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Motivating Abonginai youth to cornpiete kir ducation is of gmû importance, 

not only to the f h r e  of Aborigmnl communities, but to the whole of Canadian society. 

When we corne to derstand prcsent-day Mi'kmaq customs, klKfs, values, and 

attitudes as they may relate to ducation, we will k able to procced with i n d  

awamess for d involvd in the education of Mi'kmaq youth. Focushg on one of 

Rince Edwad Islaad's Fint Nation Reserves w b  aii studcnts attend public schools, 

this site specific nsearch invdgatcs the ~~CSCI ICC of Mi'lanaq cultural traditions and 

how they -y impact on the ecademic achievemmt of Mi'kmaq youbi. Ethnogqhic 

style interviewhg to explore the edUCIitid histories of four Mi'kmaq women h one 

family, through tbrce âüfèrcnt generations, fields insights about Mi'kmaq cuinirt, 

spirituility, and traditions. The v&cs of ail four Mi'kmaq women are woven amund the 

thoughts of other rrscarchen in an ancmpt to prnote cross-cdtural commUIUdon and 

understanding. Themes emrrging âom the iescach include the intemal and extcrnil 

forces which challenge the identity of Aboriginal people, the chatactctistics ofa schwl 

enviraamcnt whicb s\lpports leamhg for AborigEiPI shdeidr, and an examination of the 

cdtudspiriniai rrpsoir, unddying academic succcss for Abonginal leamers. 
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For thC pulposes of this npat, the tams Native, hdian, First Nations, Native 

Amecican, hdigewus popk, and Aborigiiipl are used synonymousiy and inta- 

changeabiy with quai respect and dignity. The ssme is truc for tbe trmis Micmac and 

Mi'-. Accocding to Paul (2000, p. 10) the term Mi'kmaq, nsha than Micmac, is 

now the preferred choice of First Nation peopk, but the word Micmac has bcen -und 

for at least 350 years and is cherisbcd by many. 

This stoy is intentionaiiy woven hto a ~ e w o d c  1 believc effeftively ohPer 

cnany aspects of Mi'kmaq c u l m .  I have trial to blenâ, weavc, and integntc the voices 

of four Mi'hnnq w m m ,  bie voices of other mearchcrs, and thc voicc of my own 

consciencc around themes so dut each voice cm be heard. Ifyou are willing to iistca, 

the voices of these Mi'krnaq womm m y  spePlr to you, pc~sonally. 



1 wouid üke to kgin by giving disnLs to Prlriry Jane, Judy, Barbsrq and Ameh 

for sharing their educatiod histories with W. It is an honor to bDve thcir teachings to 

share widi you. 1 admite the courage, detemination, and passion thest Mi'biiiq womea 

demonstrate daily for the sucvival of theu culture. 1 would aiso B e  to givc thsnks to the 

Abegweit Band Council for sccepting my m h  poposal and allowing my m h  to 

k conducted on the Scotchfort Resecve. My s h  thDaks is also @en to my thesis 

supwisor Dr. F i o ~  O'Dwoghw, my âmily, a d  friends for their encouragcmeat and 

support during the developncnt of dlls thesis. My d a p  apprrciadion plso goa out to Dr. 

Basil Favam (Advioay Committce Mmikr), Dr. Anne Louist Brookes (intcmal 

Examiner) siid Dr. Jcff ûrr (Extanal ExSmmer) f a  their guidance. 
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As a novice researchcf, with ovcr twcaty years of teachkg e@cnce in the 

Rince Edward Island public school system, it is important to statc that my decision to 

conduct cescarch into Aboriginal educatioaal concerns is a matta of personaî 

conscience. RePLizing my own ignorance of Na!ive culture and traditions, I wondmd 

how much otha educators or sdministrators knew about Mi'kmaq W. Aftcr ail, "if the 

educated and the educetorr, of Cprisdiia Society do not hiow aôout our nnt peoples, how 

an we to wodc towztrds theu inchision in our socicty, coasciousllcss and instiniticms 

(Collier, 1998, p. 56)?" I was womed about the nega!ive sterrotypes 1 h d  and wanted 

to understand thc educaîîonai cor~ccnls in a dcepa way. 1 felt haî  "if public awareness 

of Abfiginai isaws is to k cnhanced, we n d  t~ move kyond &mtypm to the 

complexity of Abriginai life (Wany, 1998, p. 23)." This rescarch was uudertaken in an 

effîxt to kgm understanding Mi'kmaq ~Ultlllsl traditions and consider how they may 

imprt on tbe raQnic achicvcmtnt of Nstin sbdcnts. 1 feel i n d  awamess of 

Mi'kmaq culture and traditions may heip educators mdmtand the siaiation Native 



my knowlcdge ofor respect of thca Native culture. M y  schooling, both at the 

elcmcntary and stccadsry kvel, ncva hcluded any interaction with Native students; 

they attendcd différent public schools. Other than ha* a few Mi'- quaintances 

during die teenage y-, Mi'icmaq culam was just what 1 nd about in 9 tatbook. 

Entering the P * E l  teachkg profwion in the 708s, 1 I c w  little about the Island's FiRt 

Nations. It was a fPCt that, in those diys, my Social Studies leuoiis on how, ovcr s c v d  

centuries, Canadian gov~~~llllcats have willingiy strippcd Abonginais oftheu ha& their 

culture, theu s p W  beliefs and their way of Mie, were mcrely a series of textbook 

lessons to be ta* Personai symptby fa thnt part of our histoq was convcycd to my 

shdnits,butitsccmcdtoeadthac. 

It has oniy ken m the last dccade thrit my tetachhg of such mattiital has taken on 

a high degrse of empathy for, and gm&r undcn~indiug of, the poinful d t i c s  of theu 

iives. Thanks to a one ymr teacher ttaasftt to a school which my Mi'krnaq neighbozs 

attend4 new niationships wac forged with s e v d  Mi'kmaq studmts and &tir 

fiundies. As thesc &kndships have koedencd to encompas more of the Native 

community, my eycs and my hprt have becll openeci to the injustices thcy d e r .  hnag  

the past fiw y-, by means of dinct eonvcrsaîion with Natm youth and paooaal 

obsmation duriag vohmtecr aitormg, I have ken learniag about the stniggles some 

Mi'kmaq students cxpaicnce witbin the public school system. 1 now undcfttand the 

prmlcgcs assocW with beiag a white middlc c h  woilcr m a ncw light In my hemt 

1 kncw Aboriginal concemi shodd k m h e d  hae on Rincc Edwrrd Island, but nRt 

Inee&dto f i edmdstPdyprwiars~  



As 1 kgan searching for pertinent Literaturc, I happeneâ acniss a letter to a British 

Columbia teacher b m  an I o h  chiid's motha. Since t h  psrticular letter continues to 

impact upon my thinkmg as a teacher, 1 would iike to s&are excapls h m  it now, so thaî 

you may get an intraduction to the cornplex situation Aborigianl snidents, parents, and 

th& teachers may face. 

Beforeyou t& chmgo of the cIa~sr00m that contaias my child ... Wiiro &wn and 

examine al1 the it#omtion a d  opinions yov possus abotrt Idianr. What me 

the stewypes a d  ~ e s t e d  apstrmptions thut yac bring with yov Udo t k  

claswoom? ... lYhrif values, clms prejudices d moralpn'm$ples & you tmlejbr 

gt~tnted us wiiwrsul? Pl-e retnember k t  "d~~erentjbm" U mt the same ru 

"worse t h "  or "beaer t h "  ond the yardstickyotr use to measwe pur own 

Ire sat@tuctori& muy mt be qppopriiirefir the& liwJ. î k  tem "CtJtwally 

doprnted" was inventai by wefl-meming m M e  c h  whàte[sJ to kmgk 

something thqv d not UltCjetstd 

Too rnany teacks, mfirtrmote&, semn to see tkir d e  m resmer Mi. 

chikidoar not need to & rescued; k <loes mt consi& M g  an Indion o 

rnufotîme. He iyrs dttrre, pobobly ofder t b y o u n ;  he has rnexmhghir vcaiues 

<adarichandoraiadexpetièntialbac~d..Ourchàk'salprrhnoarhmir 

been d ~ ~ ~ m  thare of the "1ypid" white m u e  classjbr whmn wwst 



school cumiCJQ seems to how ken &i@ed..Nonetkless. niy child's 

expengences Iiove ken us interne ond rnevanin&l to hin, as ony child k...He is 

mi accwtomed to W n g  to askporn*sion to do the ordinary tiwigs that se 

pwt of noml living. He 1( se~mforbrcdalen to do onything; wwre tuu~fiy the 

consequences of an action am eqdained to him and ho U u l l m d  to &ci& for 

himse~whether or not to uct. His entae existence since he has &en OU enough 

to see and hem ha k n  an expengentiol leutning situation, mranged toproui& 

Mm with the opprttmitim to h e b p  h& skilJS a d  con@hce in hik OWN 

cqcities. D&ctic tmching will a0 mi dien e~cpen'encefir k... Cm p u  k@ 

him acquire the i~ellectuui skiikk ho ne& without at the sme  tinte inph~ing 

vulues on top of those he aheu& k? Respect nry child. He k O person 

He hac a right to k himseg 

(Northisn Ncwstctta, a letter to a B.C. teache ûom an Indian child's m o k ,  1993) 

Fincüng research involving First Nations education in the Maritjme region of 

Canada p v e d  to k a difficult tasic. Leavitt's rcsearch (199 1,1994) &ne in coajimction 

with the Micmac-Maliseet IcuMute, fiist convînced me that Aboriginal Me histories 

wuld be beneficial as educaîiod mearcb. A vis& witû Prof- Leavitt at the 

University of New Brunswick, prwed to be invaluable as a source of xefémices for my 

wal t  Und mm*, vey littlt has kcn published m this region of Caade At present, 

v a y i m p o r t s s t w o r k i s ~ m N o n S C o t i p , w h ~ O n ~ c o r n m u n i c a t i ~  

Novembcr, 2W) ed his coiïcap, Jeromd?aul, sre combbhg thch e f b s  to rcscarcb 



what it means to be imrolved in FiRs Nations cducstion h m  tbe perspective of 

Abaiginai tcachers. Using a Life history methodoiogy, thtir nsesrch focu#s on 

Abaiginal tcachas' Stones of self-detammatioa 

Iwassurprkdduriagmypfe~Litcraturrscsrchtonndso~ 

mwanhers identirying certain Native vaiues as almost UlliVeRpl regarditss of location. 

Nwncfous rrscach articles d&g with Aboriginai &cation, firom places as far away 

as Hawaii and Awtralici, mreakd similaritics 1 hd ken notichg during my limiteci 

expcrienccs with Mi'kmaq cuhiira. Laanis (1982, p. 84) rrpoitP a üst, which was 

origiaally prepami by Bryde (1972), clarifymg wbpt he betieves to be the basic vdues of 

Native Awncans. These values, summrriEed klow, inchde: 
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Native Amcrican ha in the pment and is concaned about tbe now rather than 

planningfathefuime. 

Childm~ arc not gcnaiiiy accustomed to the striicbirr imposeci by ad&, 

cspecioiiy as found in the school Taikhg loudly and rrprimpnâing 

chiidten is considercd ili-mmned 

Them is a respect for age. The older Native Amerimns who have l ivd a long 

time arc weU rrspeCtnt fa theh wisdom and knowledgc. 

There is a value placed on the troditionai Mestyle. C h i i h  are taught the 

ancient kgends and culnaal traditions. 

Peace and politcness are eausidacd essentiai, and confrontation is a violation of 

CUInual noI1I1S. 

ûther researehers (Burgess, 1980; FoaJta & Li& Soldier, 1974; Hynd & Garcia, 1979; 

2- 1962) had reached simiiar conclusions. Wbai 1 mû J o a ~  Seôastian Monisy 

Noriw Yciues, At t i t dh ,  mdBehaviors, Togetkr wirh Erhrcatiod Cowicter&m 

(Appendix F) in a 1997 New Bnmswick Dcpuhncnt of Educition publication, Tmcks ' 

H&k: An Inmhction to Maliseet ondM 'knaq Socten'es and A&n',*mI 

Muatibn Issuesy 1 kgin to wonder even more cibout the Mi'iamq popdation on Priace 

E6wdIshd Ikgentoraiscquestionsaôoutthecultiinlvahitsdtraditi~~i~~ 

may~~ttomipaetoadlcireducaSioMl~enpcmnces. 



In considerhg îhe range of issues which imjwt on Mi'hiiPq &cation 1 foimd 

myself raishg the foiiowing question. Do such cui tmi  traditions exist today in Prince 

Eciward Island's Akingiripl commmities? I f  so, how do they impact on the academic 

achicvemcnt of Native youth? To dite, no such rescarch has been complcteâ on Prince 

Edward Island; o u  understandhg of Mi'kmaq cultun raaaias, therefore, very limitai. 

In an effort to improve this situation, in thU study 1 chose to investigate tbt -ce of 

such c d t d  trsditions in one f h i l y  on a Rince E d w d  Island Mi'hasq Rcserve. The 

educatiod implications of such traditions wen also cxplod. 

Thugh the Provincial Abriginai Education Advisory Cammittee, the Rince 

Edwud Island g o v ~ c n t  has rrccntly bcgm to work with educston and Aboriginaî 

cornmunity qtesentatives in orda to help Native studmts achieve theu full potcatial. 

This @cuiar investigation was undertakm in an effort to go one stcp Mer, to kgin 

undcrstandiag Mi'kmaq culturai tditions and to consida how they may impact on the 

d d c  achievemcnt of Native studentr. In othcr worb, 1 am mtaestcd in 

undCrstanding the issues rekted to cducation a3 much as possible fimm a Mi'kmaq 
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iaarased awavc~less ofNative cuîture. It is a b  my hopc that some Aôorigi~i people 

acrwu the pvinct  wili fecl e m p o w d  by my to investigate and document 

Mi'bnaq c u h d  traditions. 

The main goai of biis mcarch is to explore the customs, values, kliefs, and 

attitudes t o w d  education and schooling, oftiuec grnerations of Mi'kmaq womm, as 

weii as to invcstigate how Mi'kmaq cultural traditions m y  impact on the pubiic 

education of Abriginal youth on Rince E d w d  Island. As Mmhali & Rossman (1999, 

p. 121) point out, one undetstands a culture h u g h  the hiotoy of one person's 

dwclopmcnt or lifc within it, told in ways that capturc the ptrson's own felings, views 

and prrspcctives. Choosing womai as participants wss an intentionai delimitation in 

order to focus on the cultumi traditions of the participants, as young cMdren thmwlvcs, 

as motbas, as grandrnothers, aad as a great-grandmotber. As a oothct myself, 1 hopeâ to 

nid comwn gmmd with these women and th- increpw the possibility of success 

h u g h  trusthg re~oIiships. I a p c  with Ochs & Schieffclin (1985) thrs "Culture is 

what organhs and @CS m d g  to the carc giver-child interaction. How care givcrs 

andchildrcnspaskciad~ctwdooaePwthaislinlredtocuhial~thue~ 

and have eollsc~uttlces bqoud the specific intemcticms obscrvad @. 284)." Viewing 

mohheftsstbcpmiuycuc~~~~iammyf8milies,ir~8mype~odchoiceto 

intcnriewaaiywamen. 



Being an indian woman is eot cary. I belim WC have to look at ouiselvcs and 

see what we portmy to the mit of the Indian world m order to make educstion 

mon mNurlligfu) to out chiidm. 1 raised my child as a miniature ad&. 1 r a i d  

him the way 1 was raid... Native values are oflm t m m f d  veiy eariy in the 

s o c ~ o n  proass. We tend to fw tbst WE socialkc, WE train ow 

childicn. We sociolizc diem or tcach thcm to üve as humui beings; WE tcoch 

them a language and dong with thaî languagc, WE teach them a world vitw or a 

way of looirinp at the world. That p e s s  must be examineci when we tcach 

chiltiren. The essence of education is that it occurs in the home, the commuiiity 

and the school. 

Medicine (1987, pp. 21-22) 

Motivathg Native y o d  to complete dieir educafim is of grrat importance to the 

fiianc of ebaiginal commdes.  

Tht desaioy of a people is intricateiy bounâ to the way its chilârcn arc cducoted. 

It shrpcs thc Lnguagt and pathways of tùhkhg, the ccmtom of cbimcta and 

values, the sochi skilis and c r d v e  poteotial of the mdividual. It dctcrmhes die 

pmductivesLülsofapeopk. ~lurssultsaithecullucmdcdlcaive 



(RCAP, 1996, Volume 3, Chipter 5, p.1) 

Sark (1992, nap.) reports, Wne major problem eXpenenCCd by Rince Eâward 

I s h d  Natives is extrcmciy high unemployment due to a limitecl rrservoir of skilis and 

expaience compareci with those rrquirrd by Uidushy, private entaprise, and 

govemment." In the îast two y-, mglly new jobs bave been d e d  for the Akgweit 

Band membcrs. Bddiag and maintaining properties on r t s c ~ t  land has al- bcen a 

some of emptoyme~t for able-bodied midents, but now Abegweit Band w m b  are 

also lemhg to kcome commercial fishermen, hmdiing many accomting and 

secntarial duties, operaîing a Heodstea Kindeqpm program, and conducting a widc 

range of otha essentiai Band services. Along with the tasic of lermiag so msny new 

skills n d  for these new career opportunities, Mi'kmaq people also bave tbe added 

prrss\ne of EsLiag on wm and more rcsponsîbility for s e l f - g o v ~ t .  In atda to meet 

these challenges, Mi'kmaq pcopk requHe skiils which oaly a quaüty ducation cm 

provide. Improving academic achievement for Mi'kmaq students is miperoiive to tbe 

future wtU king of tbe enth Abcgwcit Band 

Thc new Abegweit Band Chkf and Councü know fnsthand, tbugh h i c  own 

Lifr- tbat"LrLoftducati011rrsults inhightmemploymcntndcs. low 

a papetudon oftûc strte of dependcncy currcntiy tehg arpciicnccd byN& 
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peoples, as well as social c o ~ c t s  such as innased wclfan burdcoJ anci a wealth 

of imtspped humra potential (Gilcs, 1985). As Wwy nemin& us, "The absence of 

meanin@ woik, poot educaîid experiences, and a rcliincc on welfim nretcs an 

o v d  ccwomic b d n  that is CtiticsUy iinked to piittans of poa physid and matai 

hcaith (1998, p. 68)? Those now in control seem committcâ to chmghg di of that and 

educaâion must play a mja tok in that poocss. 

Thc social coase~utnccs ofimprctvcd acadcmic achicvement of Native people 

arc fiu mhing, but Native snidcnts must s c a ~ ~ h  for a personai baiancc between 

acbicving economic anci political indeperdencc and maintabhg Native traditions. The 

1996 Royal Commission on Aboriginal Pooples hearci h m  Aborigiiipl peapk that thcy 

want education to pcpsn them to participaîe fully in the cconornic H e  ofthcir 

cornmunitics and in Canadim socicty, but this is only part of th& vision.  cation 

must develop childm and y o d  as abotiginaî citipas, hguisticaily and cultunlly 

competent to ClSSUme the rrspoosibiîitics of their nations. Youth that tmcrgc h m  school 

murit k gromded in a stmng, positive AborigioPi identity. Consistent witb Aboriginal 

traditions, ducation must devtlop the whole child, UiteUecaillly, spmtuPiiy, emotionaüy 

and physidy @CAP, Volume 3, Chspta 5, p. 2)." It is important to investigate how 

Triece Edwd Island's public s c h l  systcm might mist F b t  Naîiom studcnts and k i r  

b d i e s  achieve &me gais. 1 klieve tbstpitivc change bm w Rmce Edward Island 

will rrquirr a concertcd cffixt on d parties involvd m the c&cation system, bth on 

aad off ZCSCN~. 

T h i s s b D d y m a y ~ p o l i c y c h g e s m t e a c h e r ~ m d ~ m f o r  
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workhg with Native audents in the school setthg. Lipka mnids us that, "féw s c h l s  

of &cation roqPm die$ studaiîs to demomûak multicultural knowledge, biowledge 

of lmguage diversity, a slrill in intcract0ig cffectively wiih mm-rnainstruun childrcn 

(1998, p. 92)." Enabling teachers to mgnize cmbeddod eulainil aspects of Native 

upbringing may lead to a kaer understan- of the ltasons kW sume of their 

actions. In my opinion, educationai counseliors, tm, n d  to becorne nimüiar with 

Native culture, traditions, and value system in an effm to w d  more e f f i c l y  widi 

Native students. Malcolm (1987, p. 118) states that maay researchem bove noteci thst 

indigenou9 studcnîs h m  various parts of the world expericnce coumon ~ c u i t i e s  wiîh 

the fond eciucation model. 

As educators, 1 k h  we must tdre a close look at how we are intcracting with 

individuai students. The obscrvcrs in Leavia's sady of New Brunswick Native school 

childrea "noted thot some Native students seemeâ to îack study sLüls, Listening skills, 

and selfdiscipüne (1994a, p. M)." Leavitt concluded more resesrch is n d e â  to 

detamine "Do Native students in faCs lack these sküls or do they have them in ways that 

styles of studying, listeniiig, and maintainin8 self discipline (1994a, p. 16)Y A 

undmstadhg of the niticai anci cornplex issues of culaiial diversity hen on Rince 

EdwdIslsidwilikneMaiiofsociety. IagrœwithLipica&Mohattdutwemust 

com to rrslizt "cultursl lrnowledgt is an asset (1998, p. 93)." 

Medicine (1987, p. 25) reports that duc to pst ~chaoîing apcaiences, miiry 

Natives hve wtprrprrrd thir childrcn to mtarct e f f i c l y  in NatÏve socicty or in the 



white worM in a way thaî wiN help than bridge the two styles of leanhg and living. 

ReflCCtjllg on such a mement makes one wonder to what &grec midcntial schooling is 

dl a fector in the evqday lives of Prince EdwPd Island Mi'hniiq people. The 

participants in my stdy did not aaatd midential school, sa fiirther rcscarch is neccssuy 

to determine the impact of that fomi of govenunent imposed ducation. 

My investigaton of litmatuce has al00 pointmi to the n d  for furthCr stuây on 

sclfkoncqt or self-esttan issues as reW to langmge, CUIture, and the acadcmic 

achievement of Native snidents* Th task of teaching the individuai in a culhvslly 

diverse soeicty is a chollenging me, but sehool shouM never be an alienating experience 

fa snyoae. Rather than hnnmg a blind eye to dinerences of race, color, and c u b e ,  

mort research could k conductad in the areas of pmmoting diversity and teaching 

respectfi@ about diffbnccs. As the ICtaC h m  the B.C. Motha points out, Aboriginal 

cbildrcn do not need to k ntscued, biey ncd to be rrspecied. 1 hop thW stuây will 

sigeificantly innsse understanding of and respect for Mi'kmaq culture hae  on Prince 

E d w d  Island. 



Chapîtr Two 

Design and Mahodology 

QuDLitstive rtseain:h offers the opportiMity to explore Native cultural traditions in 

theh naîural Island scttbg. Tâe methd of ahwgraphicityk intcrvicwing is the primay 

t d  for this investigation; 1 believt it off= the bcst method for discoverhg the culturai 

kaowledge of the informants. Culture neah to be undcrsfood within the ~ t w o r k  of 

Mi'îanaq people's world vicw, klief systems, d changing way of üfe, d e r  bian 

focussing on the artistic and matcriai aspects of Native culhin. Th value of the 

etbnogcaphic interview lies in its f~cus  on eulane through cach individuai's perspective. 

Considering Sprsdcy's (1979) definition of ethnography, ccrtain aspects of this research 

method are belping me understand motha way of lifc fiom the Native point of vKw, as 

much as possible since 1 am not Aboriginal. Rich narrative descriptions provide the 

primiysourccofdatafotthisrescarch. 

By focushg on one of the Island's Fint Nations Ricscrves, wiîh aü studcnts 

maAinppubiic~ehd,thisqdtativtrrsccirchwassitespccific. Minhill&Rossmm 



(1999, p. 69) identiry O d i s t i c  site as one what mty is possible, bac is a bigh 

probabiiity that a rich mix of the proccsses, people, propms, intctactims, and structures 

of interest are prescrit, the mearcher is WEeiy able to build trusthg relations with the 

participants in the sbidy, and data quality and crrdibiiity of the study arc reasonably 

d. O h  my pneus history widi this partiCUIIV Reserve, 1 felt rc8sonabiy well 

positioncd to conduct autobiogmphicai style interviews. 

Foliowing the advice of Marsbaîi & Rossmrn (1999), I sclecfcd inforxnatioa rich 

cases for indepth study. The cntaia used to select participants rrquind tbcy k female 

Mi'bnsq npftsc~~ting diffkmt g e n ~ o n s  of one family wbo have livd on rcserve 

whiit pacticipating in PEL's educationai system* E l h  wae weloiwd as participants. 

By exploring the educaiionai histories of one f e  tbtough d i f f i t  generations, and 

quite possMy M i t  acculturation expCnences with the dommint society, a major 

portion of theu lifC stories is examiricd This piaposcfbl smplmg yields many bi@s 

about Mi'kmaq culturc and badition. h v i t t  (l994b, p. 183) d e S c n i  one good source 

of idormation about ttaditionai ducation m Aborigiiiai communities to k the 
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pcopie in the Maritimes have ercpcriaceâ thc effectp of Eurapegi contact fa longer tban 

any otba part of canada. 

Givcn th len* and âcpth of this bicdturaî histoy, their üfe histories, espccially 

those of the present generations are o h  qUae imlikc thosc living fsrthes west or 

nofi. Their Stones offer invaluable guidance to the conscientious tacher of 

Micmac or M d h t  chilchen. Life hhtory, whetha spoken or wrkn, Y beipfui 

because it contairis not only nflcctions on ducation but aiso indications of the 

cuituraî context in which learning and teaching take place. 

Leavitt (1994b, p. 183) 

By sendiag a letter of cequest to the Chief and Band Coucil for approval of this 

shidy and by intcnnewing midents h m  a ncarby rrsavation, my cnûy into the field was 

Las threatcning. My browldge of the locai community helpeâ nicilititc diaiogue. I 

beiicve my purpose is nspect#l as a sincere effort to improve the üfe of Native people. 



Jadis F a d y  Photo (mid 1980's) 
Back Row: Petcr, Juây, Francis, Barbera, Tommy 
S e w d  in Front: MichacI, Frank, Mary Jane, Jœ 

(Mq lane, Judy, and Barbara arc participants in this study.) 

the educationai histories of four women. During Au- 2000, the interviews began at a 

cornfortable pace, at a t h e  most convenKnt to th i n f m t s .  Fulî attention was given 

to the neais and &sires of the participants. The timc fiaw for the hterviews extendad 

into the fidi of 2000. 

This rrsareh design wu &eâ out with four Wkmq womcn giving mformed 

k k c  th& iiny violation ofparticipent privacy was kept to an absolute minimum. 
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publicly. Ali puticipants sgned that their d names bt usai m ihis thesis. Thm was 

minmilii disniption of the paiticipants' evqday lifé, minimal risL or drmgsr and 

minimai possïbility of human rights violations. 

S e v d  interviews wiih the individuai participants tookplact in otda to acbitve 

my goai of thick description. Indepth interviews ta try and capture the deepei meanirig 

of expaiencc in the words of the participants wac the prirmay âa!a coiiecticm strategy 

for diis saidy. AU interviews wae tape recordcd so 1 could listcn intcntly ta each of the 

participent's Stones. Although open-endcd in nature, these interviews w m  semi- 

structtned in t&at a guiding set of questions were used to keep the research focuscd. 

Everyday languoge w u  usai in the interviews. 

As Marsid & Rossmaa (1999) remiad us, data coiicction does not stop with the 

interview* "An cthnogmphic record coasists of field notes, tape recordings, picmes, 

art&&, and anything else which documents the cultural scene u n k  sndy (Spndley, 

1979, p. 69)." I am including pictum as thy  may wist the mader in gainhg that 

und«stancüng. It was plllticulariy important to foUow Spradiey's suggestion and "maLe 

an inoospectivc record of fieldwodc to take into sccount panonrl birses and ftclings, to 

derstand personal influence on the rrsearch (1979, p. 76)? By personally rcflccting on 

the intqmmnai intcnictiom md whpt wm learnd mimadiattiy foilowing each 

intcrvicw, vaiuab1c wntext was gained for the later anriysis of tnnscriptP. 

The efficient d g  of data îàciligted data d m l  d management. 1 

transcribed erh individuai interview pasoiully. Infctvicw fapes waa kept in a locked 

~ c a b ~ ~ m d a g m i z c d , d o ~ w i d i i t h i r c o m p 1 t t c v ~ b r a n s c r i p r 9 m d  
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other data collectecl. AU data will be rctunied to the participants as sooa as the m h  

p m c s s  is cornplete. Kecpmg disciplincd subjactivity in mind tbrwghout the pnrcess, it 

was imporcint îhat the interview tapes wae weU agsniPd rad maàiiy available to aid in 

validity checks and trianguhtion. 

Inductive *sis was uscd to discover categories, themes, snd panaas h m  the 

dara Spradlqexplainsths"u»con~ofthmiehasitsroatsEithcg~dideathit 

cultures are m m  than bits and pieces of custom. Ratber, evay cultinr is a romplex 

pattem (1979, p. 185)." "Most culturel themes mnain at the mit level of Imowlodgc. 

Peopk do not express drem euily, even though thcy hcow die culatral principk and use 

it to orga&c th& khavior and mterprrt experieace. Themes mt nnly mut again and 

again bu ou^ diffcrcllt parts of a cultwe, they also comect diffaent suôsystems of a 

culnnre (Spndky, 1979, p. 188). My anaiysis consisteci of cornparhg and coaüasting 

the sbrits of thesc t h e  gendolls of Mi'kmaq womcn. In the procars, both 

c o n m i o ~ e s  and significaut diff~~i~~~ccs wac  mealad which arsistcd in the 

interpretation of data. As a q d b t i v c  rcsearcher, not h w i n g  wht themes mi@ 

amgc, 1 fobwed the advice of an elder to her paadson, WC see, Little Tm, th= 

aia't no wiy of learnmg, ex- by lethg ye do.**.Ye'll hm u, lesm as ye go* (cartu, 

1976, p. 101). 

Clrndmm & Conncliy (1994) wrm rrserrchen: it is a"shuggle to exprrss one's 
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own voicc in tbc mi& of an in- dcsigwd to capture the participants' cxpericnce and 

rrprrsmt their voices, d the whüe aneniptmg to mate a rrsearch text birt WU sperilt to, 

d nflcct upon, the audience's voim (p. 423)." 1 soon came to rralizc the a d  of 

mhicing data m the proass of aapiysis ccrtPmty quirad a b c i n g  eef as dtsctibed 

by Doucet & Mauthncr (1998). This balancing act involves thrcc dinarnt aad 

somctimcs conflicting standpoints: the multiple and varying voices and staries of eoch of 

the hdividuals interviewed; the mmrchet's owm voicc; as well as the voices and 

penpectivts h m  existing thtories which the researchcr brin@ to tbe audy. Keepiag in 

mhd that ''tmuiation inchdes the enth proccss of discoverhg the meanings of one 

c u h  and commuaicating these mcaaings to pcopk in anotba CUIture'' (Spradley, 

1979, p. 205), every attcmpt was made to keep the audience in mlnd and to focus on the 

substance of the findings as the fiiisl tbesis was Wnttcn. My prionty, though, was to 

enabk the voices of the @cipants to cay theu own issues aad conarns to the 

audience. 

Thugh the snnlysis crcatcd by weaving signifiant findings h m  pmious 

research with my own thoughts and the voices of these women, it is hopai educators will 



21 

middkclassfcmSecducator. FathaînwnIhaveinclu&dmanydirectquotesfiom 

each of th& sîories, as they were ü t d l y  îold to me, so that you mny intepet the 

e d u d o d  histories of thcse Native w o w a  in your own woy. To wt let y m  hear their 

voices wodd k yet a Mer injustice imposed by the dominsnt Society's educatioml 

System* 

"Staying close to the data is the most powcrfiil means of ttlliog the stoy. 

Creative synthesis enables one to b h g  together as a whole the indMhial's story 

includmg the rn-g of the lived ex@ence @mzin & Lincoin, 1998, p. 47)." The 

format used to pment my rrsearch was intentionoiiy crcatd to d o w  these Mi'- 

voices to be heprd I d i zc ,  that by using stones and picturts, my ways of pfe~cating 

what 1 "bwe chosen to cal1 data are es old as the bills; they may be ncw in the conta of 

educational mcarch but tbey bave beca muad forever @isner, 1997, p. 5):' My 

confidence in writmg this style of qUIilitafiVe rcsearch was r e i n f i  by Eisna w b  

states: "Human feling does not poiluâc understanding. In focf understanding othcrs and 

the situations they hce may weîî roqUm i t  Facts dcscnaed litcnlly arc udikely to have 

the powa to evoke in the ntder what the rCsdCT nads  to expcrience to know the person 

samone portrays (Eh, 1997, p. B)." 

1 hovc thcrtforc chosen to weave the vois of d four womea participants aMmd 

recdng thanes. My own thoughts, dong with those ofothcr marchas, am used 

intnmittmtlyto iinkthecïatatogezhcrinto a ~ o r k I h a v e & s i g p e d t o b o p c ~  

shm rhis mearch knowledge efftctively wah my nidience. The 8nalysis rrquired to 

mairllywavethttbsecg~lmsofstoricstogetkIimmdrrcurringtbemcsis 
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supplcmented by nrdia aiuiysis w g ~ l l  in and amund these voiccs. Large sections of 

text arc intentioaiuy used as an integral part of the thesis. As Ross (1996) reports, 

Thae ~emu to k a wiâe-sprrsd Abmiginai derstanding thaî thought or information 

must k shared m ways tbat lesve it open to the listeners to take whatcver mcaning diey 

wish thy have head. T h e  is a cl- expecCstion thst M i t  people WU rcact to 

'whet was said' in vcy  différent ways @p. ix-x)." Your intaprrtstion of tbeir storks 

may be vay  diffkcnt thPn mine, but M e r  academic analysis is included in Chapter 

Five entitled Building Bridges. 

As A p t  (1980, p. 9) puts it, "In ctbnogrophy ...y ou leam something (collect some 

data), thai you @y to rmke sense out of it (analysis), then you go tmck a d  scc if the 

interpretation d e s  sense in light of new expcrieme (coiicct more data), then you &ne 

your intaprrtstion (more eaalysis) and so on. The proccss is diaicctic, not üneat.'' 

When one stops to yrpÜp the importance of ealking circles, heaiîng circlcs, and th 

cycles of nature to Abonginai people, it scemed appropriate to k conductmg quaiitative, 

etbnographic-style researcb fa the puipoae of sadymg Native culture. If Aboriginal 

leamhg is Wt of liacar style then neitbcr shouid be the rrseueh investighg their 

traditions* 

Foilowing the advice of McMillui & Schumachct (1997), diis rrsarch was 
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strate@= used to ensun vaüdity incluâe prolongeci and persistait ficldwozk and the use 

of low iafbrmcc descriptors throughout the research process. MecWcaUy rccotding 

Qîa ushg a hi& quai@ tape recorder pvided an accutajt record of the interviews. 

SeIfkpestioning, re-evaiuation, aad informal rnernbcr checking a b  assistcû in daîa 

anaiysis. Once the weaving ofthe four Mi'knsq voices was complcte, the participants 

were vecy helpf'uî in coonnning the acc- ofmy data d y s i s .  Positive comments 

and pcnnission to use the participants' d m e s  providd powcrfiil motivation for the 

completion of this m h .  It is encoumghg that "vaiidity of qualitative designs is the 

degree to which the interpretations and concepts have muhiel meanings between the 

participants and the rcsearcher (McMillan & Schumacher, 1997, p. 404)." 

A Limitation in this study inchdes the fixt that 1 am h m  a d i f f i t  cultural p u p  

and rrprrjcnt a majonty, Westem-European ptftpective. Spradîey remin& us that the 

ethno~fapher kcomcs a major rescarch instrument and thet ''ethn08raph.i~ inkrvicwing 

repmsmts a powafiil tool fa inviding othcr people's way of Me (Spndley, 1979, p. 36): 

Invading their privacy was never my intention; it was a priviicge to be d o w d  entry into 

the vay pasonsl lives of these four women. Thtir fidl participaîion was csscntipl m my 
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mearcher, 1 c l d y  e x p W  my purpose, my goais, and bow 1 intended to usc their 

words to help the situation of Native peopie. Vigilance aad disciploie wat rsquircd to 

pmcnt the imposition of pasonal values through an inspproprirte pbrasing of questions 

or durhg the mterprrtation of data 1 triai to convy to the Native people my desire to: 

Understand the educaiional expience of Native people hem on Rince E d w d  

Ishad âom their point of vKw. 

Understand the meaning of their experic11ca raishg c h i l b .  

0 Tape record conversations so 1 may use theù own words to help w explain things 

to odieft, just as they explaineci things to me. 

In king disciplined in accomplishing this, I tricd ta minimize researcher bias. 

'Ibis research is not en evduation of AbongiiiP1 culture, their ademic 

achievement, nor the competency of theu teach«s', Rtha it is a snidy to idcntify aspects 

of Native cultun which may have an impact on theu acaâemic performance within the 

public school system. Mmy other factors which may impact on Native e d d o n  are 

wozthy of hrhcr study. 1 did not âelve into the possible desire for, nwt the implications 

of, Band-controUd education for th Reserve, but 1 understand the Akgwcit First Nation 

has the Rght to take complete wnbrol ovcr the ducation oftheu childrca Not aü First 

Nations people on Rince Edward Island üve on ~ ~ S C N C  and one Band pmentiy opercites 

its own school for ûraâes One to Sin TIW rrsearch can not k appîied gcncniiy to otha 

situations. Whai we anre to undastand prr~c~~tday Native customs, klicfs, vrhies, and 

attitudes as thy may relate to ducation, 1 kiicve we wiil k able to procsed with 

inCrriscd awamess for dl imrohrd in the educrtion ofNative youth. 



Chapta- 

Background and Contcxhisl L i m ~ n m  Rcview 

Although it is not the goel of this mestch to provide ceaders with a complete 

bistory of Canada's dealings with Native people, I must pv ide  substantid backgn,tmd 

and history to put this cesearch in contcxt. The foilowing ütcrahm has kcn iucludeû 

here to give you, the reaûer, a context in which to kgin setting your âaw of mind before 

d g  the rescatch tbat follows. In actuality, y00 WU wüld important pieccs of lïtemtwe 

wovm into many sections of diip w o k  This contaauil review, however, outiines many 

as- of history and literahae chat 1 fa1 are necessiiry to help the r a c k  kgin to 

understand üfi as a Mi'kmaq in contempotary Csnndirn sociay. Evea diough 1 must 

sgrre with Bol& (1993, p. ix) "the story of Canadian governmcnt opprrssion and 

exploitation of Indiias has kcn weli documc11tui," 1 have intentiody used lhe Fedaal 

Govanwnt of Canada's Dqmrtment of Indian And Northern AfnUn intexnet rmomes 

adciisiveiy as a source of hkorical data to avoid any paccived bias against govemment 

aCti011s. 

Hhhxy is such an important firtor in the lives of Native people, 1 belMn ail 

e d u c s t m , d s h d a i f t ~ a l l ~ a œ d t o b e c c t r ~ c w ~ U ~ o f o u r N a t i d  

polri#pstdpicsai2asthqappiyt0thcFiRtN~ofC;indr Inthcwod~of 



Sista Daothy Moore, "Abwighai eibes in North America seldom have cause fa 

alebration whm the pages of history an tmed back No mstta how thcy look at if the 

ph is a h y s  tbsn; 8s a peopk thy W~IC mistcprc~c~ltsd, and the ttsulting hjudces 

bave aâvcrsely aEtCtCd them to thU âay (Moore, 2000, p. M)." The trw picturc, 

according to Chicf Fontaine (1998) is that "the 1Md arperience of Fint Nations people U 

neithcr hown nor imderstood by mogt CanndisnffCn For abnost halfof the lPst 

miildum, Aboriginal pcople on Rince Edward Island have kcn victims of deprivation, 

oppression, aad sepqation, yct they have manageci to b v e  (Abegweit Review, 1993, 

p. 20). "Over the past 200 years, Canadian soci* bas sûippeà Aborigiaals of th& iand, 

theu culture, theh spirituai kliefj and their way of We. Viiaielly every goverment 

orgsniPtion has served to rmrgïdk the needs end rigbts of native people; the 

ducation syotem has kai îhe worst (Chisholm, 1994, p. 28)." Chiîdren have lost touch 

with who drey am, whem thy crme fmm, and what p b  there migbt k for them in the 

conternpofary world (Corsop, 1996). 1 believe we m u t  work to change chat reaüty; the 

oppression of AborigiuaJs must bccome more thsa just a regmüabk pt of our history. 

To quote Chief PM Fontaine (1998). 'Tor ûue healirig to occur, one eye must look to the 

~tonrplimhowfhipp~a~t~bC,~dtheahamu~tloolrtathefuturrwithaviswto 

designhg meames which wiU makc tûe community hdtbicr fm aii eanCClllltdn 

Whctberyoureabityetornot,the Usuesthataffkst F i n t N a t i o n s ~ è c t d C ~ .  



The history of Canada is one of immigration; C d  is a nation of people who 

came h m  sommherc else. Rtflecthg on your personal beritagc, who you are and whcre 

your  cest tors came h m ,  may help you nalize the majority of Canadians &ed h m  

within the past 400 y-, most within the past few gënct8tioll~. C d ' s  Aboiginai 

people have livd hne for thousands of years. Today we, as Canadians, are oniy 

beginning to fke q to this hisiorid legacy and 1 klieve the kgal and monl issues arc 

hu-reaching, deeply aE&g tbe Canadian conscieace. 

Evidcnce of indigrnous people living in this iand dates h m  roughiy 14,000 to 

11,000 yesrs ago, during the t h e  whai the iand m p p a d  h m  mdcr the gna ice 

&œts that hd mved most of the country during the last icc age. Scientists k b e  that 

Arnerican indiam arc descend& h m  the peoples of e~stcrn Asia, ctossing the l a d  

kidgc h m  $1- into the New World By 12,500 y- ago, hâians hd spreaâ 

throughouttheNew WaldmdwaeüvingfmmtbcArcticmditnordirllthewryto 

souîhem South Amcrica (Worid Book, 2000)- 

hdigc11ous peopies haâ dcvelopd compkx socictKs beforc the fbt  Eumpeens, 

tbeVüriags.arrïvcdmthe 1Ithceatiiy. TheVîkingsdidnhtaylcmg,butafewccntutics 

Iita,wmsofEiimpcm~10~i~~,fiirtradas,~i~mdsealenswep~thc 



New Wotld, bringhg ~~ goods ad trading thrm fin furs and other native 

pmducts. Missiodes o h  accompenicd the early rradcrs md tMd to convcrt the 

indigenous pcopks to Cbristirnity. 

The wival of Europc811s markcd the beghing of the a d  ofthe way of iüè mauy 

Indians had known for centuries. Theù deliaite b c c  of life was disrupteù. 'me 

introduction of fkarms and diseares previously unknown to Fkst Nations bught 

widespmà devastation. The Aboriginal population declinad and the v y  existence of 

theu unique cultures was threateneâ (LNAC, 2000)" Although battlcs o h  did occur, 

dwase wu the most d - t i c  e f f i  of Europcan contact. The Europeans btought with 

thcm diseases thai werc unknown in North Arnerica, and the indigenous peopk lacked 

immunity to tbmL The popuiation began to decliw as soon as the Emjmns aniveci. 

"The origînai Native population of thc New World had been numkred between 50 and 80 

W o n  p p k .  By the bcghhg of thc lWs, these numbers had been tapidly ducecl 

to about 10 million (McFaddm, 1991, p. 182)." As contact moved graduaîly nofi and 

wcst, so did epidmiics. Indigtnous populations in C d  decüned contin~0~~1y b m  

about 1500 to about 1930, 
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pushsd anta mwmes. As the Euopeuis movd westwrnd actoss N d  Amcrica, they 

kcime a grrater and -ter tbrePt to the Indian woy of life. Immigration, cornbineci with 

the impact of ducpsc, soan made the indigenou nations became minoritics in their own 

land First Nations signed üeaties with various British colonid and, lasa, C d i  

governments befae and a f k  Confederatiion in 1867. No two tnaties are idaiticai, but 

tby usunlly provide for certain rights, includhg nsave km&, a sum of moncy paid each 

ycar and hm* and fisbing rights. The eeety rights of an individual Treaty Indian wül 

depend on the mise terms and conditions of the trcaty that his or ha Fint Nation 

si@. Even when England passeù the British North Amcrica Act c d g  the Dominion 

of Csnodo in 1867, the new govanment of Canaâa coatinucd the e a r k  policy of 

confinhg Indians to rrsmes. Thc Canadian government seemcd determineci to assimilatc 

Inâhs hto mrinsirrnm Caaadian Society. Laws allowed the govcmment to ordcr Indian 

chilch to k taken away h m  k i r  families and sent to boerding schools. 

The indian Act of 1876 smmarkd laws concanipg who d d  IegaUy be 

considcrtd an Indian. People who met the legai definition of Indians wem boum as 

Statusladiins. ~didnothmtopay~nionrrsavepmpr(ymdhsdcntiiinatha 

privilcges, kit t h q  wdd not vote in pvincial and f M  eldons and were d d e d  

many oQr civil rights held by Clnadirn citizens. W y  by choas'mg to bccoine 

~ ~ ~ d d I n d i u i m e n ~ t b e ~ g M t o v o t e d o t h a p m n i ~ e s h c l d b y n m -  
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hdiruis. E ~ c h i S C d  hdiann lost th& legal and trroty rights as Iadiam as welî as theg 

ri@ to live on a meme. An Indian woman became automaticaUy d b c h j s e à  if she 

d e d  a non-Indian man; this section of the act wis not arncnded until1985. Laws of 

the iate 18Ws ab0 ban& Indian religious pnctices, including the sim dance. 

By 1901, Canaàa's indigenous peopk aumbettd about 100,000, h l y  2 praat 

of the county, and w m  confineci to rcswes cverywhert outside the fiu n d .  Toûay, 

Indigenous p p l e s  maLe up only about 3 percent of Canada's inhabitants They live 

acrons Canada in evay province and territory, generally on reserves set aside for thm 

(Worid Book, 2000). For admi&mtive purposes, indigenous pcopks m Clnado are 

divideci according to band. A band is a groq of F i  Nation people f a  whom lands have 

bCgl set apart and money is held by the Crown. Each bard has its own govanhg band 

council, usually cwsisting ofone or mon chie&, and several cocmciüors. Cornmunity 

m e m k  chobse the chicf and couacillo~s by election, or somctimcs through traditional 

CUS~OIL The members of a band gcncrdy &are canmon values, mditions and pra*ices 

mted m th& auastral heritage. Today, msny bands prek to k known as First Nations. 

As of 1997, tbae wae 609 bnds scross CmdL AWough the tam First Nation is 

widtly oaed, no kgal dennition of it exkas. Ammg its uses, the term Tint Nations 

pcopIesn nfm to the ladim psople in Canada, bath Sëtus and Non-Statut- Miny Iadim 

pcopkbovePlsodopsd~tcrm'LF~Naaimnto~laccthewd~mtbcnsme 



The Dcperbncnt of Indian and Norihan Affüra Canada aàmits, 

By the end of the Second Woriâ War, Fint Nations in Canada had suffierd 

h u g h  msay d d e s  of govcrnmental ami social mgl~..hded, until the mid- 

1950's f d d  govemment udian agents brd conml over virhiailly all aspects of 

life on t tsc~es, evcn to the point of i d g  passes to aliow First Nations membas 

to lcave the mme temporarily. Tbn,ugh the midcntial school sy~tcm, the 

govcmment policy of assimilstion continued unzihetcd. Removed h m  their 

homes, First Nations chiîdnn wac noi permirtod to speak theu own languagts or 

to proctise their spntupl belkfb or ntuals. The late IWO'S, howwer, muked the 

bcginning of a ncw era for First Natiom m Canada. Abaigiaril leaders emagcd 

forcefiilly expressing their people's desire to gain their rightfbl position of quaîity 

with other CanndiqnS, and at the same tirne, maintain dieir cultiiral 

heritage ....Mmy Aborighî leaders dnw attention to thc fact thaî thousands of 

First Nations memkn had fought for their c w n t y  in both world wars. AWough 

as govtl~imcnt w d  on thtir retum home. This oôvious injustice helped incrrasc 

the public's awarcness of Aboriginal pcoples' dkdmntagad situation. 

(MAC, 2m) 

The Caasdim public l d  how fn Aborigmol psopks hid fidien bchind aü 0 t h  

gioipsofcitinnsintcnnsof~stan&&,heatthsadedu#tion. h4hmitiiansad 
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ovcr 8,000 FiRt Nations childm hed no access whatevcr to aay Lmd of scbooling. 

i 95 1 In- Act RCV\SIQ~~S. 

As a rwult of Aboriginal efforts and public concem, the Fedetal Govanwnt made 

plans to r c v k  the Indian Act. First Nations rejected the idea of cultural assimilation hto 

nomNative saciety rnd spoke out strongly against the e n f d  enfianchisement 

provisions of the Indian Act. 

FraukJadh (backmw, 6' hm ri@) 
fcpftsc~~tiq Island Mi'kmaq popdation (1950's) 

FÎÎNations aiso shoaglycritici#dtheextcnt ofpowexs txcrcisedbythc 

govemmcnt ova h i r  m. Many gmups askcd that powas be v d  in the chieh and 
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councillors on mewes so that dKy couid dcterminc band membcrship and amnage theu 

own h d s  and lzscNe lands. Abor iw  groups also aslred thet tûe govanment adhodhge 

more strictiy to provisions set out in the various math. 

Despite these plcas, the new Indian Act of 1951 did not p d y  di&r hm any 

pmious legishiion. For instance, invohmtuy etlfjianchisement was still on the books and 

Indian women who d e d  non-Indian men continuad to losc theu Indian status 

automaticaily. Even uidian and Northem AniuR CPrudn (2000) admits, "government 

powers over First Nations life rtmained formidable." With the provision of better heaitti 

services in the mid-1950k, the Statu uidian population incrcaseâ rapidy but tbe living 

conditions of Aboriginal peoples were still klow standard. Many mon First Nations 

c h ü h  fhdy had access to schooüng, hciuding secondey and poat-secondary 

education. 

Although the Indisii Act continuai to block First Nations' desire fot self- 

determuiation, by 1960 some &* impvcmcllts had ben  d m theY social and 

ewnomic conditions. It was in 1960 dirit dK right to vote in f d d  electiolls WPP f h ü y  

e~tt l ldcd ta Fia Nations mmbas. Aôorigmnl vetcniu played a big tok m ihis chmge; 

a f k  a& tbey had fought fm Canada m two woild was, yct w n r  unÊiirly deprived of the 

ri@ to vote. In 1966, Parliammt estabMd the apsrhnent of Indiin AffiiR and 

NaichcniDevelopmcnt@UND). 'Ihedcp;ircmaitwasdcsigncdtonipcrvisernd 



pmote economic and politicai development of native ImQ. 

Trudeau's White Ppapg. 

Hoping to help F M  Nations a c b e  equaiity with oîha C e ,  the Federal 

Govemment proposai the 1969 White Papa on Indian Policy. By rrpealing the Indira 

Act, endtig the fcderai rrspoiisibility for Fint Nations and tcrminating tbeir special status, 

the Trudeau govemmnt, with Jean Chretien as M i  rrsponsible, ho@ "to aboiish 

what it saw as the nIse separasion between First Nations and the nst ofcauadian socicry 

(INAC, 2ûûû)." The proposcd policy also ttcommended tbst an quitable way k found 

for bringhg the trcatjcs to an end. Needless to soy, this pposed lcgislation was 

ovmhelmingly r e j d  by First Nations. "What the governmcnt hpd not iÙMy 

undastood was the vaiue First Nations placcd on theh specY statu mthia Cdtdcration 

and on th& tresty rights (INAC, 2000). As much as the Indian Act haâ ken hated as a 

mcchanism for social conîmi and assimihion, it suddeniy becamc Whe vehick t&at 

confimecl die spccial status of First Nations m e m b  in Canadu (INAC, 2200).* 

Ncgaîive d o n  of FiRt Nations aad the g e n d  public wrr sa sûong the Trudeau 

govcrnment withdmv the Whitc Paper. Atmriginai nationaiism was maaliasd; FiRt 

Nations leaders h m  acroos the country unitcd in a mflbmîion of th& scpintca*ls. 

Fimî Natioils wanted aii the bcnefits of Canadirn cithad@ m addition to their spccisl 

fighîs daivmg h m  theP unique trust rclationship with the Crown. 

Thcgov~tbeganscdriiigncwmcss\rrstobclpAbaighdpcaplesgah 



fiom the bcnefits cajoyed by Candian socicty as a whole, Mt prrsmllig aad 

cncourSgmg their unique cuiturai hdtagc. In 1%9 aii Indian aga& wcre withdta. 

h m  reserves amss the country. F b t  Nations rgned tbat W -on of tbeir 

Aboriginal ri@& and megotiation of the treaties" was the oniy way thcy could "rise 

above theu disadvantagcd position in Canadian society (lNAC, 2000)." nie govcmmcnt 

o f f i  support to First Natiolls in researching tmty rights. Since thai, Indigmous 

people have slowly kgun a demographic and culturai mival. Thraugh decades of 

dedication and peftistence, First Nations have succeeàed in making the govcrnment and 

the gtlleral puôüc awpn that they wcrc once ûcc, self-sutabhg nations. 

In 1972, the National Indian Bmthahood p d d  a policy statemmt, Indion 

ContmI of Indian E<1Ycatron, a WilfCtShcd in Aboriginal educaiion, which caiîed for local 

control of eâudon by Fakt Nation communitics and parents (RCAP, p. 6). In diit policy 

paper, First Nations explamcd why they wisbcd to t&t tcspo~~sbüity for their children's 

educatim through thtir own school boards. Most imporiaatiy, they wantcd their 

chiidren's identiîy to be shapcd by thtir own FiRt Nations îditbm and values. First 

Nations childm who lermed thtir own history, cirnoms and Logmges couid buiid thck 

iives amund pri& in themsehtcs and their cultue. The Depnrtwnt of Indian ABFPirs and 

N0rthen.t DeveIopment .Qa#l tbis policy of FiRt NItions local conriol of a4ucation in 

1973. Soon a f k ,  ch~~~hopenQd schools werc pbased out of First Natious cducation and 
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rcsidclitial schaolc wae closcd. Fint Nations kgin to crrrie an eâucation systctn thrt 

pnpared c h i l h  for modern-doy We, whik Pesanng thtir tmditions. 

Todry, Abongmol orpmhtions, such as the Asscmbîy of FiRt Nations (formerly 

National Indian Bmtherhood) and the Native C o u d  dçsnedq continue to assert rights 

rooted in long-neglected &caties, as weli as other rights thrt had neva kcn defincd in a 

tnaty. Even though tensions have sometimes mrpted into viokna, the courts have been 

important in heIphg to define Aborigiuai rights, the ri- that the indigaous peoples 

have as nISt occupks of the iand. 

The United Nations Dechration of Indigenous Peoples Rights seems CU have jump 

statcd the Canaâian govcrnmeat into action. histing, among 0th- thiiigs, that 

Iadigenous people have the right to estabüsh and conml th& educational systems in their 

own languages and in a manner appropriate to thcir culturai m&o& of teaching and 

Icaniing, 1 believe the Unitcd Nations can k crcâitcâ with changing the fûturc of 

Aboriginol rrility withm thU country and amund the world. Sincc 1986 the Caaadisn 

govcmment bas negotiated with Uidigcnous comm~ties to àevelop self-gov~~~lltlent 

(World Book, 2000). The poccss of t d i  the rcspo~~sibility of mmaging thcir own 

affain to indigams reservcs has bcgun, but msny of the difficuitics mvobed m handimg 

suchttspomiilities mry stem h m  the impiicaticms of ümittd educatiod cxpcrknces. 

A ~ ~ o v e r a d u c l b i c m i s s i i l l l i m i r c d  Thefwailgovemmcnthasgcnd.ly 
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insisteci that schooIs COIIform ta p v i n c i i l  regdatioas with napect to dcu lum,  school 

y=, and so on, tbimby resûicting sch00Is' aôiüty to toclude innovative, cul-bascd 

d c u l u m  (RCAP, p. 6). 

In 1988, the Assmbly of  F h t  Nations pubüshd motber report, rccommding 

di pater wntrol of tbeir chi lh 's  education, Trodtion andEdk~n'on= Tmm& a 

Vision of Ovt Future which d e d  for the transfm of fednal d provincial juridiction 

over First Nations education to First Nations control. Today, over halfof ail FiRt Nations 

stuâents who h e  oa rrsme attend schools theh own communities operate, but the 

majority of Aboriginal children outside of the tcrritories, go to proproVmciai schaoois. By 

1995, Fins Nations msnaged over 80 paant of the depacîment's aducation budga and 98 

percent of on-mwe schools wac undm First Nations conüoI. The number of Aboriginal 

teachers and school achmîm 
. tors has a h  increaseâ dramatidy. According to Indiin 

and Northern Affaiis Canada (2000) controlling their own ducation has produced the 

Iriiid of excelient resuits First Nations anticipateci. Theu chiidrien s t q  in sctiool longer. In 

thc cariy 196Ovs, of mry 100 students who staaed in Grade 1, fewer than four conth& 

until Graâe 12. in rcaiity, though, 42% of First Nations peuple live off-rtsc~e and most 

of thtir childm attend provinciil schooIs whüe awttia 46 % of the stuâents micihg on- 

rrsave a b  attend pvincial schools. The implications for Canaâa's pubbc educatim 

system am cl- - provincial schooIs must k mxptke to Fint Nation fimilies and their 

cuitm. Gains have b c e n d ,  butin 1991, evaithough A b o n ~ y o u r h w a c  stqhg 

in school longer, ttce majonty wac stiu leaving kfm complethg high school (RCAP, p. 

6). I~lnse~chis~tom;Vcsti~whypiMfctldirrtioa~ucstoks~chcin 
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aiienrtiag aCpencilct for AbotigM childm and youth. By 1994-1995,73 % of Fint 

Nations studcnts attendhg schoob m theu own commullifies went on to Grade 12. 

In @hg with tbc Assembly of First Nations' r e c o m m c d d ~  Fkst Nations 

ocirws t&e comtry arc obtainhg bmeda powers for administerllig edudon.  In Nova 

Scotia, for mample, many M i b a q  First Nations arc taking legal authority and 

responsib%ty for educating FiRt Nations chilclrra m Nova Scotia. ûn Rince Edward 

Island, the Lemiox Island Fkst Nation educates h m  G d e s  One to Six on then ttSCNe 

and then students move off rrsme to complete theu schooliag. For the Abegweit First 

Nation, a HcsdsEiut h g a m  for prc-schoolers is controlled locally on the Scotchfort 

Resmre, but snidents h m  ail  thrrc Abegweit Band Rescwes a!tend various public 

schoals h m  Grades One to Twelve. 

In 1996, Rime Minister Jcen Chretien's F e d d  Governmcnt rcceived tbe report of 

the Royal Commission on Abriginai Peopics, the d t  of a fie-ycar snidy ofaimost 

every aspect of indigrnous We. Mon t&an 400 recommendations for govcnunental poiicy 

initiatives were prrsaitcd for implcmentation o v a  a 15 year peïioà. Tht Commission 

rrpartedthaîasmgleprttenihas daniaatsd the education of Abonginri pcople. T d  

etlucation was, witbout apology, assimilationist (RCAP, p. 2)." U n f i i y ,  as the 

Royal Commission on Abongmsl Pmplcs rrports, %mst AMginrl shidcnts rdtead 

schoob w h a  t k e  is no spbcial effort to mrlrc them a their fiimiücs &cl pazt of the üfe 



ofthe school. Thcm is a gap betwtctl cbe cultun ofthe home and ttilid of the schwl 

(1996, p. 6)." The Conrmission bas in f iec i  the govanmcnt of the nced to rrcognin 

Aborigioal peopW right to govan th& education complcteîy as an integrai jmt of 

Aborigiaal self-government. "Aboriginal people want to assimie thcu rightful place in 

Canadirn society. At the saw the, thcy want to maintain the rich divcisity of theu 

traditionai cultures which evolved over thousands of yean befm E u r o ~  contact 

(INAC, 2ûûû)." The Royal Commission edmittcd, 

The main policy M o n ,  pasucd for more than 150 y-, ant by colonial and 

then by Canadian gov«1lII1ents, has kcn m g .  Yet thc &mage is not beyond 

npoir. To reverse die assumptions of assimilation, Canadiam n d  to understand 

thst Abriginai peoples are nations - politid and cuitmal p u p s  widi values and 

lifeways distinct h m  those of otha Cadiam. 

1 cai not help but be suspiciou of the Federal Governmcats good faah in 

implewnting many of tht Commission's ftcommendations whm ccntwies of 

misw, the tnm Indian is stiU wd to name the department rcspollshle for First Nations 

affrirs.  Althougb 1, tao. am guiîty of usmg tûis dàvoraôk tam extcnsively in this 

~ h , I d o s o o u t o f r r s p c c t f o t d K ~ ~ ~ ~ ~ ~ ~ I h r v e n f ~ r e ~ ~ d  



One might be tempred to thinlr thm is no need ta document the history of our tiny 

island separeteiy h m  the rat of Clinadirn history, but tbanks to the power of oui colonial 

den that is not the case. Aithougb some paaems arc similra, our histoy and the 

treatmcnt of Mibmq people remains unique. 

Prince Edward Island bad ken inhabited by Mi'kmaq poopk for thousanâs of 

y-. "Bcfae contact with Empeans, lifk was &ce for the Abonginai people; the woods 

and the waters p v i d d  evaydiing thst was needed for food, clothing and shelter. Like 

otha Abon- tri* the Micmacs enjoyed a spiritualiPd relationship with their foa 

environment (MacIntyre, 1993, p. 8).  lhey mrde the utrnost use out ofwimtmer N M ~  

o E d ;  they wasted nothing. An animai's mcat was their food, its skin thcir clothiiig and 

shelter, its bones their tooh and k sinews thtir threads. By lMng so close to Nature for 

thoumds ofyecin, tbe Micmac people came to klim tbt all living thmgs are spinhiilly 

relateddnspectiDg Mothct Earthwas ofuttnost importance. Nltivepeopk =Natuse 

rsaweboflifcwithhummsuequilpirtnaswithrllotherpirrrofduninnalworld In 



contrast, otha cultuns view wûme as a pyrmiici, with humriis st the top of thc niling 

ciass (McFaddai, 1991, pp. 41-42). 

The Miknaq camd the dubious distinction of king among the nrst Noah 

American Natives b corne into contact with Empans (Pad, 2000, p. 44). With the 

coming of European scüiers, their way of life chenged fohver. Although estimetes vary 

wideiy, Paul (2000) estimates the entire Milmiaq population in the region, before Cabot's 

era of exploration, to be 200,000 miaimum. S o m  schoiars have cstimascd that the 

Milrmaq lost 90 percent of theu population between 1500 and 1600 (World Book, 2000). 

Naîive c u b e s  fbiher to the West and to the North werr much later cornhg unda 

European influence and JO the atbcks on theu cuitme diffaed. 

The first mord of contact with Europe81~s cows h m  Jacques Cartier's 1534 

voyage to the area. For almost two h u n M  yeats, thc French and the Micmac engageci in 

the fÙr trade and the Weries on a seasonal basis. A close mlationship bctween the 

Native people and the French devcloped to the pomt whcm the Micmac w m  incrcasingly 

dcpendcat on trading fin survival. Even though xnany Micmacs adopted the Roman 

Catholic rriigiaa during this ar, MacIntyrc (1993), npjrb, rtvy w a e  never totaliy 

aîicnatd hm their native tradition and culture (p. 9).- 



Ftank lada (fsr right) 
Re-enactment (1Ws) of Fint Contact with Jacques M e r  

(nia die fur m i e  m Mi- arritov was no longer viable, the next wave of 

newcomers wantd to cobtrol Micmac lands for fPmllag puiposcs. By c l d g  the forests 

and rcstricting the indian's âadom of movcwnt on the lm4 these newcowrs made it 

dif'fïcuh, if not impossible, for the natives to pursuc thck traditionai subsistcnct advities 

(Machtyre, 1993). Whcn die British took contml of the i s h d  in 1763, the Micmec wae 

only willMg to pleûge a k g h c c  a f k  the British Cmwn's Rociamation which "nfiiamcci 

the hd*i legai titk to tbe hmd, an agctement which couid ody k attmgPisbed by a 

traty with the Crowa @hcIatyrr, 1993, p. IO)." 

"IbeBntishgovaamcntwurnotssfneadlytowiirdstheMi~urF~ncchd 
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beea MuiyMicmac~bdai~~llvcitedtoRwimCadiolicUmsndhodfoughtattbe 

si& of Britam's eaemy, the French (Baldwin, 1985, p. 228)." The cnrclty of colonial 

powcrs sooa bccame evident to the Island's Micmac popultioa. Only onc year b r ,  the 

King of England conrmis~ioncd Captain Samuel Hoüand to survy the island Even whea 

the Island's 67 townships, sutvcyed by Hoiianâ, w m  &en away in a 1767 lotiy to 

British îandowners, rtie Micmacs wme ignoreci, but left in undistuhd possession of thcir 

traditional isolated cncampments for a nimiber of ycers (MacIntyrr, 1199, p. 1 l)? 

The ana known as Lemox l s h d  hPd been overlwked in the King's lottq and so 

was grsnted to Sir James Montgomexy in 1772. Numttous attempts wnr  niride by private 

inâividuaîs to aoqueC L e ~ o x  Island for w by the Micmac, but "the Micmacs wen 

officiaily lmdkss (MacIntyre, 1993, p. 12)!" Even attcmpts by private hdowncrs to 

provide land for the Native people were ullsucccssfiil. Charles Worrell, a iandowncr, gave 

204 acres 0th luid to a few Micmac f-cs in 1û42, ôut I<ish immigrants som todr 

over this Led. In 1859, the Colonial govenui~at was convincd to replace this Lad wirh 

204 arcs h g  the M d  River in Lot 39. 

Thsnks to the effort of Theophilus Stewart, Commissioner of IndiSn An.iR. the 

distrrss of the Micmrs was nnrlly h d  by the Aborigmes Profection Society of London, 

Eashnd,radpmlpe~swasnnrllymde. Tl lesa le~fLcPno~I~lmdwss~lcadin  

U70dtbirwrcithcnrrtfoimrlclMi~eIndiashdtoLamoxIsndrstheùSpecial 
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Reserve. Approximatciy 1100 of the IsM's 1328 a n e ~  wexe dcscribed as exaUcat fa 

iqpicuinirt and the Micmacs "had a phcc they could dl home @hcIntyce, 1993, pp. 13- 

14)." 

When Prince Edwd Island jokcd Confaderation in 1873, the Micmacs had no 

nsl property 0th than h o x  I s h d  which was hcld in tnut by the Abrighes Society 

of London and the 204 acres beld in trust for eight Micmac fimilies. MacIntyrc (1993) 

rrpoi*l thst the nafiva of Rince Edward Isbd fsnd no better undcr die C d h  

govemment. In 1875, th= was npocteâ to be oiily 302 Micmacs on Rince Eciw8td 

Islaid '%y 1880, the Native populaîion bad fala to 266 a d  it appaueà tM the 

Micmac might disappcu âan the Island (ealdwia, 1985, p. 342)." "nie i n h  Act of 

1876 rendaed the Micmacs powaless economically and politidy. The V i c t o h  policy 

of relegating the Indians to mmes wm fully endorsed by the F c d d  govemment, and 

most of the lands granted the Micmacs by privatc indivi- wae cadiscatcd. For 

example, a hrm of 140 acres in Scotchfort which hd ken given over to the Indians wu? 

reduced to 100 acres by a shcrifPs saie in 18% (MacIntyre, 1993, pp. 15-16)." In 1917, a 

land concession of thrre acres was resccvcd for thmi at Rocky Point, d t h g  in a total of 

four ritsc~cs: k o x  Island, Mord, Scotchfort, and Rocky Point. The Micmacs werc 

virOually pUonem in a province wbich ans s b o r i ~ y  theirs! The oniy ahanitive was 

 chis se ment - the cxcbsiigt of IndiSn stihis for the siitus of Canadb citizen 

@hcIn@re, 1993, p. M)." During the Dcpcssion yew, the abl~bodid movd off Rmce 

EchmidIsEmdtonndwak;thosele~~becrmuncrtydcpendentoawelnirr. 



Evai though thae was a prr-Confederation Micmac Day Schml on h o x  Island, 

schooiing wpc not a priority fa the Micmac s b  education was life itseK T h u g h  the 

da@ mutines of He, customs w m  passed from one gemRsion to the next. When the 

midentid school at Shubcnacadie, Nova Scotia, wss errctcd by the Federai Deputment 

of Indian Affairs, and parents wme urged and even forced to send thtir childten, the l o s  

of culbiral identity and the bupticm of fàmily life for those who went was disastrous. 



By the 1940's the Island's Micmacs kcame mon poIiticaiiy active. MisIntym 

(1993) reports " e v y  ablebodied Micmac on Prince Edward Island a n s w d  the cal to 

amu, even though Inclians were exempt imda CaDsQs Military Service Act (p. 17)." In 

1948, Indian Affnin arrangecl for the Congrqation of the Sisins of St. Mnidra to kgin a 

hcahh and cduclrtion progcam on Lennox Isiand. With incrcasing w e l b  secvices and 

frre houshg king provided by the government, th- was littic incentive to w o k  "By 

the eady lW1s, morale was at an aii-time low; Indians fomd themseives vicîims of a 

system owr which they hsd no colltrol (MacIntyn, 1993, p. 18)." 

Maty Jl iw (standin8 at hr lefi) 
aboird tbc F e y  Boat w Lennox Isiand (1950's) 



Hopes wac ioiscd euiy in 1969 when Rince Edwd Ishd signai a 15 year 

Developmcnt Pian with the Fedaal govcmwnt and Lainox Island was to k included. 

Lsar in 1969, the F e d d  govemment's proposed White Papa put an end to those h o p .  

Survival was at stakc! Natives h m  al l  across Canada forced the Federal Government to 

back dom. Acnially, new opportunitics did sRse on Riace E d w d  Island; "a new 

awareness of Indien idcntity had taken place among the people (MacIntyre, 1993, p. 20)." 

Lmaox Island, a Special Reserve since 1912, was ofnciaiiy set apart as a ~ ~ S C N C  with full 

status and in 1973, a causeway com&g Lemox Isiand Rescrve to dsc mainiand of 

Rince Edwcird Isiand was openeci. In 1972, a second Band, known as the Ategwcit Band, 

was approveâ for the Micmacs living on the t h e  small mcrves in Eastern Rince 

Eâwarâ Island: Morcll, Rocicy Point and Scotchfort. As well, local Band councils wcre 

givcn more rcsponsibilities fmm the RcgionaI Ofnce in Arnhem, Nova Scotia. The hop 

of a cu i tmi  revivai mse among same Micmac people. 

Mr. J. Sade became thc nnt chief ofthc Aôegweit Band anâ fot tbe mxt 28 ycan, 

his leader&@ was rmcontcstcd, wm though clcxtions could be held c v q  fout yew. In 

1999, Fiaacis Jadis, a weii rrspcctsd -ta of the Scotchfbrt kscwe, challaiged Mr. 

Sark in the Band election and took ooaml of the Aôcgwtit B a d  with a stiong majority 

backing h h  F a  îhe pcople of the Akgweit Band, and the Scutcbfort Rcserve in 

prr t icular ,acuhaî~hujustbegun.  AsofDccankt, 1999,thctotalpopiliton 



of tbe Abegweit Band is 294, with a totai of 172 h g  on the ducc mmcs and 122 

h g  off rtsclye. Ofthese on-~CISCZVC manbers, about 45 mi& in Rocky Point, 119 in 

Scotcbfort, and 8 iive in Morell. A ncait tekphont check by researcks h m  U. P. E L 

(Novexnkr, 2000) reports thst Riacc Edward Island has a tocal of 692 Milaaaq citizens, 

members of either the Lennox Island FiRt Nation or the Akgwtit Fiflt Nation. The 

Abegweit Band's population Island-widc includes eight cMdten attcnding Iondqprten, 

40 elementary studcnts, 22 high school shidtots, 15 enrolled in part secondary pro~rams 

and 9 enrolled in adult eâucaîion. Although the Mi'kmaq populeton on Rince E d w d  

Island is mail, its mernôers d e s e m  out respect. 1 klieve we must Listes to Native voices 

for dKy have been süenced for too long. 

nie* 

Mi'lanaq people and otha FiRt Nations of Canada arc not done in this historical 

contact. Amund tbe world, as Nee-Bcnham (2000) reports, "Many educational ttaditions 

and @ces have kcn lost or only rrmrin in the mcmories of swivors of the 

indigenous poples' holocrwt (p. xi). At the dge of the millamium, wc h d  iainy 

indigenous groupa that arc fighting for survival. They are danendiag the rehim of their 

lads, die end of col-0~1, control of the cducation of thcir chiklrrn, and the right to 

k seIf-g regadhg th& own futures and living by theh owa cultiarl mys. 

Most impoaintiy, at this time, m a q  indigrnous c d t u m  c o m b e  to Siirvivt, or ac behg 

. 
-(N-BsnhmZ 2owp* rm3. 
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History teaches us that Canada is still a relativeiy young country strjvhg to fw a 

cultural idcntity thUt is distinct h m  those of its Europein founchg nations and L 

neighbor, the Unitad States. With one giance at the culmai mosaic Canuüsa saciety 

pmuàiy prrsents to the ht of the world, 1 rcaiizc the daunting taslr of accommodating so 

many diffaeat cultutes within the national identity. In my opinion, we mwt not aiiow 

Cam& to be fcp~e~ented as one culture. Along with &ers in om m u l t i c m  society, 

F h  Nations desme respect for theu cuhural heritage. Canada's education rystem has a 

major rok to plsy in piirsuiiig thrt g d .  

The ducational research section which follows is intcntioapiiy Qsigncd to 

rcprrsest only a l h h d  amount of the relevaut rrscarch availsble on Aboriginal 

edwation. 1 have d e l i i i y  chosen to incozpot8te many nAditionai picces of valuable 

k a m e  thn,ughoui my anaiysis and among the Mi'kmaq voices. This rpproach to 

prcsenthg litcrahin is pattemed on the Aboaiginaî tradition of apprrciahg things as m 

intcrconncctod whok, ratha than isolnting dian in a iinear Won. 1 nnd the wodc of 

otha researchcrs to be more rckvant whcn woven withm the con= oftk Mi'hnrq 

teacbingso&rrdasdatainthis&csis. Ihopcyouwiiiagrecandiiwlasgndwhythio 

contextual î k a t m  mKw is ôesî d e d  as ody a Giscticm ofthe litamnr you wiU 



As ducators, 1 beiievc WC may be m g  to meet the nads of MCC Edward 

Islaad's Aboriginai people. CaneQ's educationai systcm has ken accusai by Chartrad 

(1992) of ign0h.g Aboriginal issues. ''Rqpttabiy, there is much in the way thc Canadian 

ducation qstem trcats history that supports the notion that the past of the msny 

Abatigiani peoples does na matter. The story of the Abonginal pcoples thmwlves hu 

large& not ban toId m the clusmoms of Canada (Chartrand, 1992, p. 9)." 

Acknowldghg that First Nations history U Canndia history btroduccs, in a personal and 

meaningfd way, Aboriginal content into the ducation and the lives of ail Canaâians 

(Reynolds, 1997, p. 9). The h i c  aqument put forth by Cummina (1996) W that 

culturiilly diverse students arc disempowed educationaiiy in very much the same way 

tôat thCa cornmunitics have ban treated bistoricrUy in their interactions with societal 

instbtions (p. üi). Educatom individuaüy and coiiectiveiy, have the potential to work 

towards the cmtion of contacts of empowment (Cunmiias, 19%, p. 150). As the B.C. 

mothcr nmmds teachers, "Our cbildrcn ar skiMd intapreteR of the siknt 

lenguiee...wht they lclm wüî depcnd on you (Nordrian Newsletter, 199î)." 



RB&@, as pointeci out by Chishoim (1994, p. 341, " C d ' s  sducatiod system 

has ptoven its powcr as a tool of social change,'' 1 k b e  educatim must k u d  as a 

positive force m rrspcctiag F h t  Nations traditions. As cducators, administrntnm and 

pticy malas, 1 fecl we must rrspoad immediattly wîth positive action. i n c o r p o ~  

Aboriginal content into the c\1Ricdm U not enough. Awarencss of cu1nut and cultursl 

diffentlces is impaative for eduC8tors wo&g to crcatc schools that functioa 

productively now and in the coming decadcs. 

Jordan (1984) klievcs dias cuitunlly sensitive iastruction U one tool schoob cm 

usc to becorne more e f f i v e  and more rrspaisive to the needs ofa cultuaMy diverse 

stuant popdation (p. 59). The h i c  argument used by those advocaîing cuininlly 

speeific tcaching tecbniqyes for Native stuâcnts is that these chiîdren have cdturaiîy 

unique ways of knowing, leaming, worfang, and communicating as a resuit of th& 

culaapl upb-g, values, and ktiefk ~ ~ k ,  19û4). Teachczs need to rrcognize 

such cultural diffhms as positive elemcnts upon whidi to build agpqxh& educatid 

~ c n c t s .  h fiut, Mi'kmaq and Maüsea people have ken subject to non-Abonginai 

educatioa, whedicr PePdemic, spidu& politicai, ecoMMUc, or a ia i ,  for more thrn fbur 

cenhÿies. Yet dcspitc rcldess prrssme to assmiilritt, Leavitt (1994b, p. 185) rrporrs 

that Aboriginal commUoiifit~ of the M a r h e  @on have auintnmd traditioaalvof 



malcc sense ofwhatthy ntpcnc~~ct* 

Thae is a nccd for schools to wock closely with Aboriginnl parents and elclers to 

M d  upon ths cultaual background, for as Leavitt (1991, p. 267) iapats, traditiod 

native education seems to nly upon ways of knowing, ways of interactihg, and ways of 

usmg Isnguage which an not nomially qloited in focmai schoohg. Teachcrr at afi 

leveb need to becorne fàmilk with the cuitun of theh snidenîs. As die A h k a  St&& 

fi)r Cultural& Respo~t~riw Schook outlines, by shiftmg the focus in the curriculum h m  

teacbulB/ieamjng about c u l W  haitage as swther abject to teachinfleaming tbmigh 

the local culture as a foundation for aü education, it is mtcndd that ail f o m  of 

hiowldgee, ways of knowing and world views bc rrcogeU#L as q d y  valid, adaptable, 

and complcmentary to one another in muhully beneficial ways. Cuhurally-rtsponsive 

educaîors r e c o p h  the full educationai potcntial of each student and pmvide the 

challenges necessary for them to achme th potcatial (1998, p. 2). 

SpRdlcy (1979, p. 12) rrmmds us that we do not have a homogcnwus cuhurr, 

people who iîve in modem, complcx societies pCtUplly liYe by msny diff~litllt cultural 

codes. hbleais sriPc as p p i e  move âom me cultunl saac to lmotha m complex 

socictKs and arc expcctcd to employ Oydincrrnt culmai values. In the wards of Goodlad 

(1990, pp. 67), etbnic mniaity childm rn and oftm savagai betwccll tbc 

h g u a p  d aptations ofthe school and chose ofthe home.'' As Cummins (19%) 
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points out, "In fk tao msny coatats, the message @en b studmts and cornmunitics is 

that sucass m schwl and m wida socicty requires that they abandon m y  identification or 

m o n  with the culture and expcriences thy brought to schwl. Students' fior 

cxpaiences are seen as impedimcats to academic gmwth rathcr than PP the fmdatim 

upon which 8CItdemic development CM k built (p. 12). 

"Studcnts who arc empwetcd by their school expaiemes develop the ability, 

confidence and motivation to succecd academically. They piuticipatc cumpetentiy in 

hmction as a nsuit of having developed a confident culturai identity as welî as 

appropriate shoot-baseci knowkdge and interactionai structures (Climmins, 1986, p. 

23)." "The process of identity negotiation is intetwoven into di ducator-student 

interactions. This process is d y  non-pmblematic whm thm is a culturai, linguistic 

and social clas match ktween educator and studmt but often hi- prob ldc  whea 

thme are mismatches or discontiauitics in culture, language or class. ui these cases, 

eâucators must make special efforts to ensure tttaî sîudents' plia apcricnces and 

identities are afknod Fathet thsn devalucd (CURUI1i1IS9 19%, p. 12)." If studcnts' pior 
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confuse the chiidrea and QCB~C mistance to school (Eowers & FIhBeR, 1990; Jacob & 

Joidaa, 1987; Spider, 1987). The identty of Abonginai students md their abiiity to 

achieve  the^ full potential are dmctly niated. EducritoR csn promote positive idcntity 

among Native saidents and thtir parents by leamhg about and incorparating Abonginal 

traditions and values bughout the entire educational system. Involving parents and 

pmoting positive culturpl idcntity for the entire school community is important since 

"students âom subordinated communities will k empowaed in the school con= to the 

extent that th& parents are cmpowed thtough their interactions with the school 

(CummmS, 19%, p. 150)." 

SeaVs (1993, p. 23) beiievcs the authenticity of indigenous ducationai 

dcve1opmcnt rrsts on visions of conscious and dccp culturai negotiation. Historicaily, and 

in tams of psrticulrr pogrim development, WC began with the whot of schootiag - the 

choice of laaguqt of instnicticm, content, and metaialS. Incrcasingly over the îast 

decade we bnve movcd to the how of lcsrning and teachhg - atîenirig to cultural mdes  

of interaction with the human and non-human world. Now, WC arc reaching for die lcvcls 

of the why of cducation - the culturd values and goals, fuhm pietinrs, evoiving 

identities, and meaning (Stairs, 1993, p. 23). Evea though I be l im two of these 

adv~cemcnts (tk what and the how as d t sc r i i  by Stairs, 1993) are cunentiy king 

advanCod hac on Prince Edward Island, 1 agree with Jdan  (1984) thrt the thcory of 

culturaldiscontinuitynrcdstokaddrrssed nKc~discontinWtyappccmch,as 

descriibylordm, ~eststhrtcui~û~redct,ndurtbinIowabilityatbciackof 

&sire to srifcsed, is o h  the mason that the rhicvanent of childrai f ' s o m e  edmic 
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p u p s  Iigs khind that of thir rnajority-pup peers (19û4, p. 59). Ahhough it could k 

argucû thaî acadcmic achiwement for AborigiaPi youth is pmmtiy miproving, the 

mords are also likeiy to show that miiny Abonginal youth are a<pcriencing problcms of 

féiüiig grades, absenteeism. and a high dropuî nte. Part of the problem, 1 beliew, stems 

h m  die thcoq t h  ''widiout greater cxposurr to the students' cuitine, teachers ieck die 

tools with which to maice sense of much that transpires m the clPwaoom (LaQon-Billings, 

1994, p. 134)." The frustrations arishg h m  conflic& of cultule arc k a s t a h g  to 

acadcmic achievtmcnt. Real l d g  can not takc p b  without muturl respect. 

Beforc conducting this mcrrch 1 couid oniy w e  to what de- miai 

. 0 .  discrimination might &cct one's arpaiences in school. The privilegcs 1 enjoy as a white 

middle-ciass pason have shertetcd me h m  that hiowlcdge. The Royal Commission on 

Abonginai Pcoples heard stories of "regulr cncountcrs with r a c k  racism cxpressed 

not only in inoerpeftonai exchanges but dso thtough the deniol of Abriginai values, 

paspectives end cultincs m the curriculum as weli as îhe Mie of formal education 

instituti011s @CAP, p. 2)." 

As reportai in a 1992 Csnadim Tachers' Fcdention position paper, RacW and 
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aspects the Unbdancc of powa that pcmiitt racism to hmt ( C m 4  1992, p. 12). By 

destroying the environmcnts in which r a c h  tbrives, 1 am confident we wül k pmoting 

academic achievemcnt h u g h  i n d  selfatcan and confidence. The CandiSn 

w d  of mism agsinst Indians must k tom down. Dohg so will requh an extensive and 

intensive effort îhat goes beyond tolemnt racism. The miai image of Indians must k 

rcplaccd with an image of cultural ami human worth, thus enabling Candiaas, 

psychoiogicoUy, to acccpt Indisns as pople of value, es eqiul, md as CO-worlas (Boldt, 

1993, p. 263). 1 klieve we necd to challenge the status quo; it should not continue to k 

a them vs. us style of relationship. First Nations deserve the nght to asser& thanscives as 

an integrai part of tbe Canadian mosaic. As Boldt (1993) explaina, "More than Csnsdian 

money ancl consthtionai guarantas arc iavolved here; the d v d  of Indian cultims is 

wm dcpendeat upon C d a n s  understanding the d u c  of, and showing respect for, 

Mh c u i ~  than upon moaey aud conshtional guaraatees @. 220)." Carrpdo is di 

struggiing to accept Aboriginaî people and racism continues to &kt theù daiiy lives. As 

you and 1 may struggk with acceptance, miuiy Aboriginal youth arc stniggüng fot their 

livts. 

CMimiiis (1986) suggcsts the nlationship betwcen cckms and muionty 

~ tpandbetwd~~~schoo l s sndmmari ty~~mmuni t i~~raquinsc~ .  Tbosecbinges 

must "invoive pasonal redcWoas of the wsy clusnwan teachas intuact with 1& 
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childm and the cornmunifies they s m e  (p. 18)." S t a b  (1993, p. 23) suggcstr the why of 

ducation - the cuiturai values and goals, evohring identities, and d g  - neeàs to be 

invcstigateû in an aüempt to empowcr Native stuâcnts to seek the kst of both worlds. As 

Chief Sitting Bull of the Hunkpapa Band of îht Lakota states: 

Take the b a t  âom both worlds. That is a v y  powem\l mandate. The bed awi 

the Native world is to k a Native person. The kst h m  the white world is the 

education system. Many Natives m o t  hct ion efftctjvtiy any longer without an 

ducation. 

Medicine (1 987, p. 24) 

Cummins (1986, p. 21) remin& us that mino* students arc eitha e m p w d  or 

disabled as a direct rem& of their interactions with educators in schoois. The i n t e r c m  

classroom, according to Arbess (1981. p. 13). is perhrpa the m m  chaîicngbg 

cnvironmcat tk a teacher could work in, since it adds the criticai variabk of culture to 

the concept of indmdualizetion. Few kachers have bsd the opportimity to aàdress mate 

tban the mataipl lwel of native cuitm. Even whac curriculum pays heed to social, 

mgnitive, and Linguistic culture, it is almost always fïOm a mataiil point of view (Leana, 

1991, p. 269). 1 f ~ l  we mua stop f m i a g  on a Supancial rippmrh to culhne. 

Tcachers must know m m  about the backgrounds and culaaes from which k i r  studcnts 

eowrndkprrprrrdtoterhdLeminw;iysthrtmeximiEetheitcbrne#ltodintht 

school, the c o m m e ,  the d o n ,  rad the w d  (Cummh, 1986, p. 1 l7)." "A suious 

eff~f~WIVdprspsriPg~hersto~hhaeultunlly~Eev~m~imarequinsa 
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nthmkmg of the teack -on process (Ladson-BUngs, 1994, p. 131)." Subtk 

changes in the opcration of the tcaching environmat may empower Native students. 

Subtk diffctc~lces in peoples' ways of acting tum out b have profond e f f i  on 

peoples' d o n s  during Ere to fOcc interaction - on feelings and on infhnccs 

of intcnt - especiolly in encounteis betwem people of diffaing etbnic anâ cuituraî 

backgrounds. The idea that implicit, informal culture shapcs peopks' ways of 

acting in tveryday life does not seem to k gcnerally taugbt to teachem. By 

discovering the smail differttlcts in social relations which makc a big diffimncc 

in the interactionai ways chilâren engage the content of the school curriculum, 

practical contributions can be made to the improvtment of minority c h i W s  

school achievemnt and to the hpmement of the quslity of cvcrydsy schooi life 

for such cbildm and theu teachers. Making small changes in evcryday classroom 

participation stnicîaum may k one of the means by which more nilRiRUy 

nspoaUve pahgosy cen k dcveloped. 

Teachcts mua EBce the fàct that impsrtgig the amount of howledge nedeci for 

students to k succcssfid m lie is impossibk. Onfy by teaching students the &lis of 

@lem soiving and coopcRtive learning can we hop to give them Wong lcsining 

toois. Ladam-BiiJings (1994) is hopefbi tbat s c h o ~  and ducams alürt arc coming to 

sec knowledgc as social amsûdca  Shdcsrs ôecome cmpowad by th& sense of 

owaaship m the lacowIdgCICOIIS$UCfionpocess @p. 77-78). As an acivocate of 
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cuitumily relevant tcaching, Ladson-Büiings promotcs the %& of social interactions in 

the cLasziroorn that support the individual in the group contcxt. Studen~~ fœl a part of t& 

coL1ective effort designcd to enwurage academic and culturel exceUc11ce (p. 76)." 

Early in die m h  pmccss, my limitai work as a vohmteer tutor with a few 

Native students had w wondcring ifmy own research wodd correspond with much of 

the litapnirr on the topic of Aborigmel education. A f k  a& "msny joumnls contain 

srticles writtco about the 'âifEcuitits' of teachhg d v e  snidents, o h  nlating these 

difticuhics to native leamhg styles or somc otha inherentiy 'native' variable. The 

'âifficuities' usurlly =fer to a lis! of charactcfistics amibuteci to native shdmts: 

unwîiiingatss to speak up in clsss, a lnck ofeye contact, diffcicnt body language...almost 

always couched in ncgative tams (CoIlicr, 1998, p. SS)." 1 soon came to rrrliP though, 

through my mcarch, as Sanders (1987, p. 82) reports: ''Rcsearchers gcnenlly a g p  that 

the univcRelly poor achievcment rcc0i.d of Amcrican Indian students is dirsaly releted to 

du c u h d  value coaflicts evident in Angio-American classrodms (Oiks, 1985; 

KhickboIm & Strodbccir, 1% Mariio, 1978; Philips, 1983; SmQ, 1973; Wüson & 

Black, 1978; Youngman & Sadongci, 1974)." Rathcr ttuia discoverhg w much about 

w~NativeV8i1~~~docxisthacoaRiacc~Ish~Msi~tswerr~tbiLough 

thisrrscrrchu,to~anycPlaÜoltraditio115,vh,orküefsmi~hveSUNiVedthe 

forictsofassimilatioastworkbereanRince~Island 



Chapter Four 

Mi'- Stones and Anolysis 

Nesileci bigh on a hi11 overiooking the Hillobomugh Rivet, about 24 km Northeast 

of Charlottetown, you WU find the largcst populated reseme of the Abegweit First Nation 

of Prince Edward Island - the Scotchfort Resme. From personal obscivations, 1 note a 

gnot dcal of pnde d i i n g  among Akgweit Band m e m h ,  under the leadership of 

Chicf Francis Jsdis. Having theV fiend and neighbor, F m ,  as tbeir 1& has upîiftui 

the spirit of the people. Holding theu fbt evcr Powwow in 1999 was symbolic of the 

culturai d v a i  I belicve is u n d m y .  Young and old alike are showing pridt in their 

culme. 

Cbief Francis Jadis 

ptoudly hoeting 1. Annuai 

AkgwcÏt First Nation Powwow 

August, 1999 



This rrserve is the place d e d  home to the thne generations of womm whoae 

voiccs will follow. It is O neat and tidy community with only a d popdation but it is 

ploymg an integral rolc in the sprrad of Mi'kmaq culture throughout Central and Eastem 

RiDa EâwZVd Island. Msy Jane Jadis, the oldest female cldm on the ~ C S C N ~  Iigrred to 

k a participant in diis study. She is vecy proud ofher son, Francis. for taking on the 

challenge of king Chicf of the Abcgweit Band. By inteminnmg May Jane's 

ncollections with the Stones of her two daugbters and one of hcr pddaughters, three 

generafions of one rjunilv wiii k examinai. In my opinion, the experiences of these 

Mi'kmaq womcn repment a prime example of how %dian powalessness has b mots m 

Canada's Indian poiicies (Bol& 1993, p. xvii). " 

I wili  introduce aii four women with a kief sketch which provides som 

barckgrounâ to help you, the rcldcr, identify cach of them as 1 bcgin to wcave th& Stones. 
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Because Mary Janc's Mc WB thmatend scvcrai yeam ago, shc d l y  apprechtm having 

someont with ha at aii tmias. Mary Janc is weîi hown for hcr many years of intticatc 

basket making, s e h g  d m t o  dm,  and hani wodc in fields and fonsr~ of ttse Maritimes 

and m Mam. Ar(hritis bas slowed the action of her fect a d  ha han&, but her spirit 

rnnaiiis s t m g  and she is a weîi rrspectcd elder withia the Native community. Mary Jane 

loves piaying Bingo almost as much as shc loves wearing a hat. Rmly is she seen 

without one of her favountt hats adoming ha h d  

Mary Jane obsaving 
Abegwtit Baud Powwow 2000 
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stsaed d i n g  their young f b d y  on Lamox IsIsnâ, whae an Indian h y  Scbool was in 

operation. In 1%8, fcr politid ~ n s ,  the fjaaily moved ta the Swtchfort Rcscrve. 

Even with a veq limited forniil ducation, Mary Jme has p v e n  bcnclfto k very 

capable of handliag many extra rtsponsibüitics sincc her husbead died fi- y- ago. 

Mary J e ' s  cldest daughter, Judy, enjoyed most rspecto of school. She bas fond 

memones of a high school trip to Europe celebrating Rina Edwsrd Ishâ's 1973 

Centennid and she creâits her teenage tcavels to foreign counaits for helping her kcome 

more assertive and adventmus. F m  those unique cxpcricncts she knm the worid 

o f f i  more than could be expaienad on Rmrve. 

Juûy did quit school in Grade Ten, but only a b  an act of verbal discrimination by 

a w h e r  pushed hcr to the limit. That one incident which limitcd her d u d o n  in the 

public schoal rysrcrn brings back strong exnotion to this âay. By cariy in ha teas, Judy 

was abh to identify thaî she neva  wanted to k stcteotypd. She also knew she didn't 

weat to get invohred with drugs and aloohol. That demnhüion cm now be scea in her 

CO mmitmmt to helping youth m h a  home wmmIlllj.ty. 

Iuây soon workd to attain h a  GED and rcceived trainhg in Early Chiidhocd 

Education. She fell in love with a nm-mtive mui who hught Abcgweit Band members 

h o w t o d d i v e .  Judyrrsl izedwhrtsbewr,~upbyfi i l l ingmlovewaha~ 

msa.kdshchicwshelovdhim~iloughtotpLC~nthC~~,e~~tbO~itm~mt 



64 

loshg het Indian statu. Shottly affcr thtir mariege in the 1975, her husbmd joincd the 

Armcd Forces and Judy has üved most of ha d e d  üfc in Western Cannd* Although 

Judy worked at various jobs and volunteaed as a Girl Gui& instnictor, shc prides herseif 

in bcing the lund of mom who wu always there for ha children. 

Onc might be tempteâ O &scribe Juây as "assimilate&"' but she proudty informeci 

me that would k an msuh. She fals she has adapteci well to the many chaUeriges of  

living in the dominent white Society and feels that "biculturaln is the kst way to dcsmbc 

h a  situation as sbe has adspted weiJ to both cultures. In 1999, she feh a stmsg desirc to 

move home to help hm brother, Francis, in his new challenge of king Chiet With the 

support of her husband and two daughters, she has becorne the Abegweit Band's F h c M  

ComptmUer. Hm older daughtcr completcd a D c p  in Native Studies h m  the 

University of Albata, shidymg C m  as part of ber progtam, In 2000, Judy's younger 

daughm also c o m p l d  a Jkgœ in Native Studies, Grom the Univers@ of Lethbridge, 

studyiag Blackfoot as part of h a  program and has joined ber motûer on Rince Edwsrd 

Island to wodc as an assistaat to the Chkf of the Abegwek Band. 

Judy and h a  h u s k d ,  John, 
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Bcing Christim witû a srmig Cadhoîic orientation thmgbut mord ofhm Wb, 

Judy hrs just ken introduccd to traditional w q s  sincc moWsg b r k  home to Rince 

Eâward Island. In a short timc she has become a rrspccted Elda, a Sun Dan- anci ha 

eunCa ha pipe, aii vay important rspectP of Native Spiriaiality* Judy talces h a  rolc as 

Eldm vay scxiously and tries to set a positive exampic for ali amund ha. She is a h 

bdiever in what Eldas c d  "the rippie e f f i  and nmia& us aU, Vhat goes amund, 

cornes arouud!" Looking back on the msny decisions shc w u  forad to m& as a Native 

womea, she fcels she now has a better uiidet~filllding of whst Aborighals, in gcnerai, go 

through. Realipng hcrpcfsonal struggic was not an i s o W  case is, in some ways, a 

relief to Judy. 

U8y lane's youngest daugbta, Baham, is a drivbg fora for the revitaîization of 

Mi'hnnp CUI- on Rmce Edwatd Islsnd. Shc works v a y  brud in speding awarentss 

h u g h  her professional role as Education Diicctor for the Akgweit Band and as a 

mcmkron manyco mmimfil involving culturai issues. Berbsra is a strong, positive rok 

mode1 m hm NItm mmunity and througbout the Maritimes. 

Borbsn's dctennmstion has kai a big nctor in h a  lfi .  Faiing the prsrnar of 

racOm, Barbera left high scbool and hcr home pvmct  to attend Gndt N i i  in British 

Cohnnbia. ~ th tmdyec ir to thcspmehigbscboo lonPBJ,Birbasoon~~  

aîi~rad&ci&dtoquithighschoolagain. TbistimeBiribm'sfitbapmudedhr 
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to switch high schools. S k  rgrscd and her detenngution to gnduitc firom higb school 

was stionger tûan eva. Even missing one acdit ztquircd for Gnde 12 graduation thrnlrs 

to a 4796 mark, at age 20, did not deta ha fiom contiming. Becoîning prrgnant and 

geffing manicd didn't force ha to quit titbcr. The obstacles ovacow in complcting the 

credits neasssry for high s c h d  graâuation, are prime exampies of hei detemiinrh 
. . on. 

Just ten days afta completing the anel semester of work rquind for Grade 12 

graduation, Bartmra gave birbi to hcr âaughter, Amek 

At age 21, Bsrbua becasne the nRt mankr  ofthe Abegweit Band to cornpletc ha 

hi& school &cation. B a r k a  now has four children, ranging in age h m  MUürsk, age 3 

to Amelin, age 18. Dcciding to Mer her education ycars later, she aiso kcame the 

band's first University graduate w h n  she complcted her Bachelor of Edwaticm &om the 

University of New Brunswick. 
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Edwad Ishd.  Viewing the îack of Abonginai teachcrs in du province as a matter of 

gmt conccrn, Barbara evm pleaded with the local school bomî to devclop a p i t i o n  if 

thst w u  the only way she was gomg to get in, but tbe rc~uest was not 8pptovcd By 

moving to Nova Scotia, Barbara was able to o W  a full time teaching position for thet 

ytors, befm ntuming to wodc for het home commun@ U p n  her rrtum to Rince 

Eclward Island a part-time teachiag job became avaiiable for Bsrbsra. but she decideci her 

new mk as Education Director of the Abegmit Band taok piiotity, at Ieast for the timc 

king. 

B a h ' s  eldest deughter, Ameiia, is a viôrant 18 year old mothcr of two. Ameh 

quit school in Giade Ten, but hm since eamed her GED. Shc is a single m m  who has 

taken her fkt  year of coiiege in Cornputa Applications for Business. With her sccond 

baby only a few month old, she p h  on ping back to college m 2001 to k«mK a 

pamnedic. Amek ha grown up fteling a vay close tie with h a  Oramm, Mary Jane. As 

told by Leok Osma in An k g l e  F d h e r  For Ameiicr h m  Silpor KUlr. Y m g  H m  in 

Actt'on (MW), Arne& at agc 1 1, q m t d y  d c e d  her own safkty to save ha 

g~ndrnothct h m  kmg stabbcd. Gctttig m h n t  of the intnider's scissors ttsulted in 

extensive injuries to Amelia, including 26 stab wounds aad collapskg 1- but shc 

managedtosmbaGrrimm'slifk AmeliaisdctammedtoL#P~onasamipr 

focus in ha lin. She wants to mise ha chilârcn in a multicuiaaal scüing, not on a 



Ameh (age 1 1) and ha Garmm (1993) 
B r k  Togetber a f k  tac Aasck 



The interconneCtedLIess of riU f w  of these four Mc stories does not foUow a 

sûaight and aanow padL A lincar style of hcadings and caîcgorits does not d l y  Nit this 

unique web of i r i fodon,  so I have organ.id their Me storics amund ceneal dianes 

which 1 found murring in the data Thir stories are anaiyd,  not oniy t hug& the 

weiWip pocess itseif. but also by relatiag insights gaineci firom previous litershuc and 

h m  iny peftoaPl ohatioas.  In an aücmpt to let you ûuiy "heu" these N a h  voices, 

the words in bdd priit an thtir stones as told to me and 1 have olso used capital 1- 

within the dialuguc to show psrtiCUIIViy STRONG emphasis placed on words during the 

interview p~)cess. Quotation msrks arc used ody for referencing the m h  of oîhers. 

These üfe histories, speaaing aisnost eight decades have yielded nummus 

s ~ t i c s  of expiences with the dominant society, but aiso deep contrasCs in the ways 

these women lamcd to cope with the rraüty of th& situation. In my opinion, the 

chailaigcs tbis hmily ficed in the proass of Lifélong lesniUi$ providc iasight inio cbe 

power we, m the cdu&on systcm, hold 



"What the native child generaily Qds in school is a culaually-incongruent 

situation which places h i d e r  in culture shock since the school dirrrtcas the assumptions 

and expcctptions underlying everyday life tbat. for the most piia, me not even consciously 

held. These are exputions as to how people interact with each otha and about pefsonal 

M o m  and digPity (Arbess, 1981, p. 4)." For the four women in this shidy, contact wah 

a f o d  style of education systcm IeA an indelible mark on th& mernories - much of it 

negaîive. 

May Jme lost her mother when she w u  five and hd ta üve with diffcreat 

extended famity members during her youth. Oh my g d n r r ,  1 Lad a L a d  the!  Even 

though she had iess than two y- ofschooüng on the Lennox Island Rtscrve she proudly 

recalis her lessons: 1 krm oniy Cathecum,.Cathecbm onîy..J know Catôecirm pretty 

good! Wer a y a r  imrniag! M a y  Jane remains a sûong Catholic to this day but h a  

formal schooling is net a tiw she wishes to rememkr. Johi S w k  kuid me and k 

Itamed my mother too, I go- He w u  strict di those y a n  aga. I doigt mi t  to 

bü about John Sukl Mary Jane was eaga for an eâucaîion; as a tcenaga she was 

willing to üavel to Nova Scotia in orda to anead midential school. WK! 1 w o d  go to 

s h d  8t Shibeoaadic. Yeh! I w u t  to ga 8w8y uyway! My attpbter, WC wemt to 

Shuk d tk school L a h ,  werkrded. Tm m u y  lridr ii tkm 1 ai% get b!" 

~togctraaducation,MaryJ~l~attcn&ûschoolmTnno.  MmyJancrccrills: 
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Ttacber riid, WLy arc yoi so hm? Yoa ...y oo...going OR aisteem. Yom dodt ha 

ANYTsING! 1 mid, N'yeai, 1 han. 1 nmr rit doni and go to scbod. 1 w u  rirtam 

oa Janiary 26" and o i t  womri, 1 star nitL k t ,  rhe tiid, You ru9 p r rehool 

ioymorc. YOU~SiXTEEN y a n  dd! Whcn nspordmg to the rcsearcher's comment 

about having a tough thne gctting an education, the elder replies, in a lamenthg tone, 

Nobody lwking d'ter me, thit9r wby! Only anehk Gr#t-gmndmoüer. But they 

an't h m  me. 1 Lad no kamimg! Mary Jane's personai stniggie for a formal education 

had ended but the rminy iifé sliills she lesnied in ha Abriginai home cornmunitics serveci 

hcr weM in the yesn to corne. 

The d u c a t i d  story of Mary Jane's eldest daughtcr, Judy, is are of a yomg girl 

who thought school was a great place to go, even if it was rcgimcnîal in nature. It was 

intemting. You Law you kirnul a bt of tbinp It was new b me. Judy's 

introduction to schooîing began on the sûeets of Charlottetown. She rsulls hcr positive 

cxperiences as a 6 year old walking dl those sireap right acmss mm. 1 remembtr a kt 

of non-Natives, women tspc&Uy, I'd k walking, just toddbg damg and tLcy'd gnb 

my band and t a k  me armas tbe strrct, 1 wm new to the city a d  nrlly diddt k w  

lotofnies.  I p n r i p o n 8 m e m a o d y o a  j . d w ~ u d i o t h a t w a a a  b k  

cilhm diflretcnœ for me. Eveqtbbg tkrr waa rmüy rrgliaentd i l k a a e  we weit  

to C1tLoüc S e L o d  1 reatember it wm m ü y  hbresting for me. WC bad book to 

Itin to pht;  thit wm i n t e d g  1 (Loagbt I enjoyd It, n e  wcre kirnhg 

somtth@. 



school wbich wen Wnirlly the oppositce Shc nnt etmded school on the Rmmc on 

Lennox Island: 1 only rtmemkr a fm îima 1 w e i t  It wm a sa y himg! I Liràiy 

spokc and 1 e ~ u l d i ~ t  understaad wby 1 itvcr ipolu I tLink 1 w u  very lutnt rt tbat 

tirne. M.yk I coildnyt spmk EngW-pro imbiy.,the only thhg 1 cai tbink of...wLy 

I diddt rpak to tk tcieber. Miyk 1 didn't uadentiid h i i .  1 w u d t  tbere very 

ohn.  1 don't know why bot like my mom rid, we tnvelkd a kt and 1 tmvdkd nia 

theai, so I wouià kbda misa out om r k t  of sehoai, 

A g c n d o n  later, Barbara's daughter, Amelip also cxptrienced a tough timc 

with ha introduction to the domiaant white socicty at a very young agc. She mnemkR 

going on die high schooi bus to &y-. 1 aseà to get on the bas evtry morning witb 

my coiuii. 1 rememkr failhg mkep on the bus on the wry borne and 1 remcmkr 

gettimg taseà. TLey never miIy t d  me to hirt m ~ i t  was jms&..yom hm, 

you're ody io Mg. 1 rememkr ccyimg r lot a d  I diân't like gohg thm i t  au. I t  wm 

just b u n e  of whit happend to me. 



watckd for; s k  b id 8 Temper! We were m d y  rand; we h e w  tht! Everybdy 

woold try ta k rab good thme dry8 and wdd go oaMde. She'd I t t  as go ombide m 

the phypoaid i kt tôoic days. Wrhe bat  kt tamper, she'd bite Nit  rtnp and jat 

whip il on the dmk. king a UItlc &l and jut k m g  ro dinid, yom how, if yoi even 

movt, bat MD, 1 enjoyd my work beuuc you dMiY get i i to horbk Uyou did w b t  

yoa wem W. 

Jadis childtca rit home on Lcnnox lsîand (cpîy 1Ws)  
Standing (fimm lefi): Francis, Pcta, J d y  

Sitting (âom le&): Bahma, Tamny 



Barbara aad Iudy with their cousins, Brucie and Bobby, 
bcforc lcaviag b o x  Island to üve in Scotchfort (1968) 

Retention playcd a major role in discoursging Judy h m  continuhg h a  

education. WLei we movaâ froni Lenoex hhnd, 1 sboald hvc beei gohg iito Grade 

EigLt but in pubk schd, they pit  me imck to Grade Sis! I w u  getting older ro tôat 

mlly botlied me. 1 w u  O# and m a t  of  my ciammates wem yoanger au 1 w i a  I 

w u  dm- 15 by the lime 1 made it to Grade eight! 1 m e m k r  tbe Siiter w m d t  

goiig to idvrimce me bCQuse s k  waoted me 10 stny k b i i d  another yar.  SLe riid 

tL.t 1 w a d t  rady.  S b  kt me go, b a s e  sbe ~ b k d  me W I...ifyom doi't pus, if1 

dodt rdv.110t yom in Gruk 8, wiû yoi corne back ii the h U F  I said, YNa, kause I 

doigt w u t  to k km! And 1 h o w  it'r a wutc of my thne and yoar tirne!" S k  

adviiecdp.udletugotobighrhod IWORKEDEAlUDtbatyearjantto 

p m e  that Ltht Y was OK fbt me to k tkrc. h my brotkr Pttw rriys, wlenever 
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they mike yo i  sby kcL or romethhg...yoi krc your hterest! Kt hternpri 

wtuythimg; yoa kw y o u  fi itaL and iU (Lat! 

A f k  misshg a lot of time in Grade ûne, Barbara w a d t  so forbrmic. When the 

family movcd to a Rtserve whae Native cbildren attcndtd publie schooi, Barbara tecalls: 

Wt moveâ rp hem in '68. 1 ahoaîd have beei in Gmde 2, b i t  my pmb d#i9t pi t  

me in schooi. FimdRy thcy toià me 1 shoald k in schd 1 wmn't ap to îbt gmde 

kvel so thty put me ii Grade 1 r i d  1 stjil...they couldi% get w b do the lasou 1 

COddi't do i ~ y f i h g  1 güftr, SO tbq khd~. th i t  b p t  00 for 8 COU@ of yt8rii n ~ d  1 

par they bk&d me as baviig 8 krriiiig diribiîity and t h q  put me in thh s p h l  

ckrc- 

Just a littlc ovcr a decade ago, in the Mc 198OVs, Amelia had difficuities being 

accepted m the primiry g d e s  as weU She recaiis, Wki 1 wm gohg to ekme~bry 

schooi, 1 rememkr goug b achool with NUNS. Oh yib, rU the prinrry grades wem 

jast aiothtr k d  espericiœ. My tcrcherr fmm Gridc 1 to 4 were sWcLmliy, 

r d y  strict and it jast wmdt witb Natives L#o at al4 it w u  rrHL rl of a 1 icci it, 1 

mi Rca h h a p ~ ~ ,  b Ornt of my tcli~btm Wk 8 rikt to 8m0ht rhdt i t  8id We 

were md. ULr, n e  woddi't prompt k r  rt rll! 1 dodt have very foid wmorki 

fiom Grade 1 to Gmde I 1 dodt oL, my primary t a c k i r ,  q ~ ~ i p r  me. S k  

m î î y  W ~ S  too tom*! O i e  tmelier I ' i  iarrd of to ab d.g! 

Ii tbe a* grades, L just kimd mot to (.Or k c t  1 biida lcrned mot to n y  

uytbmg. Itrcimdmetknntfkwyan. L i k e , w e ~ w k m w e w m l o l d t o u d  

t h i t w u k  E v ~ w h ~ I w m t d d ~ ~ I w o r l d i ' t r i y a K L ~ ~ ~ r ~ i  
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few kW gemg bit niü i mkr or tkir un hgcd rt or mmetiiac theh poiy bil 

Idiida pkked 8t i üttk or-.I ras s a r d  to blk. The on$ othet Native rtudeit ii my 

cbrr di the m y  thmagh got 8 lot of dkipiine, bit  for rome m a o m ,  he wrr mer 

discipliad in f m t  of the chir  at ail  1 rememkr the teaehet woild only tike r fm 

shdenîs out of the roam. Most of the dideab rhe9d dirripliae right in fmnt of 

eveybody lilrc we'd a l  rcc what r k  woeld do, hit k wm aiwayr trkcii out of the 

room so 1 don9t b o n  ifrnytbing evtt bipptned to him or Le w.r jut srt oat in the 

balhviy. But 1 r a s  -rd! 1 w u  sard not to stiy stî& %en stuàcnts' languagc, 

culture and eXpenence arc ignoreci or excluded in classmom intetsctions, saidcn~s an 

immediately starhg h m  a disadvantagc. Students' silence and non-participation under 

these conditions have ûequently ken intnprrted as iack of academic ability or effort, and 

tcachers' interactions with stuâcnîs have m f l d  a pattern of low expedatiom which 

b m e  ~Kfulfilling (CuanmmS, 19%, p. 2)." 

Th strategics chilâren mate ta wpe Lmdcr such circumstzulces affect not oniy 

theu d d c  achicvcment but aiso their self estctm and selfconfidtnct. As Cinnmins 

(19%) reminds us, the interactions h t  occin ktween tcacbers and studclits in the 

clp9sioom can "k cmpowaing or disempowering for botâ teachem and saidents. Tbc 

ways in which student-tacher idcntitics arc aegotiated in clssioom anci school 

interactions play a major rok m detcnninmg studcnts' otic11tation to seif and dKir 

orientation to a d d c  effort (Cummins, 1996, pp. iii-iv)." As teachcrs, 1 fwl we must 

rrPluctbcp~~of~~lfpofessi~~~mdbOwmmrbofsnudbaityngiirrweerh 

nprrssnttomdividwlstudaigmdtopaierilts. Itappe~sthispositionofpowad 



auth* is amplifiai whcn min* cultincs afc prit of dK studait body. 

Stop for a moment and b a g k  an "apple  fa^ the tachci' ornament dispiaying the 

message: 2 TERCH d 2 TOUCH WYES 4 EXER! Jw a mament of &IfCfi~n on the 

power of tbat tiny mathematical style sûûcment makcs one nrlizc one's e@ences with 

the f o d  education process can bave a lasting e f f i  whether 2's positive or negative. 

Teachcts can maice a positive diffhence by âelivering quality ducsticmal expcricnces for 

d of the studcnts we bave the oppommity to reach. And wen though the nqpthe 

cxtmne is also possible, it =mains a given that people who tesch, do in some way touch 

us and therefore, do indeed remrin a part of us, possibiy foma. We arc not just 

individuais, we arc th p d u c t  of many interactions. Whea the interactions experiend 

by Barbara, ludy and Amclia were negstive, they wnc discmpowcibd to the point of 

giving up on the system. As teachtzs, I kiieve we must constantiy k vigilaat of the 

powec our w d  and our actions possess in transfoming yomg mincis. 

"No one crn deny thpt the Systcmatic d*rtntcton of cuitmi paüems, beliefa and 

sociai and normative systems and sinrauw to -ch, fa ova a cm-, Indiaais were 

subjedcd by tbe CsiiPdisn govenimcnt hs had a devastahg impact on Indian cuîturits 

(Bol& 1993, p. 169)." "For more thsn one hundred ycrn, the Mian Act segregated and 
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coastiadion and the Indian Act) h m  the world extemal to kir ttsc~es. Some rrguc 

tbt this e n f d  isolation s h e k d  I n k  ficm being overwhtimed by the 

accultuntmg forces of Canadlla society. While this notion has sane mait, a much more 

persussive anaiysis is ttuib Canada's policy of isolatmg Indisns deait their culhacs a 

cripphg blow (Bol& 1993, p. 17 l)." 

"Successive govemments have trieci - sometixnes intentioaaUy, sometimes in 

ignorance - to absorb Abriginai people into Cansdiiui socicty, thus climinrting thcm as 

distinct pcoplcs. Poiicies putsuad o v a  the decades have undenninecl - and almoa erascâ 

- Abonginai cultures and identities. This is assimilation. It is a denial of the principles of 

peace, hanaony and justice for which this countty stands - and it has failed (RCAP, 19%, 

p. Y&" As you Listen ta dKsC Mi'kmq voices, you wiU discover ceality as Boldt describes 

it, They wac taugbt to devalue theV traditionai spmtuaiity, vdues, and noms. Their 

commuaities experiencd punitive legai pmhi'bitions Pgaiast traditional spiriturl 

cxprrssions, cenmonies and other culnual practices. One corlsequencc of this policy of 

individuai assiniilatiion and collective cuitutal cepression was that a number of t r a d i t i d  

cuiturai pactices disapperrrd fot want of ttansmission ta new generations, &us crePsmg 

cultutal voids (eoldt, 1993, p. 168)." Each ofthese women, as they iivd th& ha, 

e ~ e n c b d  the c f f i  of 8n)wing up in a type ofcultural void *ch denid them the 

abüity to practice îheir traditionai fonns of spinhislity. 11 bas cmiy only keaugh theu 

psimbl'seIfaeterininationthattbeirculainwaspasscdQwn. MayJanemdFtauk 



uadngiound (Ross, 1996, p. 228)." 

As Ameiia put it: ûur tnditki didi't rab rnlvc - it aiPm t l e i  

wrvivd. It ralty stirigka; it w u  k t  for sa many ymm We w t m ' t  evea r k w d  

to pmetice it i t  di. Tk ody Native f c r b i n ~  tbat 1 kirid wm fmm my mm. Jut 

hW, the k t  fit or s u  y a n  mayk. Bsrtwra mdb, A bt of thup wem tabn 

away froa u We weren't i b k  to conduct ail the ceremonka a i d  mrything Ulrc 

tbik the Wiita  yme, the dmmming, the Powwows, anyüiig like tbt w u  dopped. 

Micmac culhrc bad to k r t p r w d  for fcrr of m p h b  fmm the Indbi agent My 

parents did mot dam eilk iboot caltPril triditiom with as. Tbe fint mhrioiarkr 

took iway di those tbhg. Tbey took away the s i c d  objects. Tbey waited you to 

k Chrgthn, th, t b y  didi't w ~ t  yoa to pmctict your oni ciltmm. Evei aima, my 

gindfather, Modr  htkt waa Tom Snake, ehh. The prkrt dodt îike tbat ume r i d  

k ehiagt î t  to htem So #ers's 8 wbok genention, my mont's genemtlon, tb8t 

didn't have u y  of ais cultore and it w u  bard to raiostate it  ph. It9s.0K to b r n  

thm iOW. A bt O f  thhg8 W t m  h h  iW8y, b 8 kt of mditku; % a 

rtiiliiicd b i t  Y a m e  in dMtemmt foraa 1 m a e m k r  wben 1 WN yaug, a y  pueab 

ahrryr offtrimg water b the hrth Intom we iY Lad 8 driik if we mrt out in tk 

blueôerry nddr or o i t  I. the woodr or romewkrc. 1 rhnyr rememkr =hg t b t  1 

was sprprised fht tnditkn WM rall them u d  it'r e o h g  k c k  to tk imt 
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1 ahraya uked Ihd  and MOI why, bat aey Iliid THEY (ridira Afhirs) doa't wait 

as ta  Whentver romeow woald corne to vidt that w u  moi Aboriginal, 1 mmemkr 

we Lad 8 wd-stove and if M o n  would see t k m  comhg, rhe'd bkc everytbhg i i d  

hide il! 1 comldn't klkvc It! I'd aak why rmd sôe'd rry 1 dodt w r i t  them C w+ wbat 

we're dimg. Sbe usai 10 bide mrything in the owi. 1 .hrays mmemkr Mom 

bidbg aU oar fd And m a  the meûkinm, we Lad tkm, but 1 didm't gmw up 

bowing these thhp werc mdkines. Dad w r U  am tLrough, uch one of os, k hn 

itgacy kbind! When be dWd w t  mlizcd jiist ericüy wbit  he kft bthind. 

"AssUnilatioa poücies failcd because AborigiiiPI people have the secret of cultural 

suvivaî. Thcy have an enduring sense of thnaselves as peoples with a unique hcritage 

and the zighr ta cultural continuity @CAP? 1996, p. x)." 

"Ine consistent aLi pc~asivc deniorption of vktdiy evcrythmg Aboriginal over 

the course of mrmy generatiom &as created an aiamhg numkr of b m h  c o r n m ~ t s  

where traditionai virtues have ken nodod to the point thet power and fept an in the 

Qmr's sert (Ross, 19%, p. 2ûû)." Barbara rrcalls: Tkre wu a bt of nla mt OB m. 

Yom h8d to get peraiisiion to krvc tk Resewes, you had to hvc thh Wtk ticket fma 

tôt Indian Agent in oràer to Juve the R#m thit 's bon w e l  monitad we wem! 

ïhd rhvaya saici k wimtd to wntbw more ia achool b i t  k Lad to stop gohg d e r  

Gnde Tci b a s e  if he didi't Be woiild have ban tahacb;url amd kat bis *tris 

rad kcii f o d  to move off the Rueme. In tk tQn imm lm to W, i lym wem 

abb b r p p r t  youwllyoi wcrc tinrwliicd u d  tdd to bave tk h w e  u d  

iopport yomnelt My fbtkr wn ro drdd of tbat k dkdi't r u t  ma to bw LL abtua 



thlit be dida't coatiaae. 

As the Akgweit Mcw (1993) rangds us, T h e  Micmacs were virOuPUy 

prisoners in a province which was aboriginaily theirs! Not ody was the2 rclatioaship to 

the iand c d &  opportunitics for dcvt1oping meaDingfbi relationships with the white 

population was almost n o n 4 s m t .  In effect, they were cut off h m  the of 

Canadian society. The ladian Act of 1876 renderd the Micmacs powakss ecodcaily 

and politiaUy (BkcIntyre, 1993, p. 16). The lndian Act dictateâ thrt if an indian wanttd 

to lave the rrsave for any reuson, if hc wankd to build a house or cuitivate a picce of 

land, he tint had to ask the agent who might take montbs tcporting to aud receivhg a 

rq ly  h m  ûtîawa. The only alternative was enfianchisement - the exchange of Indian 

status for the statu of CanadiSn citizen* ' ~ c h i s e m e n t  is the pocess by which an 

lndisn givts up bodi the benents and bucdens of the Indian Act. The m f b c W  indian 

is obligotcd to dispose of any interest in rcservc hds which hc mny bave and to case 

active participation in the rrserve community. In short, ~ c b i s e m ~ ~ ~ t  mesns that an 

In& isexpectdtosurrmdcrhisspeciallcgal statw as anhIndisnsndjoin thecpaodim 

community at large (Cmahg & Mickenberg. 1972)." 
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attitudes can dcstmya leamingcitmoapbae, but one mut k owm tbat m n m m  suWe 

fomis of expression and varyîng dcgrees of sawitivity ploy key roles in die &cation 

pn. ~he s~hodiag ~ t t l c t s  J ~ ~ S  chil- ll~lfortunateb 

discriminstoy prscticcs which m n c t  or later, led to cach anc of them quittïng school. 

Recalling m incident one of k sons arpaitllced at public school, Mary Jarw expluas 

what her son told her: 

"Tbat boy aUcd w a squw! Ob, 1 Late tbat! 19m mot i womut* Tbe 

nest day he went to schod yih. 1 thhk it w a  Grade 8. He saià he alkd me . g i m .  

I bit him 'tii he h d  bkck qe. T k n  he linished s&wL V m  not going to whœl 

anymore!' Le mid. Et Lit the guy. Be didn't go to wbwl anpore. If there's mny 

boobk tbey stop go to r h d  rad dodt w i i t  to go to achooL Oiiy oie went to schd 

r kt 

Barbsn saw haî happcn in othcr M e s  as well. I fooid t b t  r kt of the 

p m m î ~  m e r  went mp agrimat the tacher. They wooîàn't go to tbe tacher and blr 

about a sitmtion, a q ' d  /a& kt it kt LUtc Mom said, t h y  kmp thtir kids home 

b u s e  t k y  couldi't hudk dalimg rrlth an aithodty Qpre. It w u  jmt aars froi  

W t n a i l  iehooi, the rime with tk aras and the prkdi, ud otkr (Liyr lidrc hck 

of d'rfldmœ. 

Judy didn't h d  sch001 #sy, but she did enjoy the oppoctunity to leam so many 

new m. She rccaiis going to public school: We uaeà to get o i  the bu .id becam 

mait of the chüdm wem' t  d m d  akc iom-Aborhbrl, they were i h i y r  bebg 

~d tkrr W88 8 bt of pr0bkUW W the =bOd b8& mmt ik r  r h r 8 ~  
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protedimg tkm, you Iraow...that it didi't matter how yoi drnwd, y o i  how, it 

mitttreâ tbt yor wem g o i y  to rcLaoL But in high scboo& Judy ncalls: The= wm 

oily two Abodghib in my hm rhooi. That wm a time w k m  a lot of ay chnmatea 

didiPt b o w  i kt aboit Aborigiaik My ehmrtes, my f i a h  wem goai to me! 

They toak are of me; tLey btlped me. Like t k  OOCI 1 went on tk bus with and CV# 

the boyr tbat were in my char w m  r#Uy g d  to me; tky k l p d  w i bt! And 

wea the bacben! 

Five years yoimger in age, Barbare's mernories m ' t  so positive. We d to 

bave r kt  of probkms on the acbool bas. A bt of aom-Nativu diddt wrnt Q rit witb 

M or there would k i ûght break out and t k i  wdd have to w d k  home. 1 meam tLt 

bapptnal S û û û û  mich. Thrt'r why we have out own bussimg todry; it wm v e y  

dMkrit! 0i one occasiou, m w t b h g  brd been stokn fmm one of the 0 t h  studenb. 

OUR b u  wrr the ONLY one tbit got starchal. It was mlly dcyidhg! And in high 

school things didn't gct any kttcr. 1 corldi't pet the hdp 1 a d e d  over tkrc 1 hicdl 

1 Mcd to gtt the Ldp, yoa b o w  I I  miascd r i  urigmment or diàn't i n d a r i a d  tk 

msignmeot or-ttacht~11 jast kbd of bruhcd me off-they woi#i't...YL, you IPow...I 

wmdt worth tkir c i i e  of &y! It was hd! Tk Eigbh t a c k t  ap the- rk wm 

r d y  bard! And a bt of rhdeab woddn't tdk C os. They b d  of .Ycntcd as, 1 

doigt bon. Tky worlddt tdk..I diddt oIrc gohg fa rrhooi. I Lad b prrL m y d  

m r y  m o r i i y  ta go b achooIml batcd il! Coildn't a b i d  Y! 1 trWd ta .ULC frioidr 

and t h q  jast didi't wamt (o Lave mothimg bs do with yom. Or tkg'd makt rntids 

rrftL you in tk chmtoom, bat mMdc aC c lu i imai ,  tky w d d t  bllr to y- Aid 
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DOW 1 rab  it w u  me king Native tLt  mi& tbat d H i i  

Topghiiig it out is how Barbara rrcPUs ha yecirs in high school. Evem my 

arcwing teaehet.a miiy tima 1 Mcd to get her to hdp me im Home Er. and i k ' d  

jp5t teil me very qukUy or yo i  bon ,  it koW üke she did.'t...l w u  a bother. And 

tb t  would bapptn TOO mmy tima! And I'd end i p  mot gobg to r h d ;  I'd misa i 

coupBe diys and tien my Dad woikl eneoumge me to go back. I'd try, try again, b i t  

it w u  the rrme thhg hippeiing a1I over *in. At t h  eid af it, it waa jut tao 

mieh! AM my otàer frknd~ - U r t a W  off with 7 of u goiig to Higb Scbaol- by 

Novemkr, 1 guesa it wm, eveyone ebe h d  qait! Sa tLat w u  bard bol Tbey all qoit 

school i d  it wm hard going on yoi r  own. But 1 hid some good frstnàs. M . y k  

about a baidful of thta thit they got me through the iest coapk of moath8. Bat 1 

quit ~ h d !  1 told h d ,  1 a n 9 t  go back! A i d  he wouldn9t kt it dom; k jast 

woildi't kt me gbe ip! A friead of mine from Rodry Poiit was gohg to a dlncrcnt 

bîgb school ro 1 told lhd 1 waited a tnnder. Dad bid a hird tîme getting me ii 

tbere; but h d l y  Le got me in then. 

Quiaing is one option, but in this Ppnicular Native fâmdy, a kqr plsya in theu 

WC, their Fsbia, was insQNmentai in encoumghg th- cspccially the youngest, Barka, 

to fhhcr her education. The cultural discontinuity qproach as dcscrr'bad ôy Jordui 

(1984) suggests tht culture conflics mther than low dm or the k k  of desin to 

succoed, is o h  the rrs~on ttut the achievement of childrtn âoai somc ethnic groups iags 

behiid tbat of thch majonty-gmup peen @. 59). "By the time childm eom to school 

t b y h B r c r h a d y l ~ d v a y c o m p I ~ ~ ~ i s p a o f b & g ~ ~ ~ ~ o i i o t h ù o w n  
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cuiture. This means îhat m dority schooiing we arc dcaling wiîh a siîuation invohRng 

two cultures -the culture of the schml and the culture of tht chiid When the two art not 

compiitibk, the school nil9 to tach and the child nuls to lam (Jordan, 1984, p. 61)." 

Reseamh on culture and lemming kgins with the assmption tbat c h i l h  are not 

ucm~vessels" whcatbyenterthe &cational sysmn. Tbey have aiready iaacmaüzed 

standards of cornrnunkati011, interaction, langmge use, and khavior h m  their home 

environments (Saville-Tmh, 1978). Leaming h m  and working with thch parents afta 

school hours was a vcry important part of tbe J d i s  âmüy's i n f d  cducation. 

Frank Jadis 
Skiîied Artisan at w d  



As Barka  remembas ber upbriugiug: 1 ahmyr icci my parents worûi~g on 

maethimg. Tby were eiaer w b g  bultcb di tLe tirne or tmp ND or ue 

bandkr, or r lot ofdiiFemot tLing~.p&kimg mayibwtm, coacçtirg mdid ia ,  

.. mything. We were ahaya picking meet~mm, going chm digimg...dwiys bad 

sometbing to do. Mom could mrkc rny Mid of tmaket from th- big Lampera to 

right tiay Uttk faocy baskets. Mom aad h d  are sa oppoda in t e m ~  of ediatioo, 

bi t  Mom ir so smrrt in mmy otkr wrys. Tbit'r the way it w u !  

Miiy Janc w u  a woman determincd to get an &cation, but the rrspoase wm 

negativc. Now, when askd to nflect on h a  feelings about yomgstcm dmpping out of 

schaol these dap, Mary Jane replia, Weü,...I don't how...kt t k m  go i i p r y A  

doa't, 1 dodt tell them go to xhool. One woaders how much of that sentiment is felt 

today by othcr Native p m t s  and gmdpirnits. 

When Judy was aücncüng school it was Wre dw: W h t m  yodm in u Aborigîd 

commaiity, hoamodc w m ' t  a priority! You wmt to =Lod iII &y, yoi  corne Lam 

and yoa tiocr wok, dià dbhes, atm yoa were oit..&! T k  structure wmdt 

& bMb w t m ' t  8 prkIi@. Wt h d  it COU@  km W t  W t m  

.p. Mom and Dd, we h y r  made krlrcb md wt dways made trrp rhlC, bktcr 

b i p ~ U a w e d L 1 ( L i t b ~ r w e w e ~ t b p r c k o L  O u b o d P j m t w c i t h t k  



corner! Y&, we tbm them ii the wnet! And n e  pickaî t k m  k e k  ap in tk 

moriiog when we weot imck to schwL Tkrr wm no sich th@. W e  dkh't kmow 

what homework was! But you hair wbat...tbe tachem never, tlcy n m r  stmd 

Lommorlr. We'd c o w  in rad cipecialiy on Lenoos W i d  they n m r  upectd as b 

have it dont and never f o d  m. 

'Xaowing M e  about theu studeats' backgrom4 tcachcrs are uruble to maice 

connections bctwecn the kind of reiatiombip with students thst motivates hem to 

s u d  Alkit unwillingiy, such teschers contribute to acadeniic pmb1ems for maay 

students because thcy iack the kind of knowlcdge anci experience h t  would enable thcm 

to bntcr scrve student needs (Lipka & Mo& 1998. p. 92)." 

To NaSive people, ideatity, @de, and a positive self image am one and the same 

thing. Thcy are crucial to achimmept in school and in all aspects of life (Dawson, 1988, 

p.49). "Emy childm am pro& ifmy childm have identity, ifmy chiidrcn know who 

they an and ifthey are proud to k who thy are, thy'll be able to encornter anything m 

iik, 1 t h k t h i s  is what câucaticm meaas (Native Motbcr's quote noaiNew Bnmswick 

Dept of Education Tmchet's Hmdbook, Perky, 1997)." hdy was &le to cope with xmst 

ofthe chaknges ha in elunenîary school. 1 d#iY han what prtjidice 

waa, 1 didi9tJ rnr bmyLt up, 1 w u  acœpW. Peopk took art of me ud 1 
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8W8y froii me. F M &  - WS WLO yOi L i ~ g  i m ~ i d  A d  yOi 

bow,.yodre iccepteà or yor'rt mot, r igk  It wasn't untii GRde Tm thrt Judy stmtcd 

a feel alienated in school. Wki 1 Lad fiikù Grade Ta, 1 mit back in the bü. A kt 

of diismatm Lad gme on and them w u  / m i t  i fm ofas kit k b i i d  I mmemkt 

teUing Moa i i d  h d :  1 w u  18 im Ortokr r i d  IY p to schd 'al I wm 18. 1 d i d i t  

bave the idththe to go on. 1 wra getting dlrrd b a c  1 bad spent di thme ycim h 

SCbd iad 1 ~(lll  h d  8 b i g  Wiy t0 Ip y& 1 t b k  ~ k i  1 wtmt t0 SChd With t h t  

type of mentiiity, 1 tbought OK; 19d pretty weU sade up my mind th& wi r  wbit I 

wrr going to d a  An incidrt h a p p m d  and mddenly, it waa just iike romcoie Lad 

slapped me acorr the face. The Engî&h tacher jwt m a i ,  YWiü yoi  guys k 

qoitt; yori'n acting Ukt r banch of WILD INDUNS!" 

And 1 rcmtmkr thit botâtred w SO mwh u d  mayk b e a u  of the fmme 

of mind tbat 1 was ie...gtttiig oider and thîmgs iik tbat. But af&r thit 1 jast felt mot 

w t b m d  It wm Uly jast Law a n  1 face somebody tve y d8y w k n  romCone bhes 

out i t  yo i  for no mmom. It WOU k difkmt, 1 par, mryk, if1 was tk ome thi t  

w u  disruptbg chio, a e i  ma* 1 coild iodenbid tht, yah-miyk s h t  did have 

tLt right to n y  t b i t  Bi t  it mUy botberrd me but at that tiae too b my üfé, 1 Lad 

r l rady made i p  my pLd (Lat 1 was 18 aad 1 diddt müy wint to k in r c h d  

Wki it tund my eighteentb birtbday, 1 didi't p k c k  1 Liew 1 had speit 12 

y a m  h SChd md I'd rtid h8vt 8 fc1yd)- ~ d t d  i d -t'S w b t  



For the vast majority of Indian studeats, fm fiom king an oppominity, ducation 

is a criticai fïiter indeed, fltcdng out hop and sclfestrcm (Hampton in Battiste & 

Barman, p. 7). "Achievement m school is highly reîatcd to self con ccpt.... Without self 

est#m, without hoph studcnts âave no reason to try. To mry studcnt in evay culiure, 

seKrespect is essentid to succcss and a good üfe (Gilüland, 1986)." Thst fceüng of low 

seKworth piagued Judy's We for y- to corne. As shc rrcalls getting hcr GED, 1 had 

Uat atühde again b u c  1 b e w  I WM gohg to hfl! Even when she was aacptkg 

h a  GED d a t e  she watinucd to question rraliiy. "Are yoii SURE yom bave the 

rigbt pemnF When 1 mard 1 p.swd, my scllkoafMence wm regaiid. It was not 

uatil Judy startd 1-g aU ove  again as she worked with young childm and began to 

fel more cornfortable with the basics of reading comprehension. 

Barbara points out that it's not just the aüituâe of the studcnt but aiso thrt of the 

insthîion tbat affècts one's acPdcmic achicvcment, Yeah, 1 nvitchd higb whonb. I 

comldm9t get tk k l p  1 i d c d  o v u  tlirrc My unt ôay im my new sclooî, I b d  ta 

reportt@tkomcc,tabllrnitLtkpFimeipaL T k n n t t b i m g L r t d d ~ ~ i r , ~ ~  

~ & y m w m t Q p 6 0 d d . ~ a r o r i p l c o f i ~ o i t b r  IPid,'%,umdpI 
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gradmate!* JEEZ, W'r hia A-E rQbt off tk bat He w u  sethg me i p  to f a  

1 wm detenuinad to h p  goimg. As Climmias (1996) s~iag, "human relaticmships are ri 

the heart of schooling. The intetactions that take phcc bctwcen stuàents and tcachers and 

ammg shdenb are more centrai to studcnt su- than any method fa tcachmg Literary, 

or science or math. Men powaful relatioir9hips cirr cstabiished betweea tcachcfs rad 

students, dKse relationships fisquentiy can traascend the economic and saciai 

dbadvantagcs thaî afaict conmunitics (Cummllis, 1996, p. l)." S m  to feel accepted 

as an quai  in her new school, Baben klieves the cuitwal mix rmPdc a diffcrrnre: I 

thhk ~ h t ~  it W8S 8 hm 8 C b l  8id t k m  W88 vukty of fD@t t k m  b thtm 

w.a dUkrent riee and ttachen mre OK with th& Tky didi't s i i y k  me out m 

kiyl the on@ miiorifl tkre i i d  tht made 8 big ditlcrciœ! 1 enjoytd ft! 1 bad i 

bt of good memorkr tkrr 

Amch rdmia, I Lad stifkoiddence; t h e  jrst came a time w k n  1 w i r  bord. 

It  atatted rr#L skipping orne c h  rllcr Iunch and tkn  mot goiig at ail and tbn 

taking off, rigbt off tk bas. We9d k gohg to a c b d  o i  the bas, bat we wouldi't go 

to c h i r  1 fomd myrclb bord. I tLLk atm wm onîy o n  chrc and one tacber (Lit 

got me staying i. c h  The ribject didi't math6 it wm the teackr. 1 a i Y  

Mime imyat or evcm tk books, it wm jort mydf.  1 wantcd bar thin@ to do! 1 

bow COLI didi't bave I R ~ T  tî~i.0 a dt~, bit  I ww kddig for ktirr oioe 

îo do! 



Curcicuhnn too can mnte a big Mèrena- The teaching thit appcaied tht most to 

these Native stuclents wu active in mure. Barbara found sumething that d y  interestad 

her: It wm Art that kept me going; I'd kt jmt to go to Art chrr! Aid 1 b e w  1 found 

soiethhg 1 müy eijoytd. I eided i p  b b g  H o w  Ec thcm .gii u d  it was 

difllerrat! 

Judy rememh: 1 on@ h d  advincd one subjtct and ait wm Hame Ec. and 

that w u  sometbiy ebc toa 1 thoight U.t WM mUy amadmg k c i a c  I kve to c d  

80d when yoa rom f m  an Aboriginal I.mMy, a i t ' s  aii you do ù cook! We r(ways 

had the b u i i  yor luow, potatar, vege!abïe8, and mat, bat I mmemkt goiy to 

thoegbt tbb w u  jmt imldig, tâit just iatrigued ma And the rcwiig prt  1 enjoyed 

&DO, beause w t  didi't do ait. 

Somc of AwWs fmdest memorics ofhcr ycsff in school rcvohre mund sports. 

Sports! Sports! 1 pdcipatd ii a bt of sports. 1 wm h socar, 1 wn h brscbrll, 

prctty mich e v e ~ i q  tky offed. At the end of Grrdc EîghI 1 pt AtLktc of the 

Ycu Award! I got .II kinàs of certifkaar a d  atbL hi wkm n e  wei t  oat to 

mm& It w i r  sporû! 1 mdîy emjoyed sports! 1-k Grde N k  IJ~, but oIrc 1 dd, 

4 got bord d t h  eveytli.l! Evci rporb! 1 didi9t partkipate ii my ii hi# rekol 

spo- 



The fiusüations expaienced by ail four ofthese Mi'laiiiq women mry rrflect one 

of the fincüngs of the Royal Commission of A h i g M  Psoples (1996) which statcs: 

"Most Aboriginal snidents attend schools where th= h no special effart to makc thcm or 

bu &milies fecl part of th lifk of the schooi. Thme is a gap ktwecn the culture of the 

home and that ofthe school (p. 6)." 

Amelia admits: My qaitting wrr oie thiag h t  waa apechîly hard ou my 

mont. 1 w.s the tint one bo quit out of dl my f inds  and tôt only one to qok I dodt 

thiik tkre wm any otber p p k  ait 1 sbrtd off witb ii G m k  One or amund hem 

t h t  quit other Uu the ody other Native in my chm. It was jart me! Eveybody 

staycd in school and that w u  bard on w d n g  my fends, you how, iccomplbhiog 

it amd getting t&rougL Li@ s c b d  With my Mom, it wir  Lard for kt kcim 

tveyone quit on k r  ro it w u  sort of aimilar b a wiy. Y wm Lard on botb of M. We 

bth got LLmugb it 

BarbsRtaLcs~gsnedu~0~1.~aySetio~~~andsoshcsdmitp,Myo~lddr 

are bivimg difficalt thae N rohml and it'r 8 rtniggk EVERY dry! SperLiqg about 

herownteenag~1~ddingwithmanyoftbcsame issucs she fsced, Barbaraadmits hcr 

grrritcst fftr: Tk chikircm are l u r i h g  r bt rboit omr cuitmm u d  it Mp t k m  da1 

with i lot, bat Ws diP mot q for them. Ali smmwr we w e c  di oi tk Powwow 

t d  id wkm (ky get k c k  hto w b î ,  what's i m u d  c k r n - h p  and rlcoLdbm, 
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riciam, p p k  makimg fun of Indhn p p k  and I'm sa dmid tkg'm gohg Q =y, 

No, Mom, 1 doi'î m i t  ta k r i  Indbi u d  (Lcy womld wdk away fma it. Y s  

TOUGH worid! Bsrbara knows the pmsurc they arc unda h m  theu pan, and h m  

socicty in g m d  because she expaietlced drem fidiand. 1 tbought th- thougbîs tao 

when 1 w i i  i you y idilt, kauc 1 b d  to dcrl wità so mich mcbm ii relooi, 1 

diddt want to kt aayoue b o n  1 was fmm tk Rescm. They coildi't pick it up 

from my ~ m e  bcaaae it WU mot r d y  a Native nime. WLai 1 was a yom y rd& 1 

dkl EVERYTHING 1 could NOT to b k  Native. I cirîed my bdr, I eut it, 1 didi't 

w a r  ANYTHING Na*, no jcwelkry and 1 becaw ro smog r Ci tbok  I just bkd 

to fight it, bot it DIDNT WORK! (Laigb) 

Barbiin was thm a prime exampb of thaî " gentration of ch.ilb.cn who arc vùtuai 

strangers to the Native culnucn as S e  dtscn i  Aborigirisi people a f k y e r n  of 

assimilationist edudon (in Bettistt & Barman, 1995, p. 149). Barbara crn now Iiugh 

about tbat thne of ha We; t0d.y she is vay p u â  of who she is rmd what ha culcun 

fephsc~~ts. Hcr aduca t i d  cxperiarces at the University of New Brunswick made a big 

Merencc m ha lité. In ha k twenties, At had recehed just Uttk tu te  of tuccliigr 

duriiig meetings in Wcskm Canada, but at U.NB.'o Micmac-Malisat InstiAite, truc 

respect for ha own eulhirr wac rr-bom. We wem in am emvirommemt wbrc ne  Ld a 

Native Wkr, w t  bd di N a t h  shkib, u d  it wm put! 1 wm liiüîy abk ta 
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krrn more about my cilhm 1 startaà to f d  pmid of w k  I wm! Up to atm, each 

t i i e  y00 Mcd to apreir wbo you wtm.yoa king a Miemcic...it was likc yom Lad to 

d d  with rielrm, m you Md8 hid it and woilài't express w k  yoa were. Fiirüy we 

wtrc h 8 cbroom and you muid b d g  in Native euhure rad it w u  OKo It wrr 

acceptnbk, flirlly, d e r  m m u y  ycim We krrned everythhg fiom the hngaagt C 

wdkims. Wc plryed Wdtes, krned mmk, dance, Nitive atoriu, HK kgemds, 

rnqtbing a.amrytbîmg...tbm w i r  nothimg kR ont We lameal r kt about oor 

history, petrogiypbs, lpibob and Y wm very intemtjng. We dià 8 kt of stoyteüi~g. 

Each one of or wm fmm dWemnt mgbus and Iareù diffhnt storicr, oir on1  

bistory, Hat w u  gmt. We diàdt m b  n e  hrd m macb h eommon witb amer 

cornmunith aII ovet the Maritimes, t!w Athmtic Pmvimces. 

Rina E d w d  Isiand shouid offa its nsideats opporQmities to explore and leara 

about Mi'kmaq cuiture. It should aot k nccessary for Aborigiasl pcople to travel out of 

province to leam about thcir cuiture. 'Ih Island govemmcnt aud Che University of- 

Edwad I s h d  should follow the philosophy ofthe Micmac-Maliscct h t h t e  and hirr 

people to esse the transition of Aboriginal studeats onto hi* educaticm, both at the high 

school and the post-scconby levcl. 



"An important h t o r  in the cognitive developmait of a chiid is die Wéstyk and 

culam of the home; parents' vaiues are transiatcd through their vims on achievement, 

acaddc expechtions, and career goals (Henry & Peppcr, 1990, p. 87)." The home anâ 

commUnay environmat -nt additionai chalicngcs to Native studmts. WonderSig 

whaî f-rs within the home and community academic achicvement, Amelia 

responds: M . y k  dkipliae...mayk rome of the prmb don't push i t  rO. TLey jast 

kt thdr MI go. Yom luow, yodm okl eioogh iow, just adce yoar owm deciaion. 

&am rroond k m  it's likc 1% I gatm, you how-wkn yod= lû, yoe a n  go on 

welhre. That'r anotkr tbing -jar* beause thit'r tkre and tLey k o w  it'r atm, 1 

a u  go on wekre, I'm gobg to dmp out of schooL.I'm going to do WB, I'm ping to 

do ait. Pm goiag to rtiy home or tbty a n  mii get a bouse wbem thcy're 18, w 

iuybe it's jmt kthg  go of them too amy! Mort of t k m  u e d t  m d y  to pidiate rt 

age 18 aayway. It's too eaq H g  on meme! 1 dodt w i i t  my kida to bave it tht 

e q .  Thty i r e  goiy to hm (kg arc Mi'k~mq, l(O.k, dl tk way growî~g rp, YI 

jast thit  1 doi't thhk we'm gohg to üvt on iamc Aiywkre ck bat om the 

rwervc...it's my orri penod  view. 1 w m t  my c W m  to Ike i i d  go to rehoob 

miruîwithcuhmru. 



Indimi îime coiild be rnotber trctor. Like it's for rd! It's kià bck!  We 

didn't L.vc a c b e k  we Uved by the nia. And I grneas that rodd k oie mson why 1 

~8Si ' t  h SChd b d f t k  m.\. It COdd k 8 S n d  f8dOt, bat i 0 t  8 Vcr)r big 

oie! 1 gmw up arormd h! WLen anyone mentkm it, it's jut i onnd  for me! 1 wiü 

be awake at amml hoam We don't work wi8h tbc clock. We work OR oar ona tirne. 

Judy rccak We didi't have anythiig at home. WC didn't Lm doring bœb 

l k e  tbey have fodry. Them wudt  dhgs k that. Yom bon ,  we dkln't bave a kt 

of ppr or pcib  or rnything. 1 didi't Lave the rrroirccr in my commriity or cm 

r car to go to r iibrary. Libmria weren't i n t r a d o d  to me as r phce yoa a n  go and 

gtt 0 t h  miterhl or re80urces. 

Barbin fcels the d t y  ofrrsnve life had an impact aa Native studcnts qyitfing 

schod: Weil, when 1 wrr gmwing rp, 8 kt of...tbey didi't have.Ae nni rhre  rt 

borne, tbe fanily rtriictarc, Ulr, moat pmts were...iike a kt of ikohoîism, lot of 

stode~ts Lad to bke mm of tkir younget L#r Pover(y too,.tiey didn't have nice 

tLiiga to w a r  or propet lowh or the dght *ter chtha. Uyoa went to r h o d  Ulrc 

ait, thty'd mkr Li of yor. It wm ro bard, mot Living nke am! OPr fam/l/g 

coukidt affod il! On a kt of rrrcrva, the mong ilill doem't nItw d o m  to the 

p p k ,  bat 8 bt of podovt am bippcibg in the A-dt k i d  m m .  

Negaîivt or pitive, one's school eqdenccs, ut pssed cm thmgh the 

sociaüzation piocess. For xnost Aborigmaipiarenîs and o k  sibhgs, those apericnces 

wae o h  ncgative. Tbe mj*omative piumtP miyhrve bouble relating to 

wimtevcr was king Ewgbs. espceiilly at high schooL Judy tcmcmh: 1 tüiL U t  wm 
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the enwarrgenmt we didi't geti LUrc you how,  tLe pit OB tbt k e L y o a ' r e  dohg 

r good job! Nowrdiyi you rac cLWrem Lave sîkbn i i d  tbat to e~cowage tbem and 

rctudiy 1 h d  (Lat's müy gooà becam rt Rast thty get soie khd of  negiitkn. 

Yom how, ait, bey, they art dohg a good job and t h t  encooiya them. Sa IWc 

And mort of my commu~ity...kcrprc we got on the bu, we went to dcbod, 

they jast rmamed that we sbyed ia cbm u d  n e  wem do iy  wcll Nobody mr 

qadoncd how we werc dotmg; they m e r  .rkd to hep. We n c m  h8d ait or jmt 

n e  nwer b e w  tbit we codd u k  for H. In Gnde Ten, 1 w u  a b œ t  18. 1 rememkr 

tryhg to r h d y  bard and witb the grades idvriciig mort, it got dMicrlt Tbem w i i  

rome thi ip I eoaidi't eomp~heid 1 Lad iobody i t  Lome-Ihd coiid help me mp 

untü 1 startCd Ligh rebool brt Le didi't undentand the Aîgebm part and Maiir 

staricd aid k diddt rndemfand @bit. It f m t e d  Ihd. Be coild help me ap to a 

p o h L i p  i d I I  mcbtd mayk high rhmi, but aher that k d#i9t iudenbid I 

d b ' t  have i htor and mayise that was w b t  my b&st proMcun was - to bave 

mwbody. Wki yoa're h i n  Akr ig i id  comminity, bomework wmdt i priority! 

Many students wouid not have a parent with strong oducational bacirprounâ. 

As defimi in th Assembiy of Fgst Naîicms' Trodtion mdEdLwlion, Wucation 

is Me-long and holistic, a d  is the vehick for tmmmttq v .  

Our isngusgcs, Our social, 

cultural, anû traditional vahies to our children.'' Judy's stniggîe with g a g  m e d u d m  

npnscrirp tbis lialong j o q  vcxy weU She redis her job traini~g as a teachcr aî& a 

the carly elcmeidiry and ariy childhd levek YTLl œuw baght me a bt (ht I 
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pmbblg mirwd owt when 1 waa g1Pnllg up 1 coald finaüy andemtaid tk patknr, 

wby thcy dld th- By bavimg tk opporbaity ta no* wW the youmger Iridr, thme, 

fou, and fhn y a r  O&, I remembed what 1 Lad ihviys m d y  wantd growhg up - 
the belp to eojoy m d i y  tbe staryboolrr amd thiags, beause a r t  wm somtthîmg we 

hckeâ OR the Rcrcrvc, iib Lave bedtime stories, ...the mding part w i i  mking. 

Books and piehrcr, jmt to do tLhg iike ait wm rometbing! 1 miinaber kirnina 

u 1 was pbyhg with and tcieLing tôue bldr. 1 wm grawi up and thb wm an 

epcrrknct for me -in, krrnimg ail of Chia, t v e i  witb the lit& bidr The cbiidm 

woncd togerkr and it MI g d  b u a e  the c i ü d m  got to soctlizc mam. Tbt 

ms mmetbing we jart did in h m i b ,  eb, bmt mot in the cdook 

Judy nally uderstood as one of hcr own àaughters stnided with pmnunciation 

and compreh~ll~ion. I hm the fmstntion 1 bad gone thmrgb; 1 wcit throigh tk 

same &hg. 1 remtaber tham w i r  ont teacher who m0y w i i  iîwrys ringling Let 

out and she hated to m d  - jut to open the book rWd ery beawe she diài't m i t  to 

raid. My ghb, 1 rapportcd &cm ail the way thmugb. W k m  my drts both 

gmdtnated 8t 17, il bmmght k c k  tbe mtmorkr of when 1 w.r 18 ii G d e  T c l  

But n e  worktd hrd! I tMnk 1 krned jmt as mach as t k y  dia 

Evcn though generations rpeit, ah of tbesc womcn have atpcrieaceâ and conthe 

to enjoy a transiait üfestye. ORcn tiws th transiart nature was ofnecessity, but 

& d o m  to move rcflects a traditionai lifcstyle for diis fiimüy. In the üves ofthese 

wowndiismiCpmt~ofüviagdyetrwtbffchillcagctoarndcmic 

schicvenmt ForMiyJmcdhacbilQea,~wuamiaaof~ity:Y~we 



99 

tmvela kt; WC have C work! As Bsrban rash, Wt i h y i  went everywkm with 

them. She dldi't ükc h v h g  ns ôeUid. The e f f i  cm schooiing btconit cvicht as 

Judy rcmemb: Orr tmiîy tiivtIIsd a bt in tk fa of tk yar. In Augmt n e  wem 

in Maine pkkhg bloekrrkr, ro wbei n e  am k c k  it wm dmdy Septtmkr. 

S e h d  hid h d y  3brted and Ur, u soon u weY go to d o o l  for i fm wcdo, 

potato pickbg  wonld corne and wt'd migntt again to M e .  Then we would corne 

kck to the lshnd and it was dWerent tima of the yur. We woakl tmvtî Y b  fmm 

PEI and we were h CMottetowi, we'd go to Maine and them cow k c k  It waa 

jut b... we were very transitnt people or at lcuroar haüy w i a  

AWough not ahivays for work, this üfestyle rrmrins. Barbsra and hcr fàmiiy 

continue to travel on what is caiid the Powwow td and she ha kcn working to 

kcep the tics of lrinship strwg. Peopk tboaght 1 was v e y  n w n k d  beause 1 wm 

doing a lot of hivelling bat 1 waa devekphg tbit kiaship rritL botb rides of the 

family. F d o m  to travel was also a &or in Ameüa's education. Yom woulài't rac 

someome my age t r b g  off for the wcclcid, bat, heb, 1 wm dohg it! At o very young 

age, Ameh had the âaeQm and the seIf'konfidencc to tmel done to otba tcsclyes in 

the Marithes. Attcnding s c h d  rcguhriy was not as important as visiting fncnds and 

nmily. Arbas(1981,p.2)rcmiin&us,"Ibechildk~~~~~mtomtcnst~arplo~ 

and Qcpaicncc the worid din*ly without p e m d  interfczc~lce. Ahhough the parent is 

dw8ystkrrfoithechil~itisthechiMwhotypicaUyinitipteS~0ll~widibic~ 

The chiid moves within a large web of kinship ami wili have close nlatioarhips wirh 

m s ~ y  kin and houscholds fit bcyond the nimrw focus of the n u c k  Eimüy.'' 



Evcn with the extra challenges thit king Natm and living on Rcserve entailecl, 

acadtmic achievement o h  restai on the diffcmce a siiigle teacher cai make in the 

classroorn shtion. As Cummins reminda us, "The interactions bctween educaîors and 

students ahways entaii a piocess of aegotiating identities. The ways ia which studcnt- 

teacher identities are negotiated in clsssroom and school intetactions play a major rok in 

daamming students' orientation to self and their orientation to d c  effort 

(Cummhs, 1996, p. iv)." 

Amdia is quick to admit 1 tbiik tki+ w i r  ody oie c h o  and one tacher that 

mm augût mym..g0t me stayiag b cùri. Yab, Le's the only tucher thit muld L#p 

me in e h  I'd evea corne k c L l ü r c  if1 went to s c h l  in the moriiig, I'd bang 00.1 

di momiug but I'd go brck for bii c h  and tki I'd bkt off wt iWaym Ifsomwne 

weit to kok i t  my records, thty'd icc s k  went to her Eaglish c h  di Gmde Ten 

y a r  and tbat's about it! The mbjtct dldist matte; it was tâe tacher. Evea my 

Science cbm, when I wir  t h e  1 w u  likc 90's. 1 was jast b o d  ovenU witb 

mrytbiig; 1 jirt got bord  eaüy! 1 adt Mime anyoie or mi t&e books, it was 

just mydC 1 wbh I womld have h d  more discipllie to stay in sclod, bat my m o i  

wiai't livimg krc at tk tiw. S k  waa in Nova Sco(h and 1 wro nia G m m ,  

so....Wd, rk did c L w  me to iekol, kt, yoa ïmow, 1 imr g@ crqht! 1 mk 

IdVri~ofit,ktIrrrPg,rr(i4r~hIwodL.~rwaitian. 
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''Tettching success U tid to a teacher's abiity to devise a cuuiculum that is wne 

unders~anding Pwl ability to communiate with and motivate students on the basis of that 

uadcrstanding cm k most critical to student lcaming (Lipka & Mohatt, 1998, p. 92).n 

Leavitt's (1994b) observations about the relationsbip betwecn f o d  and infimnai 

leaming and the cmative poasibilitits of "mixeci ways" plpces idcntity at the are of 

Abriginai CO~~CCLIIS. Studcnts will mqmnd positiveiy if the mamial suits theu leamhg 

styk and is c u h d y  relevant. 

Situations do arise from culairal misunderstandiags, classroom eqxctaîions mat 

don't suit Native leaming styles, a an emphyis on sembgly imlevant d c u î u m .  Judy 

d i s :  My b w  probkm w n  to pmiounce wordr kauc botb of my pmob 

spoke I i d i i i  MD we diàdt bave the opportaiity to h m  EngiisL at home. 1 ucd to 

bugh btcauae Mom and D.d h a y s  ipke Aborigin&.Mi910uq and whem I'm 

trying to reaemkr Frcicb, 1 world hugh beause things woaid m m  oit in Indian. 

It wr i  Ml'huq mot FmwL 1 thought it wm foaiy, but a kt of ppk, tkgY hagb 

at yom, bat tky were bugbimg for the -mg rami. It fi9rtrrtd the teachem 

k a u e  tky thoufit ne werc dahg il o i  purpolc "N@c mcssagcs can k ovat or 

seifis sfnrmsd and adcnQd through their interactions with feachem, thy ae more Iiktly 

to ap@y dhunscivts ta redcmic effm anâ participate aictnrciy m mstniction (Cmiimms. 

19%, p. 2)? 



Judy continues: I w i i  OK when 1 mit to r e h d  and 1 thoaght it waa so 

intemting...bat the mding aspet of il, I Lad diffkulty. m a t  thy rrd to do wm 

we'd have ta sfand h f m t  of the c h  and nad the ehapten and 1 mr Itrvays 

sad. 1 didi't ükt tbat! T k  comprcbension 1 Lad probkm rrW and m tht was 

my biggest f w .  

1 pmvd 1 coiiâ do it in Grade N'me and so 1 advincd to Gnde Ttn. 1 

worlrcd b r d  sa then 1 got sort of hzy in Grade Ten! MiU and Science got mily 

bard with the convenion to Mt& at L a t  timn M thry dià w u  drilkd and drilkd 

thme convenions, converskir. 1 rememkr my s h â y  habits were poor, jwt king a 

teenager. Aid BOOKS! I coulà nad the words, but my eomprrkisiom wm Ukc - 
whi t  did art rctuil ly mean? It got to i point w h m  the t u c k r  w u  standing there 

and the words were eoming oot, but notbing - O& it w u  ULc HERE WE CO 

AGAIN! 

Bat &en whem 1 got to Grade Te* 1 had to repccit Grdc Tem. 1 only had 

advancd oie rrbjtct and that wm Home Ec; 1 failcd i U  my rubjccb and I 

rcwnbet it's the comprebeuion. 1 ihnyr lookd rt it as, why rtudy it ifyou hm 

y o i  wem i e ~ t  g h g  t~ tit~r,  id t ~ a t  ~m at attitpii1~ bt of my tik~b 

had-p i  hm, why botk t  gohg to acboo& caam we'i* rhv  @mg to k hem OB 

the Raime. 1 mmember byiig to mdy himi aad nitL tk gnda rdvrmeiag more, 

it got dimcait. T k m  wm m m  tLiigs 1 rod i ' t  compreheid. 1 rcnnemk 1 m a  h 

G r d e  Tem, nriitiig enmi md 1 kokâ rt &esc qmestiom8 u d  1 wrr SO dirippointed 

karraverg(L~Iihdicd-~rcwmmotOlYEq#tkir~ebbudIrrid, 
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YOEBHEHF Ihcr*,IwmnYIpiilt.pur,IbcnitudmIjidputmy~ar 

on the test, d&à it, and then hnd it ovete 1 rouîd pkture Lia  t k m  ii c b  and I 

COU h a r  him, bit..ytt I didi't, 1 weoildi't rememkr eiough. 

1 didi't bave the initiative to go OR 1 wi r  getthg tirrd k a a w  1 had spc i t  

these yan in r r h d  aad 1 sa0 Lad 8 bq w8y to go yet. 1 jut coaldi't imdemtamd 

wby.ahy did tby wa i t  to kmow thb? ThIr w u  not interestimg! 1 WM trying to 

comprrlicid It so hd and 1 tbhk tbat wm my biicrt  probitm. 1 WM stm- so 

bard 1 didi9t have the courage to wea pat wp my b u d  and iik for ht ip  1 diddt fœl 

Mce 1 w a i t d  to k tk ooly one in the whok c h  thit codddt compmheod; 1 jut 

bedr now, Judy realiPs -y o h  Aboriginal people bon dit bnmt of mial 

. . .  discnmuistion as wcU. At thc time, Iudy considCrcd the teacher's nmiiilrs a vay pc~onel 



succeed in cognitive& demanding tiislrs and d v i t i e s  is the conftxtual support that is 

activaid in the leamer (motivation, p c k  knowledge, etc) and embedded in the 

instruction (Cummins, 1996, p. 72). It is casy to see how one's pasonal attitude tomds 

life s o m d m s  gcts in the way of schooiing as weii. G h g  up too msiiy is what 

Baham's bughter Ameiia regrets. 

Amelia rreslls: Obhb, in higb scbool, I found mplîboreà. As m o i  ir 1 went 

to higb school, 1 found myself bored. 1 WM kamimg more im Grade E@Lt t h u  whei 

1 went to high whooL 1 wrr just bond ovemil witb wemythiag; 1 jmt got hiad 

müy! 1 an't bîame anyoic or cvci the books, it w u  just myselt 1 wantaî ktter 

tbi ip to do! I w r i  holàmg f o r J  diddt bave ktter tbingn do do, but 1 was loolQg 

for bttccr thing to do! 1 rcpct Y! 1 m d y  mgmt it! 1 wisb 1 would have Lad more 

discipline to stay in schooL 1 m a n  my GED b jirt u gooà, bat it's net good eioagh. 

1 W h  1 hid n y  M L  scbool diphma. 1 rtill wiih 1 wodà have stayd im d m A  For 

Amelia, an abundance of selfconfidence and a case of simationai k â o m  gave her the 

oppoiamity to do as she plead.  1 didi't m o t  to be in schd!  1 mitd to k out 

dohg otkr thiag! 1 thiik 1 h e w  1 cou# do it. I'm a kt did6emt fmm mrybdy 

ebc, 1 hm 1 c01lki do it! So, yoa hm, hey, 1 dodt h v e  ta k k d  han it dl! 

At age iÛtci, 1 h d  i o  ida! 1 joat d#dt wmt to k h seLod! Cod, mitcd C k 

out in nàgbt witb my Incada and 1 w a i t d  ta k im tam. I wm jimphg o i  tk k i t  

every weekend gohg b otkr  rrrcirrr 1 wm a i g b t  i p  in bqr 1 wm jmt too bmsy 

rritL eveqdnimg e k t o o  b u y  behg a teeupr. 1 had tbat f i d o m  with my w m  

iotuoud Academicschmementoftennilstot&~stigeintbemiadsof 
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teenagem. With such a high âqrœ of physicai â#dom possibk in samc Abriginai 

hm@ situations, the school systcm fxcs quite a chillaige entichg Native y o d  to 

attend. 

"WC arc taugbt diat evayone cornes with th& own gifts. It is the job of tcachers 

to find those g*. To help children gmw. AU the gifb are srrrd (Ross, 1996, p. 54). 

Wishing she codd reverse the drojmut trend for 011 the Reservc, Ameh explains 

her feelings on dmpping out of school: It m a b  me sick to the stomach! Beau= 1 did 

it and il wm r big mhbke! 1 meu 1 wiih I corld te l  a t m ,  bat 1 bon, LUy it's mot 

gohg to get throagà. They qait for 8 mason and they'm stubborn .id tky're 

hrdhmdd and tbey're mot goimg to kt rayone teU them d ü f ' !  1 tmy! 1 MI in of 

tôem to atay in r h d ;  it'r worth il! R d ï y  wortô it! 1 fml md for them, mUy sid, 

for d o n  the rmd, 1 b o w  tky are going to regret it! Tbey might mot admit it, k t  

tbey WW regret it! Wonderin8 what might wodr, Awüa feels: Iftûey b d  r teacher for 

every iobject a id  8 tcrekr who waa gohg to, yoa b o n ,  get d o m  to EAR'I'E udth 

h m ,  yoa9d rfia have to have a m l r r k  ta kccp tbem rll thert. Cornpudm mayk; 

tht  accm to utch weryboày'r q e  rmud km. The mirack whrh Abmiginai 

snidents need miy k fouid in the philosophy behhd "culhinlly relevant tesbing'' as 

q l s i ned  by Ladson-Bihgs (1994). "C- NI- mhMg O pe6eogy thit 
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ref-ts to impart knowledge, skilb, and attituûes @. 17)." By meeting studcnts where 

they are, bah intellcctdy and hctionaiiy, cultiirPlly relevant teachhg helps than to be 

where they necd to k to participaît Miy aud rncminBAiUy in the coastniction of 

knowleâge (Ladson-Biilings, 1994, p. 96). 

Using ha cxperiences as a classroom kacher in Nova Scotia, Bdmds recipc for 

what workeâ for her hcludes: r mUy m h e à  atmoiphere, Native content, stories, 

Natiw art, gaest rpeakcrs, Music and tilking d m k  Ladsoa-Billings reminds us that 

culturdy rekvant teaching fostas the h d s  of social interactions m the cLssroom that 

support the individuai in the group context. Students fd a pair of the collective effort 

designed to encourage acadcmic and cultural excellence. Self-woah and self-concept is 

pmmoted in a very basic way, by acknowledging the individuai's worthiness to k a part 

of a supportive and lovbg p u p  (1994, p. 76). By adaptiag traditionai tegching mcthods 

such as eXpenential leamhg, observation, intergenerational teaching, and activating the 

imsgiPistion h u g h  storytclling, teachers may be able to provide powerful aducatioaai 

e>tPenences fa ail students, but especially for Abonginai studeats. As Coliia suggests, 

we n d  to break dom the powa smtcturc... sit in circlcs, more p u p  wodc, avoid lethg 

a few students dominate, kcome awm of hidden bi=...nd in dohg so, "contri'buk to 

a more cornforcable leaming environment fot native wts (1998, p. 57)." 

Ev~iisaNPtivetcach~ther~eIf,Bsibanhdahsrdtimg~gNPtive~ 

on k sidc 1 was tMr nnt Nstive tacher and at that tïme fkJr w m  ro iwd to 

Li* Nadvea h tkre m b e i i  tacher d u  or yoa how,  p p k  tht am claihg 

mp, or maethimg, but il wm r tatlc bit d a  rorpriw for thcm tht I w u  tkir bwkr. 
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1 w u  Native, but it rtül took a üttîe wbUc for them b tmt me. Tk pucW, it wrr 

Lard to hUr to them. TLy didi't &art the system, They wem mot very sire of 

IR o i r  culhre a kt of oar wrys arc mot spdrcn. Ys more Iike q r e m i o u  

TLere's no verbal demands. The f i ra t  t b 4  ir yoa have to a p h r t  tkir i.dcrat. 

Wkmcr we did an actMty we'd rbrt tb t  acthrity and work witb i frrr studenb at 

r tirne. Some wonld get oscd to it and tben fha l y  the othtr stidenb woald rbrt 

getting interesW. I t  wrs üke tliq Lad to ...tky werc hcûing in, 1 eus yoa woald 

say tb y hck ~~ifidtnmo Each oie Lad a iearniig styk."dolmit. Like some coi# 

go right into something and mdut it, but somebody ebc womld bave to watch amd 

check it o i t  fm ôefom he'd hy. Tbat'r Low 19d notice with t k m  -ai! thingis we 

did-that's how it ihvaya workad o i t  Tk otier fkw h the kckgroumd woild rit and 

watch ta set how thb rctMty w u  dome. Once tbey seen it, tbty fcal OK with it u d  

tbey'd try il, b i t  Y yor put t dght la  fmmt of them and told Uem to do il, thy 

woaidn't do it. 1 tâhk wbat happcns was they have k a  in the rhool sysfern so big, 

ücy f a  8t romethimg, and b t c i d  of rbklng m g  fiilcd rph, or pimg throigh 

the frutmtion of früing in troit of evtyone, they'd mther mot do it. SPirs (in 

Battiste, 1985) d d s  us ofth conchuions kachers o h  mnkc* For mstiince, it is o h  

concludcd that Native sadcnrr do mt hiow a psiticth topic whcn thry can not varbpüzc 

the knowledgc, th Native students me not mvolvcd in tbeir fcsming whn thy rcjcct 

arly~rtancwsbill,athiitthynfoatdunnhlt16lamasLill~~hil 

iit~limmPyWWsteps~"In~aaoapatic~Nativ~s(udeotmiyk~~~~hiag 
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the poa~s until she féels nody for a ptoncient 6rst tty or a d worM application sMes 

(p. 141)." 

Barbara redis: We Lad to test them seprritcly or i i diffmnt wiy...titbet 

orilly or we Lad to shortta the ques8ions d o m  It'r jus! they bcrr the materiil, b i t  

wheu t b q  bok at r sheet and they seen aU these qiestkna, t k y  jmt coukln't fam. 1 

notiad that, but they hrd r kt of güb! In somt a m s  Uy werc wmk, bat h otkr 

a m  &y would ned! We Lad to conceatmte on the a m  tky n e c  nrUy good in, 

just to bring up tklr confiàemce in tbcmwlva. Up to tbat point, i t  /oit Gnde 3, they 

were a lmdy ~~ by t k  r e h d  qstem and Lad no canfdtnce. 

Tcieb thea mmething but in i nihm1 rhaosphere. N a t h  rhdenb id to 

f d  comforbbk io tk rhoob i i d  it wiü mike 8 big ditkrence. The key i8 aiïowbg 

the cLYd to accept who k b and to presemt i bt of Native content ro that it's OK to 

k Nativc. Inhodace 8 kt of positive tbings and they dcvckp a poeiüve klei8ity 

kaue yoa have to accept wha you are in order to dcrl with rocMy if you are a 

dlncmt na; it's brd! Yom bon,  you have to aeeept who yoi  are; yoi  au't hidc 

it! Ki& n d  to k encoimgd to expms tbeir owi h e r i t a g ~ k  f i  Q e q m s  who 

thq  are u d  to k encaurycd 

~ndmitsitisnoer~y~togaN&epsrretsmreinvohndmtheformal 

& d o n  of th& chiidrrii, but sbe off- some advice. Ys gohg (a k diîücmlt but yoi  

have to open doon to get prenb involval. Li my geotri tkm~pucib d#iY p b 

the schoob, diddt me& tk priidp.l or b.rka Tky shyd 8w8y h m  u y  hW of 

parmttcrCherdghtor~lkhdofmit. M . y k ~ ~ l i r w ~ a c o i a ~ ~ w o i l d  
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go, but t k y  didi't ai- vey moeh nia othtr prrrib. Wbat 1 nid b i fa  parent b 

encouryd te bkc par( ii tbdr cbW's dicaüoi, tbe child f h  miRy prou& 

T&ey9re fricda - my pmîs and tbb t u c k r  are frieidi. It makm a big dakrenœ! 

Befom tînerc w u  no inttnctbi. A bt of tachen, t h q  miy hve b go out of th& 

way to make it adcr for Natke pmb. "Whext eâucato~s and culturally àiverse 

parents becomc genuine mers in children's education, this partaership repudiates the 

myth (bat cultuRUy diverse parents are apatùetic and don't m e  about their childrea's 

&cation ( C d ,  1996, pp. 3 4 . "  

Barbsra' &ce continues: Tachera have to be ciltmdy wuithte to the 

parents, to the hmiüa. Once a chW bows you accypt tkll pmb, you don't look 

down on tLem, yom don't tbbk you're on another kvel than tkm, yam have to k 

qui1  to ph t b t  trust. It ir sanetLing t b t  dogn't happa ovtmbit; yom have to 

k vcry sincem. It tilrcs iwLlk u d  you have to k patient. Yom jpit adt just p C 

their borne and yoa, bow, tbink becaioc t k y  open the dow - yoi  hve  to approrh 

tbem at theh oni kvd Ys sometbiig you c a m t  pdict .  Tôerc's fl sow f a m k  

tbat are so ig imihtd  tbq are mot open to triditloi ro yoi  c d t  aspect tby horr 8 

bt abolit kir tmdbns  - they dm9& Bcauc of urimüitkm thy bave kd a kt of 

ways, trrditiod w a p  



divase students and c o m m d e s  st i l l  arpaicnce in the society as a whole (Cummins, 

1996, p. ü i i  Yom have to get thrwgh that mkknthl rLool syndrome tbit'r di out 

ckre - the effccb of it: preib iot hu t i ig  tcrchem, pareab mot tristiag iothority 

flgurrr, and tbit'r tmbcdded into the ehUd amd umtü that'r eocrrcted, you I w w ,  

we'm ih iys  goiig to h v t  thit binicr betwccm Natiw p p k  and idoois. 1 fimd 

that i kt of p p k  who went to midenthl rhodr  i r e  so afmid of iayUiag that's 

Native. Tbey fd it'r wmig to speak tk higuage or to kt yoar h d t  graw. 1t9s rtill 

w r o y  im their ~ r g ,  it's th& tradition mimihted, 1 gueaa. Yom still sec it a kt The 

value plsoed on theh culture and its minority language by the wtumlmity as a whole 

affects how it is perccived in the classroom. Since language and culture are deepîy 

emkdQd in our communkative interaction patbms, the Aboriginal child's acaâemic 

success depends on the cultural htcgrity of the cloPsroam (Mc Alpme & Herodier, 

1 W)." 

Education designeci as One Sue Fio AI1 does not work and neva did work! 

Sometimcs in orda to k firit, 1 belim educators necd to studcnts differently. 

BarbiirP mts and guidance counseliors to rraliac: A kt of Native p p k  are 

mot vesy espressive. Tbey dai't s p k  very bmd, t k y  dom't speak very many w o b ,  

and tbey dodt PLa eye contact and 1 tbink P Lir a kt to do nitL midentid seLds, 

the har&bip they endud. 1 ahmys nockcd my mothcr; i f s k  didn't han somcoir 

or dkbt fd comfortiblt Wh romeom, she wodn't look i t  tk pemu u d  the= 

womld k w eye cam- Amd i f r k  REALLY didm't w u t  a rpak to the panon ik 



wmn't cm t h e !  She'd /ut bkck tLat prion oit! They doigt show m i e i  

affkction; I'm mot sure why bit I've noticeai it ii daCeremt hm- TLey dodt 

ove* show tùeir .Ilccrion. There b affCÇtjOn tkre bit  it & very nb(lc. T h q  show 

eomm bat î b y  woa't go over aad bug a p m ~ .  The- bdt mmch physirrl 

upraiki.  The tacben n d  to recognb and idjirt to qecük leamhg atykr 

Spcading i bt  of time out of the chssrooi, dttiy out in the bilhvay...that'r a bom! 

Shdenb id to f-u. Then i r e  8 kt of Native studeaîs who am jut  getthg by; 

tbey fbd it ditlicult Et's bard to u k  for belp It's rrrUy bard! Tbey deliiitdy need 

aomeone to bdp tbem out. VI Yke t b q  give i p  ro arüy. Without a doubt, cducrtion 

occurs in the home, the commMity and the rhool. Aborigiasl studcnts, th& parents, and 

theit teachers need to take a close look at their mles in the education poass and make 

whatevcr changes are aeccssary for the sakc of their fuhac weîl-king. I klievc the entire 

community must demonsûate more thao rrspca and -ce, thcy mud meet the 

challenges of the futiae with a deep cornmitment to progress. 

Danzigcr (19%) suggcsts tbat work nrpCnc11cts fw scçcmdsry Aboriginal studcnts 

and commUnay rroogeition f a  tbeu academic e f f i  wodd show young N a h  people 
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power, hclping thtir brothcr, la, as one of the councillm, d brobier¶ Francis as Chitf, 

nm the Abegweit F i  Nation, the fiiturr loolcs ôrigbt. The willingness of these four 

women to shm theu ducationai histories is pmofdiat thcy care dapiy about mipving 

relations bctween Aboriginals aad t&e dominsnt society. It U indead a chalienge for as 

Boldt statcs, "Although the ciimnt g e n d o n  of IadiPiw bars little responsibility fa  the 

prcscnt culturai aisis, thcy must mume fidi responsiôiiity for the fùfiitiire of dKir cultures 

(Boldt, 1993. p. 21 8)." 1 feel we must nid ways to assist them in this dcmanding role. 

Barbara's hopes include: In the pubk schoob, and iceonday and put 

sccood8ry, I'd likr to scc the Fint Nations p p k  r e c o g n ~ .  Ys kcn a big stmggk 

air ymr tryiog to get mme recognition and 8 kt of tbinga bappmd. Aboriginal h y  

& fin* remphcd in bt of scboob and Natiw stodkr councr arc staraig rp. I'd 

Ulrc to sm mort Native p p k  getting work pabbkd -art, üarahre, par, 

anything. If we Lad more peapk having books out, yoa b o n  tbat optm the doors for 

a kt of other p p k .  Yoa Iraon, tbat @es t k m  a dmm! 1 kiow n e  Lave a kt of 

blcittù psopk, bat they jwt donC have the oppottuiity. Witb Fma& ir Chid 

them's mon mson now to get r i  edratîo~; Le recognisa rvcryooe who mikar u 

tnort J M ~  hfcly ~m the nnt timc POWWOWS rtiiicd ~i the ~OIWWOWS, ii tk 

evenhe ut have taking drda and storyteuiag a d  tLb h p&My t k  onîy chance 

durhg t k  whdc ycrr tbt o i t  c r l h i r l  tnditku i re  open to î k  adr u d  the puMc 

It's briighg the cr lhre kek to the commuity! T h q  set it throagb eniph. TLe 

c h M m a ~ k l n ~ a W a ~ d i t k l p ( k m d a l n i t L a b t b i t Y s d P I n ~ g i r f o r  

-m. 1 h â  k t  we're finaüy getthg Q h o w  ather co.mauiaa, 0 t h  NaWt 
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coamaiities and (Lat win't sa in the put. We were Idadi sepnW..J don't hm 

Y tbit w u  due to Iidhm Affaim or wbrt, bat we wem dl sepbmtd. Fiodly with 

(Lest ponnom rad iIkwing tbese œremonici, alî tkw dillennt cornmimith am 

getümg togetâer now. It'r gmt! 1 tbhk it'r headiig h the right diredoa. 

Judy is hopefbî too. Now we arc bringing the ciltrm k k  aid 1 tbink tb i t '~  

gobg to help them k p m d  of who thty wem and wbo thty a m  Once yoi biW seK 

atœm up, yoi knw yoi  a n  mett the cbaknges and 1 tbiak ait's wb8t we a d .  

Rigbt non, we9m giving thtm eoapaten rad m g  t km opportuiitkr we never 

bad We'm buying rbool rrppties and passing them o i t  on mtnc. Thor L I T n E  

thing, yor doi't think bey m i k  a didicrcnce, but thty DO! We wint them to s œ  

th& commanity supports them. 1 think wbat they n d  is 8 kt of srpport. And rome 

of thea, their parenta doi't rpport tbem or encourage them and 1 think it's ap to as, 

the rat of os in the community to show we do are what L i p p u  It's important to 

go out in the wond and get your tdoation bemwae tbrti where it's it. 

As Amelip points out: A kt of youycr pcopk i m n d  h m  are hto o i r  caltord 

trrditiau throagh Powwows. EVN the orna i t  the ï h y a r a  are h i n g  Naîive 

son- klmhg to cournt in Nath'e amd coming home 60 tach thtir prcits. This 

e;insmispion of culbual values may k the direct oppositc of the way it should nonnaîly 

be, but the chiidten rrprrsait the futiirr hopm and aspirasions of aU gendons. I klieve 

itisimpaccmtto&whatev~twecsn,aomdividuals~drsawm~,tohe~mJrethe 

fururr of Aborigsul citacas much btightcr tbm wha was f d  upai th& fmhkrs. 

DefetminaSiontoLecpgomgis~f~~u8t i0~1 .  Adiarrgmsher 
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Qcisioa to qyit high school and wisties otha Native snidents would iisten to ber aûvice. 

You ai't m l l y  get tbromgh to the higb r e L d  lrkb wantbg to quit! They'rr jut u 

diibbri u me! L b  1 =id, it9s h u d  to gtt tbm~gh! NoMy e d d  gtt thm~gh b~ 

w a d  1 b o w  Wr gohg to k bard for inyonc to get tbmwgb to any of the younger 

ones amund bere, bmt jwt tough it oit! Like, oh, i f s  wods it! R d y  wortb il! As 

parhiers in dK education systcm, I believe we must do our kst to get through to cach and 

every d e n t .  In my opinion, teachers who carc and offcr relevant progrsms can make a 

huge diffrrtllce! 

Barbara foilova in ha fathie's footsteps in many ways. Not only have both 

travelled cxteasively to meetings as acivocates of Native rights, both were dettrmined to 

make edudon a priority in their own hes and in the Liws of their children. Mary Jane 

rocPlls ber husband: Fnik went to achd ii Englisô scbool aU the timt. WLta hir 

motber w u  ia tk horpitil in Monctom for a long îimc, he went to rchool them. He 

couId tdk Engbb and bik I d a n  juat ULc mat! Fnnk wm a Cbkf for sis yyrrn, eh. 

hdy &, Ikd W88 8 jack of au hd-  He kDtW 8 littk &Oi t  bh@, pdltkr, 

arpemtry, a bt of diffkreat tbiiga u d  Le bught M at kmc,  a kt of the gr i l l r  we dill 

me today. Aid k d m  out tk but  h a c h  oie; lUrr k ln- w b t  we were capable 

of! AYtLekgrhcrrhowtofinb,tLeyhcnLowtomrlPrpcur. ~ k a e W L o n t 0  

u k c h . 4 t L q h c n a ~ ~ u d l l ~ ~ b I l l i i c . ) s ~ t k y h r i r b b w n k c  
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D d  was t!w edaatcd one, L Lird Grade Ten. He bvcd to raid; k 9 d  rad  the 

R a d e h  Digest .U (Le time 1 tboaght k wm very ediatcd i d  bt of my teacheri 

r k a y  saki bis handnriting was Ylrr d p t  writiig. He was very imteüigernt, 1 r h p  

tboaght! Aid 1 grnesa Le was...when he'd go to a meethg ht'd corn back and La'd 

l a r e  H with u, m tbrt made me more eager to kui! 1 wm mlRy rirprkd and 

wen u 1 got oldtr, just how d a a t d  he wm! Recause of Lir traveUUg he i h a ~  

encoumged ug; Le mever dheoirycd au! To Liow u moch as we coald - any a i e  

tkm was a k n b g  opporhnity, Le rh*ays eneormgd .r LiLc hb rto y tdUig 

tao; be wm a g m t  rtoryttllct! 

Ameiia's pridc m ber M m  stands out as weik 1 have to admit my mon was a 

bigrdcmodd. ImaaIwe ikrdok  L b L l o c i r s k d i d W  I w ~ ~ ( o  



do U tao! " E d d o n  cmpowers leanrers to move fward to cducate othm (LR.vas 

1994b. p. 191)" and Baham is a prime exrinple of thib 

Both Bartmra and hcr Mer  wae nspansLôle for the transmission of braditional 

wrys, even though tbne wae many f m  worLmg a g a b t  both of them. As Juày 

pmudly sbtes, We're Aborigimal p p k  and for ymn we didi't have tbe culhre, b i t  

yet 1 kiow Mom and h d  gave us that c a l h m  We were oie of the for(imrte fimilkr 

tbat bad wbat we Lad. l h d  taaght us a kt aboit tôe enimnment, about trrq iid 

sudvd. No matter where we went Le woald bke br papet and we'd m a b  8 b r  

paper shack and mi a wigwam and spad a coupie of &ys there. He 1i.gt cwh 

one of w somerbiog dinmit !  And he d m  o i t  tôt ka in ad one; ULc he bcn 

wbrt we w m  erpibk of! As an outsider viewing the pmgmss of tbis Native 

~~mmuaityinthepastfcwycsn,IognewithAwünasshcpoudlystsdcs,Ianmy~t 

we broogbt oar criture back Maybe it iwcr woold have ame hem M qikk if my 

Mom dtdi't go away and brhg it back S k  boght mrybody when s k  ame home 

and they rbrtd to chaw ibwîy. Both BerbPis and F m k  attcnded meetings ncar and 

~,shhriiys~~ooming~ktotbccommimitytoshiirrwbsthadbecaltgtad AsJludy 

rccolls, whea be9d go to a meethg Wd came brk u d  k'd  sbm it with M, w t h e  

made me more ager  to hm! Even thougb, "dic systcmatic desmiction of Nathe 

culture aud idcatity tbmgh the educationai systcm has had a long bistory in C a d a  

@owson,1988, p. 45)", Baham hss managecl throiigh ber contmued tducation to bring 

Native culrurr back to tht fottht of her fiaaily's md ha c o m m d y ' s  lifwle. 



Frank Jadis (diird h m  le& back mw) 

voicing Mi'kmaq concenis (1970's) 

Both Barbara and h a  fâther found Native spiriaiality to k thch stmgth and 

guiding iight. Barbara rrcalls: 1 wlr with my boa  pareab dl the tirne. 1 wrr fortpute 

enougb to k rbown how to pick meetgmss and I'm proimbly I'm the o d y  ome 

amuad hem who a n  pick swœtgms and 1 dodt know bow it bappw t b t  Fm 

choicn to do iII thme thimp but 1 wm ch-n aid to tôb day, 1 rhviys pkk 

swedgma. Bah w a t  smng kiicvers m the smngth of fiaaüy connectiolls. Batha  

faIs, A bt of th- have beei kft ap to me and it9s Lard kiy tk yougest kame 

my fatkr .hriya to# mcdodt forget y o u  rrbtive~dom't forget whem yor corne 

f r ~ ~ I . h l a y a    DOW who y o u  rehthru ue, .hrqm hm to a t m  io matter wh& u d  



h y s  k tkre  for tkm. 

In many ways what you have just nad is ûue for stuclents of aU cultum. 1 fecl we 

tend to take culture for granteci and on the Sumoe, its loss is almost invisible uiail you 

noch towad the hmrt and sou1 of one's idcntity. The tupic which foiiows though may 

distinguish Mi'kmaq cuiturr âom many othcn fond in Isiand c m .  "Cultust is a 

trie concept for anyone, mijority or miwnty, to taik about (Mc CaskiIl, 1984)." We arc 

remindeci biat Native culture needs to k ~11dCtStOOd as much mon than art, pw wow 

dancing, feather hcrddrrsses, and the trapphgs that are o h  associrtcd with cultural 

traditions. The artistic and mrtenPl appecLP of Native culture arc ody a d part of the 

reaiity and need to bc uudeftfOOd within the ~ e w o r k  of these people's worid view, 

vaiues, belief systcms and changing way of He. It is somcthing very dceply fc1t. Even to 

pmperiy brpret a to show apprcciation for Mi'kmaq lcgeids and storykllhg, or to 

intciprrt Native arts and CRAS, it is naxssary for both ttachcis and studcnts to bave some 

undastanding of the spiriaial kliefs which are in cxistcnct in Native communities today. 

In the New Btunswick Depsrtmnt of M o n  docinnciit entitkd Socred O b j d  

a d  & c d  Csenonies of Wijeet  rnd Mcntoc Trcditiomiisls, (1996) Esmis Writcs: 





Catholic religion, but for Barbus aud ha extcoded ffmily, Native spinturlity is m w  

ceri$iL The Native vdues and bekfk, as explaineci h m  by Biirbua, may rrpnsent only 

a M o n  of what remains to be told. 

Spiritoaiity t inrorpoirted hto eveytbiig n e  do beause tverytbing b 

canaected. You have to thuk the creator for eveytbiig Le givm yoi: f d ,  shekr, 

meûicines, air...everythiag ia lift ir fmm the cmtor...the h# givta us osygm, wood 

food, mdkines, shade froai tbe sui ... tverytbimg h m  Nature and you bave to 

undentud the roinection. My pareuîs Ihvays went into the w d r  to get a lot d 

t b b v  thcg n d e d  to CO- m e d k i i  bi t  they woildn9t bk very much, jirt 

tioigh, j~St wh8t thy ~tdd T b q  0ily  CU^ wL.4 tbty idd i i d  (Lw ucd Cvew 

Mt of tbit miterhl; no(Ung wrr wrstcd 
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tky  b i r i c d  hcciae and in o r r  culhm we dway Lad r ammdge bowl aii fk timc 

Them was no rmudge bowî w k i  1 w u  gmwing i p  but we hd sweetrii# i r o u d  a 

ail the timt; it wasa't bant, bat it w u  i h a y r  hangiy r p  r ro i id  the door. Mom 

sbowd me Low to pkk swatgnm, how ta c k n  it, bon to dry it rad how to bbriid it 

Later 1 hmd dhb b 8 verg m c d  medicioc; it's the hdr of M o t k r  hrth. And it 

is b m i d d  becair it's the mind, body aod spirit connectai! Yoa barn tbb to pu* 

yoursdt YOU b o w  Yyou are ifrrid, yor barn it and it bkea tk fmr iwiy. wyow 

am aogry, it fakm the anger rway. I t  @es you eilmmaw. If yoa am upict, yo i  bmrm 

Tbere are didlemrt dirkcb of Native Iiogaage m n  in N e  Mdtimea. ï f y o i  

are far iway b m  yowr how, rad yoo meet i iotbtr Micmac rad iftky shuc a fm 

w o d  of Micmac to each otkr, i f s  Wrc tky'rc famüy; it's mUy a big fimilydbrt9r 

how yor f d  when yooh away fmm yomr commriity. IB our hngmge, t k d s  r 

whok meamhg k b b d  one w o d  Y 8  8 whok manhg and uprrrikm. Wki y08 
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thtir rrl.üves. Yom Lad C trat them mlly wdL Don't dbmpect iiyoiie! Yor'd 

b r i q  out di yoir food and f d  ir u o y  p p k  u poribk. Now when n e  have 

Pomwows, we L.w a t n d i h l  fcut; it'a ro common ie o i t  cmiture beaw tbat'r 

am old prrcticu Food & sicmd. We i h y s  a i d e  sure thcm wm r Wtlr bit ka 

khhd evey  time and that goea k c k  to food offerloga. Yom ahviyr pot somedaing 

uiae for the spith. 

It's r i  Lonoar ta b aUcd an clder, wem a you y eldrr. Wki n e  go into 

m m o a k r  or imto swcit kdgcr, dden p in firat Ifwe're i t  a fmt, elden are f i  

fint. If we9m goiig into Grud E n w ,  tbe c#em are ap fmt The elden are 

ahviys ciUcd upoi for pmyem They Lave the wisdom aid tky are the ekwrt  to tbe 

cmtor. In 8 bt of œmmonior tky have to mpect elàerr Wki I was gmwimg i p  

yoi a k i y s  aW i n  elder u aant, A r d t ,  or Unck even thoagb they wercdt your 

Aint or Uiek. Yom showtd thtm mpcet dl tbt thm. We Lad 8 bt of p i n g  tLkm 

Elden carricd bt of sacrai items, üke i pipe or they cociW eoidwt œremoiicr We 

Lave r wàite mgle fathet tbt b ii elder's fatber amd once yoa receive tC.1 tkn  

tLit9s yoir fatbet for Mt. Evei w k n  a yomgster jmt bCQh3 to duce  tky bave a 

Yroaing O&'. If yoa bave aecompliibd mmetbhg mort psi* nœive an agît 

fatlier, k s & m  p p i e  in that ewiumity are mtcbimg tbt penoi. I f t ky  



w8p and thty i r e  rcbowl#lgd. 

E#em were our rtoryteikrr and as we wem gmwing ap we hm we e ~ i d d t  

intempt wben r i  t u e r  was tilking. We abo feit eomfortabk tbat we coaîd tru& 

elden; they acceptd as and tLty wou#n9t reoot rn rway. I remtaber my hther was 

toîd storhr froa hir d e n  and he puwd them on to y rtorkr of bon certain 

m d i c i a ~  came to as and LOU to nae r certaia maiiciat. Eklecs didn't U k e  to be 

recordcd or tbeir pichm bken or tLcy didi9t ïIrc tbeu s t o b  k h g  writtem dom. 

They werc v e y  pmtective of tbit b a s e  they wa~teâ to p r # m  our or i l  mdition. 

T k y  diddt w u t  it to k ii bodu and videos or tipe rreordrn; tky w u t d  it to k 

kept aa r i  ori l  t n d k n .  The pmpr way to imrn sometbing is speadhg t h e  rritli 

.a eldtr and JO. a d  t k t  com~~ecüon. It hr to bt i pciaoiil ahg. TLat9r how omi 

Ch ad r o u d  of tk mcrt bdge, the door ia opta and we offcr water. WC di 

blrc a driik of wiiter, bat bcfott we tikr a dnik we offer water brck to the EmtL 

u d  we ofler water îmck to the rock for g h h g  i p  tkir W'e, for i rodr L.i a spirit. 

S o i r ( h c r w e g t t m ~ f h m r p i r l b .  A n u i u l ~ t c o r r t w ~ d o w , o r a  
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nad animd migbt corne ml clow to q corne right op to u I a h y a  remciber my 

parenîs m g :  Rupect tbt  animal; dodt aue i n y  hina to tLit animal beamst 

h t ' ~  k m  u 8 UB-IIgtr. U89iW ht 8 h v i ~  btii(r ü S  0- It COdd b pod O r  kd 

0-8; I've seen it bappm a kt of times. My fitkr alwiya d to tell iegends i k t  

dlllercot wdkiet men and ane medicine man, Ugimioo, wn so powerhl k couid 

tmisform into uythhg. He eoald mndorm iato rabbit, a bec or inytàing. He 

could go hto SU th- wod& b i s e  we arc dl connected. I rrmemkr bim te&g 

me tâat rtory. 

Wt i re  tokl by o i r  ekien tbit i womm is sled b t u u r  she givu Wb. SLt is 

the C m t o r  on Earth! She b so stmng spiritudly fmm her menstruil tiae tbat rhe 

d a r i ' t  nccd to k c I t r d  du* smudging or swmt kdges. Sk bas bccn ckiuuî 

spiriturllly. Sbe's m -mg tbit it cas bt pit ive; ihe a n  do a k t  of  good thhm but 

there's i dowdW to it - she a n  ibo  k powerlil king negativt toa Norr tLt we'n 

bringing back i k t  domr aremonkr, w o w i  an ' t  tike part ii certain œremoiicr 

If8 womam ia mort t h i i  &ne mon- p y u i t  thty dodt want her goiig into i 

mmt kdge ka.w it goes agaimst Nstare. A swmt î dge  b a womb. 

At the end of i Powwow, on tk W day, tâey Lave 8 Ghaw8 y. AN tk 

people (Lit pmrticipated m d v e  i and i t  tk ve y t id thcy bave 8 Givaway 

da- A mmg ii phyd u d  tk p p k  &met  uwd u d  œ the Hoior k i t  yoi 
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nhic yoir gif?. Yoa give tbub for the gifk yoa rrecivaî. A pregnrit womu cii't 

bke part in tbat ecremony bcamre yoa don't wi% to give your gift, yoar u n h  

bby, away so they am mlly aatioua about &a& Or yoi a i ' t  k Ming yoir ciW 

i p  eithtr; yo i  can't bave your chlld up in yoar a m  but tk old spirib di tôhk 

you i re  giving your cbild ip You bave to be cartfd what yoa do. 

W h e i  yoa ara on your Mooi time (oar wnstmaI cyck for women) you i re 

very sensitive, yoar body is going through a n a h d  ciamiog and yna i re  very 

strong spirituaily. A bt of p p k  don't ükc to k a m a d  yoi  w L r  it's yoar Mooi 

tiw b a s e  rpiriturlly yoa i r e  v e q  stroy and well protectcù. ï f i t 's  yoiir Mooi 

tint yoi an't bke part in rome ceremonkr Anotier thhg happeas durhg tât FaIl 

MOO.; we notice them is a lot of energy becam of art gnvitatbaal pull. It aucs 

kt of thiap in p p h .  It ames a kt of tension and p p k  an't bandk k Ys Udrc 

p p k  am mot t h e a d v a  diring t k  Fun Moon. Wbrt we do ia n e  have a ceremoay 

d i d g  the Full Moom ta mke tbat bbmce. 

Wt S ~ W &  CO- b.dr to omr tndiioul W8- mti b 8 dcith h 

tk e o m m w ~ ,  rometima we Hght r s a c d  pba mgle or offer 

toimeeo u u offtrimg to bdp t k m  ii the spirit woaid. Wkn 8 ptmn dia yoa don't 

speak iîî of tkm. You kt h m  k at pace Yom adt  moam tao h g  for a penom. 

TLe rpHt wodt umtbw oi C the spirH worîà if pi are coubmtîy rid; yw h v e  fa 
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always understwd tbat n e  had to be careful of nonNatives because we were losing so 

much from them But in Our o n  camminity, in our own society, we had to be 

carefbl of certain pcople b m w e  they had abilitks, like supematural ibUItieSa 

Certain efders had that abilitym Their wods were so strong! Th y still had their old 

ways. 

Cleansing and Offering Tobacco. 

19m a spiritual penon so 1 bave to keep my house free from alcohol and d r u e  

1 also bave to keep it away from anger, anythhg negative. I can't stop peopk from 

coming in; sometimes someone wül corne in and they're carrying something not good. 

They are either taking drugs or alcobol or they bave a iot of bite iround them. 1 

have to ckanse tbe house afier tbey leave. If 1 don't, it stqts here and it upsets me 

wbole family. The mdn tbiog is tryfng to keep positive peopk and clean people in 

your Me. Sometims you have to offer bbacco for safe keepbg your famüy. The 

same when you go on a trip; you have to put tobacco dom. 1 foUow my Icdiigs U e  

that. 

We do smiidghg and say prayen; it's part of our beiüng. in order to get 

back to our traditionil ways, our connection to the Creator and oar connection to the 

spirit world, you have to be clean.,your min& your body and your spiri t...they bave 

to be connected and the oaly way they are going to be connected is if you keep them 

c l m .  You keep your body deair...no alcohd or drogs or Iast or JI that stufl u d  
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yout miid...you have b tbhk poiitke of p p l c  u d  yoar ipMt...you Lave b priy Q 

tk CmWr u d  yor Lave to pny for pcopk who get yoa ip8et. Yom eu't tbhk tbe 

womt of people; pi bave to pny for tkm. ûna yoi  nude tbat comldcfki, it's our 

Ii omr culbm hifiter b the best mcdiciiie. Tbm'a kt  of gcrt.rrr, bot tk 

one moat coimoi  ü h g  b tky dodt Mke poin(iy! Evei Y yom rc+ u eak, r i c d  

u i m 4  tLey don't lb you pdmting i t  k Or if yom are mb[4 romame Q get 

sometbing for yoo they wodt poiit. They'n or, their lip u d  gatim ar t  way. 

You bave to pot more e i p b i r l  o i  B b r  thimgs; wbit'r RcrOy h p o i i t !  

Yom an't ovedy 3trrri yoiindlwîth odllc H i o u  -9; tkg am laportsrnt but yori 

bave to bke ii penpcctive. Ii todry'r m&y, mymt L.r to k pumehaî; 

you bave to k rt worlr rt  a art&, rt me- or w h a ~ e r .  Yom bave ta .hm p 

by a wheârlc and we itYI aet rtkdikr h a u  commmiity, bat if&em9r a m e h g  or 

P 0 ~ 1 1 0 1 ~ i ~ e ~ 0 1 t h ~ Y r r i P k r t k u t b i l l u h ~ h ~ ~  It'rjut 

mmdemtwd rid we dom% mIi b get t k a  We a d t  # (Lhg take caitrol of y o l  

Y o i a i Y p t r t r c i d . . t ; y o i h v e Q S r r r p a q k t b r  ~ o # t i c g t k d s i  
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Mi W ~ Y  ai'* (o 8 C t i b i i  ph= 8t 8 arbii tbid b h y b  Y O H ' ~  d t b y d  

or yoi9ve got tbb f a g  pi a i ' t  p rmd yoi  have do f* iII y o u  iuthcb. Yom 

have to pay c b  rttcntio~ to pu faîimga u d  aiik about wLy 1 u f-g like 1 

akildn't go. Them'r r bt of semm yom bave ta oksrve; U cocild k yomr apirit g w b  

namimg you of r rituitiom; it coiid k rometme b gohg to ghe yom a Lud tlw w h  

yoa get to th& phce or r i  accident or yoir rpirit mide b Mimg yoa to be rwam of 

aometâjag eût  thrt's going on. We get r k t  of a i g u  like 1LL i i d  rome p p k  dodt 

pay iny rrnidbn to hm. 1 b o n  it dogi't bappen every &y bat p p k  p at thtir 

O 1 R  ni& Il thq f ~ l ~ ~ a i f ~ m b k  (o k 8t i C d d O  phCC 8t 8 CWhb tb& tki 

f b ,  b i t  8 kt f 0 k ~  tkk hdhk 
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important dmmr are! Ii todiy'r m, if yo'o. don't get a wdl  k h n d  hep, it 

cri  dhrupt your whok &y. Yoo're overtlrrd and an't  fiindom and h t ' a  how asy  

d m m  a n  off baiance you if yor don't get that rrrt. D m  a t c l e n  are r i  OH 

tradition, i n  oid pmttetioa. Somttimes 1 am aot t h t  receptive to dmms bat otkr  

timm I am awalrcnd by tLw and swetimea 1 set thingr in tbe fihm, Ukc I've donc 

tbb before. Ii o i r  Lnguage themYs a Micmac w o d  that meam "you're ahud of 

yoir tirne." 

1 wis taid one time by 8 mditiond pemn, 'How am 1 going to aqmrate my 

spiritid tciehhgs from my profarion? How am 1 going to da id without haviag 

them get iito conflkt?' I -id, No! My spiritPa1 teachiig are goiag to help me d d  

with profcs~io~I MC. 1 noticed that dght fmm the bqinnieg whem 1 ras  g d y  c 

=ho01 thit it Ldpd me througit a lot of a i t m t i o u  No mitter h m  far you get i. 

todiyys rody, your rpiritiality docn't Iave yom. It's aiuays hm! 

"'Tcachings' arc not seen as king in any way out of da!c...insteaâ they are 

considacd to be more impntmt r this t h e  m history than ever kf- and fot peopk 

liniig iabao as weii as Mal iives (ROSS, p. éû)." 1 cunsider it an honor a d  a priviiegc to 

have kca o î b d  this güt of tEnchings to dure with you. My insisfcaœ ai using the 

voKcsofthcseMi'~womasisoCXhCllSiVtiyhmy~lanlysisba~oftoPl 

nspect;mywadsdam&not&jprtœ~thcwiadomtbeyo&rto~~. 



Cbpkr Five 

Building Bridges 

As thesc Me stories relate, t k e  arc many interna1 and extcnial h*on associated 

with the d c r m g c  achievement of Aboriginal youth. The fktors of racism, voicelessness, 

low self estecrn, poor attendance, dominant society's authority figures, a sense of 

helplessncss, lsck o f ~ d  rtsources, hck offhdy and commun& sûuctm, and too 

much cmphasis on memorization can k identifid as negative chalkngcs to First Nations 

shdcats succedhg academiciuy. The pmence of a caring teacher, a stcong sease of 

identity, s e I f I d c ~ o n ,  encouragement h m  home, relevant curricuium, holistic 

leamhg cxpcriences, appropriate mix of teacbg styles, madily available tutoring, a 

strcmg sense of school community, mle modeis in place, and active pdcipation by 

pirrnts, dong with 1~1dcReaading and support h m  tbc Fÿst Nations Band are viewed as 

posi tm iafluc~lccs whieh ptomote acaâemic achicvtmmt am- FiAt Nations shidents- 

Amdia sipifkant îàctor is the spirinul up- within fhdies. I klicve this is a 

danminipg fktor in one's success m handimg WC's challcagcs ân, as Barbara reminâs 

rrr, one's spirit iP ahuqm With you. 



As 1 undentami ît, no one who believes in the spirituai teachings as âescriôeâ h m  

would evcr feel justifiai in prcssuting thcmsclves or tkir childrm into a situation w h m  

they did not fiwl cornfortable. For wme Mi'kmaq studmts and th& parents. the public 

school system may sti i i  cepcesent an cilienahg expience. Keeping this in mind, each 

home, each classmm, ecrh schooi, each community in Canada n d  to be a saft, 

tnisting environutnii for aU children so their sacred traditions and culturcs can k honod 

auâ reqected. 1 kiieve learning about th culturd background of O- facilitates the 

&on of a welcomiiig environment. 

Ladson-Bü1Sigs (1994) nminds w that witbout signifïcant exposm to the 

studcnts' culture ''teachers lack the tools with which to d e  seast of much diat 

transpires in the clrssroam (p. 134)." For instance, Mi'hnaq studcnts may k lakld as 

&y and withdrawn whm they do not answcr rigbt away. O f h  the act of fâhg to lodr 

somcone in the ycs is detaminad by people in d o r i t y  to equrtc with low self~stccm 

or guih, even though beiig f d  to look sancane in the y e  gocs agaipst the CUltprpl 

upbrlligmg of Fint Nations pcopk, young or OU. Mi'kmaq studcnts may rlro k stcn as 

troublemakcrs when borrQm with the aduca t i d  yetcm or lm kwls of seIf- 

kromcovaksriqe. Whmashdcimrâonot~lWtctbykl~inapuliculir 



school sitution, for any combination of a d d c  or social rclrsons, the liktlihood of 

thcsc studeats withdaawing participation or sccking attention through inappfopietc 

khaviot is vay hi&. Whcn teacbing and workiag mth Fint Nations students, ail 

t e a c b  and admhkatots must realia the undalying cause msy bave wich to do with 

their c u i W  upbringiag. 

Teachers and school adxmmam * .  
R mut rralize thPt many First Nations parents 

may have ôad a poor rtlationship with the f o d  education process. This generation of 

p a t s  may wt have personaUy experienccd the honitic midenthi school system forcd 

upoa First Nations M e s ,  but thtir upbringing would still nflect diose ncgative images 

shared by fiicnds and relatives. The generation following the rcsidential school era did 

not have many positive eqwiencts eidn; it appears most e i k  quit or w m  kickeâ out 

of our provincial school system. Teachers may o h  fecl tiueested or evcn powaless 

d e n  workiag with parents who outwady show littlt conccllll for the ducation of their 

children. A f k  kening to the voias of tbcsc Mi'haq women, we may have a bata 

mdentradiag of the causes fot these sturnbüiig blocks. 

It has wcr k e n  the physid distance betweea Aboriginal homes and theu f d  

scbooiing thit bas creatcà proôlems. Whetha jwt a short wiDr rn>ss the tesc~e  to the 

D.ySchoolarneatirrpovinœawoy,thedisturewrohi~~ Iasotsd,ithas 

.iwryskaitheemotioarld~~y~hologidiiphcrvalscnrtcdbyspintualsndcuhuial 
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barriers diit hm crrated pmblems for Aborigiaal people, yomg and old a b .  1 fa1 

teachem m w  take on a whole new paspective when working with First Nations fimilies. 

Tbae miy be a v a y  good rraeon why somc Fint Nations parents an u n d i l e  

comiiig to school and coacludmg it U a sign of disintacst may be m g .  Non-Abrigmai 

oducators must put forth extra effat and communicate their wüliiigmss to understaad the 

situation. The effort rrpuircd to convince these parents and th& childiCa that school can 

k a positive leaming envitoment wilî indccd takc dedication and respdid dialogue 

and participation by thc home, the scbml, and the commmity. Parental and cornmimity 

support is a critical f m r  affécting studmt attendancc and acdemic acbievcment. 

Lipka & Mohatt remind us thst for msny studcnîs in etbnicaUy d i v e  classcs, the 

~t~oftwchmg-tkocaiallangugtused,the~Cegiesdevipedto~e 

interaction, the appmaches diam on to fhcilitatc conüol, wrys of oqankhg activities, 

the styk used to display authoriry, and so on, nm contny to the takcn-for-granteci 

modcisof'd teachingotaccept6dno~mdKirowncommUIUti~~(1998,p.91). I 

klKvc the Abaiginai students of tht Abcgweit Band w d d  kneM &cm F b t  Nations 

Sgnbeingprrsentrtd lweis ofthe fdaduCIitionsystem. It isnotprrsentlypossible 

to suppiy enough q d e d  tcachers h m  the h o x  Islmd or the Akgweit Band to 

~thu~~stülthcnshaildkaooacaredeffoirtohaveMi'~pcls0tlpe~m 

stafFto actas &&ors, sadcntassisrmjs atcachcrass~ts. Whctherit's elcmentary, 
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high schooi, or poai seGooday l a d ,  the govenunent shouid follow the phiioeophy of New 

Brunswick's Micmac-Maliscct Iiistitute and have Aboriginal advisors aiways on hand to 

case t&e transition h m  the culture of the home community to that of the educationai 

institution. Evcn if thesc Aboriginal employas arc not tnMd for tbe demie 

rcquircmcats at a certain kvci, they may provc to be beneficiai 8s 8 Illison ôctwecn 

cultures. Students and parents who feel intimidated by the structure of the schooI 

situation migbt se& out the advice and assiseance of someone h m  theu own culture 

more rcadih/, thereby reducing M o n  lcvels for ail concerneû. 

Atta Usterhg to these First Nations voices, 1 have a much ktta understanding of 

how time is a relative thiiig for Aboriginai people. As a memba of the dominant white 

Society, the7 fot me, Y d important - not a moment is to k wastcd and king on t h e  is 

considercd a miola of respect That is not the rok tiw plays in Abonginai socicty. 

Indian T i c  is not a jokc. From an Abonginai paspcaive7 it is wt diPrrspcctful or 

imsponsibie to k k, it W defMiteIy a matter of prionties. 

F&g to get school projects and assignmcnts in on tim is a major stumbling 

block for anyone hoping to achicvt d& success, yet Abriginai studcnts and their 

ppicms temi to p k  more imporîanct on M y  neais thn orgaiPng th& hcs amund 

fbturc nspoasibilities. Evcn though some nmnmistntm . rad teachers mry fimi it difiicuh 



FbtNationspeople. There Y norrssoatolowaacpcctasi~tl~, itjustrequiresmom 

undastaiiding of the nccd for individual attention in a positive way. T h e  oricnted 

sccommodations wodd best be negotiated through honest and opai dialogue about the 

bene* of 10030 attendance m epch and evay clars, rather thsn with âisciplgimg and 

suspensions for rrperted occurrences of tardiness or absentaism. Attendance a b  

depends a lot upoa what is going on in tht home comm~ty. Family lifé is so bighiy 

val& thst eny problems within the extcndcd fw take priority ovcr attendance at 

schooi or w o k  Families sre tightiy linked in close-knit reserves so one situation affects 

the Me o f m y  others. Prrssuriiig students to attend school is not iikeîy to happen when 

Native values arc f h t  and forrmost in parental or community thin&. The attendance 

pmblem may k cornpouadcd by the practice of LMng with extendcd f;irillhr memkR 

rather than with their patents. Teachers must rralue thai M g  with grandparents rathm 

t h  parents, fm example, c ! ~  not mean thcm is n d y  a problcm a! home; it is 

commoa p d œ  in Aboriginal cornindes. The mon inviting classrooms and schoois 

arc for studcnts, the kss likely attendancc will k a problem. 
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program for preschoo1~13 and mccntives fa adults taking coiicge upgndiiig coumes arc 

sigus of impmvcmcat. 

In the Abonginai home, storytelling cornes naturslly; many orha f m  of litairy 

msult in a stniggit. Fluency in nodiag and writhg onîy c m  with continuai arposurr 

anà practicing until it becornes second nam. In many cases, the Aborigiiul home 

environment may not provide thit eitpownc. Rather, the borne enwOmmat may involve a 

mix of languages in daüy use and tnaplating thoughts into "popc1:l~~hool~ Engiish, e h  

spokea or written, requins more thiPlong the.  Discodort with propec Engüsh may lead 

to avoidance behavior. Challenges e p p  when First Nations shidents tJre more timc to 

rrspand thsn tcachas cxpect or w h n  they shy away h m  spaLmg out in public, in case, 

they are wmng. First Nations students may al30 k too shy to ask for clarification and 

the9 siknce may k m g l y  interpeted as an ~11wiHingness to participate. TeachcFs 

must also telre hto consideration the la& of educa!ionai mstaiol murces in mny 

homes md d h e  thst apecting help widi homtwork may k nart to mipossibk. Finding 

availabk tutors Abonginal studcnîs f ~ l  cornfortable with is motha stmbiing block to 

1 klicve Fint Nations stuâcn~s nccd to expience a sense of si-, a 

fie~of~~~bythe£rpa~dascnseofrrspectandcrringbytheÙttaictLeftd 

theeatÿeschoo1commMity. CsringtcachcftarewülingtolemiaboutthcirstudcriLPmd 



must find out whm each studcnt is at dcmicrUy,  mteUechully, sociaily, and 

emotioariiy, then work et empowcring stubts to atnid thcir thinltnig and abilitics to a 

higha lcvel. 

Unfortunateiy, auhg alone is not mough. in orda to cduciite Mi'kmaq sbidents, I 

believe it is vigl to understand their culhne; theu success as snidcnts and orir succtss as 

teachcrs depend on that comection. "Conditions for esîablisbmg trust between teacher 

and studcnts necessady entail understanding puticulat dturai values; cul- 

Dcccprablc communication patterns that aiiow students to participate in classroom 

diScussi011 need to k rrspected ifcriticai thinking is to be tappeâ and fostacd; and 

ünkmg students' personal expccience with leaming lsetivities requires an appreciation fot 

and understaudhg of those ntpai t l lc ts  (Lipka dé Mobim, 1998, p. 92)." Teachers nccd to 

leam cultunlly appq&îc teaching sûategics in tbc~teachcrtraining and in-sclnnce 

pograms snd use thcsc instructionai methodologies in &tir clessroom. This will repuirr 

aspects of a culture. Teachar mwt k Esugbt how to move bcyond cekbnting 0th 

cultures by EsstMg theu foob, dancing to the rhytbm of theà music a produchg aa& 

"By shütiag the focus in the curricuhnn aOm tcachiilg/leiming about culnaal hccitagc as 
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rroognizcd as equaiiy valid, adaptabk, and complmientary to one an* in mutually 

kneficiai weys (Alaska Native Knowleûge Network, 1998, p. 3)." Teaching fa CIOSS- 

cuitucai respect and lmmony takcs &cation to an even higha lcvel. LeSmmg to respect 

diversity is a Melong lesson which 1 k l i tve  WC, in the edudon systan, necd to mode1 

and to cultivate. 

Destmying any racist notions that exist withm the school community is one good 

place to start. Ldson-Bühp nminâs us that if students arc to k equipped to sûugglc 

a* racism thcy nced exccilent sülls h m  the b a h  ofmdhg, mitiag a d  math, to 

understanding history, thinlrinp criticaliy, solving ptoblems and making decisions (1994, 

p. 139). As a teachcr, 1 klieve it is important to work t o w d  tha cnd evey day. As 

Ladson-Bilhgs suggests, we must prcparc students '90 question the structurai incquality, 

the racism, and the injustice thst exist in sofiety (1994, p. 128)." 

In o r k  to understand racism, 1 fcel we must becorne criticai thinkm ourselvt~. 1 

klieve it is our respcmîbiiiiy to k apcn to d d t u m  and to tcach our childtcn and our 

studcnts to do the same. 1 h d y  ôcîieve we mua rcco@z, rrspcct, and foetcr diffcntlce 

- we shodd neva be afhid to ask QPcstions and ncither should o u  students k ahid to 

QU&. In my opinion, we mwt COZlfilluaUy cbaücngc ouown (USUmptions and teach 

0th- to do the same. rinplementation of gcnuine cduca t id  tefom .mKd at mwming 

ccntuntes of disctimniation reqPrrs prsoael rCdeM01ls of tbe wrys in whrh mdmrluPl 



e<hrrtars inticnct with the studeats ad communitks thy m e  (C\mmims 1996, p. 

136)." By incorporating criticai thinking, respect for divasity and the enth notion of a 

civil socicty mto wr daily tcaching and daily liws, 1 believc we may k able to mstül the 

love of lifelong leaming and acceptance of différence, into the Caiudirn consciencc of 

our youtb. 1 feel it is o u  ttsponsibiü(y to at least try, by emôracing one person, one 

notion, one action, a a the. 

1 kkve  we must recoeDip and take responsibiiity for the existence of racism in 

îhe &cation system; we must also take nsponsibility for its eLimination, sooner rsdin 

thsn later. Any and al1 messages received h m  the home, school and the community as a 

whole, play k q  d e s  in tcniis of acceptaace and equaiity. Che oniy has ta watch a 

cultural mix of pmchwlers at play to sce that racism is indced a social c o w  1 fecl 

we leam it and we categorize it. In otda to meet the côaîlcnge of dismantling racist 

&ces, 1 believe we must add another R to the 3 R's of schooüiig and yes, it does 

iwoive R a c k  W stuâents neeâ more th8n thc throc R's a public education can offi, 

t&ey necd cind desme a fourth R - Respect! in the words of Chief Dan George (1970, 

n.p.): "We want nRt of aU to k rrspectcd aad to fa1 we are people of worth. We want 

an equaî opporhinity to s u d  m We." Thar are many barriers of ignorance, prejipaia, 

and mn fcsr, that have rn k overcome on both sida of îhe apation. It will tdce some 

e f f i  to wnvince Fint Naticms people they can trust the Qmmmt white socicty and its 

authairyfigurts,becuuctbetntthmayk,"Theproblemh~IlatjVesaidarisües 

not in the children, buî in die rthisPI of the dominant Society to iccep the native people 

as cgiiils (Collier, 1998, p. 49).n Tbe words of an elda make it clest, "wc criina change 
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the past, but WC am change tomomow by w b  we do todny (Bathte & Bamum, 1995, p. 

xiv)." Unpoving relations requins djustmcat on the part of evayoae hvolved; a dap 

understanding and respect for cach otha's point of view is cruciai. uivohnng aU parents 

aiid entire communities in the pubiic educdon of th& childna is a good &uthg p k .  

s . ucation as a Force for Positive C b .  

"Although die educatiod systan has dom much to vioîate Native selfcstecm, it 

may kcome the way in which some of the enonnous social, economic, and psychologicai 

difficulties focMg Native people may k aâdressed. It may indecd build bridges of 

understanding and in dohg so, heip rcstote prîde and confidence to Canada's native 

people (Dawson, 1988, pp. 43-44)." As B a t h  and many odiers nrlue, "The funirr of 

education in our cornmunitics will depend on whether we can fiad dK bahcc betwecn 

our traditions and the requhments of a modem socicty. The thirst for knowledge and bK 

qucst for a balanced e d d o n  is as reai for us as it is for the mt of society (A.F.N., 

1998).n 



this fbim of cuhces. Findiri$ a balance tbrt suits each pritidar situation is an 

overwhelmiag task for Aboripineis of al1 aga. T e a c b  ccin assist Abriginal students in 

this Wmcing act by recognipng and rrspctiag the d d c  hnpliC8tiom of culbasl 

diffclz~lcts. Ladson-Biliings tcmitlds us, "Moving bttween the two cultures lays the 

foundation fot a skill that the stuàcnts will need in order to mach acaddc and culturai 

succes (1994, p. II)." If we, as Canridiruiff, consider just how msny of our dominant 

socictai values Fifts Nations people must presentîy adhm to in O* to succecd in the 

forma1 education system or in professionai He, I beiieve t&e Qily m g @  f8cing 

Abriginai people kcomes apparent. 



perhsps the most Miportant Science concepts ever to be taupbt. More emphrls on 

envnOmcntaî ducation may impmve the chances of A b o m  studcnts achieving 

academic success* 

Sadmts' nads murd corne fïrst, even if that means diverthg h m  standad 

pedagogy. Teachers and curicuium p b e r s  mut  put extra effort mto piamhg lessons 

and creaîing text for out multiculturai society. First Nations students need to see and 

understand a W s  connection to mi life situations. Understanding is the key to 

leaming and we aii h o w  there is a major digkrence bctwecn memolipng a d  

understanding. Memorizing charl, and fornuias is nally insignincaut m the o v d  

schemc of W. Connections to mû üfe reinforce understanding and provide diat 

necessery ho& for mnembering the signifimct of any lesson- 

techniques. Much morc fimcbental is the recognition thrt human relationships are 

c e n a  to cfftCtivt insbniction (Cummins, 1996, p. 73)." 1 k k v e  ~~Ilabaraaive style 

teaching mctbodr may improve the plaicipatim sate of Aboriginal shdcab. Thc 

Aborigid shdaits 1 have come to know do not wish to k put in a position of kbg 

smgkd out By worltiiig in a p u p ,  the ftu of king smgled out is deaased Even whcn 

a Fiist Nations studcnî docs b o w  the mrcct anmer, thc kst ary to avoid king singkd 

out,mayktorefusetaanswa. Eventbougbthetcacber'sdontogivhgacoaect 
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mswa is most likciy to k positive, hdnwmg attention to themseives, for any rcason, is 

usuiilly avoided. The d o 1 1  of the odia  students must a h  k taken into account. Whcn 

you stop and t b k  about tût teasing o h  associated with being smart aud knowhg the 

right ~IISWW, jmrt of the nssoaiag behmd rrmaining quiet may be undcfftood 

As our curricuhun now pkces wnc emphasis on coUabomtive Icdng ,  and group 

pmbIem solving, Aboriginal students may h d  classroom leamhg more in tMt with theu 

naturel tendencies. KinesthetiJtactile and auditory leamhg styles secm to ksi suit the 

Aboriginal students 1 have woiked with. Their Lsm otwervaîionai skilis help promotc 

independent learning. By providing banâs-on eqmiences and being content to kt them 

watch and üstcn to othm until their confidence aüows them to take piut is anotba 

positive step in proieoting successfid ltsrning for Aborigiaai stuâents. The mtthods of 

evaluation must dso rcflcct the style of leaming thPt has becn EsLing p h .  For instance, 

demonstrating undcntanding of a hands-on activity with a psper and pcncil test negates 

the entire process of leaming. Even the offa of an orai presentation or maminstion may 

k t h d g  to Aboriginal students d e r  most circumstancts. By king fie* in the 

methods of evaluafjon, as weli as instruction, the confidence of Abonginal studçnts to 

demonstrate kir uudastanding may improve. 

Aspar(aas intheçChu#h.onsystm~ Iklieve wemiatEilrcupthiscbailengeright 

a-. W e  have V e c s  to the amcnt directicms. Tbest &matives rsquPc 
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educritars to recognize tbat relations of powa arc sû the axe ofschwlmg and slso to 

recoph tht, as educators, we bave choices r e g h g  how power is ncgotiateâ in om 

cl8sstoom intetactions (Cumins, 19%. p. v)." 1 believe it is up to cach one of us, in 

whatever capacity possible, to initiate change, one d stcp at timc. In th classroom, in 

the hallways, in the office, in Society in g e n d ,  you and I can maice a differcacc. Neither 

you, nor 1, neeâ to wait for goverment poücy to change shce individual actions can, in 

him. produce great deeds. As Cummins puts it, we must "challenge the ritnichires of 

injustice m smaii, but signifiant ways (1996, p. MO)." ûvcthauiing the enth 

educationai systcm or changing society's philosophy wiiî not happai ovemight, but in o u  

daiiy lives you and 1 can choose a communication style which is grnuine, respcctfuZ and 

empathctic. Educaton arc in the unique position of king able to appiy personai, 

politicai, and pcdasogicaî influence in an effort to crrote change for the kticr of ail. 1 

k n i y  believe cach one of us csn becorne a positive force for change within the Rince 

Edwarâ I s h d  education syritem. 

Whcther you üsten to the aàvice given by tbese Mi'kmaq women or that of 

prominent -hem, 1 f d  the message is the same. "Individuai tducaîocs do have a 

oonsidcrabk dc$ne of cantrol over how thy structure thcg intcrscticms with culbnally 

diverse students. Although then are usuaüy many constRints and inaulc~lcts on how 

educstoR &fine th& rolcs, ultimatciy they have choices in the messages they 

commmicate regadhg studcnts' language and cuiturc, m the fomi of parent and 

community participation thcy cocoucage, and in the tXfCILt to which tby pmote 



(Cirmminq 1996, p. v)." 

I klinn prescrit nseerch indicates it is important for educPton to wntiauc to 

question and recvaluate the concept of an quai education for dl. Cansdr should k a 

country where e v y  child, ngardlcss of culairal background, has an quai oppoiamity to 

gmw up. full of hape and mthusiasm for the fuhin. LLAssimilation policies have done 

grwt âamagc, leaving a legacy of ôrokenntss affiting Abriginai individwls, fimilies, 

and comm~cs. The âamage hps ken quaiiy serious to the spirit of Canada - the spirit 

of geacrosity and mutuai accommodation in which Cmdhus takc pridc (RCAP, 1996, p. 

x)." The rrsultp of my titcrature search impiy that Canada's ducatiozmi sysîem hPs the 

potcntiai to be the kst meriru available to ensure thrt the goai of equolity is met, but 

u n f o ~ l y ,  as you have gsthacd âom rrsdiiig the worQ of Mi'kiuq wamen on PEI., 

the cunent systcm is falhg short. 1 hope thc goal of my educatid rrscarch - to 

increase awareness and thmby incrrase cross-cuim conmiunication and understancihg 

- h.s km achitved. With Boldt (1993), I truîy klieve what happens m the schoois of 

todrry wül dCtermme wha it means to be Aboriginal tomonow. WC must rralizt the 

impliCati011s of denMg Abonginai people an equal education whicb truiy addrtsscs thcu 

aceds. I klim this requirrs tbt we nach deep Hito the Canaâïan C O I ~ S C ~ ~ ~ C C .  

Ty to cilwrys memk your culture is at thc haut of who you are. 

Keûuitc'tmnej! 

Rcmmber Who You Are! 
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ApndixA 

Interview Guide 



Interview Guide 

Specidic i n f i o n  questions with regard to age, b ~ ~ ,  midniccs, rnobw, 

lcvel of schooling, a d  nMily ôacirpround wae asLcd àucing the fint interview. 

Dcsaiptive questions rad more sûuctured questions wac  uSded as nœdai. Guiâing 

questions d ody whcn accded to Uivestigate experiences with scbooüng as a child, 

motber, grandparent, and gceat grandpsreot inchdcd: 

- If1 had k e n  w8tching you as a chüd, how would you have spcnt your preschool ycrro? 

- Desai& how you got dong in school. 

- Dmcri'k the challenges or difficulties in gctting an &cation when you wae yomg. 

- Teii me about some of the good experiences you had whüe going to schooL 

- Teii me about some of the wt so g d  experiences you had whik going s school. 

- Dcscti'be how your childm got along in school. 

- How would you descrii your personal contact, as a pam~t, with the teachers of your 

ctiilQen? 

- How do you (Native fiudics, communitics) mard your chiidren and for whaî muon? 

- Describe the challenges or dificuhies in geüi~g an ahcation now. 

- Wht Native customs do you fecl may rtféct how weU snidcnts paÎonn in schaol? 

- What vaiue do you @OUT nmily, the Naîive community) pirce on gcaing a Grade 12 

M o n ?  - Dcscn'bc how you fkcl whn Native saidents drop out ofrhod 

- Why do you fa1 some Native saidenrp deci& to drop out of school? 

- Teii me w b  you lmow about the challenges young Natives fice todry. 

-WhstwouldyouLilrctos#~mduedu~oaofNaSivey~pcapk~ 

- DeScni the mie of cldas -y. Has th mle cbanged duriiig you üfa the? How? 

-ISthaernydimgelrtyaiwouidiiket~drM 
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Band Approval R#luestLeaci 

Mount Stewart, PE 
COA 1TO 
July 11, 2000 

Chief Francis Jadis 
Abcgwcit Band Council 
Scotchfbrt, PE 
COA ITO 

Dear Chicf Jadis and CounciUors: 

My name is Rokrta Clnrk and 1 am a tcacher enroileû in U. P. E. L's Masier of Education 
Program. A major quitCrnent of this de- is to personilly conduct rrserrch m 
ducation. I have chosen to do my research on the acadcmic achievewnt of Mi'haq 
studcnts. By conductiiig tûis mcarch 1 hop to makc evayone imrohred in the aducstion 
process more awarc of the cuîhupl traditions of Native people hcrc on Riwt Edwird 
Islnad and bclp improve the ducationai situation ofNative stwbnts. 

1 am rcquesting permission to come to the Scotchfort Rcserve severai times during the 
corning months to intenricw midents who are willing to participate in this stuày. 1 will 
k aannptm$ to leam about Abonginai cuîturaî mukions by ccmdu&g severai 
interview with diffèrent generations of Mi'- adults. People willing to pitripte 
miywithdrawâomthestuâyatanytime. Noiipwswilibeusod~thereportdcsstbe 
pason specifidy wants to k idmtified. AU infimution will k Lep d d c n t i a l  and 
the finai report wiii be made waiiaôle to the Abegweit Band and d who agme b 
participm* 

If you agcœ to aîiow t&is rrscrreh to taie place on the Scotchfort Resave, plasc sign the 
attached letter. Ityou wouid ükt to contact me, my home phone number is 676 - 2055. 
'IhriiL you fa your c a i i s i m  my rrqucat 
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Band Appmval Consent F m  



Band Appmval Consent Fomi 

The Abegwch Band agcees to aUow Roôerta Clark to contact dult tesidents Living on the 

Scatchfixt Rwme and to intaview those aûults williag to participate in this educatiod 

rrscrch study of Aboriginal culture. 

Signature of Abegweit Baud Chi& 

Date: 

Sigpmnr of Councilloi(s): 

Date 



Appeada D 

Participant coi~pent Requcst Lma (Participt's Copy): 



Participant Consent R#piest Laia (Participant's Capy): 

Mount Stewart, P E 
COA 1TO 

w,2(Joo 

My nmie ia Roberta Clark and 1 am a teacher cmolled in U. P. E. L's Master of Education 
PlogrmL A Mar rcquUemcnt ofthis dqrœ is to p c m d y  coliâuct tcse8tch in cducatkm. 1 

have chosen to ucplae the cdudonal bistories of two gendons of Mi'kmaq w<nncn. By 
conduchg this ICSC;ZIIC~, 1 hape to mslrc myaie mvolved in the cducation proccss m m  awrn of 
the cducational expcrienccs of Native pcoplc hem cm Rince Edwand Wsnd und help improve th 
aducational siniasion of Native studcnts. 
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Joann Sebastian Morris' 

N a m  Values, A m * . ,  anà Behaviors, Together with Edicc~bml Comiderations 



Native Vdues, Attitudes, and Beha.0~8,  Together 
6 t h  Educational Considerations 

by Joinn Scbutlrn Mords 167 

- Values Attitudes and bthaoiors Educationaî considerations 
l..Cogpurtion 1. Coaperati011ishïehlyvalued. 1. Aa io ima id to f the -  

nitvalueplaœdon %y betwen aopesation 
Oonh slroqiy mted ~ t i o n i s  that, d e r  

x a s t , w h e n  cooperatibn 
'3'- 

was necess~ry for the d v a l  fellow Native student does not 
offamüydgmu . Because B anmer a quesüon in dass, 
ofstmigfie*g=? grouP someNative chüdtaimay 
solidanty, compeOtion withm state thq  too do not know the 
the group is rare. There iî answer, evai though they 
securityinbdngamemberof might This practiœ stems 
the p p  and in not being homtheir~mmmptitive 
singied out and piaced in a culture and con- that other 
position abme or- iridividuals do not lose face. 
othexs. A p e d  behavior 
indudes mproving on and 
anpeüng with are's own 
past perfarmance, howwen . 

2. Croup 2. Emphasis is p i a d  on the 2. One d t  of the difkftnce 
 mon^ ~inip and the importance of between grwp and individuai 

maintainirrg hanrony within emphaais is that interna1 
the group. Maet Natives have caifüctmay resuit since the 
a lm ego level and strive for accent in most schools is 
ammymity. 'Lhey stiess the gaienllyoawodcforpersonal 

of I ' b  gain,notmgroupwak 'The 
=(socid h m Y )  native chiM miy not fbqe 
rather than task orientation ahead as an mdependent 
The nads of the group are 
ansidemxi over those of the 

perricn and may 
work with a d  fbr the group. 

indipidual. This value is often SOUE educafois ccmsidet this 
at variance with the ccmcept of to be behavior that shouid be 
mgggdindivid- âkmraged and modifieci. 

3. Silence 3. SilenceisadortabkMost 3. Thiscdktinvaluesoften 
Natives have few nervous d t s  in Native people being 
miimwdinnaFalingsof inamdy viewed as &y, 
~ ~ f r e q u a ~ l y  slow, or baciavarà. nie 
maskeù in silence to avoid silenœofsomeNab'ntescan 
c r t o f s e l f ' o f s e l f a r  also be misc#nstnied as 
otheis. Whenillatease, behavior that snubs, ignores, 
Natives observe insilenœ . . or appears to be sulking- 
whilemwprdlydebEmPrimg 
what is expectd of than 
Nativesaqenedydowta - 
demmshte s i p  of anger or 
otba~ewoom&Thîs  
vatue may ciiffer shupIy h m  
thrt of the dominant so9etg, 
WH o h  values action over 
inaction. 



V d u t ~  Attitudes and behrviora Eâuatiod considerations 
4. Patience 4. To hve  the paüenœ and 4. Educatcm may press Native 

ability to wait quidy is s t u ~ a r ~ t s t o m a k e  
amsidezedagdcplity npid reqmses and 
~ o n g  Natives. Evidenœ of immeâiabdeeisionsandmay 
tMs vaîue b apparent in beame impatient with theV 

' 
. sl- and d e l i t e n e s  of 

WOdg of= B disclwi~n 
beadwork, qyibork, or 
sandpainthg. Patiena might 
noê k v a l d  by o h  who 
may have bem taught "met 
t ~ a n o w g r a s s t o ~ u n d e r  
one's fiet" 

5. Cucful 5. 0einga &enex is highly 5. Problems may arise if Native 
Listening valueci. %&se Natives have studenis are taught d y  in 

develOpea btenîng skilis, they --Native ways Their 
have simdtaneotisly abüity to foliow the traditional 
developed a keen sense of behavior of iemawng Net 
percepüon that quickly detec$ and activeiy listening to o h  
insinaerity. The listeiing skiils may be dfècted. This value 
areemphapized,sinceCUIhrre may be at variance with 
was tradit idy passed on teaching methods that 
ody. Sbqrtebg and oral emphasize speaking over 
dtations were irnpottartt iistmjng and place importance 
means of recounting Aborigmai on acptesJmg one's opinion* 
histoty and teac)ung l*rroirs. 

6. Cucftrl 6. Most Natives have 
Observation obserrratid s m 3 n o t e  

finedetailS. Lilrewise, 
 merb bai messages and 
signrb,ntcha!? fila 

O-, geshues, z t tones of voice, are 
d y  peraived. Natives tend 
'to canvey and perceive ideas 
and fdhp through behaoiar- 

6. The Wfereme between the use 
of verbai and nonv&al means 
of conununication may cause 
Native studmts and pamnts 
tokIiklederroneouslyas 
being shy, backward, or 
c l i s i n ~ .  Their keen 
observaticmai slrüb are r d y  
utilizedorencouraged 



8. Orientation to 8. Natives are more oriented fo 
the b e n t  living in the present Therr is a 

tendencgtowudan 
* immdiate rather than 

Poetponea gratification of 
desires. L&bgeach&yas it 
comesisemphasized,niip 
v a l u e b ~ ü e d t o t k  
philosaphy that one buid  be 
molrinhrededmbcingthm 
in keomirig. 

8. oneresuitofthedisparity 
between the Native's present 
oiientation and the EumpeanOs 
futuie orientation is that 
'fiustrati031oftendts w h  
fiaüve stuàents are precnnmd 
tororgopwentnadrfor 
hmmvaguemvardr 



Vdum Educationai considemtiomj 
10. Avoidanœ of 10. Mas Native people avoid 10. I .  

EyeContact , proiayeddirrctegccmhct ~ t i v e a  
a ~ a ~ i g n o f ~ A m o n g  Natives are Pm 
sonuAbaigmJ.dtixtes,atne 
starm a aotha. only when mannet,orare 
angry. ItisiIroasiqle --* fmethingwhenttvywto 
matbercfbehgcaurkmsb look a pemn in the eye. S i  
keepane'seyescas. educaforsansideiâirecteye 
downward. contact as a measwe of 

another's honesty and 
sinœrity, thqr often becone 
upset with Native studaits 
and say, "Look at me whm I 
speak to you!" whai the 
student is looking d o m  out of 
iespect. 

11. Importance of rtanttoNativesto 1l.C)ften 
It * '"a, , non-Natives k o m e  

B w  rebin nativeianguages- impatient with Natives who 
Msnyculhtralelemaibr~ s t i U s p e a k ~ o m i h g u a g e  
amtairiledwithin~cantext and whose gasp of English 
of a native hnguage. Certain may not be as strong as or as 
worQ and concepts are not fluait as the non-Natives 
&y tmndatable into 

' 

waula pzder- The Naüve 
Engtirh %ch Naüve language parent and studmt may need 
umtains the key to that a longer time to formulate a 

, society'sviewoftheuniverse. =po-I-they-ybe 
rtrinkingin theirnathw 

, languageartdm~translak 
into Engiish verbalizing- 
Qear and accurate 
clommdatioaibetween 
Natives and non-Natives may 
k diffinilt, since words do 




