitive 
and boring and so 1 look for another group of people 
to hang around with. 



Often the hard of hearing 

Deaf community because 

and those with late 

most Deaf people 
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deafness are not accepted in the 

feel intirnidated by their partial 

beloneing to the hearing world (i.e. they can speak and they usually do not know 

sign langage). While the hard of hearing can hnction well enough within the 

hearing cornrnunity to be denied acceprance into the Deaf cornmunity, they also 

cannot hear adequately enough to be fully accepted by the hearing cornmunity. 

As a result, these individuals often tee1 some aspect of their self-identity is 

missing. Any strong difference between an individual and the community will 

tend to provide a basis for the individual's exclusion from the community and so 

the Hard of Hearing as well as those with late deafness find themselves neither 

a part of the Hearing culture nor the Deaf - they constitute a form of 

" subculnire" . 

BARRIERS BETIVXEN THE DEAI? AND THE HEARGVG 

To hnction within the Hearing comrnunity , the Deaf must often rely on 

services and technology to allow for a free flow of communication between these 

two worlds. In this way, the Deaf can be a part of the hearing world. However, 

sometimes the stress from trying to adapt to a hearing world, and the 'nuisance' 

that living in this community creates for the Deaf, drives the Deaf rnembers into 

depression about their situation. Higgins (1980) provides an example of this: 



several Deaf (people) explained that if they couid 
hear they could obtain a better job. They would have 
an oppominity to be prornoted to foremen or, in one 
specific case, become a manager in a brother's 
business. But foremen and managers must use the 
telephone. Easy communication is assumed to be 
necessary for such jobs (87). 

These Deaf individuals are aware of the limits set for them by the hearing 

cornmunity. Today, telephones and other forms of technology are offered to the 

Deaf community to allow for easy communication with the hearing and Deaf 

cornrnunities . 

As indicated by a recent study (Vlug, 19952-3), when it concerns the 

Deaf, priorities are often focused on the increasing availability and quality of 

services and technologies now available for the Deaf to help them to function 

within the hearing culture. Among these technologies are closed captions for 

television programming, teletypewriter machine for the Deaf (TTY) or message 

relay service (MRS), and phone, alarm and doorbell flashers. But do these 

services and devices force the Deaf cornmunity to accept second class 

rnembership within the Hearing cornmunity, or are they simple items of 

. convenience designed to allow independence within the larger hearing cornmunity, 

while still maintaining their Deaf identity and culture? 

Another form of assistance cornes from the service of the interpreters. 

These people allow for the translation of the hearing society to be described in 



the words of the Deaf language. 

Sign language interpreters are out in the open now 
at meetings. in the courts, in hospitals, and 
wherever members of the Deaf cornmunity need their 
services (Higgins, 1980: 102). 

Currently interpreters are also being used in schools and at academic conferences. 

Sometimes, the Deaf choose to use a hearing aid to allow them to have partial 

access to the hearing culture. Often, though, this aid is not treated as necessary 

at al1 times: 

Many choose not to use a hearing aid, even though 
they would benefit from it. Others use one at work 
when they must interact with hearing people, but 
take their aid off when rhey corne home (Higgins, 
1980:90). 

Each of these conveniences are available for the Deaf to use when they feel they 

are necessary, or when they would feel more comfonable using h e m  within the 

hearing environment. 

However, these conveniences are not a part of the Deaf identity. Even 

when they are using these services and technological instruments, the members 

. of the Deaf cornmunity are not adopting the hearing culture. Instead, they are still 

very strongly members of the Deaf culture. 

When wearing a hearing aid, a Deaf person still identifies with the Deaf 

culture, and is still Deaf. This fact doesn't change because the person is able to 



knction within the hearing cornmunity. The two comrnunities do not combine. 

Although members of the two communities may iive together, they will always 

exist with separate identities. These separate identities provide the basis for the 

establishment of the Deaf comrnunity as a separate eiement from the hearing 

comrnunity . 

It is my opinion that the recent ernergence of many technoIogies that allow 

more accessibility of information to Deaf people will aid in breaking down the 

barrier Deaf people are faced with when trying to obtain information.' 1 believe 

that this will positively affect the current transition that Deaf people make from 

the residential schools to their position within the hearing world because as the 

technology increases so will education. However, this is not to Say that 

rechnology is sufficient to replace the much needed education as the Iimits are still 

defined by the hearing cornrnunity. Only those areas that the hearing cornrnunity 

find to be of particular importance will be improved to suit the Deaf. 

l Some of these t e c h n o l o g i e s  are not so recent. As e a r l y  as 
t h e  l a t e  1880's the Deaf were printing their own newspapers in 
order  t o  communicate with each other relevant e v e n t s  that were 
occurring within the Deaf comrnunity. It is believed t h a t  these 
newspapers  were instrumental i n  the development of the Deaf culture 
(see H a l l e r ,  1 9 9 3 )  . 



CHAPTER 2 

NATIVE WSIDENTIAL SCHOOLS 

Background 

Smith (1995) outlines -the distinction between residential schooIs and 

industrial schoo1s. Industrial schools were located off the reserve 

instead of on the reserve as the residential schools were. In an industrial school 

Native students were taught [rades and crafts, education was oniy a supplement 

to this. Furthermore, treaty obligations promised the providence of residential 

schools. For example, Treaty Number 6 stated: 

And hrther, Her Majesty agrees to maintain schools 
for instruction in such reserves hereby made, as to 
Her Government of the Dominion for Canada may seem 
advisable, whenever the Indians of the reserves 
shall desire it (in Frideres and Reeves, 1993:41). 

While the two types of schools were well defined and clearly distinjuished at the 

end of the 19th century by missions and govenunent, the distinction in later times 

in Canada became blurred in both administration and policy so that today what 

. we refer to as residential schools incorporates aspects of both (Smith, 1995; 40). 

For the purposes of this paper I will be referring to the schools as they are 

commonly referred to now - residential schools. 

There is sorne conflict in the literature over how the residential schook 
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originated (Smith, n.d. ; Frideres, 1983 ; Friesen, 1983: and Satzewich and 

Wotherspoon, 1993). Many missionaries from various c hurches accept credit 

however. based on archival research conducted by Derek Smith (n-d.). Davin's 

1879 report (only three years after the consolidation of the Indian Act) entitled 

"Report on Industrial Schools for Indians and Half-Breeds" was the founding 

document which " specified the terms within which industrial schools Functioned 

for almost a century" (Smith, n-d.:  3). Nicholas Davin was a joumalist and a 

lawyer who was commissioned by the federal goverment to investigate the 

American Indian industrial boarding schools which were a part of Presidenr 

Grant's 1869 policy of " aggressive civilizarion" . which 

envisioned the consolidation of Indian tribes 
ont0 reserves, the aboiishrnent of tribal 
society and traditions, and the permanent 
settlement of individuals in their own homes 
and on iheir own tracts of land (Furniss, 1995: 
35). 

It was Davin who recomcnded thar the Canadian povernment help to establish 

three church-mn industrial boarding schools (Bull, 199 1 ; and Titley, 1986). It 

was finally decided that the residential schools were to be provincially run - 

usually by missionaries who placed less emphasis on education than they did 

religion. 

In order to get Native children to attend the residential schools many 

coercive measures were used (Mallea, 1989; and Sealey, 1980). After losing 

control of their land, Native people had become largely dependent on the federal 
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eovemment for their survival. The state of abject poverty in which they were 
CI 

living created a situation whereby many could not afford to feed or cloth their 

children. Residential schools provided Native children with food and clothing and 

thus presented itself as an attractive alternative. Furthemore, as maintained by 

Miller (1989). niany Native peoples willingly sent their children to residential 

schools in the hopes that they would learn the skills necessary to survive in the 

changing world (Miller, 1989). As further incentive. the church would reward 

parents who sent their children to residential schools with tea and sugar (Sealey, 

1980). Coercive acts increased in intensity in areas where the traditio~~ai way of 

iife remained, as in these areas langage, the traditional education system, and 

religion rernained also. It was in these areas that the residentia! schools became 

the focal point of conversion (Sealey, 1980). 

Smith (n.d.), borrowing from Tobias (1976), outlines three major stages 

in governrnent policy in reference to Aboriginal Canadians. In the first stage, al1 

governrnent responsibility for Aboriginal peoples fell under the Royal 

Proclamation of 1763 which treated Aboriginal people as separate and sovereign 

- nations under the protection of the British crown (if only in policy). In the second 

stage, from 18 15- 1900, there was a promotion of policies for the "civilization" 

of Aboriginal peoples. The third stage, from 1900 on, al1 policy was directed 

to wards assimilation. 
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My research and the information gathered to date has shown that the 

residential schools for both the Deaf and Aboriginal have historically served as 

vehicles for the assimilation of Aboriginal and the Deaf inro rhe dominant white, 

hearing culture. The result of being educated in a residential school, it was 

hoped, was to produce Aboriginal who were "almost like white people" or Deaf 

people who were "almost like hearing people". By doing this, it was hoped, both 

Aboriginal people and Deaf people could live and function within the dominant 

culture, hardly noticed. This is not only incompatible with the multi-culturaiism 

myth within Canada but it also prorects people from having to deai with the 

"other" in their own backyard. 

The Indian Act 

The Indian Act was first created in 1850. Within this Act. the first 

definition of "Indian" was created: 

First - AI1 persons of Indian blood, reputed to belong 
to the particular Body or Tribe of Indians interested 
in such lands and their descendants; 
Secondly - Ali persons intermarried with any such 
lndians and residing amongst hem,  and the descendants 
of al1 such persons; 
Thirdly - Al1 persons residing arnong such Indians, 
whose parents on either side were or are Indian of 
such Body or Tribe, or  entitled to be considered 
as such; and 
Fourthly - Al1 persons adopted in infancy by any 
such Indians, and residing in the village or upon 
the lands of such Tribe or Body of Indians and 
their descendants (Frideres, 1988: 27). 
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This definition may have been considered acceptable to rnost people, however, 

in 1851, the Indian Act was arnended to change this definition. making it illegal 

for non-Indians to live among Indians, and creating status and nonstatus Indians. 

In 1837 the "Act For The Gradual Civilization of che lndiun Tribes" was passed 

which included a policy of assimilation by enfranchisement. This policy 

influenced Aboriginal peoples to leave their tribe, giving up their starus, in return 

for land and money. In 1869, the "Enfranchisernent Act" was passed which 

included, under clause six, the provision that any woman who married a non- 

Indian man would lose her Indian status. Al1 of this led to the first comprehensive 

Indian Act passed in 1876, giving the Secrerary of State exclusive jurisdiction 

over al1 Aboriginal affairs (Frideres, 1988). 

The purpose of the Indian Act was to promote individualism and self- 

reliance and discourage the communal living cornmon to Aboriginal peoples. In 

1886-87, amendments to the Act reduced food alIo trnents, enforced mandatory 

SC ho01 attendance (usually at residential schools), and extended the 

en franchisement provisions - al1 in attempts to assimilate Aboriginal peoples in 

- Canada. 

In 195 1, the Indian Act was rewritten; however, its policies and purpose 

did not change. It was not uniil 1985, with the passing of Bill C-31 which 

repatriated Aboriginal women and their children who lost their stanis through 



marriage to a non-Aboriginal person. that any progressive change was made 

within the Indian Act. However, the fact that the governent  of Canada has ever 

legislated on paper who is anc! who is not an Aboriginal person is absurd and the 

definitions still existing today are compardbiy demeaning to the Aboriginal people 

of Canada. 

The rights of Aboriginal people are determined by the Indian Act. the 

British North Xmerica Act (BNA Act), and the Canadian Charter of Rights and 

Freedoms. The Indian Act cannot amend the BNA Act, and the Charter of Rights 

and Freedoms overrules any starute that denies an individual equality before the 

law by reason of race, origin, colour, religion or sex but in practice the Indian 

Act continues to define the rights of First Nations peoples. According to 

Whiteside: the Indian Act was designed to: 

1. Undermine Our traditional religion, leadership, 
and culture. 
2. Sever Our natural relationships with other Amer- 
indians. 
3 .  Ensure that the authority for al1 important 
decisions was removed from the influence of, and 
control of, our people . . . 
As such it should be known as "The Efficiency Act" 
which has over time inflicted mind-rape among some 
of o u  people (in Frideres. 1988; 25). 

The fundamental goal of the Indian Act was to assimilate. Initially this was 

done primarily through agriculture but in order to become farmer the Natives had 

to first become "civilized". This was attempted in two ways: isolation of 
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were very different from those of the govement .  Aborisinal peoplrs wished to 

leam in order to survive in this new culture but did not wish to lose or alter their 

traditional way of life (Bull. 1991; and Miller. 1989). This did not agree wirh the 

political nor the religious agendas behind the creation of the residential schools. 

Both Aboriginal spirituali'y and religion were forbidden in the residential schools 

(Coates, 1991) and the "souls" of the Aboriginal people were "up for grabs" as 

Cathoiics and Anglicans were very cornpetitive in who could conven and 

assirnilate the most people. Furthermore, Aboriginal languages were forbidden 

within the residential schools (Coates, 1991). As many anthropologists are aware, 

(Le. see Edward Sapir and Whod in Bohariiian and Glazer, 1988). the loss of 

language results in the loss of a very important way of expressing one's culture. 

In Davin's report. it was noted that the building of boarding schools in the 

United States was aimed at acceleraring the assimilative process and that the day 

schools were not as successful because: "the influence of the wigwam was 

stronger than the influence of the school"'. The Indian and Eskimo Welfare 

Commission of the Oblate Fathers in Canada report entitled Residential Education 

for Indian Acculturation (1958) States that the residential schools operate more 

effectively than the day schools on the reserves. Of the residential schools they 

state: 

From page 1 on Davin's "Report  on Industrial Schools f o r  
Indians and Half-Breedsu, Ottawa, 1879; quoted in Sealey, 1980. 



Oldest permanent instinitions of the present federal 
school system. theirs is the longest tradition from 
which teachers and administrators new to the field 
can learn and do leam, one way or another. The 
fact that most of them have more staff and handle 
more pupils than the average day-school facilitates 
a higher degree of specialization and experimentation 
as well as a more constant forma1 and informa1 use of 
in-service training techniques and devices. Finally . 
because in most areas. by official policy as well as 
force of circurnstances, their faciIities are re- 
stricted to children whose parents either still live 
a more or less modified native way of life, or have 
failed to develop, individually or collectively. the 
socio-economic patterns essential to successful day- 
school attendance, the residential schools stilI 
carry the heavier load in the transculturation pro- 
cess which constitutes native education in Canada (5). 

Expanding the boarding schools, however, was not cheap. Religious 

denominations financed most of the cosr of the boarding schools but the churches, 

who were always pressed for funds, eventually developed a "half-day" system of 

instruction (Sealey . 1980). Within the new " half-day " system children would 

attend classes for half the day and the other half the day they would work at 

various 

to each 

society . 

tasks assigned to them by the church. Differentiated tasks were assigned 

sex and students soon acculturated themselves to roles common in white 

The result of their work assisted in financing the boarding schools while 

the students were to benefit by learning skills that would help them adjust to life 

on an agricultural reserve (Sealey , 1980: 30). 
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Sealey (1980) states that the governent  was so concerned with 

assimilating the Native people because of the greater Canadian context and the 

national concerns of the time. mainly: 

1. The fear of more native uprisings (like the ones in 
1868-70 and 1885); 
2. The fear on the pan of the dominant French and 
English that their positions would be eroded by the 
influx of other ethnic groups into Canada; 
3. The continuing French-English conflict which 
threatened to divide the country; and 
4. The rapid deciine through disease of the Indian 
popuIation, which indicated that if drastic action 
were not taken the race would become extinct (3  1-32). 

The rapid increase in church operated boarding schools in the 20th century 

funher increased the financial strain on the churches. In 1910, a general 

conference of the churches and the Department of Indian Affairs led to an 

agreement to enter into forma1 cost-sharing agreements. The contract lessened the 

authority of the churches. setting out regulations _jovemin,o the schools. Included 

in the new regulations were: No grants were to be paid for half-breeds: English 

would be the only language used in instruction; schools would operate eleven 

months of the year; pupils might visit their parents during the holiday month but 

the parents m u t  bear al1 costs of transportation (Sealey, 1980). As a result of this 

last reguiation parents would often, due to poverty, not see their children from 

ages seven to eighteen. The new agreement also specified in general terms 

changes in the curriculum but in actuality there wirr little change from the past 

practices (Sealey, 1980: 32-33). Furthemore, government inspectors were 
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allowed to visit the schoois although for many decades their were no inspection 

staff. These basic elements of the 1910 contract were retained in subsequent 

agreements and no major policy changes took place until 1948 (Sealey. 1980: 33). 

Despite the agreement in 1910. it was not until 1938 when Manitoba 

provincial inspectors began visitine the residential schools. From this point on. 

inspecrors submitted yearly reports on the academic qualifications of the reachers 

and the progress of the students to the Indian Affairs Branch (Sealey, 1980). 

These first reports indicated that many of die teachers lacked adequate education 

and training and, in most cases, the principals of the schools were acmally 

ministers of the religious denomination operatine the school (Sealey , 1980). The 

opinion of mosr inspectors was that this resulted in an undue emphasis on 

reiigious instruction to the detriment of acadrrnic work (Sealey. 1980). 

Problems also arose for the Native children who had spent their childhood in 

residential schools when they had families of their own. Linda Jaine (1993) 

provides many examples of how the lack of parental role rnodels. identity with 

their own culture, abuse, etcetera in the lives of the survivors of residence 

schools often resulted in an inability to cope with their own children, leading to 

frustration and abuse. 

Likewise, in the residentiai schools for the Deaf, assimilation of the Deaf 
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into the broader hearing culture is the main zoal. As it was in the Native 

residential schools with the refùsal to allow students to speak their own language. 

the lack of role models, lirnited interaction with families, underqua Wied teachers. 

administration and staff - al1 of these issues are very familiar to the Deaf. 

THE HISTORY OF DEAF CLITURE - The Deaf Residential Schools 

Deaf culture cornes from the institution and not from the home. This is 

because 90% of Deaf children are boni to hearing parents who cannot 

communicate with their children (Lane, 1992 and Higgins. 1988). In order to 

better understand Deaf culture7 one must have a clear understanding of the role 

that the residential schools have played in the creation and maintenance of Deaf 

culture, for it is within these residential schools that Deaf culture is created and 

sustained. 

Most Deaf children iive in a Deaf residential school only renirning home 

for holidays or the occasional weekend. The purpose of the residential schools is 

to teach the Deaf children how to soeak, cornrnunicate and function in the greater 

society - in other words, to prepare the Deaf child for life in the hearing world. 

This, however, was not always the case and has, in fact, had disastrous effects 

for the Deaf culture as a whole. 
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The first residential schooi for the Deaf in Arnerica was established in 

1817 as "The American School for the Deaf" in Hartford, Connecticut. The 

school was founded by Laurent Clerc, a Deaf man from France and Thomas 

Gallaudet. a hearing man who learned sign language while living in France. The 

school taught the Deaf students. who had self-made gesnires so their families and 

friends could understand thern but no systematic form of communicating with 

each other (language), how ro cornmunicate using a sign language that came from 

France (where sign language originated). 

Throughout the years many people came to learn how to structure 

residential schools for the Deaf using "The American School for the Deaf" as a 

model. As a result. residential schools for the Deaf spread throughout North 

America very rapidly even resulting in the formation of the National Deaf-iMute 

College on June 22. 1864 by Gallaudet's son. Edward Gallaudet (Degering. 

1964). Soon the education and the literacy level of the Deaf attending these 

schools began to rise ro a level comparable co that of their hearing counterparts 

(Sacks, 1989; Lane, 1992). The first residential school for the Deaf in Canada 

was the MacDonald School for the Deaf which opened in 1831 in Quebec City. 

The existence of this school was short lived as it closed five years later in 1836. 

Later, more residential schools opened across Canada (see Table 1). 

Despite the great success the schools for the Deaf had in raising the 
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education and literacy level of its Deaf students. there were many people who 

lobbied for the replacement of these schools with schools rhat would teach the 

Deaf to speak and communicate using English. These advocates of "oralism", 

such as Samuel Gridley Howe and Horace Mam. saw the use of sign language 

as unprogressive and created the first oralist school for the Deaf known as "The 

Clarke School for the Deaf" in Northampton. Massachusetts which opened in 

1867. 

Alexander Graham Bell was the most important and influential of al1 

oralist advocates, despite the fact that both his mother and wife were Deaf 

(although they never acknowledged this) and that he himself knew sign language. 

Bell threw all his authority and influence into advocating for oralism, until there 

was finally a complete nirn over to oralism in the schools for the Deaf at the 

notorious International Congress of Educators of the Deaf held at Milan. Italy in 

Table 1 - Founding of Deaf Residential Schools in Canada 

II Reçidential School . 1 Founded 1 Closed 

MacDonaldSchoolfortheDeaf(Quebec 
City) 

Deaf Boys School (Monireal) 

II McKay Centre (Montreal) 1 1870 1 on-going 
1 

1831 

1848 

1836 

1978 

Halifax School for the Deaf 
-- 

1857 
~ 

1961 



Ontario Instinite for the Deaf (name 
changed to Sir James Whitney School for 
the Deaf in December 1994) (Belleville, 
Ontario) 

Manitoba Institution for the Education of 
the Deaf and Dumb (name changed to 
Manitoba School for the Deaf in 
December 1994) (Winnipeg) 

II Iericho Hill Provincial School for the Deaf 

Saskatchewan School for the Deaf (name 
changed to R.I.D. Williams School for the 
Deaf in 1982) 

II Alberta School for the Deaf 

Amherst Nova Scotia School for the Deaf 
(name changed to Atlantic Provinces 
Special Education Authority - Resource 
Centre for the Hearing Impaired, Amherst 
in January 1995)* 

Milton Ontario School for the Deaf (name 
changed to Ernest C. Drury School for the 
Deaf in December 1994) 

II St. John's, NFLD School for the Deaf 

Robarts School for the Deaf (London, 
Ontario) 

i~nformation taken from Carbin, 1996) *Cl  

on-going 

1940 
(reopened in 
1965 and on- 
going today) 

on-going 

on-going 

on-going 

on-going 

At this conference, Deaf teachers were excluded from the vote over whether to 

stick with the rnanualiit prograrns or to restructure the schools to teach through 

oralist methods ody .  As a result of the vote which was in favour of the oralists, 

the use of sign in schools became officially prohibited as a resolution was passed 

stating "the incontestable superiority of speech over sign for restoring the deaf- 

mute to society" (Lane, 1992: 119). Bell soon had almost al1 the Deaf teachers 

fired and replaced by hearing staff. As a resulr, by 1907 ASL was prohibited in 
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al1 139 Deaf schools in Nonh America and by 1960 only 12% of the teachers in 

Deaf schools were themselves Deaf (Sacks, 1989 and Lane, 1992). Likewise in 

France, where sijn language originated, while in 1845 there were 160 schools 

using LSF, by 1900 LSF was not being used in any of the Deaf schools and al1 

of the non-verbal Deaf teachers were gone (Lane. 1992). 

English had now become the official language of instruction and instead 

of producing literate and educated Deaf people the reverse resulted - a drastic 

decline in the level of education and professional skills thar Deaf people were able 

to acquire (high illiteracy, high failure rate, high drop-out rate, and a huge 

increase in streaming into vocational training). Oralism and the suppression of 

sign has resulted in a dramatic deterioration in the education of Deaf children and 

the lireracy of the Deaf in eeneral (Sacks, 1989 and Lane, 1992). In fact, 

according to a smdy conducted by Carver (1988a). functional illiteracy in Deaf 

Canadians is at 65 per cent as Deaf schools moved from an academic focus to 

vimial trainin3 centres for manual labour and yet, The Canadian Association for 

the Deaf (i994d) has recorded an 85-92 per cent unemployment and 

underemployrnent rate for Deaf Canadians. Furthemore, today only 12 per cent 

of Deaf school enroliees finish highschool and only 2 per cent continue on ro 

University (compared to 40 per cent of the general population) (Dolnick 

1993:40). 
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Essentially the oralist position views deafness as a deficiency and that 

integrarion into the hearing. world should be the goal of al1 deaf people acd that 

this goal can be achieved through learning how to speak English. For most 

parents of Deaf children, oralism is the preferred course of action in the 

education of their children as since they are usually hearing they seek help from 

professionals such as doctors and teachers who buy into the oralism camp. As a 

result, while manualist children often develop a mistrust for hearing people and 

look to the Deaf to provide h e m  with role models, the oralisc child respects 

hearing role models because this is what they were taught through their parent's 

socialization. 

A study by Zweibel, Meadow and Dyssegaard (1986) found that teachers 

of the deaf described their students as dependent, quick to give up, expectant of 

failure, demanding of attention. and requiring a disproportionate share of the 

teacher's time. Interestingly , these characteristics were found to be mosr 

pronounced in oralist children and much less prevalent in Deaf-of-Deaf manualist 

children (Roots, 1995). It is therefore important to point out that oralism does not 

Save the Deaf individual from a life of marginalization, rather it transfers the 

marginalization from that of social/cultural to one of physical disability. As 

maintained by Harlan Lane (1992), oralists are essentially an extension of the 

medicalization of deafness . 
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was a huge 

sorne deaf 

those who could not recognize deafness as a cultural difference, there 

push to use the residential schools as a source of manual labour. Even 

individuals supponed this position. for example. in 1871 Thomas 

Widd. a deaf Englishman who was the founding principal of the Protestant 

Institution for Deaf-Mutes (now the MacKay Centre for Deaf children) in 

 montrea al, wrote A Cornpanion and Guide For Deaf-iMutes where he listed the 

common trades and professions available to deaf men and women in the Iate 19th 

century. Al1 of the jobs listed in his rnanual were manual jobs involving the use 

of hands (1 874:74-77). This trend continued (see Moores 1982 and Doe 1985) as 

researchers like Myklebust (1960), who stated that while the deaf are 

intellectually inferior their manual dsxterity was normal. continued to perpetuate 

the idea that the deaf had no place in professional or academic careers. 

However. modem educational linguists generally agree that early first 

language acquisition can predict one's success in learning a second language. This 

is also true of the Deaf - it has been shown that if the Deaf child learns ASL 

while young they will have a better chance of successfully Iearning English later 

(Carver, 1988a and Mason, 1993). This is further confounded by the fact that 

oral methods of teaching a deaf child at the preschool stage concentrate on getting 

a few syllables produced and lipread with the expectation being that by age five 

the child will be able to lipread and speak fifty words. C3mpared to the average 

five-year-old's vocabulary of five thousand words the problern is evident (Stokoe, 
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1980). As a result of such findings, many motions have been passed in regards 

to using ASL in Deaf schools and in recognizing ir as the officia1 language of the 

Deaf cornmunity but these motions are just "goodwill" statements and have no 

force in actual law (Roots. 1995). 

Another approach tried within Deaf education is to teach what is called 

Manually Coded English (MCE)'. MCE is a direct translation of the spoken 

English language into hand signs. However, al1 such sign sysrems were devised 

by the hearing and avoid the unique grarnmar, syntax and structure of ASL. In 

fact, the generally shared view on MCEs is that they are slow, boring and 

confusing (Solomon 1994). 

Because Deaf children rarely learn to speak, they end up interacting almost 

exclusively with other Deaf people and as a result are socialized into Deaf 

culture. The oppressive attempts to assimilate the Deaf children by forbidding the 

use of sign language in the classroom results in an atmosphere of misrrust among 

the Deaf children and the hearing staff which fùnher tightens the bond within the 

Deaf cohort. 

Doctors, teachers, audiologists, speech therapists and often even parents 

tend to guide the Deaf child to integrate into the Hearing society. This is a part 

of the oppression that the Deaf child has already started to experience from the 

Other MCEs include: Seeing Essential English, Linguistics of 
Visual English, and Cued Speech. 



Hearing community: 

As children, the Deaf were advised. encouraged, and 
even forced to develop their speech and lip reading 
skills because when they grew up they would have to 
make their way in a hearing world (Higgins, 1980:80). 

These professionals believe that they know what is best for the children believing 

that the skills they will be taught will help them to survive in the hearing 

environrnent. However. the Deaf environrnent is not given due credit as a force 

of cultural support by these professionals. 

Likewise, the residential schools for both the Deaf (after Milan) and 

Native taught the smdents trades as it was believed that their greatest chance at 

survival in the outside world was to become mernbers of the working class. Both 

the Deaf and Natives were exploited as they were used as a cheap source of 

labour (Furniss, 1995 and Higgins, 1980 Cowden. 1990 and Carbin. 1996). Both 

Furniss (1995) and Lane (1992) argue in their books Victims of Benevolence and 

Mask of Benevolence. respectively . that the employees in the residential schools. 

the church supporters of the schools and even the Canadian govemment actually 

believed that they were doing the best thing for the students. They saw the 

assimilation of the Deaf and Native students as essential to their survival, 

acceptance into heaven or even to live peacehilly as a "normal" member of 

society. However, residential schools failed to provide Native or Deaf (after 

Milan) children with the skills, knowledge and confidence needed to integrate 

successfully into the dominant society, largely because their attack on language 
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and culture often left the students confused. passive and without an adequate 

foundation for building confidence. 

Now that the Native residential schoois have closed, many more Native 

people are speaking out about their experiences in an effort to heal the wounds 

rhat the Canadian governrnent's assimilation policies have inflicted (Linda Jaine's 

edited book Residential Schoois: The StoIen Years excellent 

example). Today, solutions are actively being sought to preserve and retain 

Aboriginal cultures in Canada. For example, Robert Leavitt (1993), a professor 

at Concordia University in Montreal, offered a course on the cultural implications 

of teaching English and Aboriginal languages to Aboriginal and Inuit children. 

The emphasis was on how to teach in a way that is respective and in accordance 

with the culture of the Aboriginal students: 

The instructors emphasized the necessity of basing 
education in native culture (through the adaptation 
of traditional educational pracrices), rather than 
simply including components of material culture as 
content (4). 

They emphasized the importance of oral tradition, interpersonal relationships, 

talking while doing, etcetera -- al1 various aspects of Aboriginal culture and 

language processes -- as a better more effective way to teach Aboriginal children. 

This is one example of many solutions that are currently being attempted 

to rectify the wrongs of the past. With more such efforts we can be optimistic that 
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a bettrr. more culturally sensitive education system for Aboriginal peoples is 

possible. 

Hearing hofessionals Working With The Deaf 

There bave been a few closings of Deaf residential schools in Canada due 

to the mainstreamin_o of Deaf students and cut backs in provincial tùnding levels. 

However. there are still many Deaf residential schools open and operating 

throughout Canada. As already rnentioned. the DeaP, for the most part. support 

the existence of the residential schools as this is where the Deaf culture is 

developed, rnaintained and passed on. However, most Deaf people also recognize 

the great need for change in the way that these schools operate. One option that 

is heavily supponed both within the literature and within the interviews I 

conducted, is the need for Deaf residential schooIs to hire more Deaf teachers a ~ d  

professional staff. 

The primary reason why there are a shortage of Deaf teachers in the Deaf 

residential schools was a result of the Milan conference which. as already 

discussed. changed the focus of Deaf education from manualist to oralist (see 

Appendix IV for list of Deaf teachers at Deaf residential schools). As of very 

Of the nine interviews conducted with former (and in one 
case, c u r r e n t )  Deaf residential school attendants, al1 agreed that 
closing the Deaf residential schools w a s  not a favourable solution 
to the problems i n h e r e n t  in Deaf education in Canada. 
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recentiy Deaf rducators are being reintroduced into the Deaf education system but 

this change has been slow moving. 1 intervieived three hearing professionals that 

worked with the Deaf. two teachers and one social worker. The most astonishing 

findings in these interviews were that al1 three hearing professionals were not 

required to have any previous knowledge of. or were never required to leam ASL 

or about Deaf culture. 

The first interview was with a teacher who taught the Deaf for eleven 

years (fa11 1977 until spring 1989) at a Canadian Deaf residential school. This 

woman had a Masters degree in Deaf Education. This degree did not require any 

sign language or courses in Deaf culture. Once she was hired at the school she 

took classes in Signing Exact English (SEE). She told me in the interview that in 

1984-85 she rook some courses in ASL although during the interview she used 

SEE. which she called M L .  

When 1 questioned her about the difference in the relationships between 

the Deaf staff and the hearing staff with the Deaf students she 

replied that the Deaf students 

had a better tinie relating to the Deaf teachers and 
house parents because communications were easier, 
better.. . there shouid be more Deaf teachers because 
they make good role models for the students. 

She also observed that many of the Deaf children were often happy to return to 

the residential schools after holiday s or weekends w ith their families because most 
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of their families did not sign. The communication barrier made the students feel 

lonely at home and they were happy to retum to school so that they could 

cornmunicate again. When 1 asked her if there was anything that she would like 

to change in the school curriculum or how the students were bein: taught. she 

replied that she would: 

not push the use of voice because soms wiIl never be 
able to use it. I think there should be more emphasis 
on the importance of reading and studying to the kids. 

The second hearing teacher interviewed worked for five years in a Deaf 

residential sch'ol (1980- 1985). She reported that she never received any training 

in working with the Deaf or in ASL and had no pre~ious knowledge or 

professional working experience with the Deaf. She said that once she began 

working at the school that she took lessons in ASL. however in the interview. 

she, like the previous interviewee, used SEE bur called it M L .  

The third interview was with a hearing social worker who worked nor at 

a Deaf residential school, but at an oralist school for the Deaf for one year (1 980- 

8 1). She reported that 'she had no previous experience or knowledge in working 

with the Deaf and received no training in Deaf education, Deaf culture or in 

ASL. In the interview she stated that there were many problems in t h i s  form of 

education for the Deaf: 

The bulk of the children were integrated into other 
schools. They had leamed to read lips. The children 
in <sic> Oral School were having difficulties. 



emotional, adjustment and communication difficulties 
because they weren't allowed to use their hands in 
any way . Children of fifteen and sixteen years old 
were not able to communicate! It was a tragedy and 1 
was very distressed about it but we were not supposed 
to talk about it. 

During the interview the woman repeatedly expressed her distaste for the 

oralist methods being taught at the school: "there was a low calibre of success" . 

" None of the students were required to learn ASL or about Deaf culture. " , "1 feel 

strongly that the mindset of the Oral school and Oral approach was not a good 

one. Not signing was distressing" . Overall, the school placed no emphasis on the 

cultural aspects of being Deaf, the sole purpose seemed to be to make deaf people 

more Iike the hearing. When questioned about the Deaf educational system she 

rep l ied : 

.. .there is a lot of work to do. We were not allowed 
to Say things at the school. The average person h o w s  
very little of the world of the Deaf. 

1, myself, have taught in a Deaf school for two years (fall 1983 until 

spring 1985) and then at a hearing school working with a Deaf child for two 

years (faIl 1985 until spring 1987) and then as a houseparent for one month in the 

fa11 of 1987. My experience as a Deaf teacher of the Deaf was often frustrating. 

The source of the frustration was not from the students however, it was from the 

hearing staff at the school. I was forbidden to teach in ASL and 1 was in fact 

threatened to be fired unless 1 used Total Communication (TC) (voice, SEE and 
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lipreading). 1 found that for mosr children this was a very confusing means for 

them to leam and instead of rnaking progress they were hindered in their learning 

abilities because of the school's inflexible teaching methods. I repeatedly tried to 

express my concems over these teaching methods to the hearinz staff but they 

were ignored or 1 was blamed for not doing my job properly. 1 then took a job 

working at a hearing school with a Deaf child. 

At the hearing school 1 was permitted to comrnunicate with the child in the 

way that was easiest and rnost effective for her. 1 was also required to teach 

hearing teachers about how to deal with and how to work effectively with Deaf 

children. 1 strongly believe that the open and flexible approach at this school was 

much more conductive to learning for the Deaf child and as a result she 

progressed much faster than the Deaf students at the former school. Likewise, 

when 1 taught three Deaf Inuit children in Nonhem Canada for almost rwo years 

(January 1988 until spring 1989), the flexibility in communication and teaching 

techniques that 1 was allotted made learning for the Deaf students much more 

effective. 

Today, in Canada, only the province of Ontario requires the Deaf 

Education Teaching Certificate (which now requires functionality in ASL and 

courses in Deaf culture) in order to teach the Deaf. 1 believe that it is crucial that 

those involved in teaching the Deaf have knowledge of what it is to be Deaf and 
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of ASL. Deafness is the key factor in many Deaf people's identities - without this 

basic understanding the communication barrier between the teachers and the 

snidents will be too great to provide an adequate education to the Deaf. This issue 

is illustrated in Table II which shows the different responses of the hearing staff 

and Deaf interviewees to the question: "What does the word Deaf mean to youb?" 

and " What does being Deaf/(Native) mean to you'?" 

TABLE II - Respondents Definitions of the Word "Deaf" 

- - 

1. Hearing Teacher (Residential School) : 
For me it is mostly about the family and the parent's ideas about their kids. 
1 see that Deaf parents want their kids to have the same culture as the 
family - Deaf culture in family and comrnunity. But hearing parents want 
the kids to not be involved in the Deaf culture. AI1 the kids were in Deaf 
cultural groups and the school was the family because of the distance and 
their hearing families. 

2. Hearing Teacher (Residential School) (A) : 
The word.. . Um.. . OK. This may be different. One is that it means not 
hearing but the other one is social. It is bigger, broader in meaning, in the 
way that it has a culture, family, identity. Because some grand-parenrs are 
Deaf and so it is a lot more than just beinz deaf. 

3. Hearing Social Worker (Oral Day School): 
Someone who cannot hear sounds. 

4. Former Deaf Residential School Student: 
Well 1 could hear a little. Having a little hearing was better than nothing. It 
helped. 

5. Former Deaf Residential School Student (LD): 
Well 1 cornmunicate with a few Deaf people sometimes but 1 don? get 
along with some of them. 1 communicate and understand a Lot but I'm 
always leaming more. When my communication is compatible, it is 
good.. .When I see a group of people that 1 don't fit in with because 1 can't 
understand their way of communicating, 1 just leave them alone. Sometimes 
1 find some Deaf people are very repetitive and boring and so I look for 
anothrr group of people to hang around with. 



6.  Former Deaf Residential School Student: 
Pride - 1 know who I am and I have accepted my own culture and my own 
identity . No one can prevent me from doing that. If someone does not 
accept rny identity that is their problem. 1 know who 1 am - 1 am Deaf. 

-- 

7. Former Deaf Residentiai SchooI Student: 
1 am Deaf. I'm fine with being Deaf. Did 1 ever wish 1 was a hearing 
person.? No way. Being Deaf is fantastic. For example. you get less 
headaches without al1 the background noise. You hear the radio. You hear 
the wars and the panic. For me, there is no panic. You Don't hear about it. 
And we are cairn and relaxed. Another advantage is that we have a strong 
visual sense and we see just about every detail.. . . When 1 graduated, at the 
time - I realized that 1 had a dependency on visual skills, I was restricted. 
A lot of hearing people didn't know about Deaf culture. And 1 had a 
communication barrier thar made me feel very frustrated. Up until now, 1 
think that al1 hearing people should leam about Deaf culture.. . 1 wish that 
hearing people could know al1 about Deaf people. See, 1 have been really 
patient learning to read and write, and 1 have been trying. And the hearing 
people often keep on talking to me and I Say, "Look, I can't hear you," 
And they force me to speak. You know, in my mind, hearing people seem 
to be very ignorant about Deafness. 

8. Former Deaf Residential School Student: 
When I staned teaching ASL classes for adults when 1 was 26 or 27 years 
old, 1 staned to question "who am I?" Before that 1 was in denial and 1 
didn't know who 1 was. But after I taught ASL, 1 knew who I was. 1 knew 
what ASL means and 1 began to understand the meaning of Deaf culture. 
And then 1 began to learn and 1 became more proud of myself. Before that 
it was like wearing blinders for a long time.. . -1 am a Deaf person first. 1 
am Deaf and there is nothing wrong with that. 

9. Former Deaf Residential Student: 
You mean rny Deaf identity? ASL is my language and therefore 1 am 
Deaf. Deaf culture, Deaf bonding and socialization - these are al1 examples. 

10. Former Deaf Residential Student (DP): 
The Deaf community - they al1 know who I am and they recognize me. It is 
easy to get into Deaf school and let it become a part of who I am. But for 
sure it is different for some Deaf students, some have been mainstreamed 
or are recent rransfers from another school and by the time they reach the 
Deaf school, it takes them some time to find their Deaf identity. Really, a 
lot of them received more respect when they found their Deaf identity . 



11. Former Deaf Residential School Student (A): 
Being Deaf - 1 have taken the Deaf culture workshops when 1 was learning 
about Deaf culnire compared with hearing culnire and 1 realized that there 
were differences or distinctions. 1 noticed in ASL in residential schools, we 
are al1 like brothers and sisters. We are a close knit family. Our values in 
Deaf culture include having a TTY, folklore - 1 noticed that 1 had taken 
these things for granted. 1 didn't think about it myself. 1 considered it as 
compared to the mentaliy retarded 1 was smarter. When 1 leamed about 
Deaf culnire and identity 1 was able to identib strongly with the rest of the 
Deaf people. Same intelligence, same communication, business 
administration, executive director etcetera. The difference is that we canot 
hear and that is it .  1 decided to get rid of rny hearing aid until I had my 
baby daughter, when I realized that I had to Wear one to hear her crying 
and to give her attention. That was the only important thing ahout when I 
would go out and meet Deaf people at meetings or socializing - 1 would 
remove my hearing aid. 
Did I understand about being Native or Native identity? - NO. 

12. Former Deaf ResidentiaI School Student (A): 
1 feel that 1 bother hearing people. You know how being Deaf is like that. 1 
feel that hearing people's attitude is that they get so sick of Deaf people - 
that is how 1 feel. 1 feel that hearing people don? like Deaf people and 1 
can tell by their expressions. Often, hearing people will Say "forget it" and 
then walk away from me. 
When 1 was growing up - age eleven, maybe ten or tweive - 1 was told that 
1 am Native and 1 never knew chat. When 1 was in Deaf school a lot of kids 
had asked me if 1 was Native and then they would start acting like a native 
warrior and they would Say "you know, like the war between the whites 
and the Native people". And 1 asked them "What do you rnean'? What is an 
Indian?" 1 didn't know what it was and 1 still don? know anything about it. 
By the time 1 was grown up 1 knew that 1 was Deaf but 1 didn't know 
anything about my identity back then. 

13. Former Hearing Native Residential School Student: 
1 guess at the time 1 was too young to understand those concepts. Then 1 
remember learning about numbers and letters and we would look at these 
letters and 1 wondered 'Wow, what are these?' 1 remember having 
dificulty pronouncing some Ietters so when it came to that, I guess um, 
like other than ail the strict rules, 1 used to wonder 'who are these people, 
these adults speaking this strange language?' And 1 guess i just spoke 
Inuktitut.. .the only thing 1 knew was my life and 1 aidn't know enough 
about it yet to Say.. .I don't know.. . it al1 gets lost in the background. Once 1 
work through the other sniff I've been through, the issue of culture - 1 
could probably talk about it then. 



(A) = these people are also Aboriginal 
(LD) = late deafness 
(DP) = born to Deaf parents 

The responses given frorn the three hearing professionals show an 

interesting cornparison between the attitudes and knowledge available to 

ernployees of the residential schools as opposed to the Oral Day School. Whik 

both teachers from the residential school had an adequate understanding of what 

Deaf means. the third who worked in the Oral Day School defined Deaf as: 

"someone who cannot hear sounds". The difference between the responses is most 

likely due to the fact that the first two hearing professionals, while they had linle 

or no forma1 training in Deaf culture or ASL, were exposed to Deaf culture every 

day by virtue of their being employed at a Deaf residential school. The social 

worker at the Oral School however, demonstrated in her answer her complete 

lack of knowledge about what it is to be Deaf despite the fact that she spent a 

year working in a school for the deaf. She readily admits to the fact that she is 

uneducated in Deaf culture and did not pretend to know anything about it. In fact, 

she continuously expressed her frustration with the school for nos rnaking this a 

priority. In fact, she s k e d  that "working at that school did nothing to increase 

my awareness or understanding of Deaf culture." 

Deaf Aboriginal' Self Identity 

Another interesting point that came out of the responses in Table II were 



the answers given by respondents eleven and twelve, 

students who formerly attended Deaf residential schools. 
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two Deaf Aboriginal 

While 1 asked both of 

them what being Deaf and Native meant to them. eleven responded only about her 

identity as a Deaf person and when asked about her Native identity she became 

visibly angry and said that she did not know about her identity as a Native 

person. Number twelve said that she was unaware that she was Native and wss 

confused when she would be teased by her peers about her ancestry. 

The jack of identification that both respondents showed towards their 

Aboriginal ancestry as opposed to their Deafness led me to question the reason 

why one cultural identity would predominate over thz other. To answer this 

question 1 nirned to the literature to see if orher Deaf Aboriginal people shared 

the views of the two people that 1 interviewed. However. the Literature was 

grossly lacking in this information. In tact, 1 came across only two obscure 

information sources. 

The first was the "Aboriginal Deaf Needs Assessment Report" put out by 

the First Nations Technical Instinite in June 1997. This document was a needs 

assessment for Deaf Aboriginal to determine how well their educational and 

training needs have been met. The Repon surnmaried the responses of the nine 

people who filled out their questionnaires but unfominately it contained no 

information or questions on identity or culture. In fact, the document was lacking 
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rven in the areas that it was designed to address which was evident by the 

cornrnon response of "need more information" to questions about Deaf 

Abori_eina17s educational and training needs. 

The second source of information on Deaf Aboriginal people was a short 

article by Iris Heavyrunner written in the faIl of 1992 in "Steps to R e c o v e ~  - A 

Publication of The Minnesota Chernical Dependency Program for Deaf and Hard 

of Hearing Individuals." Her article seemed to concur with the responses in my 

interviews. For exarnple, she stated that while her substance abuse program deals 

with Deaf individuals from a number of racial and ethnic backgrounds: "ir  is easy 

to [ose sight of cultural identity beyond the deafness" (1). She then drew a 

cornparison between Aboriginal and Deaf cultures, de fining four predominant 

similarities: First. the language used, which in al1 cases is very different from 

English, is a central focus of thrse cultures. Second, the issue of confidentiality - 

both Aboriginal and Deaf cornmunities are comprised of srnall, close-knit groups 

where "everyone knows everyone" and gossip is comrnon, making confidentiality 

a key concem for many people. Third is a knowledge and appreciation for the 

history of the culture. The fourth sirnilarity is the leaming styles of both Deaf and 

Aboriginal cuinires which are very visually orientated. While these are very broad 

generalkations with questionable anthropological value, they are nonetheless 

interesting to note. 
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Heavyrumer concludes her article with a story about an elder from her 

nation who wore leather cuffs to outwardly symbolize his deafness to everyone. 

This was done, she says. because within Aboriginal culture Deaf people were 

greatly respected because it was believed that their deafness Save them a triple- 

sensitivity to their other senses. 

This chapter has shown that despite the many differences present in the 

residential schools for the Deaf and for Natives, there are still some underlying 

sirnilarities. Of primary importance to this thesis is the method by which both 

residential schools for the Deaf and for Aboriginal tried to assimilate its students 

making them disadvantaged rnembers of the broader society instead of recognizing 

their distinct cultural differences. It is obvious today that these efforts have failed 

as Aboriginal people in Canada almost 400 years since the opening of the first 

residential school, are still a vibrant and strong cultural presence in Canada. 

Likewise, the residential schools for the Deaf have ironically served the opposite 

function of assimilation as they provide the space and the kenosis for the 

development and the survival of Deaf culture - in fact, without these schools 

many Deaf people believe that their culture will die. 



IDENTITY AND CULTURE FOFCIMATION IIi THE RESIDENTIWL 

SCHOOLS 

Despite the many sirnilarities found in both the Native and the Deaf 

residential schools, there are also many differences in terms of the effects the 

schools had on the culture and identity of Deaf and Aboriginal peoples. In terms 

of language, while both the residential schools for the Deaf and Natives 

prohibited the use of their languages, after leaving the residential school most 

Aboriginal people have Iost the ability to cornmunicate in their mother tongue 

whereas most Deaf people leave the residential school having leamed their first 

Ianguage as most often they began school without a language at all. Likewise, 

many Aboriginal people who have attended residential school feel as though they 

were denied participation in their cultural traditions and subsequently felt as 

though they had Iost much of their cultural identity as an Aboriginal person 

(Furniss, 1995 and Jaine, 1993 and n.d.) whereas for most Deaf people, their 

identity as a capital "D" Deaf person was developed within the residential school. 

In fact, most Deaf people daim that their culture is both developed and 

transmitted within the very residential schools that have historically worked to 

weaken the Deaf s cultural identity (Lane, 1984 and 1992; Lane et al.. 1996; 

Higgins, 1980; Roots, 1995; Winzer, 1993; and Marschark, 1997 - to name only 



a few). 

Overall. despite the similar agendas of the residential schools, the Native 

experience has been one that is often translated as loss or disorganization of 

culture, identity and language, whereas the Deaf experience upon leaving the 

school is often one of newfound identity, language and membership within a 

community - membership within the Deaf culture. There are many reasons for 

these differences, but the most important outcome of al1 is the fact that most Deaf 

enter the residential school without a cultural identity as a Deaf person and leave 

with this newfound identity . 

The main reason that most Deaf people find their identity within the 

residential schools is sirnply because most Deaf are born into hearing families 

who live wirhin a hearing culnire. As a result, the deaf child experiences feelings 

of isolation and ostrascization because of the communication barrier the child has 

with the rest of the family. This communication barrier often results in the deaf 

child's occupation of a lower position of political power within the family (Roots, 

1995). On the other hand, at the residential school the Deaf child learns their first 

language, sign language, frorn the older students or students whose parents are 

Deaf. This language acquisition provides the foundation for the development of 

a culturally Deaf identity which is formed through the interaction of the group of 

Deaf students. 
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Despite the fact that Deaf schools focus on oralism over manualism, the 

education provided Rom the Deaf residential schools is not interchangeable with 

the education provided through mainstrearning in hearing schools. This is 

primarily because the Deaf schools offer Deaf peer groups. culnire, identity and 

role models as we11 as an atmosphere where rnanualism is the n o m  or at least 

tolerated. This is why. despite the oppression and patronizing atmosphere of the 

Deaf residential schools, the Deaf do not wish to see their schools close down in 

favour of mainstreaming as this would result in cultural extinction for the Deaf 

community. They fear they would become, as they are seen in the broader 

society , disabled mernbers of the hearing comun i ty  . 

Therefore, Deaf residential schools are a place where culture is developed 

and passed on while the Native residential schools were a place where culture was 

dismpted and transformed. Although. the Native residential schools, while 

unquestionably destructive to the Native identity. both Miller (1990) and Bull 

(199 1) argue that they had one predominantly positive effect beinj that they 

fostered a pan-Indian identity and culture which made the g-roundwork for many 

Native resistance rnovernents. 



Deaf Identity as A Rite of Passage 

The acquisition of Deaf culture from the residential schools for the Deaf 

can be analyzed using Turner's theory of the rite of passage. The rite of passage 

will be interpreted as the transformation in identity of the deaf individual from a 

"disabled member of the hearinz community" to their identity as a "DUeaf person 

belonging to the Deaf cornmunity . 

Given the complex nature of Deaf culture, it is very important to 

understand the Deaf culture "ethnographically " , that is, by describing t\e world 

in which the various concepts make sense (Turner in Bohannan and Glazer, 

1988). Victor Turner's concept of liminality is a crucial theoretical tool that can 

be directly related to the acquisition of the Deaf identity . Turner (1982) states that 

in liminality 

profane social relations may be discontinued, former 
rights and obligations are suspended, the social 
order may seem to have been turned upside down (27). 

This statement quite accurately describes what happens to the deaf child once they 

begin attending a residential school for the Deaf. 

'Profane social relations are discontinued' in that the deaf child is removed 

from their family and their cornmunity as they go to live in a new place. 

Communication with the family is usually limited and often the separation 



increases die Deaf child's feelings that their farnilies do not really " know" them 

(Corker. 1996). 'Former rights and obligations are suspended' by simple v ime  

of the fact that the deaf child is now living by a new set of d e s  rhat are laid out 

by the school administration. Most Deaf people feel that the rules laid out by the 

residential school staff were very restrictive of their persona1 freedom. Al1 nine 

former and current Deaf residential school students that 1 interviewed (and 1 agree 

based on rny own experience) said that they felt the niles they were required to 

follow were too strict. For exarnple, one person interviewed said: 

The counsellors are very picky. Every morning the 
counsellor would kick the bed to make us get up. 1 
wanted to take my time getting up and not be woken 
up so abmptiy. If we didn't make Our beds neat 
enough we had to make them over. It felt like we 
were always being picked on. We had to dust and 
mop and sweep al1 the floors before going to class. 
If they were not cleaned well enough then we had to 
do it again after school.. . 

and another said: 

. . .there were so many rules that restricted us. 1 
could nor go out as much as I wanted and 1 started 
to hate it. 1 couId not wait to finish hish school 
and get out.. .the houseparents were too author- 
itarian. . . they were like that woman on 10 1 
Dalmatians (Criella Deville). 

'the social order may seem to have been tumed upside down' as a result of both 

the new lifestyle imposed on the students and their new 'farnily' situation. 

Liminality is the state between deaf and Deaf, it can last a long time, and 
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is often confusing and very challenging. This state is liminal because preexisting 

conceptions of how the world is are challenged and reevaluated to form new 

standards, values and beliefs that are in accordance with the Deaf culture and as 

a result, the individual emerges with a new identity. 

Turner states that: 

In liminality people 'play' with the elements of the 
familiar and defamiliarize them. Novelty emerges from 
unprecedented combinations of farniliar elements (1982: 
27). 

Once the deaf person receives the new information they must "defamiliarize" 

themselves from the old perceptions they have of their deafness (Le. that it is a 

disability, that it will prevent them from a fulfilling life, that they "can't" do 

things because of their deafness) and replace it wirh the new information (i.e. it 

is a cultural difference). 

As it turns out, the majority of Deaf people don? learn to cornmunicate 

very effectively through speech. Therefore the Deaf children end up interacting 

almost exclusively with other Deaf people and are socialized into Deaf culture. 

In attempts to acculturate the Deaf children, sign language is forbidden in the 

' 

classroom. This oppression leads to an atmosphere of mistrust among the Deaf 

children and the hearing staff. The Deaf students have a hostile relationship with 

the houseparents (hearing staff members who look afier the children out of school 

hours) as well. There is a code of silence in front of the houseparents because of 

this mistrust which is further cornpounded by the fact that the houseparents are 
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known for reponing the conversations of the students to the dean or principal. 

Within Deaf culture a major part of one's identity is defined by which 

school that person attended. When a Deaf person is asked "Where are you from'?" 

the answer is not where they were bom or where their family lives. rather, the 

answer is the location of the residential school that they attended (Padden, 1989). 

This fact emphasizes the importance of the schools in the learning and 
* 

transmittion of Deaf culture. In fact, there are even minor differences in dialect 

of ASL that are characteristic of each school (Lysachok, nad.). Furthemore, by 

identifying oneself by the residential school attended, Deaf people can update 

each other on the news from the people they know or events that are happening. 

Deaf children of Deaf parents hold a special role in the Deaf residential 

schools primarily because they are natural learners of ASL. These Deaf children 

of Deaf parents usually develop much better than the Deaf-of-hearing students 

because of their earlier exposure to their language (Erting 1994; Meadow-Orlans 

1987). They becorne the teachers of ASL and the transmitters of Deaf culture to 

their schoolmates. In fact, they are considered among the Deaf to be the primary 

socializing agents of the Deaf-of-Hearing-parents fellows (Padden and Humphries. 

1988). 

Within the residential schools there is a strong sense of what Turner calls 
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"cornmunitas". Cornmunitas is a condition of social interaction that is both 

unstructured and homogeneous in that the individuals existing in the state of 

liminality are al1 undergoing a similar experience of self-reidentification that has 

not progressed to the point of a hierarchically organized social structure. Very 

strong social ties are fomed among the Deaf peers during this time because of 

the outside threats to their ethnicity by the hearins world (Woodward. 1989). 

Deaf-of-hearing students most often do not see an escape from these threats to 

their identity even within their own farnilies (Roots, 1995). 

The bond between the Deaf child and their hearing parents is often lost 

once the child is sent to residential school (Becker, 1987). This presents a 

difficult dilemma for the hearing parents with a deaf child as they must decide 

what to do - they can keep the deaf child with thern in their culture in which the 

Deaf child cannot adapt or they can surrender the child to an unfamiliar culture. 

However, as pointed out by Roots (1995), allowing the Deaf child to learn 

ASL is granting the child political power within the farnily, it is showing the child 

that the family accepts his or her differences as it is then the family who adjusts 

to the child and not the deaf child being asked to adapt to the family. 

Furthemore, when an oralist approach is taken, instead of integraring or adapting 

to the hearing family what often happens is that the deaf child is further isolated 

and stigmatized and thus integration and acceptance are prevented. Lane (1 992) 
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goes so far as to cal1 this colonization of the Deaf because the hearing are 
C 

effectively exploiting the Deaf. he equates oral ism with poli tical violence. 

In expecting che deaf child to adapt to the hearing family, the hearing 

parents are unknow ingly also setting a pattern of marginal ization that conditions 

the deaf child to expect the same hearing-paternalistic treatrnent in other spheres. 

As a result. the child grows up believing that helshe has neither the power nor 

the ability to make decisions. to influence others, to argue a point of view or to 

negotiate and compromise (Erting, 1994: 56 and Roots, l995:98). According to 

Dawson (1977) the early socialization of the Deaf child (as different from the rest 

of the family) when it requires the deaf child to adapt fails to teach the child 

where he/she fits in the social category system. 

Parents feel a loss of controt when their child is diagnosed with deafness 

and again when the child learns ASL and intesrates into the Deaf cornrnunity 

where deafness is not a handicap. Recently, a new and very controversial issue 

has further cornplicated the dilemma that the parents of a deaf child must face - 

the use of cochlear implantss. Parents of the deaf, since they receive rnost if not 

al1 of their information from doctor's (who have a huge financial stake in the use 

of cochlear implants) usually provide one-sided information to parents which 

1 will not be dealing with the issue of cochlear implants in 
this thesis as it iç outside the scope of this pro jec t  but for more 
detailed information on this issue see Harlan Lane's (1992) Mask Of 
Benevolence. 



85 

enforces the idea that deafness is a disability. The other side is that cochlear 

implants are improperly researched, the surgery is risky, expensive and usually 

irreversible. 

Corker (1996) distinguishes between the family of origin and the family 

of choice for rhe Deaf individual. The family of origin is simply the biological 

farnily. The characteristics of this family will Vary but the key factor influencing 

the individual's feelings of belonging to their family of origin is the quality of 

affectional bonds formed. The quality is primarily determined by the family's 

attitudes towards Deafness. Since most families of the deaf are hearins and as a 

result they often receive their information about deafness from hearing sources, 

for many deaf children the family of origin has been the source of identifications 

and patterns of bonding which: 

have led to negative resolutions of psycho-social 
conflicts and a confused sense of personal and 
social identity. The family of choice is then seen 
as a place of retreat, where a sense of belonging, 
self-esteem and a positive self-concept can emerge. 
However, the family of choice may not always be 
available and the cornmitment cannot easily be pre- 
dicted when there are several options to be 
selected from (Corker, 1996: 189). 

It is therefore extremely important that Deaf people have connections within the 

Deaf community as it is within this "family of choice" that the Deaf are more 

likely to find an answer to the question "Who am I?" It is within the Deaf 

community that most Deaf people develop a more positive self-identity in terms 
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of their deafness through leamin2 about their history and communicating with 

people who share their cultural values and beliefs. 

It is therefore obvious that Deaf culnire is created wichin the residentiaf 

schools. Most deaf children enter the residential schools feeling as though they 

are disabled members of the hearing w ~ r l d ,  they are isolated in their own families 

both culturally and linguistically. Yet, once in the residential school die deaf child 

is first removed from the labels or the identity originally attributed to him or her 

from early socialization with his or her family of origin as he or she finds that 

she or he is not an exception, is no longer isolared - there are others "like" him 

or her. The deaf child then replaces the old identity with a new one that is 

developed out of the cornmunitas in the residential school. Once the Deaf person 

leaves the school, he or she occupies a place within a community that ir is more 

familiar and more accepting. The deaf person becomes a Deaf person. 
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ABORIGNAL &ND DEAF CULTURES IN A MULTICULTIJRAL 

CATADA 

The Deaf 

While the Deaf person's newfound identity is usually an empowering force 

for the Deaf individual. diis identity can also work against the Deaf person if it 

is relied on too heavily. Often, Deaf people interact within the Deaf community 

and avoid any interaction with the hearing world unless it is absolutely necessary. 

They may see themselves as having nothing in comrnon with the hearing world 

and so therefore do everything they can to separate themselves for it (Lane, 1992; 

Mason, 1994 and Doe, 1985). 

Taylor (1994) warns against taking one's identification with a certain 

cultural or social group too far. This "celebration of rnarginalization", as he 

refers to it, can result in an individuai being seen only for their membership 

within a certain group and can lead to identification from the public sphere 

through stereotypes and generalizations. Taylor suggests no solutions to the 

dilemma between the need for recognition as an individual and an equal and the 

need for recognition as a member of a cultural group but argues for the 

importance and necessity of both. 

For the Deaf, equal treatment requires that they are provided with the 
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services necessary for access and participation in a world dominated by the 

hearing Furthermore, in order to maintain Deaf c u l ~ r e  the residential schools 

for the Deaf must remain open. 

However, while it is unlikely that anyone in Canada has not heard of 1 

abuse that Aboriginal people in Canada have suffered within the Native residential 

schook, the abuse that the Deaf have suffered in the Deaf residencial schools is 

far less wellknown and taiked about. It is only very recently that cornplaints of 

physical and sexual abuse in the Deaf residential schools have been made public 

(see Berger, 1995 and Constable, 1991 or Moore, 1993 for a popular account), 

undoubtedly due to the communication barrier that exists between the Deaf and 

the broader hearing society . 

The general opinion corning out of the Deaf cornrnunity in terms of how 

to proceed with cornplaints of sexual and physical abuse is very mixed. On the 

one hand. it is argued that these cornplaints must be dealt with and the 

perpeniators of these crimes must be punished. at the same time many Deaf 

people feel that in doing this the govemment will respond - as they have with the 

Native residential schools (and in that case rightly so) - by simply closing down 

the Deaf residential schools and thus putting an end to the institution where Deaf 

culture is cultivated (as evidenced in interviews; Stimpson, 1991; Adamick, 

1993). 
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Action must be taken to stop the cycle of abuse which has been allowed 

to go on for generations, but this must be done in such a way that the existence 

of the Deaf culture is not threatened. Instead of closine down the residential 

schools and ignorine the problem we musr improve h e m  making h e m  a safe 

place for Deaf children to receive an education. The best solution is to make 

sexual assault rducation a priority within the Deaf residential schools. more 

careful screening of staff and stricter punishrnents for perpetrators. 

Aboriginal 

For Aboriginal people in Canada, recognition has taken on an even more 

controversial rneaning. Nejotiations for Aboriginal Self-Govemment have lead 

to controversial debates across Canada. The issue of Aborijinal Self-Government 

has fuelled the fires of the already divisive debates on the Constitution. 

Aboriginal becarne part of the Constitutional negotiarional process only recently. 

Previously, during the original creation of the Constitutional package of 

1981, Aboriginal leaders were not invited to forma1 Consticutional debates. 

However, when the package was approved and Aboriginal leaders realized that 

they were not properly represented they launched a political protest against their 



exclusion. Their protest met with little response 

orowing public support. they became a part of - 
Constitution at Meech Lake under th2 leadership 

9 0  

by the g o v e m e n t  until. with 

the attempted revision of the 

of Prime Minister Mulrooney . 

The quest for proprr recognition and acknowledgement by the Canadian 

g o v e m e n t  has been long and arduous for the Aboriginal people as Aboriginal 

issues have always been treated as peripheral to the issues of white Canadians. 

Being recognized and allowed into the Constitutional negoriation process is an 

important step in reclaiming the inherent right to govern themselves. To achieve 

Self-government would be to break away from the exisring core group of white 

society and create a new and separate Aboriginal core. 

Aboriginal have come to see the need for a drastic chanse in the existing 

system to remedy thrse ills. But the nature of the existing system demands that 

they work within it, so the only option that seems available is to break away from 

the system altogether. In theory, the way to do so is to provide for and govern 

one's own society. This is the conclusion which has been reached by many 

Aboriginal leaders today . 

The political relationship between the Aboriginal Canadian cultures and 

the rest of Canada began with the "Treaty Act. " In Gaitung's tems,  imperialism, 

or dependency, is achieved when "the Centre nation has power over the Periphery 

nation, so as to bring about a condition of disharmony of interest between them" 

(Galtung, 1990:83). This can be seen in Canada's original Constitution. The 
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Constitution Act of 1867. In it the Canadian government gained cerrain powen 

over Aborisinal peoples. The govemment had the "good intentions" of looking 

after housing, social welfare, education, and health care. However, Govemenra l  

control over these areas lead to social chaos for the Aboriginal peoples. The 

oppressive force began to dominate Canadian Aboriginal groups with their 

charity, and thereby changed the nature of their society to one more similar to 

European standards. 

It was this introduction of traditional European values which allowed for 

the negative effects of forced assimilation to ernerge in Native societies. Over 

time, Aboriginal dignity and cultural identity was lost. This was a result of the 

os as new momentous chanses caused by the integration of such fùndamentai thin, 

housing. Aboriginal peoples were forced ro change from their traditional housing 

to the housing being provided by the Canadian government. Eventuaily, these 

changes spread to almost al1 areas of life and Aboriginal society was expected to 

adapt to these new ways. But they were unable to do so because the ways of Me 

introduced into Aboriginal society came from a culture which evolved and 

adapted those ways over thousands of years. These ways were suddenly thnist 

upon another living culture with its own ways, similarly evolved over a large tirne 

period, and were incompatible with them. 

Under the Constitution Act of 1982 Aboriginal people were " recognized 
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and affirmed" (Partners in Confederation. 1993 :29). Thus it acknowledged that 

Aboriginal people specifically were included along with al1 other Canadians in the 

Charter and had. under it, al1 of the same rights. This acknowledgemenr of their 

rights is very general and does nothing to specify any special situation that 

Aboriginal have. And while they may have appreciated being recognized, 

.Aboriginal leaders were not at a11 happy about being excluded from the process 

of creating the Constitution. Thus the recognition held little meaning: and the 

system rernained the same in that the core group maintained full control over the 

peripheral group and in actual fact, nothing changed stmcnirally : 

The disharmony of interests between these two 
cultures produces (a) gap. This gap will 
continue to exist in the relationship between 
nations for as long as there is an imbalance of 
power" (Galning, 1990:82). 

The imbalance of power ensures that the interest of the powerful Centre 

group will take precedence. So, while Aboriginal society was "recognized" in the 

new Constitution, the gap remains because of the imbalance of power. And it was 

still being provided for by , and was still dependent on, the Canadian govrrnrnent. 

However, there is a positive side to Constitutional recognition. Aboriginal being 

recognized under Canadian law has led to their ability to establish and disseminate 

the concept of Self-government so that they rnay eventually break away from the 

core. In other words, the exclusion from the Constinitional negotiation process 

combined with recognition of their rights led Aboriginal to demand Self- 
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Only by entrenching their right through law will Aboriginal's inherent 

right to Self-government really corne to mean anything. The general view is that 

Self-governent is necessary for achieving the changes that they need and they 

recognize their need for constitutional recognition to protect their special rights 

from administrative and legislative action. With Constitutionai recognition they 

would be able to take forward steps towards finally setting up their own 

governrnent. Only then would they be able to develop their own political agenda 

for their own comrnunities, and would be able to bring back the traditions of their 

c u i ~ r e  in order to break the cycle of social and economic problems. 

Galtung would arpue that the answer to the difficulties that the Aboriginal 

communities are facing would be ro eliminate the imbalance of power inherent in 

the relations between the Aboriginal and White populations of Canada. Self- 

Govenunent would be a srep towards such equality. This would allow the 

Aboriginal population to have the power to remedy their difficulties in the way 

they see fit. 



COYCLUSION 

James Clifford. in Writing Culture ( 1986). speaks of "partial tmths" as we 

can never really know another culture that is not our own. This is why Aboriginal 

peoples are now studying themselves in anthropoloey. Referred to as "narive 

anthropolo~y". the study of Aboriginal peoples by Aboriginal people arose out of 

the desire and need of Aboriginal peoples for more accurate representation within 

anthropology. Native anthropology is characterized by a very deep level of 

identification and work that deals with current issues and prcblems facing 

Aboriginal peoples. 

This type of anthropology is likewise greatly needed within the Deaf comrnunity. 

Anthropology has changed and is coming through a crisis where 

objectivity is no longer a goal. We are free now to acknowledge Our differences 

and our predispositions, we now realize ihat our interpretations will be different 

because we are different. The Deaf themselves can provide a unique perspective 

on their own culture, their needs and wants; a perspective that has al1 too often 

been ignored due to communication and cuitural barriers. 

When dealing with the ccntroversial issue of Deaf education there is a 

great need for the perspectives provided by the Deaf. Antiquated views of what 

it is to be Deaf unfortunately still exist within every facet of govemment policy 
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referring to the Deaf. It is asronishing that despite the lobbying on behalf of Deaf 

activisrs to have the Deaf cornmunity publically recognized as a culture and not 

a disability . there has been slow and little change in the educational policies since 

1880. 

The solution to the probiems inherent in the residential school system must 

be solved without closing them down. Closing the schools does not make the 

probiem, the isolation and oppression felt in the Deaf communiry, go away. In 

fact, in closing the residential schools many Deaf feel they will iose their culture 

as the place that it is negotiated will be lost. Instead, work must be done to come 

up with real viable solutions to deal with issues oppression and abuse - to reform 

the residential school system from a place that while it produces also discourages 

Deaf culture. to a place that emphasizes a pride and respect for one's Deaf 

culture. In recent years the trend has been movinp in this direction but progress 

is slow. What we need are soIutions. Those solutions need to come from the 

Deaf. 

Canada, in al1 its pride over being a multicultural society that daims to 

promote and respect ail cultures, has not yet recognized the Deaf as a culture and 

as a result cannot treat the Deaf as equals. It is my contention that anthropology 

is in a good position to advocate for the rights of the Deaf. The role of 

anthropology has expanded in recent years to address many issues surrounding 
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human rights that were previously ignored as anthropology tried to create a so- 

called nonpolitical discipline (Moore, 1996). To date. anthropology has served 

well in this area. blesser (1993). has docurnrnted the role anthropology has 

played in the broadening of the international discourse on human rights. and 

concludes that anthropology has prevailed in the area of recognizing collective 

and indigenous rights and providing details for more specific content for social. 

economic. and cultural rights. 

The recognition of the rights of the Deaf are irnponant in determining the 

place they are assigned within society . The advocacy for human rights is 

by now part of a broader applied anthropology 
agenda, rnerged with responsible or engaged 
anrhropology, which contributes to and draws on 
the human rights framework (Messer. 1993 :237). 

In fact. the American Anthropological Association (AAA) now has task forces on 

famine. hunger and food security, AIDS, hunger and homelessness and a 

cornmittee on refugee issues. In advocating for the recognition of the rights of the 

Deaf, anthropologists are in a good position to inform strategies for developing 

effective and sensitive policies. 

This thesis has argued for the need for Deaf representation in educational 

policy making and for the recognition of the Deaf as a distinct culture ihrough 

description and explanation of Deaf identity and how it is developed and 

maintained. By comparing the Deaf situation to that of Aboriginals in Canada a 



clearer picture is drawn because the Aboriginai position can be used as a 

reference point to which many people can siniate their under-standing of the 

issues of identity. 

It is my hope that this thesis will only serve as a pan of the b e s i ~ i n g  of 

a long term discussion on the rights and needs of the Deaf. This dialogue needs 

to be headed by the Deaf themselves and 1 hope that in the present and future that 

Canada sees more and more Deaf writers using their knowledge to help empower 

the Deaf cornrnunity through educating not only the Deaf but also the hearing so 

that hopefully both the Deaf and the hearing can work togefher to produce 

solutions that will result in a mutual respect and understanding for two different 

ways of life. 
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APPENDIX 1: 

QUESTIONNAIRE FOR FOR%IER DEAF ,;LhD NATIVE RESIDEYTIAL 

SCHOOL STUDEXTS 

P W I A R Y  RESEARCH: Interviews will be conducted with nine Deaf people 
who have lived in residential schools for the Deaf and one Aboriginal person who 
have lived in Native residential schools. 
A questionnaire will be made with questions that will address such issues as: 
relations with aurhority, methods of assimilation, bonding among the cohon. and 
sexual , physical and mental abuse. 

QUESTIONNAIRE 

1. How old were you when you started attending residential school? What year 
was it? and for how long did you attendL? 

2. Were you the first person in your family to attend a residential school? If not. 
how many generations or other family members attended? 

3. How far was the school from your home (or reservation)? 

4. Where was the school and who was ir run by? 

5. How is it that you came to attend a residential school'? 

6. Were you ever told why you were being sent to residentiai school or what it 
would be likr when.you got there? 

, 7. Can you tell me what it was like to live in a residential schoolb? 

8. What do you perceive to be the biggest obstacle in your initial adaptation 
to life in the residential schools? 

3. Could you describe your relationship with the various authonty figures at your 
residential school? ie. house parents, teachers, religious leaders, etc.. . 

10. Did the school or those in authority positions try to install a sense of pride 
within you and the other students for your identity as an Aboriginal (or Deaf) 



person'? If not. what did they try to teach you about yourself. 

11. Were your teachers Deaf/Wativel? If nor. do you think that there would have 
been a difference had your teachers also been Deaf or Aboriginal? How 
important do you think it is that there be Deafl Aboriginal teachers in the 
residential schools for the DeaflAboriginal? 

12. How would you describe your relationship with the other residents at the 
residential SC hool? 

13. How were everyday activities (like eating meals, waking in the 
morning. recrearionai time . . .) handled by (the houseparents.. . )? 

14. To what extent were you able to maintain communication with your family'? 
i. e. visits, telephone calls, leners . . . 

15. Who did you look to for support when and if you needed it? Was it an 
individuai or a group and what was their relationship to you'? 

16. How much of a role do you think that living in a residential school played in 
the formation of your own persona1 identiry'? 

17. Whar does being DeaflAboriginal rnean to you? 

18. What are some of the most significant mernories you have of 
living in the residential school (both positive and negative)'? 

19. 1s there anything you would like to add or feel that it 
important to discuss? 
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APPErnIX II: 

QUEST1ONN.UR.E FOR FORMER DEAF RESIDENTLAL SCHOOL 

EMPLOYEES 

1. Which residential school did you teachfwork at? 
And for how long'? 

2. How did you corne to get your position a t  the Deaf residential school? 

3 .  Can you tell me what advantages there were to your career'? 

4. Did you receive any training or have any previous knowledge or 
professional working experience in Deaf education'? 

5 .  What was the job descriptions you had to rneet in order to 
qualify you to work with Deaf childrenb? 

6.  Did the administration at the residential Deaf school require that you have 
some knowledge of sign language (ASL or SEEland or Deaf culture'? 

7 .  Have you ever worked with Deaf employees, teachers or houseparents? 
If so, do you feel this experience has increased your understanding and 
awareness of Deaf culture? If not, do you feel that had you experienced 
working with (a) Deaf person(s) that this would have served to increase 
your understanding or awareness of Deaf culture'? 

. 8. Do you feel that there were any negative impacts on your 
professional career? If so, what were they? 

9. If you could go back to your former job at the residential school, is there 
anything that you feel you could do now to make a difference of the Deaf 
student's lives? 

10. Do you feel that being a professional hearing person played major role in 
the formation of your personal identity? - What 1 am looking for is to see 
if they have known the differences between deafness or have they ever 



thought about thier role mode1 in hearing world instill in rhier thoughts to 
fit in a hearing world or is that h ier  expectation to teach the deaf 
smdents? There were many thoughts in my views. 

1 I . Did rhe school have the curriculum being taught in the residential school 
for the Deaf? If so. who established the policy for this program. School 
Board or by teachers? 

12. What did you like and or what did you not like about the school 
curriculum*? 

13. Are there any changes that you feel should be made to the 
school curriculum'? 

14. As a hearing individual, what does the word "Deaf" rneans to you'? 

15. 1s there anything else you would iike to add or feel that is important to 
discuss? 
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LIST OF D E S  TEACHERS AT DEAF RESIDENTIAL SCHOOLS Lire' 

First Deaf Teachers in Canada, Earliest Deaf Teachers in Canada: 

McDonald's School O6/ 15/ 183 1 - Quebec City 
Antoine Caron. assistant teacher - school terrninated 1836 

Deaf Boys School in Montreal. Founded 1848 - closed 1978 

No Deaf teacher recorded but schooi principal - Joseph Marie Young C.S.V. 
Director - 1856 - 1863. 

As a residence few boarding snidents and nuns - Sister Gisiele Desauliners - 
Superior - 1875 - 1877 (?) 

McKay - Deaf Founder and principal - Thomas Widd - 1870-1882 

Deaf Educators/Teachers 

McKay Centre, Montreal, Quebec - 1870 - present 

1870- 1882 **B.A., M.Ed('I), MA -1971-present 
1870- 1878 B.A.,  M.Ed - 1973-1984 
1872- 18?? B.A.,  M.Ed - 1976-1990 
1876- 1878 B.A. ,  M-Ed - 1980-1990 
1878- 18?'? B.A.,  M.Ed - 1981-1982 
1885-1897 B.A., M-Ed - 1991-1994 

. 1912-1933 
18??-1888 & 1889-1895 
1888 
188s-? 
1896-'? 
1904- 19?? 
1908- 1949 
1921-1934 
1934- 1946 & 1949- 19% 
B.Sc. 1940-1941 



** There was a hiring Sap of Deaf teachers between 1943 and 1971. 

Ontario - Belleville - 1870 - present 

1870-1890 (B.A.) 
1871-1872 & 1874-1880 
1872-1901 
1876- 1878 
1877- 1880 
1878-1882 
1882- 1920 
1883-1894 
1884- 1890 
1888-1892 
1890-1916 
1890-1929 (M.A.) 
1891-1898 & 1899-1931 
1894- 1924 
1897- 1898 
1898-1905 (B.Sc.) 
1898- 1929 
** 
1969- 1976 
1973-present (B. M.) 
1976-present (B.A., M-Ed.) 
199 1 -present (B. Sc.) 
199 1-present (B.A.) 
1993-present (B.A.) . 

** There was hiring gap of Deaf teachers between 1929 and 1969. 

Milton, Ontario - Founded in 1963 to present 

** 
1974-1975 (B.A., M.Ed.) 
1976-1979 (B.A.) 
1977-present (B. Sc., M. Ed., M. Sc.) 



1977-present (B. Sc.. M. Ed. ) 
1979-present (B.A.. LM. Ed.) 
1980-present (B.A., M.Ed.) 
1982-present (B. A. , iM. Ed. ) 
1987-present (B.A.. MEd . )  
1988-1990 & 1991-1993 (B.A.. iL1.Ed.) 
1990-present (B. A.. B.Ed.) 
1990-present (B.A.. M.A.) 
1990-present (B-Sc.. M-Ed.. M.Sc.)  
1990-1992 (B-Ed. )  
1990-present (B.A.. iM.Sc.) 
1990-presenr (B. A.) 
1990-present (B.A., iM. Ed.) 
1990-present (B.A., M-Ed.) 
1990-present (B.A., M.Ed.) 
199Lpresent (B.A., M.Ed.) 
1991-present (B.A., M-Ed., L.L.D.) 
1991-present (B-Sc., M.A.) 
1991-present (B.A., M.A.) 
1992-present (B.A.) 
1993-present (B-Sc.) 
1993-present (B.A.) 
1993-present (BSW..  M.A.) 
1994-present (B. Sc.) 
1994-present (B.A., M.Sc.) 

** There was hiring gap of Deaf Teachers from the opening in 1963 ro 1974. 

London, Ontario - Founded in 1974 - present. 

1974-1975 (B.A., M.Ed.) 
1976-1979(B.A.) . 
1977-present (B.Sc., M.Ed., M.Sc.) 
1977-present (B-Sc., M. Ed.) 
1979-present (B.A., M. Ed.) 
1980-present (B.A., M.Ed.) 
1982-present (B.A., M.Ed.) 
1987-present (B.A., M. Ed.) 
1988-1990 & 1991-1992 (B.A., M.Ed.) 
1 990-present (B. A.,  B. Ed. ) 
1990-present (B.A., M.A.) 
1990-present (B. Sc., M. Ed., M.Sc.) 
1990-1992 (B.Ed.) 



1990-present (B.A.. M.Sc.) 
1990-present (B. A.)  
1990-present (B.A., M. Ed.) 
1990-present (B. A. .  M. Ed. ) 
1990-present (B.A.. M.Ed.) 
1991-present (B.A.. M.Ed.) 
1991-present (B.A.. M-Ed.. L.L.D.)  
1991-presenr (B.Sc.. M A . )  
1991-present (B.A.. M.A.)  
1992-present (B. A.) 
1993-presenr (B. Sc.) 
1993-present (B.A.) 
1993-present (B-SW., M.A.) 
1994-present (B. Sc. ) 
1994-present (B.A., M.Sc.) 

Halifax School - 1857 to 1961 

William Gray - founding teacher. 1856 - 1857 

Amherst, Nova Scotia 1961 to 1996. 

1961-1968 (B.Sc., B.Ed.) 
1964-1994 
1965-1994 (B.A., B.Ed.) 
** 
1973-1979 (B-SC.) 
1974-1994 (B.Sc.) 



** There was a hiring gap of Deaf teachers between 1965 and 1973. 

St. John's, NFLD - Founded 1964 to present ** 

** There was a hiring gap of Deaf teacher from the opening in 1964 to 1979. 

Winnipeg, Manitoba - Founded 1889 

1890-1906 & 1906-1913 
1891-1893 
1891-189? 
1893-19!8 
1893-1926 
1906-1940 (B.A.) 
1911 & 1913-1936 
1913-1940 (B.Sc.) 
1916-1940 
1918-1919 
1936-1940 (B-SC.) 
** 
1965-1973 (B-SC.) 
1972-1985 (B.A., M.Ed.) 
1975-1976 (B.&., M.Ed.) 
1982-1990 (B.A., M.Ed.) 
1984-1990 @.SC.,  M.Ed.) 
1985-1991 (B.A.) 
1986-1987 (B.A., M.Ed.) 
1986-1987 (B.A.) 
1990-present (B. Sc., M. A.) 
1991-present (B.A., M.M.) 
1992-present (B.A., M. Sc.) 
1992-present (B.A., M.Ed.) 



Vancouver, B.C. Jericho Hill Provincial School for the Deaf - 
1922-1993 

1945-1978 
1945- 1972 
** 
1970-1973 (B.A.. M.Sc.) 
1973-1993 (B-SC.) 
1975-1990 (B.Sc.) 
1976-1993 (B-SC.. M.Ed.) 
1977-1987 (B.A.. &I.A.) 
1978-1982 (B.&.. M . A . )  
1979-1983 (B.Ed.) 
1981-1993 (B-Ed.) 
1983-1993 (B.A.) 
1985-1987 & 1989-1993 (B.Sc.. iM.Ed.) 
1987-1993 (B.A.) 
1989-1993 @.SC.) 
1992-1993 (B.Sc.) 

** There was hiring gap of Deaf teachers between 1945 and 1970. 

Saskatchewan School for the Deaf - Founded 19314991 

1931-1940 
1931-1942 
1931-1943 
1934-1941 (B-SC.) 
1935-1940 
1946-1980 & 1982-1983 
** 
1974-1991 (B.A.) 
1982-1984 (B.A., M.Ed.) 

. 1982-1991 (B.A., M.Ed.) 
1988-1990 (B.A., B.Ed., h1.L.S) 

** There was hiring gap of Deaf teachers between 1946 and 1974. 



Alberta School for the Deaf - Founded 1955 to present 

Joseph Robert McLaughlin, B.A., h1.A - Acting Principal 1988 & Principal 
1988 to 1995. 

1958-1993 (B.Ed.) 
1962-1965 (B-SC.) 
1963-1991 (B.A., M.Ed., Ph-d.) 
** 
1969- 1985 
1971-present (B.A.) 
1973-present (B.Sc.. M E d . )  
1975-present (B.A., M.Ed.. M S c . )  
1975-present (B. A.) 
1976-present (B.A., M.Ed.) 
1976-1992 (B.A., B.Ed., M.Ed.) 
1978-present (B.A., M.Ed.) 
1979-present (B.A.. M.A.) 
1980-1986 (B.P.E., B-Ed.,  M.Ed.) 
1981-present (B.A., M.Ed.) 
1981-1984 (B.A.) 
1981-1984 (B-SC.) 
1982-present (B.A.. M.Ed.) 
1983-1987 (B.Sc., M.Ed.) 
1985-present (B. Sc. . M. Ed .) 
1990-present (B. Sc. ) 

Source: Carbin, 1996 



APPENDK V: 

FOR%iER DEAFINATIVE IZESIDENTIU SCHOOL STUDENTS 

RESPONSES TO QLESTIONNAIRE 

Since the format of the interviews were semi-strucnired. questions iisted in the 
questionnaire were not always asked in the order that they appear and most 
interviews contained additional questions and conversation and occasionally a 
question was left out. 

Interview 1: 
Former Deaf Residential School Student 

Interview 2: 
Former Deaf Residential SchooI Student with Late Deafness 

Interview 3: 
Former Deaf Residential School Student 

Interview 4: 
Former Deaf Residential School Student 

Interview 5: 
Former Deaf Residential School Student 

Interview 6: 
Former Deaf Residential School Student 

Interview 7: 
. Former Deaf Residential School Student born to deaf Parents 

Interview 8: 
Former Deaf Residential School Student who is also Aborigional 

Interview 9: 
Former Deaf Residential School Student wbo is also Aboriginal 

Interview 10: 
Former Native Residential School Student 



Question #1 

How old were you when you started attendin? residential school? What year was 
it'? and for how long did you attend'? 

1. Wrll. at first when 1 was small, about seven-years-old. 1 went to a public 
heanng school. For four years rny folks did not know 1 was deaf. They tried to 
find out what was wrong. They didn't know about deafness back then. My 
mother's sister and aunt and uncle took me to <sic > to see a doctor. The doctor 
examined me and discovered that I had been deaf since birth.. .My folks tried to 
help me to leam vocabulary and writing, to read books and everything. They sent 
me to public school and I f'ound it  very difficult to keep up. It was very difficult 
when the teacher was rnoving around and talking around the class. It was hard to 
hear them. 1 could only hear with rny left ear and 1 could lip read. When I was 
struggling to leam the doctor told my aunt and uncle about the < sic > School for 
the Deaf. My aunt and uncle were very surprised and thanked the doctor for 
letting them know about the Deaf school. At first 1 went to hearing schoûl. When 
1 was fourteen-years-old 1 went to <sic> and that was in 1928 until November 
17, 1935 because my father was killed by a train. 

2.  It was 1940. 1 was ten-years-old. 1 was there for seven years until 1947. 1 
wanted to go to school longer but 1 got into trouble and the school didn't like me. 

3 .  At the age of five. In 1964. How long was 1 there until 1974. That means 1 
was there until the age of fourteen. I was there for ten years - yes. From 1974, - 
1 was transferred to a CO-ed mainstreaming Deaf school. At the Deaf residential 

school. From 1964 - 1974. 1 went to an al1 girls school. I t  was called <sic > . 
Now - ir has changed to c sic > . That was in < sic > . Since 1974, it has been 
changed and 1 was transferred io another school - < sic > School for Deaf boys 
and girls. 1 was there temporarily while they were building a larger school. 1 was 
integrated with Deaf boys and girls and hearing in that school. At that tirne, when 
the iarger school was not completed, 1 stayed at the smaller school for a short 
time. 
While 1 was there, 1 got used to and Iearned to interact with the CO-ed system. I 
stayed there for two years - from 1974 to 1976. And I didn't feel 1 was being 
educated at all. So 1 was transferred to < sic > for one year. And then from 
1977, 1 went to Galluadet College. I have been zig-zagging to and from different 
schools. 

4. I'd Say around the age of five. In 197 1. Fourteen years. 1 think around there. 

5. At 5 years old. Oh, 1 think ... from 1962 ... yes 1962. And well, you know, 
in Deaf school, 1 went al1 the way ... from 1973 and then 1 was transferred to 
hearing school from grade 1 1 and 12. And I completed high school in 1975. 



6. When 1 
of 1971. 1 

7. 1 was 7 

was five years old 1 went to <sic > School for the Deaf in the year 
oraduated in 1985 which means 1 was in school for 13 years. 
C 

years old. From 1984-1985 and one year in '84, 1 went to a regular 
classroom but really it was decided 1 would stay at the residential school in 1985. 
1 was there for a half term. 1 was supposed to graduate last year in June but 1 
needed one more year. So, 1 could concentrate more on math and english. 1 had 
to work at the CO-op store. 1 work in the mornings and in the aftemoon. 1 am an 
assistant for Phys. Ed. 1 am also involved in many clubs and 1 will be graduating 
in two weeks. 

8. 1 have been Deaf from birth because of Scarlet Fever. In <sic > where 1 was 
born, that is in <s ic>.  1 was about five or six years old but I'm not sure. 1 
asked my parents how old 1 was when 1 started school but they can't remember. 
1 remember that 1 went to Catholic school with my sister. We were in the sarne 
class, it was a hearing class but 1 am Deaf and the teacher didn't know how to 
cornmunicate with me. They just gave me books to read and 1 never leamed 
anything for many years. Then my parents decided to take me out of school. My 
other sister, the older one she would take care of me while my sister went to 
school. We are five years apan. 
My parents always thought 1 was mentally retarded and 1 know that they were 
atways frustrated with me. 
When 1 went back to the sarne place where my sisters went to school - my sister 
and 1 are really close. 

9. At the age of seven. From 1945 to 1956. 

10. 1 was about six-years-old and 1 was there for about two years, six and seven, 
and seven and eight. 1 went home in between. 1 guess we would have a year of 
school, come back home for, in May, June and leave home to get to <sic> 
Residential School around August or September. So 
that 1 was there. This was in 1966 and 1967. 1 saw a 
a 1966 photo. That is how 1 know. Other than that 1 
1 was not aware of the year but I saw the photo and 
1 know 1 was there for two years. 

it was for those two years 
photo of myself and it was 
do not recall to well. Like 
that is how 1 calculate and 



Question #2 

Were you the first person in your family to attend a residential school'? If not. 
how rnany generations or other family members attended'? 

1. 17m the oniy one. 1 don't have any brothers or sisten. When I was a child 1 
had a sister but she was stillborn. 

3. My brother went to residential school. 

4. No - my sister was also Deaf and she went to the Deaf school. 1 was the baby 
(the last one in the family.) 

5 .  In the past, no. My brother - we were 10 years apart. And he joined the 
school 10 years later. 

6. No. 1 was the first person to go to residential school. 

7. No. My parents. Not at my school. At a different school. My mothcr went 
to Deaf school in < sic > at < sic > School for the Deaf. 1 think for my father, 
it was in the same area but they were separated in buildings for girls and for 
boys. 
And my uncle, mother's brother also went to Deaf school. And my father, he 
had two Deaf sisters and they also went to school but 1 think they later were 
mainstreamed into hearing schoot. But 1 am not sure if they went to Deaf school 
at all. 
I think 1 am in the third generation. I'm not sure ... 2nd or 3rd. Oh! 1 didn7r 
realize, 1 didn't count my rnother. My father's sisters are next. Then my mother 
is next. Then 1 am the third. 1 am next. 

8. Yes. 

9. Me and rny brother are Deaf. Yes - two of us. And 1 was the youngest, yes. 

10. No, I was probably the last one to go within my family. I had three older 
brothers who went there, two who drowned at different times, but we al1 went 
there. And 1 have an oIder sister who went there also. 



Question #3 

How far was the school from your home (or reservation)'? 

1. From the <sic> School? 1 think it was about six hours. 

2. From here to <sic > it is about two hours. From <sic > to <sic > it is 
another two hours plus about an hour of traffic in <sic > on the <sic > 
Highway. Al1 together it is about five hours. 

3.  1 stayed in the residential schools during the week days. Dur@ the week end, 
1 went home to <s ic> .  The distance was like from your house to Ottawa 
University. 

4. Five and half hours. It is pretty far. 

5. Five hours - yes about five hours. We went by train to < sic > . It was a two 
hour drive. Sometimes my Dad would pick us up, and sometirnes <s ic> .  
Every Christmas, Thanksgiving, Easter, May Ions week end and surnrner. 

6 .  Five hours by bus from <sic>.  That is where my home is. There was a 
group of Deaf people from < sic > . We a11 went to < sic > by train. One year 
later we stop travelling by train and staned taking the bus a11 the way home. 

7. Al1 together, three hours to commute to the < sic > School. Since I was seven 
until now, it was very routine - every Friday, 1 corne home until Sunday. Every 
three hours back and forth. 

8. About sixteen hours. 

9. My home town is < sic > . It's about fifreen minutes from here < sic > to 
there (deaf school). F r ~ m  Deaf school to < sic > would be about twenty minutes. 

10. About three hundred miles away. 

Question #4 

Where was the school and who was it run by? 

At the request of the interviewees, for the purposes of confidentiality. 1 camot 
reveaf the answers to this question. 



Question #5 

How is it that you came to attend a residential school'? 

1. See questioii # l .  

2. My mother received a letter that told her about the residentiai school that the 
government had established. There was some communication between tnem. 

3. NIA. 

4. 1 don? remember. 

5 .  No. I don't remember that time. Nothing. ALI I remember was gening in the 
car and driving, and when we arrived with my parents. What 1 remember rny 
aunt and uncle who lived in <sic > and 1 stayedwith thern. Now both rny aunt 
and uncle are separated. But they are good friends. My mother recenr!y told me 
that they might get back together later - rnaybe. My uncle just dumped his 
girifriend. She was a long time girlfriend. Their relationship goes way back to 
when they were very young. My uncle's mother didn't want hirn to marry her, 
so he dumped her. then rnarried my aunt until rny uncle's mother died, and he 
met his old girlfriend at the fimeral and ever since, they have been together (since 
my aunt and uncle were separated). And now he has just broken off with his 
girifriend and he realizes that. Yes. You know. 

6. My parents heard through a social worker that works with Deaf children. She 
contacted my parents and explained to them that there were facilities available 
like the school in < sic > . My parents were interested so they went to < sic > to 
check it out. They liked it and brought me there to check it out and 1 really liked 
it too. My parents watched me and saw that 1 really like it so they decided to 
send me to Deaf school when 1 was four years old. Oh yes, I reaIIy remernber 
that . 

7. My parents? Yes, they both took me to the Deaf school. 1 remember it was 
on Sunday and both rny parents were talking to the staff and then they both left 
the school and I stayed behind. So, I was sent to and stayed at residential school 
and 1 have been there ever since. 

8. One time the social worker told my parents that there were Deaf schools 1 
could go to. My parents got really excited about that. My parents told the social 
worker that they thought 1 was too young to go to a residential school because 1 
was ody  nine years old. The social worker said not to worry but it was very far 
from where we were. It was in <sic>.  My parent didn't fully understand 
English and so they got my oldest sister to translate. My parents speak Cree and 



just a little English and the social worker spoke onIy English. My sister 
interpreted for both of them so they could communicate. iMy parents said wait 
until she is nine years old then we will send her. The social worker said O.K. My 
parents did not want to send me away from home. 

9. My mother would often drive me to school. 

10. NIA 

Question #6 

Were you ever told why you were being sent to residential school or what it 
would be like when you sot there? 

1. My mother came with me by train. When we arrived at the station, we took 
a taxi to the school. She then met with someone and they talked together for a 
while and then rny mother took the taxi back to the train station and went home. 

2. It was the end of July when my mother received this information. In the 
middle of September my mother, sister and 1 went shopping and bought a lot of 
new clothes, a suitcase, a trunk, etcetera. That was the first time 1 got new 
clothes but 1 didn't know what they were for. My father drove the car, rny 
mother sat in the passenger side and 1 sat in the back. 1 didn't know where we 
were going. When 1 arrived at the <sic > School for the Deaf I was surprised, 
1 didn't have a due  why 1 was there. My mother and father left and 1 cried but 
after that 1 got used to it. It was hard for me to Ieam sign langage - I was 
awkward at it. Then al1 the boys and jirls gave me a sign name ( a <sic> on 
the chest). 1 had never seen signing before but 1 learned it. 

3.  My parents. 1 went with my parents to school and on the first day, 1 felt 
culture shock, and I thought 1 was being sent to jail or something like that. And 
1 had been really stubborn before 1 went to the school. 1 didn't want to stay 
there, and I cried, so I ran away. My parents had to find me and they tried to 
explain to me - "No, no, you have to go to school and learn." My father is deaf 
and my mother is hearing. Therefore, my father does sign. So my father 
explained - "this is your school" and I started to realize that this was my school. 
1 leamed signing and 1 really developed it overtime. So, 1 stayed there, and the 
rest of my time was O.K. 

4. 1 - on the first day, 1 didn't understand why 1 was going there. When 1 met 
the peers, 1 didn't know what to do. The more 1 interacted with thern, - 1 cried 
more. Most of the t h e ,  1 spent my tirne with my sister. 



5.  Okay when I amved at the Deaf school. 1 remember seeinj a huge building 
and I didn't know what to think. 1 remernber goin; inside and 1 saw a horde of 
Deaf people and I felt strange. And 1 saw al1 the people usin; their hands, and 
1 felt naive. I didn't know what was going on. My mother was trying to take 
care of me and she kept tellins me "Everything is goin_e to be O.K.. everything 
will be O.K. " So 1 didn't know what to do and 1 wandered around the building. 
1 remember 1 hated the houseparent - name was <s ic> .  Oh. I hared that 
houseparent. She was so strict and mean. Everyone hared that person. What I 
remember - the first night I went to bed and I saw rows and rows of bed in that 
roorn and I wondered why - al1 of us the same age and al1 of us girl so 1 went to 
bed. 1 remember 1 was screaming or yelling in bed - 1 think 1 had to go to the 
bathroom that night. At that time, I had a short bladder - don't we al1 have that 
problem? 1 yelled and 1 rernembered <sic > was so mad at me. I didn't know 
if that was rny first night or the second night. 1 just remember that < sic > used 
to be so mad at < sic > . She often spanked me and 1 used to feel awful when 1 
saw her doing that. Our bedroom was right next to the hospital room. So, 1 went 
to the bathroom in the hospital room, rather rhan having to go al1 the wzj. through 
the d o m .  And as time went on, 1 had a good time growing up and untit grade 
ten or grade eleven, then 1 felt I had enough schooling. At the residential school, 
I felt it was not the same as home. But when 1 was small, I felt O.K. 
But when I got older, there were so many rules that restricted us. Yes. I could 
not go out as much and I started to hate it. And 1 could not wait to finish my 
high school and get out. 

6. Not really. The communication at that time was not very good because 1 was 
o d y  four. So I went to school by the 1 got there it was very clear why I was 
there. 1 visited with a11 the Deaf kids and 1 understood why 1 was there. So 1 
went to school.. . 

7. No. My mother explained to me. We both could sign. My mom always 
explained things to me. 1 had a pretty good idea that most of the people in 
< sic > could sign compared to the < sic > School. There are two different kind 
of communication. Speaking and signing. In < sic i , everyone could sign 
compared to < sic > . 

8. Another social worker discussed.. . . my favourite aunt I forget her name when 
I was eight, the two of us travelled to <sic> by bus. At that time 1 could not 
speak any English. You would think that 1 would be three or four when 1 started 
school but 1 remember 1 was eight and a half. I was eight and a half in January, 
1975. when I was eight and a half I went to school and in the d o m ,  1 saw a lot 
of hands flying and I grabbed onto my aunt and 1 started to cry. My aunt tried 
to calm me down. The counsellor talked to my aunt and explained everything 
about the school to her and then my aunt left. The next moming the counsellor 
took me somewhere and 1 kept asking for my aunt because I did not understand 



what was going on. 1 remember that the first person 1 met was <sic > . <sic> 
took me to the cafeteria to have breakfast and then she took me class. I remember 
the teacher signed "Hello" at me and said her name was <s ic> .  1 loved that 
teacher, she was very friendiy. But 1 didn't understand sign language. 1 cannot 
remember how long it took me to learn sign language. 

9. 1 often went with my parents for a drive. My mother introduced me to the 
school and told them 1 am Deaf and my name, so they know. Then they filled 
out the f o m s  and then 1 knew I would be staying at the school. But I often cried 
and 1 didn't want to let go of my mother. It took a while for me to get used to 
the Deaf school, but after a while. 1 really liked staying there. I learned sign 
language, whereas 1 had never learned it before and throughout my rime. 1 had 
a lot of fun at the school. 1 had more fun there than 1 had at home. At home, 
nobody could sign, not even my rnother - ah well. And the hearing - they don't 
understand me and they would look upon me as a very quiet child. 1 was very 
quiet for most of my life at home, and 1 preferred to be at school because we 
understood each other. Yes. 

10. U m m .  1 had a chance to speak with my father just recently about this and 
its kind of hazy. 1 remember crying because 1 had seen my older sister who I was 
attached to at the tirne, she was older, three years. 1 wanted to go with, along 
with her. Then somehow 1 don? remember any explanation made to me. it must 
have been made to rny parents. and um ... but I don? recall anything being 
explained. 

Question #7 

Can you tell me what it was like to live in a residential school? 

1. It was OK. 1 went from grade five to ten and then 1 left. 

2. 1 did well in history. while I was in school. 1 know all about world geography 
and history. 1 had a really good memory for writing exams. My memory helped 
a lot in exams. 
Yes. 1 really liked history and 1 was cornfortable with it. Math .. . 1 was O.K. 
in but not in other subjects. When I added three and three I got six. Yes 1 was 
O.K. in math but 1 was best the best in history. 
No. Nothing. (interruption with the cat) 
What was 1 saying? 
Nothing . Nothing. I'm always in uoubie. Many snidents were jealous that 1 was 
so good at history. They were always jealous. 1 had a reputation of being good 
in history but 1 was not interested in their problems. They always picked on me 
so 1 was not interested in them, SB I just don? bother them. 



3. At the residential school - the life styie was like being in the military 
(militant). Yes. at the residential dorm. And 1 get mixed up whether to sign in 
French (LSQ) and ASL. And it was very militant. and even getting dressed, we 
had to al1 line up. we never had a shower. but we had a bathtub. And it was a 
very old fashioned thinj. The nuns would bathe us with a water spray. While the 
nun sprayed us. we had tc take tums going into the bathroom. When we were 
really Young, the nuns would bathe us, but as we got older. we did it on Our own. 
The nuns treated us like we were in an orphanage. They would make us wash 
from Our knees to Our feet each day and we had baths once or twice a week. We 
would bmsh our teeth in the line. There were rows of sinks and the girls would 
have to wash Our hands and faces and bmsh Our teeth every night. And there 
were rows of beds - just like a hospital. You know, what's strange about living 
in the dorm - 1 would estimate about three - four hundred. 
To describe, how big it is. There were four floors, - no! - the one, two, and 
three stories were al1 classrooms and four, five, q d  six floors were al1 bed d o m s  
- huge bedrooms. Oh - no - wrong - the founh floor was the infirmary. FiNi and 
sixth floor were the bed doms  - huge bedrooms. 1 would estimate three hundred - 
four hundred peopIe on the two floors. 

It was al1 rows and rows. There were division between prirnary, intemediate and 
senior levels. There was a separate group for the youngest groups, and the rest 
intermediate. Approximately for that one group - it ranged from one hundred - 
two hundred. And the other division with the senior groups - it was a large group 
- from one hundred - two hundred. There was a smail room for the prirnary, and 
the door to the intermediates. The upper level was for seniors. 
And we al1 shared rows of beds in one room. 1 didn't rhink about it. We often 
felt the same. We often played around, and we'd sneak around. We would crawl 
under the beds through al1 the rows? and we'd get Our pyjamas dirty from the 
floors. And I would have to hide in the bed before the nuns caught us. The nuns 
had their own private bedrooms. Sometimes at nighr, the nuns would corne in 
with a flashlight and supervise us and make sure we were al1 sleeping. They 
would march up and down between the rows of beds. We would wait until the 
lights in the nun's bedrooms went out, then we would start to play. When we 
began to get noisy, we-would rush back to bed. Another thing, in the classroom, 
they tended to teach us religious studies, and we had to memorize parts of the 
Bible. And 1 had no understanding and 1 learned nothing. Did 1 understand the 
langauge? - No! And 1 had to memorize the rosary. That's it. What's left of 
learning in my brain - nothing - it's gone! And 1 had to speak and learn orally. 
Sign language was forbidden in the class. With one exception - in the play room, 
we al1 signed. Same with Our school, too. But in the classroom, we had to speak 
orally. They also made us put on headphones and they would have to use a paper 
in front of Our rnouth to ensure we are using oral speaking. We had to stand in 
Iine to use the water fountain. We had to make the "RN sound through the water. 
For hearing people, they could feel the vibration on their throat, but for the Deaf, 
we had to use the water to feel it with our Longue. 



And in the school, they were very strict about cleaning the roorn, and everyone 
had to take turns being responsible for die cleaning. Every Wednesday was my 
day for the weekly cleaning assignment in the bedroom. After four o'clock, 
when we finished classes. we had to do Our cleaning assignment. It was very 
rigidly scheduled duties. Every Sunday moming, we were supposed to go to the 
church and pray but 1 often snuck away. 
Yes - but I had to get back to the d o m  by Sunday moming. - my parents had to 
bring me back on Sunday momings. and sometimes my father would sneak away 
from church too - that's how he influenced me. And my father doesn't believe 
in going to church and that's how he got away with it. A group of us were 
resistant to going to church. but we had to attend a smaller service/mass on 
Friday afternoon before we went home. The second thing - the name of the 
priest <sic> (fingerspelled the name on the forehead) - he told us we were 
required to confess Our sins. I had to go into the confessional and slide open the 
window and 1 had to confess orally. And of course, the priest never could 
understand what we said, so he would just bless us anyway. And the priest 
would often Say - "God bless you and forgive you. " And we had to wait in a lint: 
and take nirm going into the confessional. In the confessional, there was a little 
sliding door with a screen. 1 could see through the screen and 1 could see the 
priest was < sic > and that's how I knew who he was. Every time I opened the 
door, 1 would have to make up some confession and express it orally. And 1 
would repeat the sarne confession over and over again. And did 1 ger anydiing 
from it - NO - nothing. 1 learned nothing - what did they teach me? - Home 
Economics, sewing, cooking - rhat's it. I learned -des, repetitive gramrnar in 
French . . . Je Suis . . . . 1 wasn't developing anythin;. And writing - I just leamed 
to copy from the blackboard -- I was just like a trained monkey. And 1 copied 
things 1 was supposed to leam, but 1 understood nothing. 1 was forced to speak 
oraIIy in the classroom. And the role for women's culture - we al1 had to do the 
cleaning. They 'prepared' us for the world by teaching us cooking and sewing 
skills - that was our preparation for the future jeneration. Their beliefs during Our 
rime there was very old fashioned. That was their phitosophy and 1 learned 
nothing anyway. In the classroom, we had to Iearn about the bible. They taughr 
us a little about geography, history, biology, but they never taught is science, 
physics - just a bit of basic math, but no atgebra. I learned nothing except the 

. basics, because they had the attitude that Ceaf people can't achieve anything 
more. You know we al1 had our homework assignments - they were so boring 
because the work was so basic it was like a grade one and two level assignrnenrs. 
And what was so ironic - some of our peers - in the same age group as me - took 
algebra and more advanced subjecü, but 1 wasn't given them. When 1 looked at 
my peers who did algebra, 1 couldn't understand the symbolic formulas. When 
my peers looked at my work, they would laugh at how basic it was. 1 found that 
1 felt embarrassed and intimidated. When they found out about the level of my 
courses (math), they couldn't figure it out because they thought 1 was quite srnart. 
At age ten or so, 1 staned to become angry. For this reason, 1 feel I grew up 



being abused/assaulted. 
The nuns assaulted me. How did that happen? At the time. when 1 was growing 
up, 1 couldn't speak - 1 was rebellious - and my main method of communication 
was signing. My father and my brother were Deaf. so namrally we al1 sign. 1 
have always been rebellious, and I was also a leader. And the nuns often 
assaulted me. For exarnple: one night - I'm a story teller about how 1 saw the 
devil will set to you - al1 my peers were so fascinated and as 1 got more involved 
in the story, 1 staned to play act like 1 was the character. And they al1 believed 
me, and 1 often made up stories. I got that from my father. My peers were 
fascinated because 1 was very creative. So that's how 1 took my advantage to get 
their attention. That's how 1 developed rny interest in acting and 1 became an 
actress. 1 could act - most of my peers felt my stories were so real that they had 
nightmares (about the devil getting them). They al1 brought their own cmcifixes 
and they would cross themselves to protect themselves. When 1 saw their 
reaction, I began to develop more creative stories and plays. When the nuns 
found out they were upset with me. They saw I was a leader and they noticed 
how my peer were so afraid at night. The nuns were very very angry w:tb me. 
A second exarnple: sometimes the girls were so afraid, one of thern would jump 
into my bed and cuddle with me. At the same tirne, some of the girls began to 
make noise. This caused the nun to get out of bed and inspect the d o m  with her 
flashlight. At the same time. several girls had jumped into beds together. As the 
nun corne in, al1 the girls got out of bed and the nun made us stand in a line, and 
we were strapped on Our hands. Every one of us who were strapped cried and 
1 was the last one because I was the leader. The nun brought a rod - a stick - and 
1 was strapped on my ass. 1 would try to jet away by ruming up to the next 
floor. 1 would try to jet  away frorn another strapping - 1 would refuse to let 
them do that to me. Finally the nuns caught me and one of them punched me in 
the face. 1 tried to hold it in and not scream. The nun would reprirnand me 
orally. 1 could feel the pain from the rod right through my bone (on my ass). 
The next day 1 went home because it was th week end - it was just the right 
timing. The next morning, it was extremely painful, and I had difficulty sitting 
down. My father came to pick me up, and when 1 got home, 1 continued to have 
a hard time sitting down. My father asked me 'What's wrong?' 1 just said 
'Nothing. 1 just fell.' 1 refused to tell him the truth and 1 kept repeating '1 just 

. fell.' My father was not convinced and he repeatedly asked me what was wrong. 
1 kept telling him "It's nothins. There is nothing wrong with me. " Then. my 
father slapped rny bum in a teasing. friendly way. 1 told him - "Don't - it hum." 
My father became suspicious, and he stripped my pants down to take a look - and 
he was very upset. He could see there were several lines across my bum. My 
father asked who did it and 1 panicked. 1 told hirn that if 1 squealed to you, they 
will do it again. 1 didn't want to go through that again. And my father asked 
"You mean you having been going through this since you started going to Deaf 
school at age five?" Between the age of five -ten, 1 have been assaulted by them. 
1 confessed this to my father. My father was very angry. And my father said he 



didn't know that 1 had been assaulted. It wasn't just once - 1 was assaulted many 
times. The reason it happened to me - maybe because 1 am sman and I signed 
pure LSQ'? 1 aiready knew signing before I came to Deaf school. My father 
taught me to sign before I went to school. So the nun's view was so oppressive 
towards me. Plus 1 was short and srnall, and 1 had thick glasses. Before age five. 
1 didn't Wear glasses. At the time 1 was being assaulted - for this reason - 1 will 
give you an example: Every Friday, 1 would put on special clothes before my 
father picked me up. It was always before noon time. After lunch, 1 would put 
on a nice dress. We could identiw between hearing nuns from Deaf nuns by their 
habits. The hearing nuns wore regular veils (went straight across) - the Deaf 
nuns wore pointed headdresses. The Deaf nun - we comrnunicated fine because 
we had the same identity. It was before noon, and the nun said "go ahead and 
change into your nice clothing. 1 felt proud to be al1 dressed up and ciean. 1 
marched down for lunch and the hearing nun asked me why 1 was al1 dressed up 
before noon. 1 told her the Deaf nun said it was O.K. The hearing nun didn't 
Say anything - she just reached out her arms with her two big hands and grabbed 
my shoulders. She squeezed me hard, and lifted me up. 1 was only fivr, and 1 
was srnall and she picked me up in the air (off the floor). The nun was laughing 
at me and she shook me vigorously. When she put me down, I was nurnb and 
in shock. That was my first incident of assault. Since that tirne. they picked on 
me throughout the time 1 was there. This happened conrinuously while I was 
there. 

4. As a child to begin with it was a very hard experience for me. But now, 
growing up, and as an adult, it doesn't bother me, and now 1 am enjoying it. To 
be with other Deaf people and that's all. Not really, you know - I like to stay at 
home more. 
1 really like to stay at home because my feeling is different. Do 1 really like being 
in that Deaf school? NO! My own life - I am happy now. I don't think about 
those people who are Deaf or Hearing. 1 am just happy being who I am. And 
that's it. 
Oh 1 sipn. Yes, some of the teachers are Deaf and it's great that they can sign 
ASL. Most of the time, when 1 understand the teachers when they sign. And 
some can sign fluent ASL. and some other aren't fully fluent ASL. Some of the 
hearing teachers, I feel 1 can't understand them and the communication is not 
even there. Yes, sometime 1 learn it, but not really . When 1 watch the lecture, 
and when the teacher tries to explain something, 1 have to know what rhey are 
saying and not memorize it. Some thing when 1 try to study - 1 try to remember 
and understand what the teacher was saying and make connection. That's it. 

5. 1 remember we often played, went skating, to the park, to the store and 
became more independent. I don? know if residential school is a good thing. 
Yes - we had a good tirne. It's been so many years and 1 felt 1 had enough. 1 
think the children and seniors should be separated, so we could have our own 



boundaries. It's because it influences them as a role model. It's better to have 
a senior girls to corne in the rnoming and encourage thern. Or babysitting and 
teaching them - it's a good thing. But the rest of the time, the junior and senior 
groups should be separated. And it should be the houseparents responsibility to 
supervise the junior groups for the rest of the day. And that is part of their 
responsibility - to teach their discipline. In one building - the children and adult 
lived togedier without boundaries. 

6 .  Oh 1 was very excited. Later 1 started to realize that there were a lot of rules 
and it was very strict and the way 1 curnrnunicated was criticized and sometimes 
1 felt very discouraged and wanted to go home. But when 1 went home I just 
wanted to go back ro school. The first time 1 went to Deaf school 1 was really 
excited and 1 loved it but afier that it really changed. 
Well, it was only on the week-end and it was very short visit. There were not 
as many mies at home. 
1 had a good experience going to school and being away from my family. 1 had 
many wonderhl experiences and socializing with my Deaf friends was the best 
part of school. There was also a negative side. Our communication was always 
being criticized - ASL was discouraged. There were so many rules! Another 
negative side was that going away to school caused me to lose touch with rny 
family and their values. That was a negative but sometimes it was positive. The 
positive outweighed the negative. 
No. Most of the time I felt positive about the < sic > school but the negative part 
was feeling like 1 wanted to go home. Often because once in a while 1 would 
watch the other students who would JO home every Friday and 1 had to stay. This 
made me feel hornesick because I felt stuck in <sic> which was so far away 
from home. But 1 also liked staying in school because 1 could socialize and 
communkate but 1 hated the counsellors who would always criticize us. 

7. Really, at residential school, it is supposed to be like a home environment. It 
is like a second home. Yes, rny real home is on die week ends but rny second 
home is the residential school during the week. What benefits me in the 
residential school is sports. 1 used to go swimming every day and 1 socialize with 
other Deaf people and we always talk or we watch T.V., play ping pong, a whole 
of activities. I am never bored. 1 am always playing and then by night t h e ,  my 
body bums out and 1 always get a good night's sleep. Al1 the rigid activities 
causes my body to burn out and it was good. But 1 really did miss my parents but 
being busy helped me to forget that 1 was homesick. At supper time al1 the girls 
and boys would get together and have conversation which was always fun. There 
were lots of different activities and crafts, etc, etc.. . 
Oh yes, yes. 1 learned a lot. English and Math and Phys. Ed. Phys. Ed was my 
most favourite subject. They taught me coaching and 1 have irnproved teaching 
skifls and how to set up the program. Secondly 1 have been involved with student 
politics about a year or NO ago. I was appointed a student rep. for my school and 



so 1 had to go around to a11 the different schools and explain about politics. Now 
it is becoming more like local schools. It was a good experience. I learned about 
agendas and so on. Now in sports, 1 uavelled quite a bit and recently Our school, 
nine of us, we played basketball in Maine. We stayed there for one week for a 
tournament. It was good experience. They also have a really good Deaf school 
there. We played volleyball. hockey, and they also had specifically 4 provincial 
teams. The four provincial teams were baseball, bal1 hockey, swirnming and 
volleyball - al1 four. Number five is the . . .. basketball. The third division is the 
best.. . depending on the area,. . . there are two different groups from the East.. . 
in the third division, that is the one 1 am involved in for the toumament. So, 
next year, I might compete with the third year competition. It is really beneficial 
for me to be able to attend al1 these spons toumament. Oh yes, 1 play soccer and 
the Deaf sports association have a tendency to compete in both the U.S and in 
Canada. We take nirn hosting the toumaments. It is very beneficial. Now, in 
the school, we have three important subjects. In Elementary school, diey are 
now being provided with "Bi-Bi", Deaf culture and Deaf studies. It is a very 
good course and I know a lot about it. AI1 about gramrnar, etc.. . . 

8. Yes. 1 went to <sic> for one year. 1 discovered, to tell you the tmth, this 
school was so easy. For a whole year, 1 received straight A's. For sure, 1 
considered that school more like junior school, not high school. To tell the truth, 
it's so easy, but math and science are a little bit advanced. At that time, 1 was in 
grade seven. Before 1 went to < sic > , 1 was about grade three and four level, 
and they put me into the advanced level. Not again. 1 misses several grades but 
1 was picking up. But Deaf socialization and communication in <sic> was 
better. 
You know, when 1 went back home, 1: wasn't worth it for me because 1 felt alone 
and isolated. 1 wanted to go back to the Deaf school. When 1 was home, 1 felt 1 
had no control there. So 1 proved to rny family back in 1988 - in January to 
August. .. and 1 graduated. So I decided to go to Gallaudet College. And in the 
summer of 1989, 1 was a sophomore, 1 took up English skills. When 1 write rny 
English 1 was criticized. I realized the teachers in <sic > Iousy teachers - they 
didn't teach us. 1 started to realize that teachers who teach English think that Deaf 
people cannot learn English up to their level. We can - we can do it. It's very 
important to ieam and study and read a lot. 1 staned to realize that and I stayed 
for one and a second semester and 1 left. 1 changed my mind later and that year 
then I came back and stayed two and half years and 1 left in December, 1992. 1 
was so happy to discover that my English and reading has improved but there is 
something wrong in < sic > . 

9. In the school. I did fair, but 1 excelled in spons. And sports were my 
favourite, but as for schooling, - 1 did so-so. 

10. At the residential school, um we cal1 it now the < sic > , there was a hostel 



where we stayed at called the <sic > and it was nin by, managed by nuns and 
Christian brothers and then there was the school. < sic > . It has a long title or 
a name, but those were the schools we went to. 1 saw the school in 1993 at the 
former student reunion we had. It is not big at all. It is small. It used ro look so 
big compared to the houses we had and the distance used to look so far from the 
hostel. but it is very close. And um. 1 don?. so it was.. . yes it gets very 
discouraging trying to talk about it because it brings back Aashbacks. 

Question #a 

What do you perceive to be the biggest obstacle in your initial adaptation to life 
in the residential schools:' 

2. < sic > at the school. strapped my hand at it was very painful. 
Someone told the superintendent that I did something bad but I was innocent. 
Normally 1 would be walking around as usual and the Deaf kids would pick on 
me. They went and reported that 1 did something wrong. 1 could read their body 
langauge so 1 would just leave h e m  alone. 

4. Communication. 

5. 1 had experience living in one building and I'm sure other people had rheir 
experiences living in a different building. I've been told that some residential 
schools had different building - one for eating, one for sleeping, one for 
classroom. So, in cornparison, they went in and out, but in Our school, we stayed 
in one building. Oh well. 1 think it made it more isolating. 

6. The cornmunicarion - Yes. Sometimes I felt frustrated cornrnunicating but other 
times I felt good about it. It depends. 

8. No, I didn't understand. I act like a dog. 

9. Sometimes, teacher would get mad at me and tell me to pay attention. It was 
difficult for me to read it and wnte it at the same t h e .  1 don? really remember 
what the teachers said to me at all. Yes. Sorry - the teachen said to me at all. 
Yes. Sony the teacher. The sign - I am signing with an old dialect. It's very new 
to me with the new sign. 



10. The first when um. .. I rernember this very nice nun. She pur this coat over 
me because 1 was cold and there was this other nice nun that 1 would remember 
and urn but she was like the rest. She would clean, wash my hair. practically 
drilling it into my head. 

Question #9 

Could you describe your relationship with the various authority tï_oures at your 
residential school? ie. house parents, teachers. religious leaders. etc.. . 

1. There was one Deaf teacher named <sic > . She was from < sic > . She 
taught at the school for many years until she died. There were two 
superintendents who died and then we got a new superintendent from the United 
State, <sic > , he wouldn't allow Deaf girls to sign. This made us very unhappy 
because we could not hear and were forced CO speak because signing was 
forbidden. It is very hard for Deaf people to speak when they cannot hear. When 
<sic> saw Deaf boys signing he would walk up to them and slap their faces. 
< sic > from <sic > was not allowed to sign in the school. In June he went to 
the Deaf Organization and told the President about what was happening. They 
held a convention to discuss it. And the president held a secret meeting to discuss 
it and they wrote a letter to the government and sent it to them. The letter 
requested that the government fire < sic > and the govemment agreed and fired 
him. He was fired because he rehised to let Deaf smdents sign. 

2.  NIA. 

3. Yes. 1 was picked on by three or four of the nuns. When 1 was lifted off the 
fioor. my Deaf peers saw what was happeniq. They were numb. too. When she 
shook me, my head was smashed against the wall. When she dropped me on the 
floor, my arm got cut and was bleeding. The blood got ont0 my dress, so 1 had 
to change my clothing. They made me take off my dress, and 1 had to stand in 
the middle of the Street in public view, wearing only my undergarments. They 
made me walk around the school yard like that - and the public could look at me 
in my undergarments. 1 was very humiliated. 1 felt cold - it was in the fa11 and 
for sure 1 was very cold. The nun kept pushing me - and she told me 1 had to 
keep the incident to myself, and 1 wasn't to tell my father. 1 said "O.K., and I 
kept it to myself. I did not cry, and 1 continued to keep it to rnyself. I was so 
shocked and numb, and this caused me to keep it to myself. When 1 got dressed, 
1 put on another dress with long sleeves to cover the bruises. When I got home 
on the week end, my father asked me how did that happen. 1 would lie - 1 told 
him 1 had a fight with one of my peers. So I would cover up the true stones. You 
know, as a kid, 1 always thought it was normal for adults to assault us. That's 
what 1 thought - because 1 didn't know my parent weil. 



Another exarnple: There was a mle that we had to put Our hair up in pigtails if 
it was longer than shoulder-length. But the Deaf nun said it was O.K. to Wear 
my hair down. wbile the hearing nuns said 1 couldn't. One nun suggesred to me 
to play it safe and put on an elastic band to keep my hair up. in order to avoid 
problem with nun < sic > (who always assaulted me). 1 said O.K. and ran up 
to the third floor to pick up the elastic band. and when I got on the elevator, after 
pressing the button. The door opened and the <sic> nun, who was always 
picking on me was there. 1 was alone - without other peers nearby - we were 
supposed to be in pairs, but 1 had gone by myself. Nun <sic > asked "What are 
you doing here? " and 1 told her i was getting my elastic band. She smacked my 
ears and I was shaking and the nun laughed at me. She went on to shake me 
physically, and she dragged me to the floor, and 1 started to cry. She pulled my 
hair throuzh the elastic way too tight. It felt like the back of my hair was being 
pulled out, and that was extremely painful. I was screaming and 1 told her - "It 
hurts - it hurts," but she continued to pull it tighter and tighter. 1 felt like 1 could 
shoot her. She slapped my face. I felt that there was no reason to assault me, 
and that 1 was a target for assault. They continued to slap my face. 1 got 
disorientated and confused, and they continued to tightened my pigtails. 1 tried 
to hold my hair (and keep them away) and they said not to touch rny head. The 
back of my head was bleeding by them. They squeezed the back of my head, and 
clawed at it so there were scratches on the back of my head. She dragged me to 
the elevator and pushed me in. The Deaf nun was in the elevator and saw what 
happened and she told me that she didn't mean for this to happen. She tries to 
explain to the hearing nun that she had permitted me to go upstairs for the elastic 
band. Another exarnple: In the classroom. Sometimes when 1 sat down, 1 was 
so bored. So 1 would close eye contact with the teacher and started talking to my 
classmate. 1 would ignore the teacher, and the teacher would tell me to shut up 
and pay attention. What they did - they kept on assaulting me. By the time 1 
was eight - nine years old, when the teacher told me to shut - up, she would pull 
me up and drag me to the corner of the room. She would put masking tape over 
my mouth and tied my hands behind the chair. (Hands are the main 
comrnunicators). That goes on every day - sometimes it could go on for an hour 
or two. Sornetimes I would make funny facial expressions to my classmates, and 
I was sent to the bathroom and 1 was made to sit on die toilet seat, while al1 the 
other girls went by me. They said I was a bad girl. You can imagine the smell 
of urine in the toilet .. . and 1 was made to sit there for an hour or two. 1 got 
very angry - I was ro hold my bladder - 1 couldn't pee, so I would wet my pants 
because there was no way 1 could control my bladder. Maybe by the time I was 
ten - 1 became more angry by the way 1 was treated. And 1 got my peers to be 
on my side and agree widi me. What we did? - We broke the windows in the 
basement - al1 twenty four windows in the basement were broken. A whole 
bunch of us threw things through the windows. Nobody discovered who did this. 
What was worse - they called the police and the police asked us 'Who did this?', 
but nobody would squeal (We were a team). Ever since then, they never found 



out who did it. 
1 felt really good that we were able to get it out of our system. and every one has 
a mutual feeling about the situation. You know. just <sic > and 1 were strong 
leaders - just the two of us - and you know, the nuns had the tendency to assault 
just Bersy and me. It caused both of us more rage and anger. in exchange. With 
al1 the pclice reports - they had no evidence who did it. And al1 of us sir quietly 
and kept it to ourselves. They would try to get us to confess who did it - we'd 
pretend and Say 'None of us did it. ' During bedtime. at night - the nuns had the 
habit of putting their shoes into a shoe box and a small box for their possessions - 
you know - the little things - I would slam the lid up and down. and the nuns 

would set angry about the noise. She was really pissed off and she would come 
into the d o m  to find out who was doing it. We al1 stayed in our beds and 
pretended to sleep. 
When we made noise. the nuns got very angry. The nun woke us up and said 
"Who did it?" Then the nun was inspecting back and forth. and I began 
thumping on a shoe box. The nun came to the door and caught me. 1 tried to 
pretend to sleep. You know what she did? She pulled on my bed post and 
rnoved rny bed close to the stairwell. She moved my bed to a public area, where 
everyone could see me, and taunt me. For example. by the stainvell - in one 
corner was the living room, and in another room was the dormitory (with rows 
of beds) and I was made to sleep in the hallway by the staiwell. 1 was in the 
open where al1 the other kids could see me - and that was the nun's way of 
punishing me. 
Nun <sic > was shocked by the red marks on my face - she also could see that 
the back of my head was bleeding. She was so shocked and numb to discover 1 
had been assaulted by them. I have always been the target and I don't know 
why. The Deaf nun felt disgusted, but numb. and she felt sorry for me. That's 
just one of the many incidents. 

4. Not really - not really. 1 don't even bother about the houseparents who 
reprimanded or scolded me. or even explained and taught me discipline. I just 
wanted them to leave me alone, - this my own life. Sometime. the teacher or 
houseparent reprimanded me. And sometimes the other persons who were 
reprimanded more harshly than I was, and 1 felt somy for those persons. And 
when 1 saw some kids received severe reprimanded and there was sometimes no 
reason for the reprimand - it was unreasonable. 
Wow. Yes. It depends on the individual houseparent. Some are very strict, while 
others are lenient, and others can be very understanding - others are wishy- 
washy. There were some houseparents 1 really liked - maybe two or three of 
them. And the rest - 1 didn't get too involved with them. 

5. < sic > - < sic > - the houseparent. She was so good to us. She was so good 
to al1 of us. She treated each of us as a person -not as a Deaf person. It's not like 
<sic> - she thought we were al1 stupid. We never looked up to her, but we 



looked up to < sic > . c sic > rreated us equally, and rook us to her apartment 
for dimer. And she would buy us drinks and she would take us to the park - she 
was a special woman. 1 was so impressed and 1 felt so bad when 1 heard 
someone murdered her. It was such a scary time. That woman - she really 
impressed me and she treated us well. 
She was a wonderful woman - she wasn7t married; she wasn't a murn. but she 
was so wonderful. 
And she was very flexible - we would watch TV late at night. Oh ?es. yes. 
Right. And you know. she took us out of the isolation cycle. That's right. When 
we were younger we were isolated. But as we got older and becarne more and 
more independent, and she encouraged us and she often took us out of the Deaf 
school environment. 1 think she was fifty years old. Oh. Was she sixty-five years 
old when she died? She's sixty-five! Time to retire. Oh boy. 
The houseparents were too highly authoritarian and too much regulations. But to 
compare with teachers, they were just teaching us - nothing else. 
Yes. But 1 still know that both are equal. Bur the houseparents were too 
authoritarian. 1 like the teachers - they weren't as strict. Oh yes, < sic > . He 
was a fine teacher, but the houseparent - no way. You know it:s equal like 101 
Dalamations - you know that woman on 101 Dalmations - she's very much like 
the houseparents. (Cruela Deville) You know the couple - like a teacher, 
<sic > 1 was so impressed with her as a teacher and she taught us very well. 
She was very patient, but < sic > , - no, nothing like that. And he had no 
patience. And in math, he would write things on the blackboard and he would 
be talking towards the blackboard and not towards the srudents. We couldn't hear 
hirn - he was so stupid so we would make fbn of him. And he would often 
reprimand us and scold us, too. < sic > - he's a great guy. He taught us Science 
and he worked with us. He used a lot of test tubes. But, < sic > - NO! 
Yes. That7s right. O.K. The teachers forbade us to use sign langage in the 
classroom. We al1 had to use Oral. They forced us to Wear hearing aid. 1 ofren 
ignored that and left my hearing aid in my bedroom. We would often hide our 
hearing aid cord inside our bras. There was one teacher who caught me, and 1 
had to go back to my bedroom, and attach the body aid. 1 lost a star on my class 
chan for that. Do you remember < sic > , who transferred to < sic > . He's the 
one who had thick glasses and the big round shape. He used to be so restless - 
I've tried to remember the name of his teacher - that teacher put a rope around 
hirn to keep him in his chair. He was snick in the chair and he couldn't sign. 
And < sic > and < sic > 1 didn't realize that Our hands made noise when we 
sign. And that while < sic > was facing the blackboard with the students behind 
her. We were so bored, me and my classrnates - and we started to make fun of 
her behind her back. 

6 .  Most of the t h e  my relationships were O.K. but when they start to criticize 
me they turned me off. If they respect me then I respect them back. Most of the 
time the teachers were good but I would get sick of how they criticized me and 



that would min Our rclationship. 
Yes. 1 recall in 1971 when 1 went to Deaf school 1 felt a lot of Deaf pride and 
later on 1 started to realize what was going on because the teachers would not 
allow us to cornrnunicate in sign in the class, we had to put our hands under Our 
legs. We were made to speak orally. We had to wear black and white unifoms. 
A white shirt with a black jumper and our hair had to be cut short. The boys had 
to have a crew cut and the girl's had to have their hair cut ahove rheir shoulders. 
I was bitter about having to keep my hair shon but 1 had to accept it. 
One time 1 was visiting a friend in her d o m  and we were signing and a 
counsellor came in and staned to criticize us for si~ning. 1 was confused because 
this is Our langage so why was she criticizing us? 
She was a hearing counsellor and she was very old-fashioned. She made me very 
frustrated. When 1 went home 1 wanted to go back to Deaf school and when 1 was 
at Deaf school 1 wanted to go home. One year larer when 1 went back to Deaf 
school in the fall, some changes had been made. We no longer had to Wear 
unifoms and in Our classes we started to use fingerspelling but OH GOD! 
Fingerspelling in class!? My eyes got so tired from watching the fingerspeliing. 
It was very hard to catch everything that was being said and so often 1 would 
miss a lot of the information. A few years later things changed again and they 
staned tt Signing Exact English" . This was confusing . Then later they added more 
stuff, for example LOVELY and Love + ly. Another example is GOOD 
MORNING and Good Mom + ing. Another example is Going or Go + ine. 
Another example is using the past tense ( motion over the shoulder). 1 didn't like 
the way they added so many unnecessary things. 1 felt it was too much. It was so 
over exaggerated and I got tired watching. It was waste of time. 

7. So far when I was growing up. 1 never had a problem with the hearing staff 
and teachers. I am one of the best role models in the school because I have been 
very involved with a lot of activities. 

8. Most time, it's negative. They didn't teach us English skills. Second, they 
take over and control us. It makes us feel like we are slaves and they are the 
king. Many of us Deaf people are frustrating with them because they donTt know 
ASL or Deaf Culture. 'For example, when we samp our feet on the floor, they 
would tell us to stop stomping on the floor. They said we had to leam to yell. 
We are Deaf . . . 
No, 1 don't remember, but they are two different senior supervisors named 
< sic > and <sic > . < sic > is so sweet, but <sic > is strict. But one of them 
believed we are al1 equal, but whenever we did something she didn't like, she 
would explode at us and give us shit. But what was strange was that she gave shit 
to others but not to me. 1 don't know why. 1 used to be as mischievous, and a 
little devil, just like the rest of the smdents. 1 think the supervisor didn't know 
my background. and they advised her to keep an eye on <sic>. <sic > was a 
very sweet woman. 1 don't know if she is still alive today. I love her anyway. 



She was very nice and a good communicator. She often tried to keep me. I often 
ignored her. and 1 know she loved me. but 1 didn't want to get that attention. I 
worked it through. She gave me lots of attention. and whenever 1 don3 like the 
way things are going. she gave me "time out". She is so down to ranh. Most 
teachers are strict. Many teachers are only there for a shon tirne. but < sic > has 
been there for a long time - for about five-six years, and compared to many other 
counsellors - many other counsellon - maybe they lasted two-three years. Some 
of them stayed two-three years. retired or went somewhere else. 
Most of them are very sweet to me. The Home Economic teacher was good and 
1 had a fun time there. I remembered I threw a cake one time, and the teacher 
exploded at me and 1 was sent to the principal's office. 1 was a real devil at 
fifteen-sixteen years old. 1 was sent to the office. They had interpreters at that 
tirne. 
Most of the time. the communication was through fingerspelling, not signing . It 
was oral as well. When 1 signed, they would interrupt and tell me "1 don't 
understand you." 1 was a bit of a teen age rebel. I kept sizning and tried to get 
out of it, and 1 was told "You donTt do that" . 
1 was told to sray and sit down. 1 was sitting there, staring around the room for 
an hour. Then 1 went back to the classroom. 

9. 1 feel thar 1 bother hearing people. You know how being Deaf is like that. 
And I feel that hearing people's attitude is that they get so sick of Deaf people - 
that is how I feel. I feel that hearing people don? like Deaf people and 1 can tell 
with their expressions. Often. hearing people will Say "forger it" and they walked 
away from me. 

10. There was no relationship. Well, 1 saw hem as adults, as people I didn't 
understand. That is al1 1 saw them as. But they were the authority somehow and 
that's how 1 regard them - they were authority and i didn't understand them. And 
um the only communication 1 guess 1 had with them was through the older boys. 

Question # 10. 

Did the school or those in authority positions try to install a sense of pride within 
you and the other students for your identity as an Aboriginal (or Dean person? 
If not, what did they try to teach you about yourself. 

1. They taught me how to look for a job but I mostly worked in a factory. 

3 .  Never. Because when 1 was three years old, 1 was looked after by a baby- 
sitter. My father went to work and my mother was <sic>.  So, 1 didn't get to 



know them very well. So. it  was very confusing - I had two different identities. 
When 1 wenr to the babysitter's - I had a mother and father there. When 1 went 
home. 1 had another set of parents there. As a result, 1 was very confused. and 
I kept it to myself. 1 have been silent, too. 

4. Yes.1 would Say. There are four Deaf teachers and i am content with them. 
But with the hearing teachers. - they are just O.K. 1 have not received motivation 
from thern. From 1970's. and that time it was orally. For me. it  wasn't that clear. 
and 1 didn't understand. But then after that, it (communication) improved. After 
a few years. because of the sizning. At that time. Signing Exact English was 
taught. Where is ASL instructions'? - And I prefer this. 

5. No. Never. Oh yes <sic > . <sic > , and <sic > , - all. When 1 got older, 
in grade eight or nine, - O.K. that's right - seven and eight. I was surprised 
because they al1 could sign and that was so neat and 1 had conversation with 
them. But they had to resuict themselves and follow school rules. They were not 
allowed to use sign Ianguage in classes, and for sure, if then had been signing in 
the classes, 1 would have had much better education, and be more on par with 
hearing. Oral teaching was way over my head and 1 lost interest in classes. 
Signing was wonderful, but the teachers couldn't use it because they were afraid 
of losing thier jobs. Until I was in Grade Nine when we began to protest for total 
communication. What happened then was there was a group of us who went to 
<sic > for sports and we competed with other Deaf people. 1 realized there were 
more Deaf people, and we hung around them - it was during the week ends. Thus 
the week after, a whoie bunch of us went back on the bus. After the events - 1 
think we arrived on a Wednesday or Thursday - I can't remember. And 1 think 
we did see the classes. 1 can't remember it all. 1 do remember seeing the classes, 
and I was shocked that the young children, - even the juniors - ail used sign 
language in the class. In my school, we weren't allowed to do thar - it was al1 
oral. 
They however, signed. 1 felt that their approach to education was more intelligent 
compared to my school. Al1 of us felt resentful. When we al1 went back home - 
< sic > , < sic > , < sic > - across the < sic > . They had a small house then and 

we often went to their house on the weekends. We discussed the whole thing and 
they suggested we protesr/picket. We said - "No way. " But they said - "Many 
people take action by protesting. It should work. " So we made the pickets and 
this went on for the next two week ends at thier house. When we finished main 
the bamers for picketing, we discussed plans. Before that, when we had a 
student council, - al1 of us got involved with the student council afier Our trip to 
<sic > - me, and < sic > . We brought forth a motion at the snident council that 
sign language should be allowed in the class. 1 thought we should have the sarne 
thing in <sic> as there was in <sic> when we brought it fonvard at our 
school, they rejected our motion. < sic > rejected it. So, me, < sic > , < sic > , - 
al1 three of us went to <sic > at the principal's office and negotiated, but again, 



our motion was denird. Thar made us more angry. and we felt oppressed and we 
began to realize they were very controlling. Then. we went to the Deaf adult's 
home and they helped us to draw the bamers. At that time - < sic > - his father 
knew nothing about what was happening. So < sic > had been using the car and 
he came to school. We stayed in the loun_ge and while we were watching and 
waiting. When we saw <sic > drive up, we organize the other girls - you know - 
we got thern together. and we al1 marched outside. The houseparents were 

curious. and they didn't know what was going on. Al1 of a sudden. al1 the 
students were outside of the building. And <sic > , one of the houseparents 
grabbed ana hold of me and would not let me go out of the building. She told me 
1 could not go out while the other snidents went to <sic> 's car and picked up 
the bamers, and went to the front of the building and handed out fiyers. And 1 
remembered <sic> came to my rescue and 1 got away from houseparenrs. 
That's right - it was <sic > who tried to hold me down in the Deaf school. After 
an hour, 1 had to go to the bathroom, but they would not let us in to use the 
bathrooms. There was a < sic > - I forget his name -- < sic > - that's right - 
< sic > . When he heard about it and came and got involved. He helped us make 
more copies and hand out the flyers. More people took notice and read our 
flyers. The flyers listed the reasons for .picketing - it was because we wanted 
total communication, and the inclusion of sign language in the classroom. That 
went on for two days or maybe one and a half days, - and< s ic>,  the principal 
had flown somewhere in <sic> for a meeting, and she heard about it and she 
had to fly back to < sic > . She was very angry - and she met me and < sic > . 
1 was confronted by her and she demanded to know the reasons for Our picketing. 
We told her that we wanted sign language in class. We said that compared to 
< sic > , where they have sign language in their classes. There were also odier 
Deaf schools where sign was allowed. and we wanted that too. 
1 wanted it badly. Children would have a better chance to understand the ianguap 
and have access to a better education. Oral teaching was always over Our heads. 
< sic > still resisred our protest, so we had to stay ouüide. We were denied our 
lunch, bathroom access, and we al1 had to go to the store to buy stuff. The 
protest continued, and we were denied supper. <sic > - I don? know how he 
did it, but he got the money and brought us Mcdonald's to eat. They let us to 
sleep. But the next day, the houseparents - they did not Say a thing to us. Yes. 
On the second day, they left us alone and let us do what we wanted to do and 
again, we stayed outside. We continued to picket, and 1 think that was when 
< sic > , the principal Rew back. < sic > said we would negotiate and taik about 
it. So we went back to the class again. We went back to normal schedules - use 
the bathroom, eat, use the classroom. And our motion passed, and we were very 
jubiliant and excited that we won. We were interviewed on television with 
reporters and <sic> was involved and he was great. You know, 1 asked 
< sic > to use her carbon copier machine for the flyers. At that t h e .  she didn't 
realize what we were using her machine for. She thought it was for classroom 
purposes and when she found out it was for the protest, she was really pissed off 



at us. Now. when I look back, I think she felt threatened because she could have 
lost her job. And some of the other staff thought < sic > was being involved with 
Our plans, but she wasn't. She was really mad at us and told us that she wished 
we had told her advance. 

6 .  Most of the time when they tried to attack my self-rsreem. 1 would resist and 
that made me stronger. When we had a Deaf counsellor. she would help us to 
ignore the attacks on Our self-esteem and that would help us as well. 1 became 
stronger because of the Deaf counsellor otherwise rny self-esteem would have 
been diminished. 1 probably would have become a negative person had not the 
Deaf counsellor not helped me to ignore them and not let the hearing counsellors 
control us or criticize us. I learned to rebel more and rhis made me stronger in 
my idenrity and my values. 

7. Really, most Deaf teachers recognize that I can do it and that 1 can be anything 
1 want to be. They always give us empowerment by saying we can do it and so 
on. For example compared with the hearing teachen they always tell us "No, you 
can't" and 1 tell them "1 can, really, I can do it" and 1 tell them that 1 know Deaf 
people can do it." Deaf people always tell us that we can do it. This shows the 
hearing teacher 's negative aninide toward the Deaf. Sometimes hearing teachers 
support us and help us with some positive attitudes. 
If there was no Deaf role models, 1 probably wouldn't have good skills. such as 
in gestures and gramrnar. 1 think it would have been really hard and 1 think 1 
need to know al1 the Deaf exposure in order to fully understand before 1 leave 
high school. It is really important. If we don't get ir, how are we going to 
understand and get the answer from it? It is very important that al1 the Deaf 
schools have th same ideas so we can build better networking for the future. It 
is very important that we keep updated about current events, for example: 
<sic > , the first Deaf teacher at < sic > and we al1 should have a special day for 
al1 of us and get together for a.variety of activities and we should also have a 
Deaf children's festival and Deaf people should take up these ideas. This is the 
key, if there are no Deaf leaders then Our deaf community. our culture would 
collapse for sure. 

9. NIA. 

10. 1 guess um at the tirne 1 was too young to understand like those concepts then 
I remember leamhg about numbers and letters and we look at these letters and 
1 wondered wow what are these? You know 1 rernember having difficulty 
pronouncing some leners so when it came to that, 1 guess. like other than al1 the 
strict niles 1 urnm m... used to wonder who were these people? These adults 
speaking this strange laquage and um.. 1 guess 1 spoke ... 1 just spoke my 



language. Inuktituk rhen so I gurss 1 had, I guess I was. .. the oniy thing I knew 
was rny life and so I didn't know enough about it yet to Say.. . 1 d o i t  know.. . it 
gets Iost in the background. 1 think because the other stuff that happened. Once 
1 work through most of the other stuff 1 have been through, the issue of culture, 
then I could talk about that.. . We were there to learn English. become educated 
I guess. 1 rhink they were around some cultural teachings, Iike um.. French. 
coing out for walks. looking at things outside. It was (sign) it was difficult to 
Y 

explain, the major focus was ro get us to pray. 

Question #Il.  

Were your teachen DeafiNative'? If not, do you think that there would have been 
a difference had your teachers also been Deaf or Aboriginal? How important do 
you think it is that there be Deafl 
Aboriginal teachers in the residential schools for the DeaBAboriginal? 

1. Al1 of them were oral/hearing. 

2. Yes it makes a difference. Ir would rnake a difference for al1 hearing teachers 
to sign in class. Someone told me in the past there were Deaf teachers and 
hearing teachers signed. This make the level of education superior to what is 
now. But the povernment excluded al1 Deaf teachers from the Residential 
Schools. The governrnenr should network with Deaf people so they can work 
toge ther . 

3. No. Never. 1 never had any Deaf teachers - a11 of rny teachers were hearing. 
And of course, we had one or two Deaf houseparents. And what one of the sisters 
- Sister <sic> - her job is to help and clean and make Our beds. And she was 
treated like she was a servant or a slave. She had lower status than the other 
nuns (because she was Deaf). They would never allow her to be a teacher. 
Yes. Because we both have the sarne Deaf culture and Deaf identity, and we 
understood each other, and we had the cornmon experience of going to Galluadet 
College. What makes me feel good is that we al1 sign each other - no barriers - 
and we al1 have a comrnon understanding of Our weakness and Our strengths, and 

what our needs are - And being with Deaf people, - we are so compatible with 
each other. To interact with a hearing teacher - it was a barrier because we did 
not understand her oral speaking and their view of us that we Lad a low status, 
and inferior language abiiities - they were very oppressive. There was never an 
understanding of Our Deaf Cultural or identity - it has never been that way. 
Whenever 1 interact with hearing people, 1 had low self-esteem because they 
didn't understand Deafness. But when 1 spoke to my brother, he understood, and 
that helped me build my own self-esteem. He is very supportive, and we both 
have a very strong Deaf identity. But to expect to have all the Deaf teachers to 



have a high quality of teaching - no - you will find some can be bad. others 
O.K.. and some others can be very zood. And that's so true - it's the same about 
the hearing world. too. You know. it really makes no difference, but I would 
radier have Deaf teachers because we have the same bonding. With signing, we 
are very comfonable amongst ourselves. 
Yes. But when 1 left. they al1 of sudden recruired several Deaf teachers. At 
<sic >. yes. there were two Deaf teachers. And one had gone to Galluadet 
College. Their names were <s ic> and ,sic > . They were the two - yes. 
I feel it is very important to keep the Deaf residential schools - yes. But not 
unless there are Deaf reachers there- if they are run by hearing nuns. no thank 
you! 
And 1 will never trust the nuns - no thank you! If there is a hearing reacher. - 
no thank you! 1 prefer Deaf teachers, Deaf principal and al1 Deaf staff, but if 
they hire hearing people who know sign language and know Deaf culture, that 
would be O. K., but 1 would really prefer to have Deaf professionals. 

4. 1 had a Deaf adult as a role model. Yes. 

5 .  The Deaf teacher in Deaf schooi. Yes - Yes. As a role model. So, we could 
feel cornfortable and we were al1 right. So and we are not at a low par or  
standard because we are Deaf. And we are not stupid, compared with hearing 
people. You know, the houseparents and teachers, they feel we are like mentally 
retarded. But being with other Deaf peers - we feel we are alike. We are very 
much the same. And we understood each other the way we signed together. You 
know, the hearing staff. they don? sign - they use oral langauge only. Yes. It's 
a better role model. Yes. They showed me that we can be proud of ourselves 
as Deaf people. O.K. - with hearing teachers and hearing supervisors - they 
looked down on us as deaf people. But with the Deaf instructors - they look upon 
us as a Deaf person - not as a 'deaf.' Me, 1 am a Deaf person first. 1 am Deaf 
and there' s nothing wrong . 

6. It would nave been a wonderful experience and it would have raised Our level 
of education to par. It would have been more efficient especially in regards to 
communication skills and I am sure Our English would have improved greatly. 
For sure because in the past the hearing teachers would always criticize us. They 
would waste Our time. They should have focused on sign language but they only 
criticize for not using Signing Exact English when we signed ASL. This affected 
Our ability to Ieam English. There was also too much focus on oral which was 
a waste of tirne. What is the purpose of leamhg to speak? If there were no 
speech classes we would have definitely caught up in Our English. Our education 
would have been of a much higher quality. 

7. Yes. There are three teachers named < sic > , < sic > and < sic > , they are 
al1 Deaf. We also have three Deaf assistants and about five Deaf counsellors. 



Two males and two females and one male. who is just startins his training to be 
a counsellor. 
Always. but really it depends on the individual. What courses you want to take. 
When 1 knew about the Deaf teacher and the specific subjects so that 1 could take 
what ever 1 want. 
No. When 1 was growing up, 1 didn't have a Deaf teacher but when 1 got older 
when 1 was in grade eight, they hired a new Deaf teacher. At that time the Deaf 
teacher raught elementary school They had Deaf teachers for grade nine. ren. 
eleven. In Grade Eleven'? Yes in Grade Eleven, there is no Grade Twelve. This 
year 1 am in Grade Thirteen and 1 am taking 2 courses from Deaf teachers. 
Yes. Some hearing teachers are really good teachers but 1 always enjoy having 
a Deaf teacher because of communication understanding of each other. When 1 
slam the table or use physical contact to je t  attention. the Deaf teacher 
understands that this is the n o m .  What's more is the Deaf teachers are offering 
more subjects and I get more out of them. I know what to do and we often 
discuss diings with the Deaf teacher compared with the hearing teachers who 
lectured us and with little interaction. 

8. 1 think so - yes. If there were Native Deaf School teachen. They would be 
able to explain native culture to Deaf Native snidents. Then they would teach 
about policy, system, and for sure 1 woutd have participated. 1 would have 
established a Deaf Native Association back in 1988. Can you imagine 1 am the 
only one - and no one else. Where are the other Cultural identities? 
If there were Native Deaf teachers in <sic > today, 1 would be so thrilled. And 
for sure they would be teaching Deaf students there, and encourage them, and 
influence thern. 
For sure, if <s ic> decided to estabiish a Native Deaf school there, I would be 
very happy. Maybe have small classes. In the past, there used to be a school run 
by the non-native people in my home town until 1985. Now the school is run by 
the Native people. What they have now is a schoo1 for young children. Pretty 
soon, they are going to build a high school. And this is - late. And 1 hope this 
will be the same for Native Deaf people as well (establishing their own school). 

9. 1 don? know - 1 think 1 hear them now. No. I think it would be good if they 
al1 have Deaf teachers for Deaf students. They would have a better understanding 
and a clearer understanding - better. With hearing teachers - they always 
cornplain because it is very difficult to read lips and we don? understand them. 
It's difficult. and 1 prefer it that they sign. That way, we could leam faster and 
have more new information. I think it would be better to have Deaf teachers for 
Deaf children, so they could have the same identity. It is better for them to be 
the sarne. 1 would think so. It would be better. 

10. I think it would have made a big difference because it would have allowed 
more for oui- freedom. 1 guess soniehow they would have allowed more for Our 



freedom. I guess somehow they would have become more aware of what was 
actually happening behind, in the rooms within the rooms at the hostel. The ones 
that wrre not in the curriculum. They would have noticed that somethin, = was not 
right that.. . they would have realized that something was wrong.. . it. al1 the abuse 
was going on al1 the timr. I was surprised that no one found out. 

Question #12. O 

How would you describe your relationship with the other residents ac the 
residential school'? 

1. NIA. 

2. Well 1 need three or four more years of school in <s ic> .  1 was not 
interested because I always got in trouble in school. As you remember, I was 
very good in history and al1 the other Deaf boys and girls were jealous of me. 
It was a good school and when 1 worked 1 was very quiet and al1 the other girls 
and boys were jealous of me because 1 was really good at history. 

3 .  Yes, when 1 am with Deaf friends, it's really neat and we interact well. The 
communication is wondefil.  Often, when we cornmunicate, 1 create drarna and 
story - telling, and I often create and produce the characters for most Deaf 
students. It was a lot of fun to make the set for the play. And you know, today, 
more Deaf people have been mainstreaming and they don? have their own 
identity within Deaf culture. And they donTt have the confidence. For example. 
when 1 han; around with the Deaf group half have experienced abuse and other 
half are very supportive, and i t  balances the sroup. We had a lot of fun being 
together, and there has been no problem with that. 

4. O.K. There was a part where I had bad experiences. I was O.K. with my Deaf 
peers, but when 1 was hanging around with hearing people, it was nof al1 that 
positive. I would interact with them at home - made gesnires and sign. And 
sometirnes 1 would teach h e m  tr, sign and fingerspelling and they were learning 
it. And those days, - the hearing teenagers - they were awful when they 
interacted with the Deaf. 
1 used to be involved with a gang at that tirne when 1 was a teenager. At that time 
over the years, our gang membership grew. And there was one Deaf guy who 
accused me for no reason, and 1 was branded and blacklisted. And I was innocent 
that time, and at that time 1 was hanging around with a Deaf group. At that t h e ,  
1 was realiy out of the Deaf group. I didn't care about how they hurt me. So. 1 
left the group and 1 had another group of Deaf friends who were older and joined 
this group of Eeaf people. And if went well. Then it changed, - we started 
getting into drugs. And then 1 staned to look at hem - they weren't "growing up" 



and they were so fücked up widi the dnigs. And 1 noticed they were a baa 
influence. And often they would pick a fight on me, and 1 didn't care. And 
throughout the time I was growing up, and by the time I graduated. 1 didn't care 
to keep up the contact with friends. .And after ail those years, they staned to 
realize that 1 didn't do tnat on purpose in the past. And they discovered it was 
another boy who had caused the bad influence. And now, rhey apologized to me, 
and I didn't care about it then. Up till now. 1 lost those friends. and 1 now hang 
around with hearing people in my home town. And I am happier. Most of the 
tirne, when 1 hano 1 around with hearing friends, we played sports. tike hockey. 
etc. 

5. You know. it's like having a second family in Deaf school. But you know we 
always signed 'Deaf school" but we had to change the sign co residential school 
instead. And we always played with girls, - we often skated - and we often 
stayed inside. The whole school has doms,  classroom - so we didn't get to go 
out often. So, we played often inside. At night, we didn't often go outside, and 
then it's a bedtime. Yes. Right. That's right. Yes. 1 think it's be- wuse we are 
al1 Deaf - we are al1 the sarne. We are Iike brothers and sisters. Thar's nght. 
<sic> and <s ic> .  

6. We were so bonded. We grew up together for so rnany years and there was a 
strong bond between us like brother and sister. 

7. Often many of my classmates would corne to me ro help them learn as rnuch 
as possible from the hearing teachers. Now there are more and more hearing 
teachen who are taking courses on Deaf culture so that they now know bener 
what to do w ith the educarion of the Deaf. It has been progressing ever since they 
began to understand "Bi-Bi " . They have improved the quality of education. They 
have also benefitted from more Deaf people (teachers). Also, really , Deaf culture 
and Deaf snidies are not required as a credit but maybe in the future. It will 
become mandatory for al1 Deaf students before they can graduate from High 
School. I think it should be mandatory for al1 the Deaf to take courses in Deaf 
studies and Deaf culrure. It is just like with the French group to their own school 
and being required to leam French. It is the same idea. 
1) 1 am a student rep. and 1 contacted and go to different schools. 
2) 1 am a founder of the student parliament which is a very good thing to 
have. 
3) . 1 give empowerment to the students. For example, one of the staff, a 
Deaf counsellor, was being laid off and 1 lobbied for the Deaf counsellor to be 
rehired . 

8. 1 would sneak out in the middle of the night. We would play with the lights. 
We'd flick them off and so on, and do other mischievous things. The counsellors 
would have a fit when we were mischievous. From that time until now, 1 have 



been discussing this with rny old friends. We ralked about the counsellors who 
don3 understand us and don't use ASL. etc. etc. They don? meet our needs. 
Deaf people have a tendency to talk for a long periods of tirne (in detail). It takes 
a long time to say good bye (or greet each other). It's like our feet are on a sand 
paper floor - we can't move. It's hard to move away from a conversation). The 
Deaf community is very small. The hearing cornrnunity is large. It's like a 
basketball thing. In the Deaf comrnunity. we are like brother and sister. 
Compared to the Deaf Community. where we are strongly bonded tozether. - the 
hearing cornmunity is not strongly bonded together. 

9. 1 don't know. What do you mean'? Well. no. Sometimes we would fight. 
Sometimes they would squeal on me. Sometimes we would have some 
disagreements and then we would forset about it. Sometirnes we would have a 
lot of fun and we'd go crazy but it was fun. It was good but 1 don't remember 
what this was about. 

10. I'rn finally starting to understand why . . . like some were pretty rough.. .some 
were OK. I remember some traumatic expereiences. I'rn just staning to deal with 
stuff now and I'rn realizing how some of the other kids were affected. and how 
the o d y  way to deal with it was to deal with those closest to them at the time, us, 
each other and because of the nature of the abuses and the imprinting and the 
conditioning it was pretty scary sometimes, ahhh it was.. . 1 remember at the rime 
I was too young ... It was a natural defence against to understand what was 
happening.. . To al1 the sudden change 1 took it as it came. Years later 1 got this 
feedback from my family. It was not al1 that good. How 1 was like before 1 went 
and when 1 went. It was hazy and after I retumed home the family situation was 
terrible and got worse. When 1 left home for High School 1 told myself 1 was 
never going back home. 1 thought it was because of al1 their problems but I didn't 
realize it was the after affects of Residential School that they had.. . there was no 
more communications whatsoever. And so now since the reunion and therapy 
I'rn starting to comect again with my family and we started to make amends. 
most of us, with each other and its a real tumaround, it's a Iot of work, it's not 
something that changes right away, it's takes a lot of work but it's changed so 
much now ... 1 guess 1'm lucky being down here having access to resources like 
the centre for treatment for childhood trauma and sexual abuse . .. 1 have access 
to professionals. That's what I'm working with personally and at the same time 
trying to get the centre for treatment to go North to several communities and to 
get survivors to know this is available, we can arrange it, if you want it, it's 
here. If you want to corne down to Ottawa for counselling therapy, specialized, 
focused attention. There are healing circles up there now and community wellness 
initiatives set up by the govemment but this is personal to us. To deal with in the 
healing circles, go to the core of the trauma. So that's where we are at, that's 
where 1 am at. 



Question # 13. 

How were everyday activities (like eatinz rneals, waking in the rnorning. 
recreational time . . . ) handled by (the houseparents.. . )? 

1. You mean school*? Well every rnorning at 630. we would go to the 
washroom. get dressed. make Our bed. Everyone did their own jobs on their 
own. 
The superintendent inspected the room and Our clothing. Then we would a11 
gather in the dining room for breakfast, lunch and dinner. They are al1 the same. 
The superintendent took us to the school bus to _oo to a movie or to church in the 
city . Everyone went to their own church. 

2. The Supervisor would wake up al1 the boys in the rnorning. After that we 
would wash up and shave then we would make Our bed. We were al1 responsible 
for cleaning Our room. After that we'd al1 get on the wagon to go do our 
laundry. Then we would have breakfast. AI1 the boys would have to march in 
a line to the cafeteria to eat. There were separate tables for the girls and the 
boys. In <sic > today the boys and girls eat together and 1 think it's better that 
way. The food is also much bener today than in the past. Back then the food 
was ok but 1 like coming home in the summer because the food was bener at 
home. At the Deaf school . . . so-so. 
On Fridays the Catholics would eat fish but the Protestant didn't eat fish. they ate 
rneat. Now these days it doesn't matter, there are choices. 

3. Oh yes, Food. There are sorne certain kinds of food I hate - meat: you know, 
in the school cafeteria, the foods are always strange. My orher peers ate reaily 
fast, but 1 am like a ninle because 1 eat very slowly. The nun would ask - "Are 
you done eating'?" and 1 would Say "No". That was a major area where 1 was a 
target - rny eating habits. One of the nuns would force large portions of food into 
my mouth, and 1 almost cut my tongue with knife. Another time, 1 was choking 
when she did this io me. The nun slapped my back and the food came out, theii 
she shoved the food back into rny mouth. 1 would cry, and 1 didn't want to eat 
like this. But when 1 was assaulted, 1 would not cry. Every rime 1 was force-fed, 
1 would cry, and the nun would taunt me and Say "Oh, you are a cry-baby". So 
1 kept it to myself and kept silent. There were things 1 hated to eat, but if 1 
didn't eat them, the nuns would shove it into my mouth. They forced me to drink 
- they would pour it down my throat and that caused me to choke. That went on 
almost everyday. Since then, 1 could not eat, and I refused to eat. 1 was really 
thin and 1 lost interest in eating. 1 often would scrape my food from the plate into 
the garbage. Every time 1 had to clean the plate, 1 got scared and it brought back 
bad memories of al1 psychological abuse. Ever since then, my stomach has not 
been cornfortable about eating habits. 
Another example: A Cake. A nun <sic > dropped rny cake on the floor, and she 



forced me to eat the cake off the floor. 1 was forced to kneel on the floor and eat 
the cake. 1 also was made to lick the floor. and the floor was dirty . 1 also had to 
lick the shoes as well. And the nun often laughed at me. pulled rny hair and hit 
me. She would use force to push me down to the fïoor - 1 hit my face so hard 
that it caused my nose to bleed. She would yank me up - and Iifted me in the air. 
That was one of the many incidents. and you know, it was clear that the nun 
always felt so good about ir. They would take out their problems on me. 1 was 
treated like a durnrny. Yes, with the houseparents - every moming, the nun would 
wake us up. She would wake up one of the leaders, and then she would take on 
the responsibiliry of waking up the othen each morning. And another way - we 
would sometimes take tums to wake up the other girls. We would take rums - 
according to each bed by bed. As soon as we ;or up from bed. we irnmediately 
had to stan to pray, first. Then we would get dressed and washed. And we had 
to wait in a Iine for the nuns to spray Our feet. When the hours was up, we had 
to rush into another room and pray again. Then we could go down and eat 
breakfast. Before we could eat breakfast, we had to pray again. After breakfast, 
we al1 had to go to class by nine o'clock. The first lesson at nine O' clock - we 
had to learn about the Bible and Jesus, and we learned nothing. And by noon, we 
al1 lined up again to go downstairs - it was like the military and we ate lunch 
there. And the houseparents who were nuns would order us to eat everything on 
Our plate. If we had some lefi that should have been put in the garbage, I would 
throw it under the table ont0 the floor. We would then go back to the class until 
three O' clock. We would go outside and play - skating, robagaming. If it was 
spring, we could go on the swings, and the same thing in the fall. we would 
swing. And also we had a round - about. Then we would go back to the 
cafeteria at five O' clock and eat supper. Between six-seven p.m., we would go 
upstairs to play, or we would go outside. At night, we would sometimes go out 
and skate for an hour. By eight O' clock, we had to change our clothing and put 
on pyjamas, and get ready to go to bed. Sornetime we would go into the lounge 
and we would play card games, or we would watch TV, but I don't watch much 
on television, except when there is a lot of action. Most of the tirne, 1 would act 
out the play involved. By nine O'  clock, we ail had to go to bed and stay diere. 
Every year it was the same routine and nothing changed. 

4. 1 remember when 1 was a little boy, they would mm on the light, and I hated 
that because it was so bright first thing in the moming. And 1 would go back to 
sleep for another five minutes and the houseparents would shake me to get me up 
and tell me to get out of the bed. And I had to get up over those years until 1 
went into Senior. Then you are responsible to wake up on your own. And I didn't 
care because the houseparents oniy tum on the light once and wake you up, and 
then you are on your own. 
Yes. 1 remember that. The houseparents. Yes. On Saturdays and Sundays. 
Mostly, on Saturday and Sundays, everyone had fun time on the week end. We 
always would get up in the morning to play and the houseparent would prefer us 



to get up at seven. Sorne of us wanted to get up and play at five or six in the 
morning. One of us would peek out the door, and we'd al1 rush back to bed. We 
went back to bed and would pretend to sleep. And each person got strapped on 
the bum. And 1 used to set strapped. Sorne of them did not participate, but were 
accused and sri11 got strapped, too. And that's what happened. 
1 see. I remernber the houseparent's narne - Ooh - what's his name'? I remember 
chat houseparent - he was thin, with moustache. He was a really mean person. 
To describe how mean he was - compared to the others. Orher houseparent were 
O.K. - they were norhing - but that guy - my God. 
Yes. Yes. 1 remember when the lights go on in the rnorning and the first thing - 
we had to clean our room and bathe ourselves - you know bmsh Our teeth, comb 

our hair - everything had to be clean before we marched down for breakfast. At 
the time, it was very rigid, and 1 always hated that. 

5. O.K. - In the morning during lights on and while we were sleeping. You 
k ~ o w ,  the most 1 detested was when 1 was sleeping soundly and the light would 
go on. Sometimes the houseparent would poke us in the shoulders (very painful). 
We had to Wear a robe to go to the bathroom, then wash Our hands, then go back 
and change and get dressed. We had to make our beds and clean the room. 
Then we had to stand in line and wait until it was time to march down to the 
cafeteria. That's right, they would serve us and we would take Our tray and sit 
down. And every morning we would have to take the piIl - cod liver oi1 - 
rernember that? 1 stress that because it is important it kept us healthy. But some 
of the food - they forced us to eat it and would often vomit. And after breakfast, 
we would march back to Our d o m  to the classroom. Then again at noon, we 
would have to stand in line to march to the cafeteria. then after lunch, we would 
play outside. 1 think that went on for half an hour, then we went back into a line 
and marched back to the class. Then in the afternoon, we had a break (morning 
and afternoon) - we had two - fifteen minutes breaks. Then back in the class 
until four O' clock. Then we played sports - basketball - that's al1 1 can 
remember. That's right. 

6 .  The counsellors are very picky, every morning the counsellor would kick the 
bed to make us get up out of bed. A lot of times 1 wanted to take my tirne getting 
up and not be woken so abruptly . If we didn't make Our beds neat enough we 
had to make them over. It felt like we were really being picked on. We had to 
dust and mop and sweep the floors before going to class. If they hadn't been 
cleaned well enough we would have to do it again after school. After school we 
wanted to rest but twice a week we had to go to the gym and exercise after 
school. Sometimes 1 didn't feel well enough for physical activity and 1 just 
wanted to rest or watch T.V. 1 worked hard in school al1 day and 1 just wanted 
to rest after but the counsellor said 1 had to go - it's a must. Othenvise we would 
be punished and have to stay in Our bedroom. 1 often clashed with the 
counsellors over silIy things. 



Later on a group of us got togedier and discussed the problem and then we 
confronted the counsellor. At that time 1 was about thirteen or fourteen years old. 
We made a lisr of grievances and got everyone to sign Our petition. The 
counsellor would not support and did not agree with Our petition which said that 
the counsellor could not force us to go to the gyrn after school. Wr had enough 
activity in school al1 day and why do we need more after school? Also we had 
homework ro do after school. We were told that we still had to go anyway. We 
argued with them that they could not force us to use our tirne this way. Later they 
decided to respect us and we were jiven the choice to go to the gyrn. Al1 the 
counsellors had to ask us if we wanted to go. At the tirne we became more 
rebellious and the counselIors realized this and decided to give us more rights - 
now they can't force us to do anything. 

7.  Really, when 1 was seven until first year, I was a resident student. Until 
recently, just this year, 1 am no longer a resident, 1 am called off-campus. 1 have 
had enough of being in school. 1 have been there too long. You know. when 1 
was growing up the counsellor's responsibility was ro wake us up in the moming 
and make sure we al1 got out of bed. They would mm on flashing lights in the 
roorn. Then we al1 had to get up and take a shower, make Our bed, which was 
mandatory. We would get penalty if we didn't make Our bed and no one could 
leave the bedroom until Our beds were made. No one could have a rnessy bed, 
it had to be made very neatly. Then everyone had to do thier own duty like 
sweeping the floor or washing the dishes, cleaning the toilet and sink. Everyone 
had a different responsibility, someone had to take out the garbage. Everyone 
was responsible for cleaning everything. 
When we were al1 done, everyone could reIax and sit down and watch T.V. until 
eight o'clock and then we could al1 go down to the cafeteria and have breakfast. 
After breakfast we would go back to the d o m  and brush our teeth and then when 
we were done, we were al1 ready to go to school and then we would go outside 
and play until it was time for classes. 
It has been like thar, the sarne routine, for most of my life. In High School, it 
was the same thing. The lights turns on but we got up ourselves. The 
houseparents only woke us up once, not like in the elernentary school when the 
houseparents would wake us al1 up al1 the time. Many of us had to get up and 
take a shower, etc.. . It was the same routine until very recently. There has now 
been a change. Frorn now on, we are to make Our own breakfast because there 
were cuts to the staff in the cafeteria. So, we would al1 make Our own breakfast 
and then when we were done, we would al1 head to classes and that's just about 
it. 

8. 1 remember eating the food - Indian food bannock, meat. We don? measure 
it. We eat caribou, fish, beaver meat, but as 1 got older and watched my parents, 
1 could not eat again. And it was awful - 1 can't describe it. What's the other 
meat 1 tasted - you know. 1 can't describe the taste. It's a meat, but 1 have tasted 



other kind of meat, and they are O.K. But the beaver meat. it tasted like vaseline. 
1 could not swallow it and 1 had to spit it out. 
Right. 1 eat vegetables and meat and different meat like chicken and hamburger. 
and 1 got used to them. When I went home 1 was very reluctant to eat my 
parent's cooking. My sister was learning to cook spaghetti, and that was okay. 
I love Mexican food; 1 love Chinese food and variety, but rny family - NO! 
I have tried different varieties from <sic> and Gallaudet, and they al1 tasted 
differen:. One thing is a problem - some spicy food. The Mexican have some 
spicy food and 1 don't like them. It's nothing but bumtos and tacos - they are not 
bad. 1 like thern. But strong, spicy - no way! When you taste it, it burns - your 
face get hot. 

9. No - They would flick the lights (flashing light) on and off - and when 1 was 
sleeping, they would tum a fiashing light on and off. 1 was so tired getting out 
of bed in the morning. Sometimes some of the students would not get out of bed. 
The housernothers would walk over and shake them up and told them to get out 
of bed, and they would get up then. The housemother would be talking orally - 
but signing. 
And it was a very repetitive pattern - we'd al1 get up at the same time - go to the 
washroom at the same time, - then get dressed and lined up - al1 at the same time. 
Then we marched to the cafeteria but we had to go outside the residence building 
to another building to get to the cafeteria. Then, we would rnarch to another 
building to get to the classroorns after breakfast. First, when we went into a line 
up and were marched to the cafeteria. We al1 had to go into the cafeteria in a 
line, then be seated in groups at the tables. When we were al1 finished our meal, 
when then got up to leave at the sarne tirne. Then we al1 marched down to the 
basement, to wash our hands together. Then when we were done cleaning 
ourselves up, we then marched upstairs and to the classroom. We al1 forrned into 
groups depending on the first alphabetical letters of our last names from A, B, C, 
D, E, F.... 
When you go into the classroom, you were instructed where you were to go. 
Maybe you were supposed to go to hairdressing classes or cooking classes, 
sewing classes. .. everyone had their own duty to learn, and 1 liked that system. 
But, you know, I got so sick of al1 the teacher who cornmunicated orally and it 
made it so difficult to learn. Today, the younger Deaf snidents are very lucky 

' 

because they have the advantage of being able to use sign language and they are 
able to understand things much better. And they understand more clearly and it 
is easier for the Deaf. They are lucky. Oh well. 

10. (laughs) 1 remember one of the first times when 1 went to Residential School 
1 woke up I saw these boys getting ready for mass um so it's kind of difficult to 
determine where the line was. The older boys were the main means of 
communication. 1 was watching al1 this stuff going on. It was something that I'm 
receiving therapy for now. It was something 1 was told not to speak about and 1 



said "Why:'". It was told by an older boy. So. 1 grew up with this notion that it 
was his fault. But 1 staned to remember to not speak of it where afier he was 
talking to diis Christian brother whose room we were in and um so 1 started 
rnaking all these connections and 1 used to blame the older boy because he told 
me not to speak but 1 finally made the connection that it was not him but h e  
Christian brother thât was telling me not to speak. Miscommunciation. 1 guess 
misunderstandings for what happened. 1 was blarning the w o n s  individual. 
Something with the nun ... 1 thought she had ... 1 woke up once and she was 
actually helping me out but because 1 had to be put back to consciousness for 
having blacked out for being atracked and assaulted and she who was tryin: to 
wake me up and it had to be done pretty roughly and 1 thought she was huning 
or  scolding or mistreating me for no reason that's what 1 saw. 1 saw her firsr. 1 
was blaming her for that time when apparently she was savin; my Me. Those are 
the things that I'm dealing with now. 

Question #14. 

To what extent were you able to rnaintain communication with your family? Le. 
visits, telephone calls, letters . . . 

1. My mother wrote me a letter every month. Everything was O.K. I would just 
write the letter and sent it home. 

2. In the residential school 1 wrote a Ietter to my mother and father every 2 to 3 
weeks, sometimes onIy once a month - that was how we corresponded with each 
other. 
Yes 1 always wrote the Ietters myself but the teachers would correct my writing. 
My mother would always write really long letters. 
Abour three, four to six pages. 1 would read them . . . wow. 

3. Never. 1 never wrote a letter home, never had phone calls. 

5. Yes - with a letter. One thing that really impressed me was my mother. My 
mother was a teacher and she always corrected my grarnmar in my letters. 1 
began to wonder what was going on with the teachers (at my school) who were 
supposed to be checking my writing. What kind of standards - 1 began to wonder 
about the kind of standards my teachers had. My mother was a teacher. And 1 
was really impressed with my mom. 
We never - we never used to telephone and we were never used T'T'Y in the past. 
1 really don? remember why - I don? remember. 
You know the old TTY machine. I don't remember if they had it by the tirne I 



oraduated from Deaf school. O.K.. when f was eighteen. when the school was a 

about to expel me. when 1 was living in an apartment on my own. The social 
worker hinded me for room and board. At that time 1 was going to hearins 
school for Grade eleven and twelve. But first, when 1 started grade eleven. 1 was 
in the residenrial school. until Christmas. Then my mother told me 1 would be 
moving in with <sic > - One of the teacher's home - because 1 was eighteen 
years old. So. then 1 thought 1 had better get out of the residential school. It was 
fantastic - 1 became independent. Then <sic> and 1 joined in with a dark 
skimed teacher. 1 don't remember her name, but anyway, about two or three 
months later. they kicked us out. We started partying and smoking. So. they 
kicked us out. And my mom knew my father's cousin's daughter lived in 
< sic > , so I went to live with her. Her name is < sic > . < sic > 's fa*Lher was 
my Dad's half cousin, so I moved in with her until my second year, 1 stayeà with 
her and it went really well, and then I got out of school. 

6. Sornetirnes when I tell my parents sometimes they Say they didn't know about 
it. The school never told them and would be puuled. I went to an infirmary and 
I saw the prescription for penicillin and in the past 1 have gotten sick from 
penicillin and so 1 just got worse and later the hospital found out 1 was allergic 
to penicillin. When 1 went home my parents took me to see the doctor and 1 told 
thern to make sure they tell him that 1 am allergic to penicillin and rny mother 
said "No you're not allergic to penicillin" and I said "Yes 1 am". And my mother 
asked "How do you know that?" I told her that 1 saw the paper at school from 
the infirmary that said 1 was allergic to penicillin. My mother said "No" but 1 
said "Yes". 1 proved it to her because 1 had the paper with me. When I showed 
it to her she was very surprised and wanted to know why the school had not 
inforrned her. There was no communication between the school and home. 1 
could not figure it out what was wrong or what that meant. There was no follow 
up report of rny health from the school to home. I feel that the school should be 
more responsible. 
I also think they shoufd be informing rny family about al1 the events in my life 
while 1 am at school. Sometimes my parents would ask me to write in a journal 
and bring it home. But 1 stopped writing in my journal as 1 got older. As I got 
older I could communicate more. Sometirnes when 1 got in trouble at school, the 
counsellor would threatened me that if I did not behave ... for example: at one 
tirne 1 misbehaved and the counsellor said 1 had to do what 1 was told and if 1 
behaved she would not tell my parents I had gotten into trouble. It was like a 
bribe so I had to keep quiet. Then the counsellor just dropped it and never 
reported it to my parents. 1 did not understand the reason why the counsellor was 
trying to bribe me but 1 took advantage of it of course. 
1 told the story to my parents later and they never knew about it but they did not 
think it was a big deal. 
You know they should not use that as a punishment - saying they will tell my 
parents and then just dropping it. 



Many have had these rxprriences and told their parents about being punished. 
The counsellor would threatened us by saying if we told our parents anything we 
would be punished. 
No. But sometirnes the Deaf counsellor would Say it is no big deal. It is just a 
normal thing to do. But the hearing counsellor had a tendency to use bribes. They 
would threaten us to tell Our parents. 1 felr they should not. I felt a lot of conflict 
over this because I did not want to jeopardize my relationship with my parents 
because we were so far away frorn each other and let the hearing counsellor 
would often pick on me and criticize me. 1 was afraid of my parents would reject 
me because 1 was so far away from home. They found out 1 was in trouble at 
school later on but the whole time 1 was in school 1 thought my parents would 
reject me if they knew 1 had gotten in trouble. 

7. It depends. In elementary school, you can only call during a school day if it 
is an emergency. During my residency. 1 ofien make a phone calls in the 
evening. Sometimes my mother would call me here. Ir really didn't matter, it 
was up to the students to decide if they want to make a phone call. 
In high school, you can make a phone call during the day even skipping classes 
to make a call. In high school, we are responsible. We were not spoon-fed 
babies. 
No, it's private. 
No. I would have to inform the staff that 1 would be making a long distance call. 
The houseparents would Say "Fine, go ahead". Any snident could do that but 
some students would have to get staff to make a call for them because of their 
problems with English. 
The counsellor would help them to relay whar they want to Say, especially for 
younger children. When rhey get older, they get more independent and don? 
need help but young often need help. While in my high school at the residence 
there were quite a few Deaf people who also had learning disabilities or low 
hnctioning. They would ask the houseparents to do the TTY relay for them and 
the counsellor would try to train thern to Say "Hi, hello, how are you?" It is a 
good thing. 
Really, in the past 1 would write letters to my mother. Usually 1 would send her 
Christmas card or a ~ i ; t h d a ~  card or an Easter card, but letters'? I didn't write 
that much but most Deaf students do but that was because 1 went home every 
week end. When I went home on the week end, there was no need to write a 
letter because both my parents are Deaf. 

8. Before 1981 - 1982, everyone was free to go out and visit Our parents, or visit 
the boys and girls d o m  without supervision, - until two Deaf girls gû: pregnant. 
The school teacher and counsellors both thought the girls had sex at school, but 
they had sex outside die school. 
Until 1982, this incident caused the school to change visiting hours to Monday - 
Thursday from 7 pm to 9 pm only, with supervision. 



The boys visitation to the girls dorm was only on Thursday nights. They could 
visit together in the basement with supervision. We cannot go ourside of the 
building - we had to stay in the dorm living room. Same thing when we visited 
the senior boys dorm - it was supervised. And al1 this because two girls got 
pregnant. There have only been two incidents and yet the schools are so strict. 
If we talk dirty. or have a private conversation, or talk about where we want to 
meet - it's supervised. It's terrible as we don't get any privacy at all. 
I don? like the way they discuss it. 
You know. everything was fine throughout the years. but everythinz changed in 
198 1, because of the two girls. 

9. I would write a short letter. The teacher would often correct my writing and 
often tell me 1 was wrong and try to explain it, and how to fix the sentence, but 
I would just end up copying from the reacher's writing. After re-writing the final 
draft, then 1 would send the letter to my mother. 
The teacher would often help me to fix my writing and they often told me that the 
grammar structure was often backwards. And I had trouble understandin; the 
present, past, and funire tenses of verbs. The teachers would often try to help 
me, but it was very difficuft. 

10. No, no I couldn't write then. No 1 don't think we had mail. 1 remernber one 
of the older boys was trying to write a letter for me. I was talking and saying 
that an older boy was always picking on me . . . so . . . that's al1 1 can remember 
. . . saying .. . and about trying to Say something to my mother about it. We had 
. . . there was one radio. You know those C.B. and um but 1 didn't understand 
what it was ah, we were at the church and we were ah.. 1 was there with my 
older sister. She was sitting way over there and um there was this crackling you 
know . .. big gadget you know like they were big back then 1 guess and um 1 
could hear this voice. 1 didn't understand it. My older sister said um that's your 
mother, that's mother. 1 didn't understand I couldn't see her you know and urn 
she said if you talk to that piece your mother would hear you. It was totally new 
to me, it wasn't explained to me before hand, so it didn't make sense what it was 
about and um 1 just didn't want to be there. 1 guess it was around that t h e  when 
um.. . when umm we s&rted . . . 1 guess by then the abuses were, were um, started 
to have an effect on me too, about not telling people about not saying anything 
and um . .. it was um.. yeah ... so that's um .. . we didn't have any connections. 

Question # 15. 

Who did you look to for support when and if you needed it? Was it an individual 
or a group and what was their relationship to you? 



3.  The houseparents never supported 
amongst ourseIves - between peers. 

us emotionally . We were only support ive 
When we were Young. when we didn't 

understand Our Deaf feelings. we would go to our older Deaf peen because they 
understood us. For exarnple. one of the nuns considered me to be a bad example, 
and I used to be very snibborn and rebellious. Whenever I got inro trouble with 
the houseparents. rny peers would grab me and give me support 1 needed. 
Without thern, 1 would have felt lost. So I had to work hard. and 1 made lots of 
good friends and was supported more. And the whole idea. the way the nun 
treated me affected the way my peers treated me. 1 was singled out by the nun 
and had to work harder to re-establish my links with my peers. 

4. It's hard for me ernotionally. 1 was on my own a lot and I am always fighting 
myself. Most of the time, - my sister supponed me. And often when 1 talked with 
rny sister, she would tell me what to do, or how to deal with it. Yes, pan of it. 
When 1 was fourteen or fifreen years old, 1 was fed up with the Deaf schnol, and 
I moved in with my sister in <sic > . 1 lived with her until the day 1 graduated. 

5.  1 don't remember if 1 have one. The supervisors were so strict. You know 
when we try to talk about Our emotions (feelings), no one would listen ro us and 
we remained silent. 1 can't even rernember if there was a counsellor back then. 
There was no one. But 1 think 1 remember. A guy named P.E. - he became the 
Dean - he was so good looking and his wife was so attractive. Dean of Residence 
and before him, a guy named <sic> and then after that, <s i c> ,  the guy with 
the lirnp - I used to hate that guy. He was there for a short tirne. And the guy 
after that - 1 loved hirn. It was the same as <sic> - he spoiled us and was so 
eood to us, too. You know thar guy - dark hair and very good in sports - Phys. 
C 

Ed. when we got older - in our teen age years and Our bodies changed, our 
emotions changed - he and his wife listened to us and comforted us. Those people 
were the best. 
They (the houseparents) were too strict. They weren't good parental role models. 
Nothing like that. No rnatron like that - nothing like that. 

6. The counsellor sometimes but when 1 got my period I went to my friends first. 
1 was so shocked when 1 first got my period but 1 got support from my friends 
and they showed me how to use a tampon, etc. .. Later on when the counsellor 
found out 1 got my period she asked why 1 didn't tell her and 1 said it was 
because 1 was too shy. 1 was told that 1 had to inform the counsellor. She gave 
me a calendar so 1 could circle the days. 1 had to record it but they didn't tell me 
the reason wny. Later 1 realized the reason was so they could know if someone 
got pregnant. If you miss your period then there was a chance we were pregnant 
and so they wanted to keep track of it. 
Before this girl got pregnant they never gave out a calendar but two girls got 



pregnant and so they handed out calendars. The school decided to change the 
mles after the pregnancies. Before rhat we were allowed ro go into the boy's 
dorm anytime we wanted but at the same time we had to tell the counsellor when 
we were going in and it used to be anytime of the day but now the rime is 
restricted as to when we can go into the boys's dorm. We used to go to boys's 
dorm after school or some activity. 
When 1 go home 1 don1[ remember, I just played, 1 think. For emotional suppon. 
My mother would read my school grades and ask me why 1 got those grades and 
then 1 would have to tell my mother about al1 the problems I was having in 
school. 1 would tell her about how the teachers would criticize me and my mother 
would listen. She would just listen but if there was anything of real concern - 
nothing! My mother would just think "Oh that is normal for a kid. just bein; 
rebellious" So she never really bothered with it. 
For emotional suppon? At home? No. But mostly with my peer group ar school. 

7. O.K. Up until this year they have a pnmary counsellors. When the school 
Stans, they have a teacher who is responsible for four students. The counsellors 
work together with the teachers with the same four students. 1 happen to meet my 
teacher, the same one who worked with me al1 year. 
If there were some letters for the students. The letters would be delivered by 
their teachers. Sometimes they would give the letters to me so 1 could help 
disuibute thern and help people to read the leners from their parents. It is the 
sarne thing for the night counsellors. They have a group that they are responsible 
for. We al1 have the tendency and preference to got to a Deaf counsellor so we 
can share Our feelings and problems. The Deaf counsellors could help us a lot 
through communication and even the Deaf teachers, it was the sarne thing. 

8. To be honest. 1 can't remember when I first got my period. 1 can't remember. 
At one time, the counsellor went out to <sic > - but it's not there any more - 
and she bought me a bra. Did 1 understand what a bra is for? - NO. 1 was very 
shy . The year after, 1 understood and 1 sot  used to it. Emotional support - 1 don't 
remember. Sometimes when I communicate with my parents, I am limited. But 
when 1 compare myself with my brothers and sisters, they have a better 
relationship with my parents. When I compare my English with my brothers and 
sisters, they are better than I am. Within Deaf culture, 1 feel 1 am pan of their 
noms.  We understand each other, emotionally. But with my parents, it's 
different. When 1 am with the Deaf, 1 feel strongly bonded to them and 1 know 
who 1 am. 

9. At one time, when 1 had my first period at the Deaf school and there was one 
senior Deaf girl at school whose responsibility to act as a role mode1 for al1 the 
students, and she would cal1 me and we would go into another private room and 
she would advise me not to hang around the boys when 1 had my period and they 
showed me how to use napkins and pads and how to attach them, and then later 



on my mother never showed me how to do it nor did she tell me anything about 
it. Then one weekend. 1 went home and 1 told her that 1 got my first period. iMy 
mother said "Now you are a big girl", and that was it and it was oniy a small 
talk. In the Deaf school - 1 had more communication there but with rny mother - 
not much - not there. But in the Deaf school. it was a lot easier to 

cornrnunicate . Yes . 
From the Deaf. Yes. Because when 1 was a child, I was very quiet, and the rest 
of my family would keep talking. I didn't have a clue what was being said. 
While 1 was growing up. 1 found out about my identity as a Deaf woman through 
the Deaf school. Sometimes hearing children would Iaugh at me because I am 
Deaf. They would also make fun of my sign language. Sornetimes 1 felt I was 
being insulted by the young hearing children. 

10. There were these older boys assigned to look after us smaller ones. and um 
he was around the mosr so he was the one 1 interacted with. 1 don? know it was 
hard for me to find anyone 1 could be close to. 

Question #16. 

How much of a role do you think that living in a residential school played in the 
formation of your own personal identity? 

1. The school should be kept open for the Deaf - it should not be closed. It is 
very important for Deaf people to get an education. If the government is going 
to cut funding then where will the Deaf people go. 

2. 1 stayed in <s ic> in 1941 for Christmas. 1 didn't have a good tirne. I wrote 
a letter to my parents saying Lhat 1 wanted to go home for Christmas and New 
Yean.  Finally the hrad house parents decided to send me home for rwo weeks 
at Christmas and for two months in the surnmer. 

3 .  1 never knew about Deaf culture until 1 went to Galluadet College. I didn't 
understand my identity: 1 always thought 1 was not normal. 1 didn't how who 
1 was, and 1 always was told that "1 can't, I can't" - a negative vision. And 1 was 
told that's who 1 am - 1 was a below average student. The way the hearing look 
at us - they feel they are superior and that we are inferior to them. Being at 
Galluadet College - they woke me up. 

4. Coing to the residential school - it was a very positive experience. I remember, 
during the surnmer tirne, when 1 went home, it was O.K. But when 1 went back 
to Deaf school, I remember 1 would get very excited to see my Deaf friends and 
1 am very content. And 1 Ieamed a lot from the senior boys - 1 leamed a lot from 
them. No. From outsiders. 



5. Well, 1 had a good lifr in school but in other ways. 1 wish 1 had experienced 
the integration into hearing school. But 1 prefer to have a good special education 
for me. so 1 could go through and be more comfonable and not to have to deal 
with so much frustration. Because in Deaf school, it is too isolating and too 
controlling - too many restrictions - for twelve years of my life. And that was 
too loris. And. it's always teaching us orally. instead of a broader education. and 
their system is not very good - NO. 

6.  It is very important. The residential school gives us identity. Deaf Culnire and 
superb social skills. It allows the Deaf to develop their own experiences and 
shows us what the future can hold for us. if there was no Deaf residential school 
then 1 would not know who 1 am and 1 would probably just have been told "You 
can't" , "You can't" . That is how we are being controlled. We are told that we 
can't. The Deaf counsellor served as a role mode1 for us. It is important to have 
an institution for the Deaf. 

7. Really , the Deaf cornrnunity they al1 know who I am and they recognize me. 
It is easy to get into Deaf school and let become part of who 1 am. But for sure 
Deaf students it is different, some have been mainstreamed or are recent transfers 
from another school and by the time they reach Deaf school, it takes them some 
time to find their Deaf identity. Really, a lot of them received more respect 
when they find their Deaf identity. When the new Deaf student cornes in, they 
usually pair with someone who is familiar with the Deaf school and then later 
they leamed to sign. 
Well. there are many things. As a student rep. 1 had a lot of experience meeting 
a lot of Deaf people in < sic > and <sic > . 1 knew so many Deaf people and 
a lot of Deaf people knew my parents too. I used to work on the week ends and 
there were a lot of families who panicipated in the workshops and we learned a 
lot about many different courses on Deafness. We often bring in a lot of leaders 
to expose us and teach us more about things. Many Deaf people remernber me 
when 1 was seven years old and now they realize 1 have been a very successful 
smdent and they were proud to know that thier soddaughter can make 
achievements in school. In spons, especially in sports - 1 have been so involved 
in spons since 1 was seven years old and still today, 1 am doing it. 1 have been 
involved a lot in sports and sometimes we win and sometimes we lose and more 
and more people are beginning to recognize me from sports events. It was a 
good experience, especially when the Japanese people came to our school to 
observe the school. 1 was asked to give a presentation and to taik about 
everything and the Japanese people were so impressed. There were a lot of 
doctors with Ph.ds. It was a good experience and a lot of exposure. 

8. Being Deaf - 1 have taken the Deaf Culture workshops when 1 was learning 
about Deaf culture compared with Hearing Culture, and I realized there was 
differences, or distinctions. 1 noticed in ASL, residential schools, we are al1 like 



brothers and sisters. We are al1 close knir together. Our values of Deaf culture. 
includes having a TTY, folklore. and 1 noticed that 1 had taken for granted. 1 
didn't think about it myself. 1 considered that compared to mentally retarded 
snidents, 1 staned to realize 1 was smarter. When 1 teamed about Deaf culture 
and identity, 1 could identify strongly with the rest of the Deaf people. Same 
inteli igence, sarne communication, business administration. executive director. 
etc. But the difference is that we can't hear. and that's it. 1 decided to get rid of 
my hearing aid until 1 had my baby daughter. When 1 realized 1 had to Wear one 
to hear her crying and to give her attention. That was the only imponant thing 
when 1 go out and meet Deaf people at meetings or socializing - I would remove 
my hearing aid. 

9. Maybe. I think so. 

10. It affected rny identity, 1 guess drastically cause ir conhsed my notion of 
sexuality. To the point where at this time I'rn learning how to make my life 
whole after thiny years. Like rny family knows who 1 am and 1 hardlj h o w  
them. 1 put on a mask, it was my survival mechanism. 1 used to believe everyone 
went through what 1 went through and no one talked about these things and when 
the topic of child abuse came up 1 would jet a strange and uncomfortable 
feelings. Now I'rn learning to speak about it. I'm becoming a lot berter, 1 
learned to write about it first. Speak about it to rny therapist first and then my 
close friends and even then 1 had to explain it to them three or four tirnes because 
what 1 went through was a shock for a iot of people to hear about, it's hard to 
absorb. It's a shock. So, 1 do a little bit at a time. 1 know now it has affected my 
life seriously but I'rn now taking control of that urnm it's um yeah I'm doing 
well. 

Question #17. 

What does being Deaf/Aboriginal mean to you? 

See Table II. 

Question #18. 

What are some of the most significant mernories you have of living in the 
residential school (both positive and negative)? 

1. No. Nothing. But one of the school teachers was jealous of my handwriting. 
She was very jealous. When my father died the teacher said she was very sorry 
and sent me condolences. My God she was so two-faced! 



2. I did well in history while 1 was in school. I know al1 about world geography 
and history. 1 had a really good mernory for writing exams. ;My rnernory helped 
a lot in exams. 

3.  What was the best memory of the Deaf residential school'? - Oh - 1 know 1 
remembered the best mernory was that after being in a transition period from the 
residential school to < sic > and one of the nuns, narned <sic i . We al1 got 
together and went to a farm in <sic> and we stayed there for one week. They 
taught us about teen age life skills. It was very relaxed atmosphere and compared 
with the residential - al1 1 remember was beins assaulted constantly - but being 
at the fann - it was very comfoning - it was iike being at home. 1 learned a lot - 
within a week. it was like the equivalent of one year schooling . And 1 developed 

self-confidence and 1 learned about becoming a woman. And 1 was told that 1 
should consider an acting career. But 1 denied it back then, and thought, "no, not 
me!" At that tirne, 1 did not know about my identity, not at that tirne. At the 
time they told me 1 had acting skills and great facial expression, and they told me 
1 should write a book or something, but back then 1 thought no way. But today, 
when 1 look back, 1 reatize, they were right. And 1 remember that. 
It was like dark years - everything was al1 fuuy.  When 1 went to Galluadet 
College, 1 was very thankful for my Dad, who is very good and very supponive 
of me. My father always told me that 1 would get a good education at Galluadet. 
And I could not believe what he told me about it. 1 could not believe there was 
a Deaf world there. And my father kept telling me, for a lot of good reasons, to 
go to Gallaudet. 1My father's best friend had a son who went to Gallauder too. 

4. There is one hearing houseparent named < sic > and he is really superb. And 
we were strongly compatible. One weekend, a whole bunch of us were playing 
and al1 of us really liked < sic > . And he signed very well. And we decided what 
game to play, and we decided on hide and seek. And while we were playing that 
game, and later < sic > found me. And both <sic > and 1 decided tu challenge 
the rest of the boys. It was really late at night and there was a bed time curfew 
but < sic > didn't care, His job was to supervise al1 the boys and he didn't care 
about the curfew. We even went out at night and played at night. Until really late 
at night - the rest were looking for us and didn't find us until really Iate at night. 
Can you imagine about the garne of coins? You know how Deaf people can be 
obsessed about money. 1 had some coins and when 1 threw them in the air, the 
Deaf boys came rushing over to grab the money. And while the boys were busy 
grabbing the rnoney, <sic > and 1 took off (escaped), and we hid that night. By 
the time the boys finished picking up the money, they then looked up and realized 
we were gone. They began to look for us. They finally found us in the d o m .  It 
was bed time. And by the time the game was over, everyone was sarisfied with 
the evening's game, and they were ready to bed and slept very well. And that was 
one incident 1 will never forget. 



5 .  1 remember when I played volleyball and joined a league and we would 
compete with hearing people and it  was fantastic. It was like a new world. 
While we were confmed in the Deaf school. but the minute we were out of the 
building, wen we competed at hearing schools. we always looked fonvard to that. 

6 .  The best time was when I was an intermediate. When I was a senior 1 had an 
O.K. time but the best was when 1 was an intermediate. At the old dom building 
they had a basement with three floors that used to be for showers and bathrooms 
but it was closed and ail the doors were locked. The basement wasn't used any 
more it was such an old place. We used to always play in the basement and let 
the water flood everywhere. There was a bat down there that used to fly around. 
We loved playing in the basement. it was always an adventure. It was one of the 
highest points for us at that time. 
They were always criticizing us and it created a very negative feeling. They 
always said " Don't do this" , " Don7 t do that" , " You can't" , " You can' t " . They 
said everyrhing was wrong. They said my English was wrong. For example in 
English class I consider myself to be good a! writing English and the teacher 
noticed that 1 was good at writing English and one time there was a question and 
1 answered using ASL and the teacher said "Your language is terrible". 1 felt so 
insulted and shocked. She said my language was terrible and that my sentence 
structure was not correct. She said 1 should not use ASL and that i have to use 
English. So I had to change it into English structure and the teacher said "Thar 
is much better. 1 am so proud of you." I felt that was very negative telling us not 
to use ASL. How can we learn if we are always being criticized? 

7. 1 look back and 1 won three awards, one is for sports - for a male cornpetition 
award for the year and second, 1 won the <sic> Award for people who 
encourage others and became involved in Deaf culture, awareness, etc. as a Deaf 
person. 1 was always helping other Deaf people not to be embarrassed that they 
are Deaf and 1 was always supporting them. The third was for havine the best 
leadership that night was one of my most wonderful experiences. 

10. 1 remember the ones that 1 have, negative ones are with me forever and I'm 
learning to ara1 with those considerably and they leave me stronger . . . . 



Question #19. 

1s there anything you would like to add or feel that it important to discuss'? 

1. No. You're welcome. 

2. No. no more. 1 think that's enough for now. Thank you. 

3. No, that's it. 
I'm sorry 1 got off [rack. In the Deaf residential school - 1 think I've covered it. 
One thing, for most students who grew up in residential Deaf schools - most of 
their dreams have been destroyed. Many of them - at the age of thiny - oniy 
recently have discovered their identity and feel it happened too late. So, it took 
a few years to work at it. And for me - some felt it's not fair. Some got out of 
the system of oppression - others couldn't get out of it. Some feel that they made 
a rnistake growing up, in their lives but to me; 1 have been through serious 
situations and they feel it just a human waste. They had their goals, but nobody 
supported them to achieve these goals. 
They felt very unhappy al1 their lives until they die, so what's the point? What 
has God gives to us as human beings? We should try to help them and support 
their dreams. 1 have been very lucky that my father is Deaf and life is not fair. 
I have questioned it over and over - "Why should ir happened to them?" And 
hearing people made excuses like - 1 made a mistake and 1 didn't know about it. 
1 looked at them - they are bullshitting and that's no excuse. And 1 told rhem - 
"you know what you have done in the pax." You know, they knew they were 
oppressive but they make excuses and Say they didn't realize it at the time. 

4. Can 1 come back for a second time. 1 can think about it and come back with 
more information. O.K. And 1 will add more information or the next visit. Right 
now my brain is numbed. O.K. 

5. 1 think we are done. It's been a long day. 

6. Well I think that's it. If 1 think of something more I will let you know. 1 know 
the video tape can oniy hold two hours but if it could hold ten hours 1 am sure 
I could talk from the beginning until the end. 

7. Really, in closing remarks, 1 want to Say that the Deaf schools should hire 
more Deaf staff, counsellors, teachers and janitors. It is a must because Deaf 
people have such a hard time gening hired and then they are the first one to get 
laid off. You know very recently they laid off the only Deaf counsellor. 
There are too many hearing people who can find jobs so easily but for the Deaf 
it is very difficult and 1 always encourage Deaf people to get a job in a Deaf 
school. Really, Deaf janitors, the staff, they need more Deaf teacher. We need 



a Deaf principal. it is my eoal to change that. Hearing teachers nevrr leave the 
Deaf schools they always stay there. they stay and stay. 1 think they ail should 
leave and be replaced by the Deaf staff. 
One of my goals is that they should hire Deaf employees. I don? know why they 
keep hiring Hearing people. 
Really. there is no reason to hire thrm. Maybe in the past but todap there is no 
reason. 1t is jood for Deaf students to have exposure to the Deaf staff. They 
can be positive role models. 
1 believe it should be short comments not too long or exagserated. It should be 
short and sweet. Sometime 1 can make short staternents but with a Iot of 
information. That's it! ! 

8. 1'11 think about it when we are at the restaurant. and 1 will try to put down 
some more information. 

9. No, O.K. - Thank you. 

10. No, not really. 



APPENDIX VI: 

FORMER HEARING EMPLOYEES AT RESmENTIA.L/ORAL SCHOOLS 
FOR THE DEAF RESPONSES TO QC'ESTIOWARE 

Since the format of the interviews were semi-stmctured, questions listed in the 
questionnaire were not always asked in the order that they appear and most 
interviews contained additional questions and conversation and occasionally a 
question was lefr out. 

Interview 1 1 : 
Hearing Teacher from a Deaf Residential Sc ho01 for eleven years ( 1977- 1989). 

Interview 12: 
Aboriginal Hearing Teacher from a Deaf Residential School for five years (1980- 
1985). 

Interview 13: 
Heanng Social Worker from an Oral School for the Deaf for one year (1980/81). 

Question #l. 
Which Residential School did you teach/work at? 

At the request of the interviewees, for the purposes of confidentiality, 1 cannot 
reveal the answers to this question. 

Question #2. 
How did you corne to get your position at the Deaf residential/oral school? 

11. My mother worked in the residence at the school, and 1 had worked 
for 2 years at a regular school and was bored as 1 was not using my 
imagination. So 1 decided to try and teach deaf kids. So 1 began substitue 
teaching for a year and later there was a one year contract available but if 1 
wanted to continue teaching 1 had to go to <sic > and study to be a 
teacher of the Deaf.. .this prograrn closed two or three years ago. 

12. I was a swimrning teacher. 



13. Through contacts. 1 was working with < sic > in < sic > and a friend 
of my husband. who had a Deaf son and who was on the board of the 
school heard chat I was thinking of leaving my job and wondered if I would 
take the new position of social worker because theirs was leaving. 

Question #3 
Can you tell me what advantages rhere were to your career? 

- - - - - . - - 

13. None, except tha: 1 began to learn about the two different approaches 
to teaching the hearing impaired. Often problems related to learning were 
related to family problems so I would do home visits and I think the 
children who had problems were not getting the attention they needed. 

r 

Question #4 

11. It helped me to understand my snidents better. how they were thinking 
and their communication. 

12. I learned sign language and how to work a little bit with the Deaf 
comrnunity. but not much. 

Did you receive any training or have any previous knowledge or professional 
working experience in Deaf education'? 

11. Yes, I did my Masters in Deaf Education at <sic > . We were part of 
the University of <sic > . 

Question #5 
What was the job description you had to meet in order to qualify you to work 
with Deaf children? 

1 
12. I had to have lots of swimming certificates and experience, but in the 
water there was no sign language. 

/ 

11. We had to have Our Masters to continue wark iq  at < sic > . 

- 

I 



13. Weil, there you are, in a sense they were not thought of as Deaf. they 
were to set it aside and leam to hinction. So, 1. as a social worker, was 
thought qualified to work with hem without any additional training. 

i- 

Question #6 
Did the administration at the School require that you have sorne knowledge of 
sign laquage (ASL and/or SEE) andlor Deaf cultures? 

11. In the beginning 1 had no sien but by the second week of school there 
were three new teachers and we had classes in sign language at the end of 
the day with the Vice Principle <sic>.  She was a teacher and just 
begiming as Vice Principle.. .In the beginning it was signing Exact English 
and nothing about Deaf culture until later. Around 1983 or '84 there was a 
new principle, < sic > . He came from the States and brought some ideas 
about Deaf culture and we began to have classes in ASL, no SEE. He 
invited Deaf adults to corne in and talk with the teachers and taught sign 
language and about their lives. 

12. No. 

13. No. 

Question #7 
Have you ever worked with Deaf ernployees. teachers or houseparents'? If so, do 
you feel this experience has increased your understanding and awareness of Deaf 
culture'? If not. do you feel that had you experienced working with (a) Deaf 
person (s) that this would have served to increase your understanding or 
awareness of Deaf culture? 

t 

1 1. Yes, maybe a little bit. I know that the students had a bener time 
relating to the Deaf teachers and house parents because communications 
were easier, better. Some. 

- - 

13. Yes, 1 had a Deaf employee. She communicated orally . 1 didn't have 
close relations with her. I was in management and she was a computer 
operator. 1 don? think this increased rny understanding or awareness of 
Deaf culture. 



Question #S 
Do you feel rhat there were any negative impacts on your professional career'? 
If so, what were they'? 

11. Ncthing. no. 

12. No. But 1 played. 1 played and 1 had a good time. 

13. 1 felt 1 was in a vacuum. 1 was frusuated and disturbed that 1 feit that 1 
didn't accomplish anything and was of Iittle help. 

Question #9 
If you could go back to your former job at the residential school, is there 
anything that you feel you could do now to make a difference of the Deaf 
student's lives? 

-- -- - 

11. 1 think 1 would try to have more of the kids see how important 
studying and leaming how to read is and how it would help hem in the 
future. 

- - - . - - - 

12. No 1 don? think so, no. 
--- 

13. 1 feel strongly that the mindset of the oral school and Oral approach 
was not a good one. Not signing was distressing. 

Question #10 

Do you feel that being a professional hearing person played a major role in the 
formation of your persona1 identity? 

-- 

1 1. Because 1 was hèaring, it was important to my identity . . . yes, very 
much so. 

12. Yes because ianguage is important to the way that we see 
ourselves.. .Maybe if 1 compare.. . if 1 compare it with Native culture. 1 
think that from the outside people disallow other cultures to be suong. The 
same with the Deaf people. 

13. N/A. 



Question #11 

Did the school have the curriculum being taught in the residentialloral school for 
the Deaf? If so. who established the policy for this prograrn. School Board or 
by teac hersa? 

1 1. In the begiming no, but when < sic > arrived he brought a curriculum 
and many new ideas. We built a whole curriculum for the school and for 
the residence very quickly. He believed that ir was very important to have 
the whole curiculurn for the school and residence programmed. 

12. O.K. at that time I thought ir was the school board. One thing is that in 
< sic > there was a Deaf cornmunity that was very won; in their ideas. 
They forced their ideas because it was important for their children. 

11 13. Yes. 1 believe it was the director. I am notsure though. 

Question #12 

What did you like and or what did you not like about the school curriculum? 

11. Yes, the behaviour of many of the older students, especially the boys 
improved because they now had evening prograrns which fit in with the 
curriculum in school so one helped the other. There was a big change and 
improvement with the Little kids. 

Il 
- - 

12. 1 think it had to have more Deaf teachers and more Deaf board 
members. 

13. At the kindergarten level it was perfect. At higher levels it was at a 
different level because it was hard for the other kids to learn to read and 
write. This learning portion around language was lacking. 

Question #13 

Are there any changes that you feel should be made to the school cumculurn'? 

- 

1 1 . I hear they are still pushing the students to use their voices and sign. 1 
think 1 wouldn't push the voice. 1 taught T.C. but with ASL it is one then 
the other. 1 was cornfortable with both but not rnost students - they didn't 
want to use their voice but the teachers pressured the kids to use their 
voices. Some kids sounded good others sounded poor. 



12. Yes (laughs). OK. 1 think when children don? have a place of their 
own and if children have to go 10 main schools, after a while rhey will lose 
their identity and language. Right now Deaf children are being taught by 
hearing people not Deaf people. This is a bad idea. 

13. ?UA. 

Question #14 

As a hearing individual, what does the word "Deaf" means to you? 

See Table II. 

Question #15 

1s there anything else you would iike to add or feel that is important to discuss? 

- 

1 11. 1 think the time for now to be a reacher of Deaf children is in the past. 
I think now it is important for Deaf children to have Deaf teachers and role 
models. 1 think the tirne for me to work for hearing impaired children is 
still OK. If parents and the child want to go to the cornmunity school and 
talk and Wear hearing aids and the FM system but that is fine. But not to 
be pushed if they donTt want to. 

12. Again comparin; Native culture. 1 think that sometimes we are looked 
at as angry people. The same with some Deaf people. But we are not 
heard. We have the right to be angry. 

13. Maybe 1 could speak a bit about a teacher who had been to Gallaudet 
College and spoke about it. They were able to sign and didn't use it. 1 
appreciated learning about it and we saw a wondemil play about Deaf 
people and their relationships. Children of a Lesser God. 



" Aborioinal Deaf Needs Assessrnent Report". June 1997. First Nations 
Technical Insr itute. Ontario, Canada. no date. 

Adamick. Paula. June 1993. "Indefensible Behaviour", Deaf Life 
Magazine. pazes 12-15 

Becker, Gaylene: 1987. " Lifelono Socialization and Adaotive Behaviour 6 
Deaf People " , in Higgins and Nash, eds . : Understanding Deafness Sociaily . 

Berger, Peter & Thomas L u c ~ ~ M .  1966. The Social Construction of 
Realitv. Garden City, N. Y., Doubleday . 

Berger, Thomas R. 1995. Report of Soecial Couhsel re~ardine Claims Arising 
Out of Sexual Abuse at Jericho Hill School. Vancouver, Canada: Ministry 
of Attorney General. 

Bohaman, Paul and Glazer, Mark. 1988 High Points in Anthro~oloqy. 
New York: Alfred A. Knopf. 

Breton, Raymond, Rein, Jeffrey G., & Valentine, Victor. 1980. 
CULTURAL BOUNDARIES AND THE COHESION OF CANADA The 
Instinite for Research on Public Policy , Montreal, QuebecXanada. 

Bull, Linda, R. 1991. Indian Residential Schooling: The Native 
Perspective Canadian Journal of Native Education. vol. 18 ,suppl, p. 1-63. 
University of Alberta, Department of Educational, Edmonton, Alberta. 

Caiiadian Panel on Violence Against Women Changine The Landsca~e: Endinq 
Violence-Achievine Equality . 1993. Ottawa: Ministry of Supplies and 
Services. 

Canadian Association of the Deaf (CAD): Position P a ~ e r  on Deaf Education 
(Canadian Association of the Deaf, Ottawa, 1994) .(b) 

Canadian Association of the Deaf (CAD): Position Paner on Emplovment and 
Em~lovabilitv (Canadian Association of the Deaf ,Ottawa, 1994). (d) 

Canadian Association of the Deaf (CAD): Strategy Paper: The Concerns of Deaf 
Persons in the National and Intemational.(Ca~dian Association of the 
Deaf, Ottawa, 1995). 



Carbin. Clifton F. 1996. Deaf Heritaoe in Canada: A Distinctive.Diverse and 
Enduring Culture. McGraw-Hill Ryerson Ltd. Canada. 

Carver. Roger: Deaf Illiteracv: A Genuine Educational Puzzle or An 
Instrument of O~oression*? (Canadian Association of the Deaf.Toronto- 
Ottawa, 1988). (a) 

Carver. Roger. 1989: Factors Contributing to the Literacv Starus of Deaf 
Persons. Canadian Joumals of the Deaf. 3. # l .  

Clifford, James ed. 1986. Writing Culture: The Poetics and Politics of 
Ethnooraphv. Los Anseles: University of California Press. 

Coates, Ken S. 1991. Best Left as Indians: Native-White Relations in the Yukon 
Temtory . 1840- 1973. McGill-Queen's University Press. 

Constable, Marguerite and Jean Francis. 199 1. Child Sexual Abuse and dl 
Deaf Communitv. Ottawa: The Sexual Assault Support Centre of Onawa. 

Corker. Marian. 1996. Deaf Transitions: Images and Origins of Deaf Families, 
Deaf Comrnunities and Deaf Identities. British Library Caraloguing in 
Publication Data, England. 

Cowden, Peter Alexander. 1990. Children of Silence: Education of the 
Deaf in Ontario 1856- 1906. Dissertion paper: S tate University of 
York at Buffalo. Published U.M.1, A m  Arbour., USA. 

Davin, Nicholas Flood. Report on Industrial Schools for Indians and Hal f-Breeds. 
Confidential report to the Minister of the Interior, Ottawa, 14 Marach 
187% CIHM microfiche 365 1. 

Dawson, Richard and Karen Dawson. 1997. Political Socialization, second edition 
(Little, Brown and Co., Toronto). 

Degering, Etta. 1964. Gallaudet: Friend of the Deaf. US. :  David McKay 
Company Inc. 

Doe, Tanis. 1988. Ontario Schooling and the Status of the Deaf: An Ensui- Into 
Ineaualitv. Status Assienments. and Educational Power. unpublished MS W 
thesis, Carleton University, Ottawa. 

Dolnick, Edward. 1993. "Deafness as Culture", The Atlantic, vol. 272 
no. 3, September 1993. 



Dyck* Noel "Aboriginal Peoples and Nation-States: An Introduction to dz 
Analytical Issues" in Dyck. Noel (ed.) Indioenous Peo~les and The Nation 
Stace. St. John's: ISER Books. 1985; pages 1-26. 

Erting, Carol. 1994.The Deaf Wav: The Perspectives from the International 
Conference on Deaf Culture. Galluadet University Press. Washington. 
D.C., USA. 

Foster. G. 1987 'Bureaurcratic As~ects of International Health Agencies' Social 
Science and Medicine 25 (3) p. p. 1039-1048. 

Frideres, James S. 1983. Native People in Canada: Conternoorarv Conflicts; 2nd 
edition. Printice-Hall Canada Inc. 

Frideres, James. 1988. Native Peoples In Canada: Contemporary Conflicts. Third 
Edition. Scarborough: Prentice-Hall Canada Inc. 

Frideres, J. B. and Reeves, W. J. "Indian Education: An Alternative Program" in 
Moms, S., Mckod, K. ,and Danesi. M (eds.) Aborieinal Languaees and 
Education: The Canadian Experience. New York: Mosaic Press, 1993; 
pages 37-56. 

Friesen, John W. 1983. Schools With a Purpose. Detselig Enterprises Ltd., 
Calgary, Alberta. 

Fumiss, Elizabeth. 1995. Victims of Benevolence: The Dark Legacy of 6r 
Williams Lake Residential School. Arsenal Pulp Press. Vancouver. 
Canada. 

Galmng , Johan. 1990. Structural Theory of Imperialism International Peace 
Research Institue, Oslo. University of Oslo. 

Geertz, Clifford. 1973. The Intemretation of  Cultures. Washington: Basic 
Books,. 

* Gellner, Emest. 1983. Nations and Nationalism. Great Britain: Billings 
and Sons Ltd. 

Gennep, Arnold Van. 1960. The Rites of Passage. Chicago U.P. 

Gidden, Anthony . lW 1. Modernitv and Self-Identitv: Self and Society in the Late 
Modem Aee. Cambridge, Engiand, Polity . 



Haller. Beth. 1993. The Linle Papers: Newspapers at Nineteenth-Centun, Schools 
for Deaf Persons. Journalism History 19:2 (Surnmer 1993) pp. 43-50. 

Heavyrumer, Iris. 1992. Cultural Similarities betwren Deaf and Native 
Cultures. A Publication of the Minnesota Chernical Dependency 
Program for Deaf and Hard of Hearing Individuals. Issues VIII. P 
1-2. Fall 1992. 

Higgins, Paul. 1980. Outsiders in a Hearino World Sage, Beverly Hills. 

Higgins , Paul and Jeffrey Nash, eds. 1996. Understanding Deafness Sociallv 2nd. 
Edition. Charles Thomas, Springfield. 

Houghton, M.R. 1989. Saskatchewan: Task Force on the Education of 6r 
Deaf. Report of the Task Force on the Education of the Deaf. Regina. 

Indian and Eskimo WeIfare Commission. 1958. Residential Educarion for 
Indian Accuf turation. Oblate Fathers in Canada, Ottawa. 

Jaine, Linda. (unknown date). Industria1 and Residential School 
Administration: The Attempt to Undermine Indigneous Self- 
Deterrniniation. University of Saskatchewan, Saskatoon, 
Saskatchewan. 

Jaine, Linda. 1993. Residential Schools: The Stolen Years. University 
Extension Press. University of Saskatchewan. 

Kannapell, Barbara. 1980. "Personal Awareness and Advocacv in the Deaf 
Cornrnunit~", in Baker and Battison, eds. : S i p  Language and the Deaf 
Comrnunity . 

Kapferer, Bruce "Nationalist Ideology and a Comparative Anthropology " Ethnos. 
Vol. 3-4, 1989; pages 161-199. 

Klima, Edward and Ursula Bellugi. 1979. The Siens of Lanouaoe Harvard 
University Press, Cambridge. 

Kyle, I. G. and B. Woll. 1985. Sign Lanmiase: The Study of Deaf People and 
Their Language. Cambridge University Press, Cambridge. 

Lane, Harlan., Robert Hoffmeister, Ben Bahan. 1996. A J o u m e ~  into & 
Deaf-World. Dawn Sign Press, USA. 

Lane, Harlan. 1992. The Mask of Benevolence: Disabling the Deaf 



Communitv. New York: Alfred A. Knopf. 

Lane, Harlan. 1984. When the Mind Hears. Random House. New York. 

Leavitt, Roben M. 1993. "Language and Content in Native Education" ii 
Morris. S.. McLeod, K.. and Danesi.M (eds.) Aboriginal 
Languaoes and Education: The Canadian Exwrience. New York: 
Mosaic Press. 1993; pages 1-17. 

Lysachok. Sandy. no dace. American Sign Laneuaoe, unpublished 
manuscripr. 

Mallea. J. R. 1989. Schooling in a Plural Canada. Clevedon: Short Run 
Press. 

Marschark, Marc. 1997. Raisine and Educating a Deaf Child: A 
Comprehensive Guide to the Choices, Conuoversies, and Decis ions faced 
by Parents and Educators. Oxford University Press, USA. 

Mason, David. 1 993. Bilingual/Bicultural Education for Deaf Students. 
Unpublished videotape of a lecture at Carleton University. (Quotes taken 
from simultaneous oral interpreration.) 

Meadow-Orlans, Kathryn. 1987. "Understanding Deafness: Socialization of 
Children and Youth", in Higgins and Nash:Understanding Deafness 
Socially . 

Messer, E. 1993. Anthro~oIow and Human Riehts. Review of 
Anthropology, volume 22.p.221-249. 1993. 

Miller, J.R. 1989. Skvscrapers Hide the Heavens. Toronto: Universiry of Toronto 
Press . 

Mirchina, B. P. and Richards, C. (1996) Person to Person: Fieldwork Dialogue 
and the Hermenuetic Method. Albany: State University of New York 
Press. 

Monyham, Daniel Patrick. 1993. "On the Self-Determination of Peoples" ii 
Pandemonium: Ethnicitv in International Politics. Oxford University Press, 

Moore, H e ~ e r t a .  1993. Feminism and Anthroooloqy. Cambridge University 
Press. 



~Moores, Donald. 1982. Educatino the Deaf: Psvchologv, Principles and Practices. 
2nd Edition. Boston: Woughton Miffiin Co. 

Myklebust. Helmer. 1960. The PsvchoIoov of Deafness. New York: Grune and 
Stratton. 

Nash. A. ,  and Nash, J.E. 198 1. Deafness in Societv. Toronto: Lexington Books. 

Padden. Carol. 1989. "The Deaf Cornmunitv and the Culture of Deaf People", 
in Wilcox, ed.: American Deaf Culture. 

Padden, Carol and Tom Humphries. 1988. Deaf in America: Voices from a 
Culture. Harvard University Press, Cambridge. 

Partner in Confederation. 1993. Aboriginal Peoples. Self-Government, 
and the Constitution. Royal Commission on Aboriginal Peoples, 
Canada Communication Group Publishing, Ottawa. 

Purvis, Trevor. 19%. "Aboriginal Peoples and the Idea of the Nation" ,in Smith, 
Laurel (ed .) Issues Archaeological Management: A Reader S t. Lucia, 
Australia: Tempust Publisher . 

Roots, James D. 1995. The Pofitics of Visual Lanouaee: Deafness, Langage 
Choice, and Po litical Socialization. Masters Thesis(Car1eton University) 
unpubiished. 

Sacks, Oliver. 1989. Seeing Voices. University of California Press, 
Berkeley/Los Angeles. 

Sazewich, Vic & Terry Wotherspoon. 1993. First Nation: Race. Class, 
and Gender Relations. Nelson Canada. Scarborough. 

Sealey, Bruce D. 1980. The Education of Native Peooles in ~Manitoba. 
University of Manitoba. 

Sen, A. 1994. "Obiectivity and Position Assessrnent of Health", L.C.Chen, A. 
Klienman, N. Ware eds: Health and Social Chances. Cambridge, Harvard 
University Press. 

Simrnel, Georg . 1949. The Sociolow of Sociabilitv. American Journal fi 
Sociology , November 1949. 



Smith, 

Smith. 

Derek G. 1995. Labourine to Learn: The Pedaoogv of Labour Disci~line 
in Industrial Schools for Native Peo~tes, 1870- 1885. (unpublished) 
Carleton University. 

Derek G. (no date). The "Policv of Aooressive Civilization" and 
Proiects of Governance: Industriai Schools for Indians in Late 
Nineteenth Cenniry Canada, draft version unpublished. Carleton 
Universiry . 

Solomon, Andrew. 1994. " Defiantlv Deaf" , New York Times Magazine, 8 
August 1994. 

Stimpson, Liz. 199 1 .Courage Above AH: Sexual Assault Aoainst Women 
With Disabilities. Toronto: Disabled Women's Network. 

Stokoe, William, ed. i98G. Sien and Culture. Linstok Press, Silver Spring. 

Taylor, Charles. 1994. "The Politics of Recognition" in Multiculturalism: 
ex am in in^ the Politics of Recognition. Princeton, pages 25-73. 

Titley, Brian E. A Narrow Vision. 1986. Duncan Campbell Scott and the 
Administration of Indian Affairs in Canada. Vancouver, U. of British 
Columbia. 

Tobias, John L. 1976. Protection. Civilization. Assimiliation: An OutIine History 
of Canada's Policy. 

Turner, Victor. 1982.From Spectrum to Ritual: The Human Seriousness of Play 
New York: Performing Ans Journal Publications. 

Turner, Victor. 1969. The Ritual Piücess. New York: Corne11 Paperbacks, 
Symbol, Myth and Rinial Series. 

VIug, Henry. 1995. ASWLSQ L a w  and Deaf Laws. Canadian Association of 
the Deaf, Ottawa. 

Whiteside, D. 1972. "A Good Blanket has Four Corners: An Initial Cornparison 
of the Colonial Adminstration of Aborigimls in Canada and the United 
States", Presented at the Western Association of Sociology and 
Anthropology , Calgary. 

Winzer, Margaret A. 1993. The Hisrorv o f  S~eica l  Education: From Isolation ro 
Integration. Galluadet University, Washington,D .C. 



Wolff, Kurt H. 1959. Essavs on Socioloov. Philosophv and Aesthetics. 
Ohio S tate University Press. 

Woodward. James and Hamy Markowicz. 1985. "Pidgin Sign Languages", in 
Stokoe, ed. :Sien and Culture, 1985. 

Zweibel, Abraham; Kathryn Meadow-Orlans and Birgit Dyssegaard. 1986. "A 
Comparison of Hearing Irnpaired Students in Israel, Denmark. and the 
United States " . International Journal of Rehabilitation Research, 9. 1986. 



IMAGE EVALUATION 
TEST TARGET (QA-3) 

APPLIED I W G E  . lnc - = 1653 East Main Street - -. - Rochester. NY 14609 USA -- -- - - Phone: i l  6/48S-O3OO -- -- - - Fa: 71 61288-5989 

0 1993. Applmd Image. Inc.. All Righi Resenied 




