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CBhAPTER ONE - STUDY BACKGROUND 

1s time-stmcture an issue for Cowichan First Nations students in the school 

system? If so, how can the schoo1 calendar be changed to better meet their 

educational needs? This enquiry explores how modifïed school calendars are 

set up. This includes start and finish times, length of class times, cdendar year, 

and breaks during the day. It also looks at Cowichan First Nations cultural 

events and simiif?cant seasonal times to see i f a  culturally-based calendar can be 

developed that meets the requirements of the Cowichan First Nations people 

and the Ministry of Education. 

The Problem/Opportunity 

Many First Nation students do not find schools to be a successful, affirming 

place. According to "How Are We Doing? An Overview of Aboriginal 

Education Results for District No. 79 Cowichan Valley" the graduation rate of 

First Nation students in Cowichan Valley School District, currently at 30%, 

has not improved significantly in the Iast decade. The provincial average is 

slightly higher. This document also shows that First Nation students make up 

the largest group enrolled in Special Education. Funding continues to rise to 

s ~ p p o a  aboriginal education programs. Al1 of these impact upon the success of 

students, particularly First Nations students (Ministry of Education, 1999). 

Though there are many other variables that may account for the difficulties 

faced by First Nation students in school, codd the t h e  structure of the school 

be one of them? If this time structure does contribute in some way to the 

failure of First Nation students, I hope to offer an alternative to the emerging 

self-governments of First Nations people who may be designing their own 



school systems in the near firme. Very linle has changed in the way schools 

operate, including daily hours of operation, class time length, or yearly 

schedules, since the twentieth century began and 1 believe it is worth 

investigating (National Education Commission on Time and Learning, 1994). 

Xmpacflignificance of the Problern/Opportunity 

The problem is simcant simply for the fact that many First Nation students 

continue to have little or no success at school after nearly 100 years of being 

involved in the public school system. An important part of our community 

sends their children year afier year to a system that consistently fails. If the 

time structure of our schools does pose an obstacle to the success of FUst 

Nations students, it would be a start by investigating how that structure might 

change. On a large scale the economic and personal impact on the province 

from generation after generation of children not being successful at school is 

astronomicai. 1 am astounded that this issue has not been handled with any 

noticeable change in the success rates of native students in schools. 

Uneducated people are more likely to be unemployed and rely on the 

government for assistance. Unemployment rates in Canada show that 16% of 

dropouts were unemployed as compared to 5.5% of university graduates 

(Meaghan-Diane & Casas, 1997). There is aIso a danger of these uneducated 

students tuming to a life of crime. According to Statistics Canada most inmates 

have an educational level of grade 9 or iess. Coupled with this is the fact that 

aboriginal inmates make up 17% of the prison population but only 2% of the 

population of Canada. Aboriginal inmates are less educated than non- 

aboriginal inmates and younger on average (Statistics Canada, 1998). The cost 

to the taxpayer to maintain this level of failure, both in unemployment and 

inmate care increases with the cost of living and inflation. 

Potential Cause of the Problem/Opportunity 

This project is designed to look at ways the school calendar can be changed to 



accommodate Cowichan First Nations students and their families and meet the 

requirements outlined by the Ministry of Education. First Nations people are 

gaining an increasing amount of  control over their own destiny and this 

includes education. Previously, they have relied on govemment or church 

schools to provide an education based on the values of those institutions. The 

results have been poor and in some cases, catastrophic. 1 have identified 

several potential causes for the challenges faced by First Nations students that 

are under the control of institutions outside the influence of the First Nations: 

Power and Authoritv: The power and authonty in Canada lies in the 

hands of predorninantly white people. The native cornmunity has very 

little control over decisions that affect them, and this includes the school 

system. 

The Nature of Or~anizations: Organizations as large as the Ministry of 

Education or the Provincial Government do not change significantly 

without cataclysmic events occurring. The forest industry of British 

Columbia did not change its destructive forestry practices until the 

environmental organizations waged an international campaign against 

them. The native community does not make up a large component of 

their clientele and has little real power to change the way their children 

are taught within the organization. 

Cultural Gap: School systems are not designed to teach to a wide 

variety of cultures that are not European in origin. 

Shifting the Burden: The Indian Act (1876), despite the changes made 

by BillC-31 in 1985, instituted a shifiing of responsibility to the 

government fiom the First Nations people. The system has forced a 

reliance on the govemment and decreased the ability of native people to 



govem themselves. A close look at how this structure works may 

provide areas of leverage to change (Senge, 1990)- 

The Organization 

The Cowichan Cultural and Education Center is a department w i t b  the 

Cowichan Tribes, the govemrnent of the Cowichan people in the Cowichan 

Valley. The work of this department is outlined in their mission statement; "to 

work in partnership with educational institutions to increase and advocate for 

the participation and completion rates of Cowichan students" (Cultural and 

Education Mission Statement). The organizstiond chart for the center places 

the community members at the top, followed by the chief and council, general 

manager, and administrator. The education commitîee meets to provide 

direction and liase with the chief and council. 

The Administrator is responsible for the following programs and people: 

Cultural Program Supervisor 

This person oversees the transportation departrnent, the cultural teaching 

assistants assigned to the Quw'utsun Syuw'entst program, the student 

advisors, the curriculum wrïter, and the curriculum development clerk- 

Iiyus S tluliqul 

This is the Cowichan Tribes nursery and kindergarten school. 

Le'lurn'el 

This program for children aged 1 to 6 years. It is Iocated near Iiyus 

Stluliqul. They teach independence and Iife skills in child led activities in a 

sensory surrounding. The extended farnily is included in the success and 

growth of the children. 

Native Employment Centre 

Ya Thuy Thut 

This educational program began in 1990. It presently serves students who 

are 19 years or older who wish to improve their academics with the goal of 



entering the job market or other educationai systems. The primary focus is 

to improve the literacy skills of the students enrolled- 



CHAPTER TWO - LITERATURE REVIEW 

Review of Organization Documents 

The Cowichan Tribes is the govermnental arm of the Cowichan First Nation. 

There are a number of departments within the auspices of the Cowichan Tribes, 

this inquiry focusing on the Cultural and Education department. The mission 

statement of the Cultural and Education Centre outlines their partnership with 

educational institutions to advocate for the participation and completion rates o f  

Cowichan students (Cowichan Tribes Cultural and Education Mission 

Statement). Most Cowichan First Nations students attend the public school 

system in District #79 (Cowichan Valley). The Tribes have made concerted 

efforts for more than 2 decades to preserve their language and have it taught in 

local schools. In 1993, the continuing efforts of the tribes and the cooperation 

of the local school district resulted in the signing of a Mission Statement. This 

statement committed the tribes and District to developing a K-12 Language and 

Culture Cumculurn for al1 students - both First Nations and non-First Nations - 
to be delivered by Cultural Teaching Assistants (CTAs) in partnership with 

reguiar classroom teachers (Cowichan Tribes Cultural and Education Center 

Web Site). 

The Cultural and Education Center are active in their advocacy role, producing 

policy and procedure guides for post secondary programs and adult basic 

education and vocational programs. 

The Cowichan Tribes has had a Local Education Agreement (LEA) in place 

with the Cowichan School District for many years. The LEA sets initiatives 

designed to irnprove the academic success of Cowichan students. For example, 

the LEA provides a jointly fimded mechanism to hire support workers who 

work in the schools with students and whose p n m q  role is to provide support 

for Cowichan students. Within the contracts used in the LEA, however, there is 



no mention of feedback mechanisms used to measure the success rates. The 

contracts focused on placement of support workers and programs to meet the 

needs of the moment. This includes programs for students who have Zeft the 

public system, teaching assistants to support Quw'utsun Syuw'entst, the 

language and culture program designed by the Cultural and Education 

department (Smith Siska, I995), and support workers assigned to schools with a 

high population of Cowichan students. 

Despite the best intentions of both partners in the LEA, the educational success 

of a majority of the First Nation students in the public system is not good. 

Students continue to perform at a level substantially below non-aboriginal 

students. The graduation rate is near 30 percent and the number of First 

Nations students who are designated a Special Needs is twice the per capita 

rate. The contracts for the LEA are to be reviewed annually by both the School 

District and the Cowichan Tribes. 1 believe this is an area of leverage and the 

contracts c m  be restructured to include feedback processes that measure the 

success of the programs they support. 

The Cowichan Tribes and School District 79 have produced a joint mission 

statement for the Quw9utsun Syuw'entst Language and Culture Curriculum. 

This mission statement reads that both parties agree that creating awareness, 

understanding, and respect for the culture, history and language of the 

Cowichan people will lead to better results for First Nations students in public 

schools (Cowichan Tribes and School District 65 Join Mission Statement)- 

This curriculum is designed to be taught in public school systems by non- 

aboriginal teachers and supported by a trained cultural teaching assistant. 



Review of Supporting Literature 

Secondary Literature Review 

In the literature review I will look at  research conducted on modified school 

cdendars, and First Kations culture. Modifjkg the present school calendar to 

fit the needs of Cowichan First Nations students makes up the backbone of this 

inquj'. This inquiry also focuses on a school calendar that accurately reflects 

the culture for which it is designed. Investigating this culture and the culture of 

other First Nations fiom the perspective of how they make meaning of their 

world will shed some light on their uniqueness and similarities that are 

sometimes overlooked in the public school systern, At the same time it is 

important to consider the nature and evolution of the contemporary public 

school calendar in order to better appreciate the position of First Nation 

children within such a structure. The existing literature deaiing with school 

scheduling is diverse- A review of that literature follows here. 

Historically, Canadian schools have used a calendar designed to accommodate 

an agrarian society. In an age of an economy dorninated by agricuiture, it was 

important to have children at home to work during the summer to prepare the 

farm for the growing season. It was not economicdIy wise to have school in 

session when al1 hands were needed at home. Organized education as we see it 

in Canada today, developed around 2816, when laws in Upper Canada 

established a school system administered by local boards. By codederation in 

1867, school boards and the calendar year were established nationally (Flynn, 

1999). The way the cdendar has been organized has not posed a problem over 

time, until recently. There has been some concern voiced but not seriousIy 

enough to consider change. "Prisoners of The", a 1994 report released by the 

National Education Commission on Time and Learning in the United States, 

quotes William T. Harris, then Commissioner of Education, in 1894 

cornplaining about the reduction of days in a school year: "The boys of today 



must attend school 11.1 years in order to receive as much instruction, 

quantitatively, as the boy of nfS years ago received in 8 years.. ." 

This time line has changed little. There was no real need, as a lack of education 

did not have a large impact on society- As today, able students could 

understand and do the work. Many others could do enough to get by. Dropouts 

learned little but could find gainful employment without the benefits of a good 

education (National Education Commission on Time and Learning, 1994). 

Although our society has changed dramatically and not many families stili need 

their children to work in the fields, most schools still follow the agrarian-based 

schediale. 

Currently there is a refonn movement in education. Howard Gardner, Alfie 

Kohn, Arthur Costa, and Renata and Geoffrey Caine, and James Corner, among 

others, have provided research and direction for schools to use in teaching 

students. The reform movement includes not only looking at alternate 

tirnelines for the calendar year but looking at what is taught, when it is taught, 

how it is taught, and nearly every other aspect of education. This is the result 

of a perception of failure as compared to the rest of the world. Many other 

industrial societies have educational results far surpassing those in North 

Arnerica. This, among other revelations, has sparked what could be called 

panic and resulted in pressure to change what we are doing before we fall too 

far behind in the race to be the "best". The modified school calendar in its 

many foms has been proposed, by the National Association for Year Round 

Education, as an answer to some of the problems facing schools today. These 

proponents of "year-round" education believe that the benefits of changing the 

structure of the calendar outweigh the drawbacks but do admit there are 

difficulties, mostly with changing a century old tirneline around which people 

have built their lives. Other areas of concem with changing the calendar are 

family scheduling when children are in school at different tirnes, continuing 



education of the teaching staff having to occur on weekends or evenings, and 

the availability of sports and recreation camps during off seasons (Pritchett, 

1996). The resistance to this change is powerful as is the resistance to any 

substantial change. 

Proponents of the year-round calendar believe that learning can be advanced 

with less interruption; closer student monitoring is possible; less teacher stress 

and burnout occurs; families have more options for arranging vacations, and 

can enjoy off-season rates and less crowded vacation sites; and child care is 

provided for most of the year (Pritchett, 1996)- Others, Iike Necochea and 

C h e ,  believe that students who have a history of poor attendance, fading 

grades, knowledge gaps and/or discipline problems benefit fiom the modified 

calendar because the school is able to tailor-make programs to allow the 

greatest nurnber of students to succeed (Necochea and C h e ,  1996)- The year 

round calendar appears to offer solutions to many of the problems plaguing 

today's schools and, some believe, society at large. Charles Ballinger, 

executive director of the National Association of Year-Round Education, 

advocated the modified calendar as a solution to overcrowding in schools, and 

the "increasing unease in communities about having young people in our 

suburbs and cities largely unoccupied, unsupervised, and unernployed for up to 

three months at a time."(Bailinger, p. 660, 1998). 

Two studies in particular proved particularly useful for this research project- 

One was Carolyn Shields and Steven Oberg's study of the eEects of year round 

schooling entitled What Can We Learn From the Data? Toward a Better 

Understanding of the Effects of Mtrltitrack Year Round Schoohg. This study 

compared student acadernic and nonacademic outcomes between year-round 

and traditional calendar schools in one rnetropolitan area. They took into 

consideration many factors in tier assessrnent but one in particular was 

socioeconornic status. The second study was Brent Davies' and Trevor Keny's 

look at Improving Student Learning Through Calendar Change. This shidy 



investigated school caiendar change and the advantages that may be gaineai by 

the students, teachers, and parents. 

In a review of literature in 1999, Shields and Oberg found that most studies 

identified either a gain or, at least, no deche  in academic achievement when  a 

school changes to a year-round style of school cdendar. In addition, they a l so  

state that, cc there is compelling evidence that the positive effects are enhaniced 

for students in at-risk groups" (p.4). Davies and Kerry support this findinz in 

their sîudy on Improving M e n t  Leaming Through Calendar Change. They 

state the summer vacation breaks up the continuity of the leaming process ; and 

this is particularly true for students who are less able or have learning 

disabdities (p. 5). Davies and Kerry (1999) aIso stated that the summer break 

learning loss posed a higher rïsk for students who are at-risk or from lower- 

income groups Op-5). 

Some researchers claim that the issue of forgetting and retaining is cornplex and 

involves more than sirnply tirne (Allinder, Fuchs, Fuchs, and Hamlett, as cited 

by Shields and Oberg, p.4). However, studies have found that there is 

considerable learning loss during the summer vacation (Cooper, Nye, Chari-iton, 

Lindsay, and Greathhouse, as cited by Shields and Oberg, p.4) 

One of the probIems facing researchers in the area of modified school calendars 

is that there are few longitudinal studies published ( Davies and Kerry, 199l.9, p. 

4) . Coupled with this is the challenge of connecting the academic data s o l d y  

with the calendar change. When the calendar of a school is changed 

significantly there are other changes that occur as well. Studies are not certain 

what causes the increased academic performance of students attending schmols 

using a modified calendar, 

. ..the more reguiar "learning rhythm'' is beneficial to many students in 

tenns of reducing review tirne or that the redistribution of vacation airne 



reduces learning loss for some students. Another premise is that new 

pedagogies, curriculum materïds, or instructional strategies accompany 

the calendar change (Shields & Oberg, 1999, p. 16). 

As one might expect, when schools adopt a modified calendar and expenence 

success in areas that previously presented challenges, there is increasing 

pressure on other schools to adopt the calendar, especially on those schools in 

the same district. Districts and schools who face resistance by their employees, 

staff, parents, or students to adopting a modined calendar need the support of 

the district staff in implementing the change. The pressure to maintain the status 

quo is strong due to the nature of people when dealing with the unknown or 

with change. People naturally want to protect their self-interests and sense of 

self-determination (Yukl, 1998, p 440). Organizational change of this nature 

takes leadership skills. 

Culture 

Northwest Coast culture is completely intertwined in everyday life. It has 

developed over thousands upon thousands of years of living in the same area It 

is very difficult for any non-native person to understand this, The Cowichan 

people specifically trace their ancestry back to the beginning of time when the 

first Cowichan people dropped fiom heaven. Qwustenahun outlines this in the 

preface to Those Who Fell From the Sky: 

Those Who FeZZ From the 5@ begins its story with the very firçt heaven- 

sent Cowichans who were dropped at various points among the pristine 

wildemess of long ago. My own ancestor, Suhiltun, dong with 

Syalutsa, Stutsun, Sultirnul'thw and others, were the very first Cowichan 

peoples, whose traditions we still practice today, such as the annual 



winter dance ceremonies of the big house. (Qwustenahun, as cited in 

Marshall, p. xiii) 

This is not unusual in First Nations cultures. The lessons of the onginal 

ancestors are reenacted in Song, dance, feasts, stories, and celebrations 

(Marshall, 1999). Imagine being able to trace your ancestry back to prehistory. 

Many First Nations people do exactly that. 

West Coast First Nations cultures include animals and plants on equal footing 

with people as part of their world view. In The Spirit of the Land, Gisday Was 

and Delgam Uukw , Gitksan and Wet'suwet'en Hereditary Chiefs, point out 

that, 

. . . human beings are part of an interacting continuum which includes 

animals and spirits. Animals and fish are viewed as members of 

societies which have intelligence and power, and can influence the 

course of events in terms of their interrelationships with human beings. 

(Wa and Uukw, 1992, p. 25) 

This idea of a continuum and viewing the world in terms of interrelationships is 

interesthg when viewed through the lens of organic systems theory. In his 

book, The Weeb of Lfe, Fntjof Capra outlines exactly this method using 

exarnples of quantum physics to support his assertions that, " ultimately . . . there 

are no parts at dl .  What we cal1 a part is merely a pattern in an inseparable web 

of relationships" (Capra, 1996, p. 37). The interrelationship between the 

Cowichan people and the land is based on the first Cowichan people. As 

Syalutsa, the First Cowichan, explored his new world he identified the 

landforms that still exist in the Cowichan Valley and surrounding areas 

(Marshall, 1999) and these points of reference are part of the oral history of the 

Cowichan people. Imagine being able to see the rernnants of ancient events and 

tell the stones of how they came to be. 



Webster's dictionary defines culture as the ideas, customs, skilIs, arts, etc. of a 

given people in a given penod. As mentioned above, the culture of the First 

Nations has developed since prehistory or, as the Abonginai people state, since 

time immemorïai. Many, like the Cowichan, trace their ancestry Eom a 

particular being who descended from the sky. The teachings af the eariiest 

ancestors are the values of the people and have been carrïed e n  in al1 aspects of 

Me. Leonard George oudines these values and how they are put into daily use 

by stating, 

So we start with our own physicai, mental, spiritual, amd emotionai 

being. Each of these aspects contributes to the wholesomeness of the 

next. If you are happy and heaIthy in your physicd self, you c m  love 

yourself. People were taught to keep in shape, eat the Rght foods, and 

respect their bodies, not hurting them in any way. The people knew that 

this gave the best chance for the rest of your wheel to work. Because 

the native people knew this, every one of their rituals, eustoms, and 

traditions complemented each other and were enhanced by this holistic 

approach to lifè. Directions for these practices came fkom the Creator 

and from the human leaders and teachers, and the practices were al1 

simple. (George, as cited by Jensen and Brooks, 199 1, p. 162). 

The education of children in these cultures was not separate fkom daily Life but 

an integrai part of it. Each member of the tribe would be expected to j o b  in 

and contribute where they could. In Canada generaiIy, band controlled schools 

have attempted to use these values as the basis for curriculum with varying 

degrees of success. According to Georges Erasmus, 

Almost all of these schools have been based on traditicsnal First Nations' 

values- self-reliance; generosity; and respect for persona1 freedom, 

nature, and wisdom- and they have attempted to return to the holistic 

qualities of education as it was traditionally practised by the aboriginal 



people of North America (Richardson, 1989, p. 33)- 

First Nations cultures, then, cannot be separated fiom education. This is 

reflected in educational research. Gardner states in his work that people have 

more ways of learning than are graded in schools. A person leams in many 

different ways but immersion and comection between topics leads to deeper 

understanding. When we discuss First Nations cdture, language and education 

are parts in the inseparable web of relationships. 

Potential Solutions to the Problem/Opportunity 

The Iiterature review points out that the modified school caIendar is an 

adaptable tool that can be used to irnprove the academic performance of 

students whether they are at risk or not. In the Cowichan First Nations 

community, a modified school calendar c m  be tailor-made to fit the needs of 

the students and families. Many of the students are at risk of leaving school 

early due to a varïety of factors. A modified school calendar will perhaps take 

into consideration some of the factors that cause these students to leave school 

or be absent. The literature review points to the fact that very little has been 

written on the effects of modified school calendars and the leaming of First 

Nation students thus, this research is original and important. 



CHAPTER THREE - CONDUCT OF RESEARCH 

STUDY 

Research Methods 

1s tirne-structure an issue for Cowichan First Nations students in the schooi 

system? If so, how can the school calendar be changed to better meet their 

educational needs? 

1 used a form of Appreciative Inquky (AI) as the main methodology for this 

project. Appreciative Inquïry is a form of action research that attempts to help 

groups, organizations, and communities create new, generative images for 

themselves based on an m a t i v e  understanding of their past. (Bushe, p.1). 

With this defrnition in mind, Appreciative Inquiry takes into consideration not 

what is incorrect or problematicd in the public school system but is concerned 

with what is best in First Nations educational programs now, what might be 

accomplished, what should be, and ha l ly ,  what can be done. 

1 believe AI was appropriate for the project as it focuses on changing a deeply 

embedded system. The strength of this methodology is its focus on the positive 

aspects of a situation and having people build upon them. By focusing on the 

negative aspects of the current system, much energy and thought would be 

wasted. Appreciative Inquiry is focused on the positive aspects and 

possibilities- 

1 worked with the Cowichan Tribes Cultural Education department to plan the 

research project. 1 asked permission fkom the Band Administrator before 

proceeding with the project. 



1 used Appreciative Inquky methods to interview a group of Elders individually 

in their homes, a group of parents at the local coliege, and a group of students at 

a meeting of a youth group. The group size varied. The elders group was 

comprised of 6 people, the parents about 15, and the youth group of about 15 

students. 1 used a focus group with each session, returning to follow up any 

data that needed to be clarifled or expanded upon. 

The Elders session provided a cultural background for the project as well as 

advice on how to schedule the school year around culturally significant events. 

The questions for the Elders focused on searching out the events that are most 

significant in the Cowichan culture, when these events occur, and which of 

these events are most important for students and their families to be involved in 

The parent and student sessions were intended to provide data on how to 

schedule the optimal time line for a day as well as corroborate the Elders data 

on yearly scheduling. The questions for the parents focused on fmding out the 

time structure for the school day and the school year that best fits their 

schedule. The questions for the students focused on frnding out the best time 

for learning and how students share this learning. 

M e r  collecting the interviews, I analyzed thern for commondities, 1 Iooked 

for times when culturally significant events coincide with breaks in the public 

school calendar and used these as breaks in the modified calendar to assist with 

families who may have students in more than one school. 

Based on the fmdings, 1 used templates of rnodified school calendars primarily 

from the Calgary School district, as well as the Ministry of Education 

requirements for minutes in a school year to assemble a number of potential 

calendars. 

In the end 1 will attempt to tell the story of a First Nations elernentary school 



student who attends this fictitious school. I will outline a day in her school life 

and an overview of her year at school. The purpose of such a fictitious sketch 

is to know whether a l l  the information 1 need is present or if 1 need to go back 

for more to fil1 in the rnissing areas (Paiys, 1997). 1 will take this back to the 

Cowichan Tribes Cultural Education department for input. The participants in 

the three sessions wiil be given the calendar and asked if it accurately reflects 

their input as well. 

Data Gathering Tools 

This study focused on gathering data fiom peopIe about their school and 

leaming experiences, their history and their culture. For this part of the 

research I used interview questions to guide the meetings and took notes on 

what was said in relation to the questions. The sessions ran smoothly because 

of their simplicity- Using a tape recorder or video recorder would have 

detracted fkom the cornfortable atmosphere for the participants. 

The second part of the project required information to be gathered that was of a 

more quantitative manner. For this 1 used data gained fkom the experiences of 

other school by consulting with a principal in our district who had done 

extensive research in the area of modified school calendm in the past. The 

information he gave me was recent and lead to other avenues of investigation. 1 

used the internet to search out articles and studies reiated to this one, 1 

consulted electronically with people in Alaska who were involved in rnodiQing 

schools to meet the needs of local Fust Nations cultures. 

The library of books available in my office dealt specifically with the education 

experience of First Nations peopIe across North America and much of the 

information in the Culture section of the literature review came from reading 



these books. 

Study Conduct 

These steps were followed in completing this study: 

Discuss the outiine of the project with the sponsor 

The sponsor for this project was informed of the project and asked if it fit 

in with the direction of the organization. His participation in the study was 

instrumental in its success. His skill in comunicating the intentions of the 

project with the people who needed to be part of it was excellent. Hïs 

knowledge of the organization and culture was extremely vital in al1 activities 

that occurred with the Cowichan people. 

Apply to the Cowichan Tribes Band Manager for permission to speak 

with Cowichan members 

When working on tribal land or with members of First Nations, certain 

protocois must be followed. For exarnple, permission for research to be 

conducted in the community must be granted fiom either the Band Manager or 

Chief and Council. In this case the Band Manager was petitioned and gave her 

permission for the project to proceed. 

Contact the potential participants and organize dates and locations 

The sponsor of the study took this on and contacted the Elders, the college, and 

the health center in setting up meeting dates and locations. Though the dates 

changed due to different variables, the communication remained open and aii 

who participated were kept informed of the process. 



Provide participants with the questions to be asked 

Although 1 had not originally intended to provide the questions to the 

participant beforehand, my sponsor recomrnended that this be done. 1 followed 

his guidance and felt that the results were valid. The participants had an 

opportunity to think about what they wanted to Say and to feel cornfortable 

about the topics being discussed, 

Meet with elders, parents, and students at specified dates and locations 

At the locations, the questions on the i n t e ~ e w  sheets were discussed. The 

discussions were not always on topic but the laiowledge gained from the 

conversations was enlightening and valuable to the final results. The parent 

group especially contributed some excellent insight into school change 

initiatives and how they could be focused to meet the needs of their community. 

Coilect and analyze data for common strands 

The notes taken at the sessions were analyzed by reading them and looking for 

common answers. The data gained from the Elders was used to fmd the times of 

year that were best suited to have students at home rather than at school, The 

winter and the sumrner months stood out. Their answers to specific questions 

used in the survey reflected a consensus among them during the interviews, 

Many of the students replied with similar statements to the inteMew questions. 

If an answer was unique it was noted as an exception but not included in the 

summary of the data. 

The data h m  the parents was not focused on the questions provided. In these 

meetings the parents put forth their ideas of what was needed in the schools to 

provide better success for their children. They provided notes and lists for me 

to peruse and use. Their ideas were then arranged into common themes and 

resulted in six observations and recommendations ouùined in the Observations 

section of this study. 



Return to participants to confirm data gathered 

Although scheduling retum meetings provided a challenge to coordinate times 

and dates, it was done as best as possible. The Elders received the written 

observations gained at our meeting but not a face to face meeting. The sponsor 

was instrumental again in seeing that this was done and the opportunity was 

presented for feedback. The parent group was attended by fewer people than 

originally attended. The chairperson of the group was given copies of the 

summary of that meeting to distribute. The student group chairperson was 

given the summary of that session to distribute to the students who originally 

attended and was asked for feedback. 

Find and compare modified school calendars 

Modified school calendars are in use in many schools and their templates are 

available. Research that was previously done was accessed and used to 

compare the findings of the study to school breaks durhg the year, 

Build calendar for Cowichan based on research 

Using the data gained in the study a cdendar was designed to fit the needs of 

the Cowichan community. Breaks were designed to coincide with culturally 

significant tirnes of year and provide students an opportunity to be with their 

families and not miss school days in session. 

Return to sponsor for confirmation of data and calendar 

The calendar was given to the sponsor of the project for any h a 1  input that he 

may deern necessary or 1 may have misinterpreted dong the way. 

Complete research report 



CaAPTER FOUR - RESEARCH STUDY RESULTS 

Study Findings 

I conducteci three sets of interviews. The first set was in the evening with a 

group of elders in the home of two of the participants, a husband and d e .  

They had been given a copy of the questions the week before and had an 

opportunity to thuik about what they wanted to ask and to Say. 1 asked the 

questions that are in boldface. 1 took notes during the session and used these 

notes for the summaries that follow the questions. 

What events or seasons are most important for you as an elder? Why? 

This question elicited an interesting response and indicated my predisposition 

toward the type of answers 1 was expecting. The first two responses were about 

S u m e r .  It was warrn and one elder liked the warm weather better tfian the 

cold and darnp of Fall and Winter. One elder liked the summer because they 

took short trips to places and there were yard sales to go to. As the 

conversation wound its way around to the cultural path, these elements 

emerged. Surnmer was the time for fun activities like pow wows, bone games, 

sports, and canoe racing. Surnmer was also a time to gather the plants used in 

traditional medicines. Winter was the time for cultural progams that start in 

the Longhouse. This includes namings, memorials, and potlatches. Other 

activities for Winter were correctiug bad habits and legal work that is culturally 

important, 

VVhen do these events occur during the year? 

There is no specific date when these events occur. Mernorials were naturaily 

dependent upon the date of the death or anniversary of the death. It is 

incurnbent upon the families to support one another in times of grief. Most 



winter activities began near the end of October and continued through to the 

end of March, 

Which of these events would be best for students and their families to be 

involved in and not in school? Why are these the most important? 

The winter months were the most important. It allows the f d i e s  to see their 

connections with the past, present, and hture by seeing their relatives and 

hearing them speak about important matters. 

Observations 

The Elders who participated were well spoken and passionate about this topic. 

As mentioned above we met at the house of two of the elders and spoke in a 

close, cornfortable area. The meeting lasted for about one h o u  fifieen minutes. 

One of the Elders was a very knowledgeable woman who remembered stones 

that her grandfather had told her about what it was Iike when he was young. 

She told of trying to teach her nieces and grandnieces how to knit and her 

attempts to pass on her knowledge to the ne* generation, some successfüi and 

some not. She mentioned that she was taught fkom age 7 - 1 1 every other day 

about the things she needed to know as a woman of the Cowichan people. She 

spoke of how young people were taught the 4 ways of living, which hcluded 

spiritual training, how to live as a youth, adult, and elder, and what needed to be 

done in each of the seasons to be prepared. This concept of the four ways of 

Living is explained best using the medicine wheel. One Elder spoke of how the 

people had lost touch with the land in many cases and how it was a drearn that 

fiiture generations could regain this comection. 

Residential school experience came up at this meeting and it was mentioned 

how this experience cut the ties to their ancestors and their ways. This was 

seen as one of the reasons why some Cowichan people had lost respect for 



themselves, their families, and their elders. This group of Elders was 

passionate about h d h g  a way to M U  this sense of pride and respect into the 

next generation. 1 was asked at one point what I meant by S C ~ ~ ~ ~ e ~ ~ ~ " .  We 

discussed this at some length. It became apparent that successful meant that 

one could feel proud about being Cowichan, speak the language, and still do 

welI in the non-aboriginal world. 

These Elders were pleased about havhg the opportunity to share their 

information with me and wanted to see some way for their children to do better. 

1 was very honoured to have had the opportunity to listen to them and gain 

some knowledge about their lives and culture. 

The parent meeting was made up of three groups of students enrolled in three 

courses at a local college. We met for about two hours in the afternoon. The 

group was made up of borh men and women but primarïly men. The group had 

children of their own or used their experiences with nieces and nephews, as 

well as their own experiences, to taik about the issues that arose. This group 

also had viewed the proposed questions earlier and had an opportunity think 

about what they wanted to ask and to Say. 

It became apparent at the beginning that the question of t ime was not of 

primary importance to this group. One mernber of the group pointed out that 

the linear time line used in the school system was not the cyclical view of time 

held by the Cowichan people but that the diffenng views of t h e  was not the 

reason for the lack of success by First Nations children in the school system. 

The group began a discussion of some of the issues that were of more 

importance and the issue of t h e  was put aside until near the end of the 

meeting. 

Some issues that arose were: 



The residential expenence still influences the First Nations people, even 

those who are grandchiildren of those who were in the schools. One 

member reflected that h i s  father's anger in dealing with things was a 

symptom of the experience that his father had in residential school and that 

this has impacted his life in return. Another member pointed out that the 

link with the past and hmw children were taught was broken with the 

residential school program. 

The cumculum does n e t  reflect the Cowichan culture, It reflects non- 

aboriginal ideas of history and progress, ignorhg the existence of many 

First Nations people in any  positive way. Students do not feel a sense of 

pride or validation that their culture is important in the school system. One 

member stated that Covvichan people need their own Cowichan School with 

quaiïfïed First Nations beachers and Teac hing Assistants. This schoo1 

would have a multicultmral curriculum including First Nations Studies and 

language. 

There is a perceived lack of mutual respect with teachers and administrators 

when dealulg with First Nations people. This group felt that non-aboriginal 

students are dealt with differently in behavioural situations, often given the 

benefit of the doubt oven the aboriginal students. They felt that this was 

also reflected in First Nations students being subjected to subtle and overt 

racism and bullying. 

Teachers do not have the knowledge of First Nations culture and teachings. 

They need to look at difXerent learning styles used by First Nations students 

and integrate them into t h e  lessons. They also need to look at altemate 

ways to assess the progress of First Nations students who may not do well 

on written tests but may still know the skills being tested. The concept of 



the class being arranged in a circle was rnentioned as being importaut. 

Support programs at schools are not sufficient, BreakEst and lunch 

programs, laundry facilities, health care, and self-esteem programs are 

needed. One member pointed out that children m u t  feel good about 

themselves before they can have a healthier outlook and be more receptive 

to leamhg. 

First Nations students were pushed through the school system without 

leaming the necessary slülls to be successful at later grades. This group had 

experienced this themselves and saw this happening with their children as 

well. They felt that this compounded the feelings of marginalization that 

many of them felt at middle or high school. 

Near the close of the meeting the group looked at the issue of time. Like many 

families, children of some First Nations families find it difficult to adjust in 

September to the earIy morning start and it was suggested that rnaybe a slow 

integration back into school beginning in August wodd help with this 

adjustrnent, 

In conclusion, the time of day and the amount of holidays or when they 

occurred did not pose a challenge for students and families according to this 

group. 

The student meeting was held in a Youth Council session at the a local health 

center. It was attended by about 15 students, some in the public school system 

and some in alternative education programs. There were slightly more boys 

than girls. The ages of the students ranged in the middle teens. It was apparent 

that they were more cornfortable in wrïting their answers than in speaking them 

aloud. Few questions were asked and the group seemed somewhat 



uncornfortable with me there, 

Describe a time when you learned something new. What do you remember 

about the situation? Emotions? Environment? People? Time of day? 

This question elicited a variety of responses dealing with formal school learning 

environments to situations where specific things were learned. A number of 

students responded that they learned best when an elder was speaking to them. 

Many replied that they learned something new every day but were not specific 

about the details of the situation. Tfiere was not a common thread in regards to 

the emotional aspect. Some students recded being tired during class. Another 

recalled a situation that made her laugh. 

When during the day do you feel you Iearn the best? That you are most 

ready to learn something new? 

Of these respondents most felt they learned better in the afternoon. Others 

described their physical state had the most to do with their leaming. That is, if 

they felt rested they were able to leam best, whether it was in the mornuig, 

afternoon, or evening 

Study Conclusions 

This research project leads me to believe the following: 

In its most successful fonn school is a community based endeavour. 

When school occurs can be as important as what occurs within school. 

Success at school is dependent on a large number of variables, primarily 



How a culture views the concept of rime is an important variable in deaiing 

with other cultures. 

In its most successful form school is a cornmunity -based endeavour 

Look at a school that you deem to be a "good" school. What is it about that 

school that makes it so? Generally, you wiil thd that the values espoused by 

the staffare similar to your own. The material used in the courses is similar to 

the material used in school when you attended. The assumptions made about 

-dents and how they learn is similar to your own. It accurately reflects the 

world in which you live and how you think it should be. In charter schools, 

parents are satisfied because the school shares their values. 

In native-controlled schools the values reflect their cornmunity. In Drumbeat: 

Anger and Renewal in Indian Country, Georges Erasmus quotes the program 

fiom one of the most successful native-controlled schools, in Manitoba: 

The school program uses the Medicine Wheel, an aboriginal symbol, as 

the mode1 for school discipline. The main values taught are caring, 

sharing, honesty, and determination. The school d e s  are: respect for 

the Creator, respect for life, respect for elders, respect for parents, and 

respect for self (Richardson, 2 989, p. 33). 

It is diEcult to argue that these values are not the values of most communities 

in Canada. Though the wording may be different, most parents would agree 

that they would want their children to attend a school with these values and 

under rules which emphasize respect. First Nations Elders, in my interviews, 

stated that these values were taught by their ancestors and handed down to each 

generation as the correct way to live. 



When school occurs can be as important as what occurs within school. 

In designing a rnodified calendar 1 initially focused on the differing views of 

time between abonginal cultures and western cultures. The results of this 

research did not show that t h e  was a Iarge issue with the parents who were 

i n t e ~ e w e d -  However, academic results fiom other studies, such as Shields 

and Oberg or Keny and Davies, indicate that when school occurs can have a 

significant impact on the success of students, at risk students in particular. The 

parents who participated in this study had no experience in school structures 

that were modified, nor had their children. Modified cdendars c m  allow 

students to have the support they need and the time they need to improve their 

learning. Definiteiy cost issues, staffing challenges, building use, and other 

challenges present themselves when dealing with changing to a modified 

cdendar. Research indicates that these need not be ovenvhelwng if they 

reflect the needs of the community. If the comuni ty  desires the irnproved 

academic performance of their students, specificdy those students who need 

the most support to succeed, a rnodified caiendar is an option that needs to be 

explored. M a t  occurs within this caiendar in the areas of courses, activities, 

and cornmunity -building, should be as inclusive as possibIe. 

Success at school is dependent on a large number of variables, primarily 

relevance. 

When peopIe learn something new they are constantly asking why. Why does a 

person need to know this? Why is this important? To really Ieam something 

and synthesize what you have learned, it must be relevant to what you are doing 

or intend to do. There must be a need. Peter Senge describes this as creative 

tension (Senge, 1990). A person has a goal in rnind. They also have a reality in 

which they live. To get to their goal they need to change their reality. The 



things that they leam in theu quest to reach their goal then become relevant and 

significant as long as they move toward their goal. 

To those students who see school as a way to reach their goals, there is more 

relevance to what they are doing each day. The courses take on extra 

significance because they are seen as a tool to deal with the creative tension and 

help the student get where they want to go. The information that they learn 

m u t  also be compatible with what they know to be true. Imagine a person 

going to a school that taught, directly or indirectly, a world view that did not fit 

with how that person experienced the world- Would they see this information 

as relevant? Valuable? Wouid bey  attend regdarly? What if it was their oniy 

choice of school? The creative tension wodd have no way of being resolved. 1 

venture to Say the results would be non-attendance, poor grades, and frustration. 

Time 

1 believe that a large component of the problem 1 a m  researching has to do with 

the differing concepts of time as held by the Fust Nations peoples in relation to 

the Western view. In my experience, organizations and people whose origins 

are European or "Western", view time as a linear progression. Aboriginal 

organizations and cultures tend to view time as a cyclical entity. In developing 

this idea I have investigated different concepts of thne held by cultures around 

the world. The literature is very clear that time is viewed in a variety of forrns 

through history and across cultures. It is my belief that by looking at time and 

how it can be manipulated in a school setting, it will become apparent that there 

is an opportunity to construct a modified school calendar that will be cdturally 

significant to the Cowichan people and meet the requirements of the Ministry. 

Early phiIosophers and thinkers have delved deeply into the study of time in an 

attempt to understand its nature. Greek philosophers saw tirne as an active 



phenomenon. Heraclitus, in his "Laws of Change", used the metaphor of a 

river to describe time when he stated, "Those who step into the same river have 

different waters flowing upon them." ( S  herover, 1975, p. 1 1). Though two 

people may share the same tirne and space, they do not share the same 

expenence. Time flows differently around each person. In schools, teachers 

deal with this fnrstration each year. Students who are not able to succeed are 

moved onto the next grade thought they have not gained the skills necessary to 

become successful at the next Ievel. School district policies do not allow 

students to be held back more than once in the elementary grades. This Iinear 

movement through the grades reflects, to me, a "We~tem'~ construct of tirne. 

Though each rnay have different waters fl owing upon them, the educational 

river moves each student at the sarne speed whether they are ready to move or 

not. 

In Europe, the concept of time, especiaily in the twentieth century, was 

primarily scientific. Though poets played with the idea of time, and authors 

such as TSEliot eloquently stated the view that past, present, and future are al1 

one: 

Time present and time past 

Are both perhaps present in time future 

And time füture contained in time past 

If al1 time is etemally present 

Al1 time is unredeemable. (Eliot, 1944, p. 7) 

this poetic perspective was not the dominant firame of mind by most European 

scholars, who were beginning to have a clearer idea of the connection between 

time and space. Einstein's theory of relativity built on the work of earlier 

thinkers and pushed the boundaries of scientific exploration of time into 

quantum mechanics and the attempt to fmd a unifihg theory to describe the 



motion of all objects in the universe. This lies at the heart of the matter- 1s time 

the measurement of reaiity, a tool to describe the movenment of objects? Or is 

time a reality in and of itself? Western thought h a s  been dominated by 

Aristotle's central thesis, "...that time is merely a mark of change or of the 

experience of change, that time is nothing more than the way we measure 

motion." (Sherover, 1975, p. 20-21). Many other cultures do not subscribe to 

this view of time. The school system in which many First Nations students are 

enrolled are linearly based and, thus, do not fit with First Nations views of a 

more holistic viewpoint. This is not to Say that First Nattions students can aot 

succeed in such a setting. It does suggest, however, that there may be a better 

way . 

At the seminar on the Documentation and Application of Indigenous 

Kkowledge at inuvik, Northwest Territories, in November -of 1996, "the 

participants emphasized that traditional indigenous knowledge is a way of life, 

based on the experiences of the individuai and of the community, as well as 

knowledge passed down form one's elders and incorporated in indigenous 

language." ( Inuit Circumpolar Conference, p.1) This means that knowledge is 

linked directly to culture and cannot be separated. In my meetings with 

Elders they often cornrnented that their language told so much more than could 

be translated into English. It carried their feelings and emotions as well as the 

meaning of the word. Interestingly enough, one of the recommendations fiom 

this conference was "adapting the school calendar and reqiairements to 

accommodate participation in traditiond activities at appr*priate times of the 

year," (ibid, p.2) 



Study Recommendations 

Infuse the school culture with the aboriginal culture of the area 

Much work has been done in Alaska in recognizing the need for cultural 

awareness in schools in many areas- Implementation of this awareness into day 

to day activities poses challenges and provides rewards. The Alaska Native 

Knowledge Network. in 1998, produced the Alaska Standards for Culturally 

Responsive Schools. This document outlines what a culturally responsive 

school, educator, student, curriculum, and community would look like. The 

need for cultural standards developed by Alaska Native educators are 

cc predicated on the belief that a firm grounding in the heritage, language, and 

culture indigenous to a particular place is a fundamental prerequisite for the 

development of culturally-healthy students and communities associated with 

that place.. ." (Alaska Standards for Culturaily Responsive Schools, 1998, p. 1) 

The population of First Nations students in proportion to the total school 

population wodd make some of the standards more easily attainable or give the 

administration the political power to enact the changes required to meet the 

standards- These standards are not "intended to be inclusive, excIusive or 

conclusive", thus they could be adapted to fit local situations. 

Recognize that what works for First Nations students will work for al1 

s tuden ts 

The recommendations from this study will not interfere with the leaming of 

students who are not Cowichan. The research conducted on modified school 

caiendars indicates that. in the very leasf there is no negative impact on the 

students involved acadernically (Shields and Oberg, 1999). If a school would 

adopt a modified calendar based on the needs of the Cowichan cornmunity, the 



change would benefit aLl students in attendance. The issue of time is present in 

most cultures and organizations. It is seldom recognized as a resource that can 

be manipulated and used for the benefits of the participants. 

Implement modified school calendars that reflect the community served by 

the school. 

This study is based in Cowichan for Cowichan families and students. The 

findings here reflect the unique qualities of the people who contributed to the 

study. In British Columbia there are many school districts that serve unique 

communities, not al1 of them First Nations communïties. Though the standard 

school calendar may serve a community weil, there may be alternatives that 

have not been considered that could result in academic growth for ail students. 

The school is such an integral part of any area, large or srnu,  and parents all 

want the best for their school and children. Investigating alternative ways of 

Mproving the quality of the school by reflecting the needs of those it serves is 

important work and needs to be considered closely- 



CHAPTER FIVE - RESEARCH IMPLICATIONS 

Organization Implementation 

To implement the recomrnendations of this study in the school operated by the 

Cowichan Tribes, 1 would recommend the following steps: 

hvolve the wider Cowichan First Nations community fiom the beginning 

Set up a consdtation group of interested parties (parents, Education 

Committee, Eiders, etc.) 

Provide alternative schooling for those students not interested in the 

modified school calendar. This wodd require communication with the 

public school system. 

Challenge false uIformation designed to denigrate the system- Many people 

are not informed about the opportunities presented in a modified calendar 

system and rely on assumptions- 

Have the people involved hypothesize about the difficulties and be ready to 

meet them. 

Go slowly. 

These suggestions are fiom Davies and Kerry and their study on Improving 

Studenr Learning Throzrgh CaZendar Change ( 1  999). I would add that the 

support must be there fiom the people in charge of the school. If there is not a 

cornmitment that this change will be for the improvement of the academic 

success of the students, there will only be cornpliance and soon the changes 

made wiIl not realize their full potential- 

If the recorrimended changes are not made, the academic progress of the 

Cowichan First Nations students would most likely proceed as it has for the last 

decade. Currently the Cowichan Tribes school is r e g i s t e ~ g  students at nursery 



school and kindergarten. When they leave this school the  students attend the 

public school system which has been resistant to changhg the school calendar. 

The Cowichan Tribes is studying the prospect of building a larger school that 

registers more grades and students. If this were to come about, they would 

have the opportunity to compare calendars and choose one  that best suits their 

needs. It is at this point that more research can begin. This would be an 

opportune time to attempt a longitudinal study to measme the progress of these 

students. If the school expansion does not corne about perhaps recent initiatives 

in forging Improvement Agreements with First Nations people and School 

Districts, as has happened in a number of districts, will assist in accelerating the 

fundamental changes that are needed. 

Future Research 

The implications of thk project are very positive. At thFs point in the history of 

British Columbia, the voice of First Nations people is being heard and the 

political power they have is growing, particularly in education. The Abonginal 

Education branch of the Ministry of Education has outlked five goals: 

to irnprove school success for Abonginal students 

to increase Aboriginal voice 

to promote knowledge of Aboriginal language, cultue, and 

history for al1 students 

to ensure effective use of resources 

to increase Aboriginal communities' satisfaction with the 

public school system (Ministry of Education, Aboriginal Education Branch) 



These goals indicate that an opportunity exists to use the results of this study to 

meet these goals. Though this particular study was based on the needs of the 

Cowichan students and their families, other researchers, to meet the needs of 

the First Nations students and families in their own areas, codd  foiIow a similar 

process. The school system in Alaska, in particular, is working on designing 

culturally responsive schools. In 1998, the Alaska Native Knowledge Network 

produced a document entitled "Alaska Siandard for CuZturally-Responsive 

Schools" which was adopted by the Assembly of AIaska Native Educators. 

Some school districts have begun to use the standards and information gained 

in longitudinal studies of these schools will be very valuable. The success of 

First Nations students is a noble goal for any school or school system to aspire 

to. This study adds to the knowledge base of how one might go about 

accomplishing this goal. 



CHA.PTER SIX - LESSONS LEARNED 

Research Project Lessons Learned 

During the course ofthis study there were a nurnber of lessons learned. Some 

were beneficial in its completion; others were changes 1 would suggest 

researchers make if they were to pursue a similar project. 

The sponsor of the project must be fully involved and committed. 

The sponsor of this project, Ron George, and 1 had established a professionai 

reIationship as we had worked together on issues in education and Cowichan 

students in the past. This project built on this relationship. This relationship 

and the cornmitment Ron showed toward the higher goals of the project were 

instrumental in its completion and the quality it demonstrates- There was 

constant communication between the two of us and ifany challenges came up 

they were dealt with CO-operatively. 

The faculty supervisor should have a working knowledge of the field in 

which you are conducting the research. 

The faculty supervisor of this project, Laurie Meijer-Drees, is very 

knowledgeable about educational change initiatives and First Nations issues. 

She has worked in this field professionally and was able to offer avenues to 

research and comections to people who codd assist and guide me through the 

project. We comrnunicated on the telephone and by e-mail and her 

contributions to the project were astute, helpful and made the final report more 

complete and readable than it would have been without her input. 

f assion and Communication 

Though it may seem incongruent to see passion as an element essential to a 

research project, it was integral to this particular study. The topic 1 chose was 



based on a passionate beiief that change was needed and that 1 could have some 

impact. During the course of the investigation 1 met many people who shared 

the same passion. They were more willing to talk to me because we shared the 

same goal, improving the success of First Nations students in school. 

Communication was a given to me. 1 needed to communicate my beliefs and 

understanding to d l  the people who eventuaiiy shared their time and feelings 

with me. They needed to be assured and cornfortable with what 1 intended to 

do with the information. 1 also needed to communicate to others who were not 

directly involved with the projecf such as my family and fXends, colleagues 

and ernployers, what it was 1 was doing and why. 

Meetings and Foiiow-up Meetings 

1 believe this could have been better. The initial meetings of the groups 1 met 

with were excellent. The quality of the information was relevant and important. 

The follow-up meetings were not as satisQing. Though many attempts were 

made to meet again with the student group, it did not occur. The information 

was relayed to them but it would have been better 3 1  could have met with them 

and heard directly from them that their voices had been heard. The same 

situation existed with the Elders. The return meeting, though attempted many 

tirnes did not occur. The information was given in wrïtten fom but it is always 

better to meet face to face in situations like this. 1 would suggest when the e s t  

meeting is completed that a return date be established right then instead of 

waiting until later to set one. 

Data Gathering 

1 believe that the more people who have the opportunity to contribute to a 

project like this the better the result will be. Though the sarnple population 

used in this study was representative of the community, 1 would look for more 

people to be involved if 1 were to do this again. Perhaps separate meetings with 

separate groups of Elders, or parents at different venues. This may not have 



changed the outcome of the research but it would have ensured that 1 had 

covered al1 possibiiities. 

Program Lessons Learned 

Maior Proiect Com~etencies and Evaluation Plan. 

lc. Provide leadership-As Curriculum Coordinator for Aboriginal Education 

during the work on this project, 1 was able to provide leadership by making 

the District more aware of the needs of the Fust Nations population. 1 

communicated the findings of my report to those who were interested and 

compared my findings with an assessment of Aboriginal programs in the 

District. 1 gave direction to an extemal consultant on how to best go about 

collecting information for his assessment- 1 provided ideas and direction to 

the staflfat schools on how to meet the needs of their First Nations students. 

1 have been involved heavily in negotiating a Five Year Plan in consultation 

with the Education Coordinators representing five Fust Nations and the 

Metis Nation with the School District, 

2b. Apply systems thinking to the solution of ieadership and learning 

problems-At each opportunity in this research project 1 looked at how the 

problems faced in education were reflected in systems thinking. Many of 

the problems dealt with each day in education are the result of decisions 

made in the past with the best of intentions. Fïrst Nations education is still 

feeling the effects of the residentiai school decision. Many of the people 1 

spoke with brought the effects of the residential school on their family to 

my attention. This "shifting of the burden to the intervenor" archetype was 

prevalent in many issues that deal with First Nations and govemment and 

helped me make sense of how to approach solutions in cornmittees that 

dealt with both sides, government and First Nations. Recognizing that 



slower is faster when working toward a fundamental solution helped me 

remember that the academic success of First Nations students is not going to 

happen soon- Time must be spent at the beginning making sure everyone is 

involved in the solution and alIowing people time to see how their 

contribution will add to the probability of success. 

Sa. Identiw, locate and evaIuate research findings-Evidence for this 

competency cornes fiom the Literature review and the references. With 

guidance fiom many people I beIieve 1 have made a thorough search of the 

relevant material and evaluated its uses in this project. Though there is 

much more information available on rnodified school calendars, 1 chose 

those that represented much of what has been found and used the research 

that recognized the at risk students, many of whom are First Nations 

students in this area. 

Sb. Use research methods to solve problems-This competency took rnuch 

thought. As this project dealt primarily with First Nations participants it 

was important to choose a methodology that reflected their perspective. The 

selection of the rnethodology was the right way to approach this study. In 

circles, listening politely to the point of  view of the participants and quietly 

taking notes, asking for clarification, and paraphrasing what was said 

assured the participants that 1 had heard what was said and could be tnisted 

to use the information accordingly. Supported by methods outlined in 

Palys, 1 chose the method of putting the research findings into a story to 

reflect the oral tradition of the Cowichan culture. 

7b. Communicate with others through writing-1 made use of email to ask for 

assistance in this study. 1 used written replies to each of the groups who 

contributed their time and information- However, the prirnary evidence for 

this competency cornes fiorn the project itself. This project forced me to be 



concise and complete in what 1 wanted to Say. It forced me to support what 

1 wrote with evidence and be thorough in my research. 

ta. Apply systems theories to problem solving- I have used the idea of 

complex adaptive systems to understand how a school operates its 

initiatives in uriproving academic success, recognizing that the feedback 

processes are not generally in place to make accurate decisions on the 

success or failure of the initiatives. 1 have used Senge's archetype of a 

Shifting the Burden structure to understand the process of reaching a 

fundamental solution and avoiding the pitfàlls of symptomatic soiutions in 

the area of First Nations education- 1 have used Capra's organic systems 

concepts to understand the relationships between everything and how the 

building and strengthening of relationships between the participants is the 

most important part in ensuring the success of a project. 

3b. Provide consulting services to help organizations succeed-During the 

course of this research project 1 have been involved with the Cowichan 

Trïbes Cultural and Education Department. 1 have also been employed by 

School District # 79. Both of these organizations have benefited from my 

services to improve First Nations student success. I have acted as a liaison 

between the two on committees. 1 have aided the understanding of both 

groups on how to best approach a solution. 1 have provided input to both 

groups on how to reach collaborative decisions. 1 have worked with the 

schools on data collection and with an outside consultant on assessrnent of 

Aboriginal education services in the school district. 

4e. Help others learn-Through this project 1 have comrnunicated my findings 

to the people 1 work with, the people who were involved, and the general public 

at every oppormnity. The work on the District Assessrnent has helped everyone 

in our School District become aware that our First Nations students do not do 



well at our schools and how this inequity may be addressed over the next five 

years. 

4f. Manage own learning to achieve maximum added value-Due to what 1 

learned in the process of this research project and the degree program, I 

have been hired to the position of Curriculum Coordinator for School 

District # 79. My work with the Cowichan Tribes and the subject of this 

study aided in my hiring and maximized the added value of my leaming. 1 

not only benefited fiom a job change but also gained much knowledge 

about differing points of view in aboriginal education and history. 1 use this 

knowledge base daîly as this district is in the process of negotiating an 

Improvement Agreement with the local First Nations peoples in an attempt 

to improve the academic success of the First Nations students in public 

school. 

7a. Interpret oral communication-This shidy was primarily based on my 

interpretation of what was said to me by the three groups of  people 1 

interviewed. 1 found that 1 was able to listen not only with my ears, but 

with my whole body. 1 noted not only what was said but how it was said 

and the context in which it was said. This is a ski11 in which 1 believe 1 have 

grown the most over the course of this degree program. 1 believe that 1 have 

written accurately what was told to me and the evidence is in the acceptance 

by the Cowichan Tribes of this project. The ultimate acceptance will be if 

the calendar is put into practice by a school that serves the Cowichan 

students. 
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A Year in the School Life of Rachael Jimrny 

Rachael Jimmy is a girl in Grade 5. She attends the Cowichan School that enrols 

students fiom kindergarten to Grade 6. M e r  she graduates fkom this school she wiIl 

attend the public middle school. AU the students at her school are Cowichan students. 

In the last two days of July she begins her school year. She has been on sumrner vacation 

and spent much time with her family at canoe races around the coast, even down into 

Washington. She has collected medicinal plants with her auntie and grandmother from 

the forest along the river and on the side of the mountahs. She is excited about going 

back to school but wiil miss the siimmer, especially when some of the other children who 

attend the public schools still have one month of vacation lefi, 

The first two days are meant as an easing back into the routine of school. They are half 

days starting at 10:OO and ending at 2:OO. It allows Rachael to have breakfast and walk to 

school with her Mends. The lunch break and aftemoon are spent getting settled, getting 

supplies, and learning routines that will be in place for the rest of the school year. 

School b begins in earnest on August 4. The day begins at 9:00 and goes to 3:OO. The 

students leam about the teachings of their eiders based on a chculurn entitled 

Quw'utsun Syuw'entst or Cowichan TeachÏngs. These reflect the culture of  the 

Cowichan people and meet the leaming outcomes required by the Ministry of Education. 

Rachael's class begins the year with the theme "The Family is the Heart of Life", and she 

is looking fonvard to talüng pictures of her family and writing S~O&S and poems about 

them. The rest of the year is divided up into themes outlined in the curriculum. 

In September, the salmon run retums to the Cowichan River. At this tirne of year the 

starting time for the school changes so the students can tearn about the salmon and 

traditional fishing techniques f?om the Cowichan Elders. School starts at 9:00 and goes 

to 12:OO. After lunch the students meet with a group of volunteers to learn to make 



fishing tools, catch fish, and preserve it in the traditional ways. This process will be 

repeated in the middle ofNovember for the next salmon m. 

In October, Rachael has her first break. She has been attending school for 9 weeks and 

will have 3 weeks off. She begins school again on October 22 and continues to 

December 21, She has just hnished the unit "Everything in Nature is Part of Our Family" 

and is looking forward to the winter break. The break is 5 weeks long. This time will be 

spent in community activities centered around the big house. This year Rachael's 

younger sister Evelyn will get her name and she is very excited and nervous- She is aiso 

looking forward to having Christmas with her f a d y .  She hopes it will snow so they 

have a chance to make forts and slide on crazy carpets. 

On January 28 Rachel goes back to school. She has had a wonderful winter break and is 

looking ahead to learnïng more, The theme her cIass starts with is "Honour the Elders". 

Using the cornputer in her class she wants to takes pictures of her grandparents and make 

a video about them and how important they are to her. She will be at school for the next 

9 weeks, until March 29. 

In April, Rachael has two weeks off for Spring break. She has leamed much about her 

own culture at school and she is very proud to show her report card to her family. She 

has made ber best improvements in math but art is d l  her favourite subject because they 

get to learn to knit, She has made a pair of socks for her dad. 

Rachael goes back to school for the last term on April 15. Ln this last term she is excited 

abut the two themes, "Live in Hannony with Nature", and "Take Care of the Earth". As 

this is the last term she will spend at the school she wants it to be the best. She frnishes 

the year on June 2 1. 

This year has been very special for her. She is nervous about going to public school for 

Grade 7 in September but she knows she is well prepared fiom her years at the Cowichan 

School. 



A "Shifting the Burden" system based on Peter Senge's archetype @. 382) 

Issues and challenges fhd  by 
First Nations peoples 

Interventions by government to 
solve First Nations issues and 
challenges. 

Capabilities of First 
Nations Governments to 
deai with challenges and 
issues ~ectively 

I First Nations govements to 
solve issues and challenges 1 

In this system, continued intervention by federai and provincial governments to ded with issues and 
challenges faced by First Nations peoples negatively impacts on the capabilities of the First Nations 
governments to deal with these challenges effectively. If solutions are initiated by First Nations 
governments, over time they becorne more eîXective. Less intervention on the part of the federai and provincial 
governments strengthens the abilities of Firs Nations govements. 



CULTURAL AND EDUCATION CENTRE ORGANIZATION CHART 
- 

I COMMUNITY MEMBERS 1 
I 

l CHIEF AND COUNCIL I EDUCATION COMMITTEE 

1 

l GENERAL MANAGER I 
CULTURAL AND EDUCATION CENTRE ADMINISTRATOR 1 

C & E ADMINISTRATION OFFICE 
+ Secretary 
+ Receptionist/Clerk 
+ Janitor 
4 Cowichan Valley Open Learning Centre T.A, 
4 Adult Leming Centre Ftst Nations Student Advisor 
+ (4) Queen of Angels Teoching Assistants 
+ Queen of Angels Speech Therapist 

CULTURAL PROGRAM 
SUPERVISOR 

Transportation Supervisor 
(4) Bus Drivers 
(7) Ciilhiriil Teacbing Assistants 
(CTA)* 
(4) Student Advisors 
Curriculum Development writer 
Ciirriculum Development Clerk 

I 

IIYUS STLULIOUC 
4 Principaüîeacher 
+ Cultural T.A, 
+ Kindergarten Teacher 
4 (4) E,C,Educators 
+ SpeechLanguage Pathologist 
+ Clerk/Receptionist 
+ Janitor 

I * CTA Brcakdown: 
(5)  @ School District 79; md (2) @ Qutcn of Angels 

I 

LE'LUM'EC 
4 Program Coordinator 
+ Cultural T,A. 
+ ECEducator 
+ Class Assistant 
4 Speech Therapist 
+ Janitor 

NATIVE 
EMPLOYMENT 

CENTRE 
+ Employment 

Coordinator 
4 Administrative 

Assistant 

YA THUY THUT 
+ Program Coordinator 

(2) Teachers 
+ Teaching Assistant 
+ Clerk 
+ Tutor 
+ Jani tor 



'SHARED 3 Ji' WORKSHOP 
April 19-20 1993 

COWICHAN TRIBES AND SCHOOL DISTRICT 65 
JOINT MISSION STATEMENT 

for 

Qu wYutJun Syu w9eotst 
K-12 Language and Culture Curriculum 

The Cowichan School District and the Cowichan Tribes believe that by creating 
awareness, understanding and respect for the culture*, history and language of the Cowichan 
people, there will be greater mutual understanding, involvement and pride, especially amongst 
First Nation students and communities throughout the District- 

The Cowichan Tribes and School District also believe parents, Elders, and the 
Cowichan cornmunity in general have an essential part to play in order to reach and reinforce 
these goals. It is incumbent upon the Tribes and the District to create both the will and the 
environment to encourage this neces sq  involvement, 

hplicit  in these beliefs is the cornmitment that the District and the T r h s  must 
work CO-operatively; recognize their individual roles and responsibilities; and provide leadership 
within their respective organizations and comrnunities. 

* For the purposes of the Mission Statement, culture consists of a variety of features which define the 
Cowichan way of life. Cultural features include such things as: Ianguage (both oral and written), 
history, spiritual beliefs, ceremonies, housing, food, clothing, dance, music, arts and crafts, famiiy 
groups, traditions, values, education, sport, games, transportation, vocations, and traditional gender 
roles. 

Appro ved by rhe Tribes and Dis&& 
Aprd 1993 

Distncr 65 became 
District 79 in 1996 



Cowichan Tribes 
Cultural 81 Education 
5744 ALLENBY ROAD, DUNCAN, B.C-V9L 5J1 
PHONE: (250) 715-1022 FAX: (250) 715-1 023 

Centre 

CULTURAL AND EDUCATION 
MISSION STATEMENT 

The Cultural and Education Centre of the Cowichan Tribes works in 
partnership with educational institutions to increase and advocate for the 
participation and completion rates of Cowichan students, and to ensure: 

THAT this process include the cultural traditions of the Cowichan Tribes; 

THAT within our programs and our ways of working together we promote 
an appreciation for and an understanding of the history, traditions and 
Ianguage of the Cowichan Tribes within histoncal, contemporary and future 
contexts, to foster the preservation of pride and dignity among the Cowichan 
people within the comrnunity at large; and 

THAT we as First Nations representatives recognize, and encourage others 
to recognize, that as members of a diverse society we need to understand and 
value the similarities and Merences among many cultures, in order to grow 
together toward acceptance and mutual respect. 



QUW'UTSEOVSYUWENTST DELIVERY GOALS: 
BENEFITS TO STUDENTS 

* to foster in Cowichan young people pride in their heritage 

* to help al1 students understand and appreciate First Nations 
culture in general, and Cowichan culture in particular 

* presenting both traditional and conternporary aspects of Cowichan 
culture, including language, as part of the overall school program 

* teaching basic skills using Cowichan cultural content 

* including Cowichan people as resources and role models, to 
support learning, heighten cultural sensitivity and deepen 
cultural understanding 



3 How Are We Doing . 
An Overview of 

Aboriginal Education 
Results for: 

District No. 79 
s 

Cowichan Valley 

Ministry of Education May 7,1999 



Why this Report? 

To improve understanding of the 
performance of the school system in 
educating Aboriginal students. 

To provide a context for districWschool 
performance and improvement. 

To raise these five questions: 

1. How are we doing? 
2. Are we doing better than we used 

to do? 
3. Is anyone or any graup being left 

out? 
4. What can we do better? 

- 5. What can we learn from others? 

Ministry of Education May 7,1999 



District 79 Co wichan Valley 

Percentage 
in Special 

of Students Enrolled 
Education, 1998/99 
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Ministry of Education May 7,  1999 



Number of Aboriginal Graduates 

Ministry of Education May 7,  1999 17 



District 79 Co wichan Valley 

School Completion Rates: 
1991 and 1992 Grade 8 Students 
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Ministry of Education May 7,1999 



District 79 Cowichan Valley 

Transitions from Grade 8 to Grade 9 

O Non-Aboriginal 0 Aboriginal 

Ministry of Education May 7, 1999 



- District 79 Cbwchan Valley 

Funds for Aboriginal 
Education Programs 

Ministry of Education May 7,1999 



Secondary School Progresç: 
Students in Grade 8 in 1992 

by Gender 
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- - - miginal Fernates - H - &original Males 

Ministry of Educaüon May 7,  1999 



Djstrict 79 Co wichan Valley 

Secondary School Progress: 
 tud dents in Grade 8 in 1992 
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Distn'ct 79 Cowichan Valley 

Percentage of Students 
Who are Aboriginal 

LI District Percentage -t Provincial Percentage 

Ministry of Education May 7,1999 2 




