,Scores, two groups(Low-High) of twenty nine children each were

: parents alike) in measures of children’s lite style and measures

| of parental interest-involvement(hypothesis #3). ‘Thus; all threé

drawn on the basis of the obtained correlates.
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A PROFILE OF THE SUCCEuuFUL GREEK IMMIGRANT bTUDENT IN
MONTREAL

w . ' . !
Leonidas C. Bombas . . oo /

-

The primf@ry purpose of thls study was to examine the educational
aspects of the p051t1ve side of "1mm1granthocd", an area totally
neglected by the social 501entlst in the- fleld The central
questlon that this research addressed, was: Why someé 1mm1grant
Studeqts "get through" while the great majority of them have
difficulties and problems both 1nSlde and outSLde the school?

One hundred students of Greek origin’ (8- -13 years) were given

a culture fair 1nte111geﬂce test(IPAT), aself esteem 1nventory(CSEI)

and an espe01a11y constructedquestlonna;re. Next, based:nmCSEI . 3

 formed, and the parents of these 58 Ss were interviewed by phone

in.a.SEmitstructgred interview schedule, Teachers’ratings were

also obtained. Significant correlations‘were'obtained between
measures of academlc performance(AP) and’ selflesteem(SE) '
(hypothesis #1), and AP in the regular English and the Greek school
(hypothe31s #2). Significant dlfferepces and trends were also

obtained between the "Low" and the “High" groups (children and

hyhotheses of tﬁe study were confirmed. Finally, a general profile

[ AEel

of the academically successful Greek immigrant student was R
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'province of Ontario (1974) in one of its reports entitled

[
*

CE&ETER 1
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INTRODUCTION

Hfstorically. immigration.is a very old phenomenon
among all peoples of the world. Our civilization has .
witnessed, from time to time, either massive méyements of
whole nations or mignations of émallq;’éroups ~ be: those
families, communities, Ji individuals. , ‘

' The U.S.A., Canada, Germany, Australia, Sweden,

‘ Belgium, France, and Gretfzgyitain received many immigrants '

during the first sevenfy years of. the twentieth century.
The migrative trend from poor nations reached its peak after

World War II. The Ministry of Culture and Recreat1on of the

"Papers on the Greek community" stated. “the western- type

. development needed a cheap labor force and obtained it

through'immigraiion, Between 1961 and‘1979 one tenth of the
Greek population emigrated” (p.2).) \ \

'The long term consequences of those international
'%ransactions were to be realized much later when the second
and third generations of immigrants were to face immenhe .
diff@eulties in all aspects of their livee - difficulties for
which ﬁhere had not been any preparations at all. And it-was
during the 1950's and 60's that the migrative trend °’

' intensified around the globe: )

The fitth and sixth decades of this century
witnessed large scale emigration of workers to

-1 -
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| . rapidly expanding econopies of the industrialized

" west.....A distinctive feature of the post-World — —
War IT emigratiqp has been a.much larger flow of
immigrants from developingcountries than has
tréditionally been the case. (Bhatnagar, 1975,

p. 52) - ‘ .

According to the existing literature, the most
common reasons for-'migration were economic circumstances,
adventure, and political pressures. On the whole, economic

3

reasons seemed to be the principal causes of migration g

e o

during the last 20-25 years. And §s H. Seywerd (1955)
says of receiving societies: "Our motives for having immigrants
are primarily economic*" (p. 34). Most immigrgnts came from

not only poor nations: but from the poorest rural regions

‘of their economically suffering cohnﬁries. a fact that had
‘a gféét,impact on the subsequent life and adjustmént intgﬁthe

:new society.. On the average, immigrants were unskilled, .

poor, and uneducated. They left their couniry to improve
their lot at any cost. Rightly, $hey think they have nophihg
to lose -'at least in economic terms. ‘

The ancestors of the immigrants to the United k:;]
~States were, for the most part, peasants liviag
/in the agricultural communities of European post-
feudgl society. This society was post-feudal in
the sense that the peasants either owned some land
¢ ' of their own, or at least had been emagcipated from
- the worst rigors of the feudal system. The peasant
villages of Ireland, Germany, Italy, Poland or the
Balcans were not the most comfortable places in the *

. “world (Greely, 1971, p. 27).

As it has been reported in many studies on . )
. .! . ’
4 -2 -

.
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. impased restrictions on immigratioﬁ and #hrouéh several

‘sevpral criteria, level of education being one of .them. In

: Statistics Canada (1979).. " o )

immigrants, they were not only poor and‘unskilled when they

llved in their country of orxgln but, in addltlon, they were

&poorly educated. Most had no educatlon at all or, at the

best, they had completed a few grades of the elementary

school This was particularly true for immigfants who left L
thelr COUany 1mmed1ttely after World War II. Around the

1970's the various receiving natlons - Canada among thém i)

governmentai policies a more strict *filtration" process -

-was undere way. Prospective immigrants were asked to meet

|
Canada, from 1970 on, masféry of a specific skill or craft, o J

some knowledge of the language, and a relatively
-

,
1
» [} ° B {
wealthy spénsor were considered a plus in the"selecfiﬁn of ) ‘
. }

new immigrants. An illustration of that switch in
\
|

governmental policies regarding immigration could be
observed upon examining next the latest figures of

o The total number’ of immigrants admltted tk’Canada
o . .
during the year 1976-1977 was 142,156. For the year 1977-1r’ RN
1978 the number was 106,512, and for the year 1978-1979. "

L2

only 82,115 immigrants came to Canada. An analogous .

decrease is reflected in the number of immigrants admitted

to the province of Quebec (28,1203 17,123; 14,344 1
“:égpectively)a “Anthdny Richqond (1967), in his comprehensive '
sfqu of the "Post-War Immigrants ingfanada" remarks that.
among the gifferent groups of @mmigrants,“tge Itaiian and (f/
’ B
. \" )
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"attractors" of the newcomers all around the world,

1

.\ o . R

a
.

other immigrants ‘from mediterranean countries had the.lowest P
level of education of all bost;war immigrants into Canada .

(p. 39).

.- P T ‘ -
The section of "Census of Canada” (1971) which
deals with "Ethnic Origin of Canadians” &tates in its
» " 7
introduction: o S 4 . ’ . \
‘ With the exemption of some 300 000 of Ganada s
Native Peoples,.&oday 8 entire Canadian population' - |
consists ofglmmlgrants and their direct
* descendants......Canadian history, as commonly
presented, deals primarily w1th{;he growth of
European settlement since the establishment" of the
first French colonies 1n Quebec (p.fl) .

Canada is often called “A Natiam of Immigragfs . A'iafge o L

number of post-World War II 1mm15rants coming from‘ﬁény
different countries chose as their new home ohé of‘the ten '

Ganadian prov1q$es Wthh extend from the Atlantic to the : / i

Pacific Ocean. The\province of Quebec in Eastern Canada, Q
<4he province of Ontario in Central, and thefprovinle of *

British Columbia in Western Canada appear to be the pravincia;

According to Statistics Candda (1979), tﬂ; grand total ‘
of immigrants who settled on Canadian soil duriﬁg the ) ¢
112 years/of Confederation has been 11, 159 659. Of course, | R
not all these newcomers remained in Qanada Rgf?anently.
There are reliable indications ‘that a fair number of those
immigrants (especially during the early years after the two
wurs) crogfed the bogders~?eeking new homes in the U.S.A.ﬂ.
- - . 1 v, .
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On the other hand,.offiéial figures do not include in their

"estimates the relatively high number of the so called

"illegal" .immigrants who have come to Canada through

various channels.

A close examination of the immigration trend to

Canada during the last 29 years reﬁeals that 4,373,044

- .immigrants from many countries hafé come to danada. Chart

1.1 shows the percentage dlstrrhutlon of total 1mm1grants

arriv1ng 1n Canada, per ¢ecade 1871~ 1971. As it can be

"seen the two "peaks" of 1mm1grat16n are between 1901-1931.

and 1951-1971u In the case of Quebec, 476,703 immigrants
have settled irf the province during the years 1961-1979 -
Mohtealébeiné the leading prbvincial city in the immigrants® -
‘settlemént'prékerenges. Other metropplitan and/or urban
Canédiaﬂ-cities-have t%gditionally “attracfed and welcomed"
the cheap immigfant labor (e.g. Tord?ﬁo, Vancouvef)

C . The children of all 1mmigrants were to face
tiemendous problems in all aspec of social life, problems

that could not be forseen at the time of mlgrat;on. Today.v

one of the most sertdug proﬁiems tgaf immigrant children

*face is the educational challenge which, for the most

- XN

" part, 1 ads to educational failure. The problems that

have always been associated with the immigrant population

'“ar'q very real and serious. It {s fortunate that, finally

a number of concerned people ha e come to realize ana

'addresg the particular problems and difficulties of »

. immigrants. Stjll. there are many instancqs where the-
’ s ' r ] .
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CHART -1

Istribution of Total Imtﬁlgrants/Arriving in Canada, Per Decade, 1871-1971

Percer;tage D

-,

Répartition en pourcentage de I'ensemble des immigrants arrivés au Canada, par décennie, 1871-1971
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‘studylng ‘the situation of the various. immigrant groups in -

reality about iu?igrahts is kept - for a4 great number of
reasons - in the dark ani beyond the public's concern.
Hawkes (1966) in discussing the immigrants® Bituationkin
England, says that: ’the main'hindrance to public concern
has been the unwillingness of national and local authorities

alike to reveal the extent of the immigrant problem at all”//

. {(p. 18). Beck (1975) has argued in a similar vein when

e

Canaqa.

Life in the ﬁew Countgg

Regardless of all the publicly declared policies on

immigrants' rights and the very ‘much publicized concept of'

multiculturalism - e.g. Canada - the blunt truth is that b

" immigrants have always been treated as ‘strangers, marginal

q

people with no country, aliens, and people with criminal
propensities. This is true for virtually all the solcalled'
"host societi®s™. And it is riot the case, as many officials
would argue. thag.only isolated and few instances of - '
discrimination against 1mm1grants has taken place. There
has been constant suspicion and fear; aggression.-rejection,

and even, attacks by the members of the host societies

'against all immigrant populations and some specific groups

Y

in particular.

Upon arrival the immigrante’ hopes and optimism

are extremely high, yet life in the new country - especially

during the first couple of years - 18 very far from ideal

or even humane.

=7 -
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' countries: "Adjustment is made more difficult by the

At oneﬁxiie or another, in public utterances
and letters to the editor, impigrants have-been
called animals, criminals, murderers, Spies, Sex
perverts, communists, dogs, fascists, jabberers,
scum 'of Burope, difty pigs, atheists, etc. One
cannot just dismiss this as the expressions of
's;ck minds, which they proﬁably.ére. They are
. also the extreme reactions of people who feel

N threatened by the the stranger (Seywerd, 1955,

p. 40).

The same kind of attitudes and behaviéfs towards immigrants

have been repprted in several studies of pubiic opinion. |
If.has been evidént. throughout the long history gf

immigration, that although immigrants are legally accepted

iq a country, the native people of that country are not _ B

convinced that they really need the immigrants or want them.

"Immigrants. are a special kind of stranger - they have a.
definite legal status and are offically labelled as aliensf

CkoQacsuand Cropley, 1975, p. 3), and more so, immigrants

1

‘have begp treated as inferior human beings. It is beyond

any doubt that all this ill-treatment is very well

‘perceived and fully experienced by the‘imﬁigrants themselvés.

The difficult process of adjustment and integration into
the‘new society are hindered by the unfaif.and~g§1uet
attifndes t;warda the immigrant population. And this-is
true for the great:majority of4immigr§nt§ in most receiving'

attitudes of Canadians which sometimes needlessly but

- _inevitably éomplicate what might otherwise be normal and

-8 =,
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.natural growing together of natives'and newcomers (Seywerd,

,1959, p. 39). . .
Hall (1955) in hlS article “Migration to Canada” ?J

.

discusses how the immlgrant 18 viewed by thé non-immigrant

communi ty

For many people in this country immigration has

another and more personal twist to it. The

experience of being an immigrant has a unique

character. By definition the immigrant is never

the equal of the native born person. Those born

in a country feel a sense of ownership, d’ tend .
; to look on the immigrant as: somethlng ‘an '
~ inferior (p. 7).

It should be pointed out that even people born in the new
_country of immigrant parents, are still considered to bé .
“immigra,nts (or of immigrant origin) when it comes to ™~ |
edqcational,occupational and othér aspects of social life.
Thosé'people are citizens of the aew country by birth but
."the label immigrant with all its side effects remaias in
effect., And it is not -,tﬁ’some would ar - 8imply -a
convenient and fiqtitioue creation of ‘the social scientists

/\‘.'"

-

who study immigrants. It is fact of‘life for a good
period of time. On the other hand, it’is absolutely true ‘
that the question of "who is an immigrant” has not been

settled once and for all and perhaps it cannot be settled

in a strictly objective sense, neither by the “host“ ‘
societies, not by the immigrants themselves, nor by the
investigators wﬂo study immigrant related issues. ..

-9 -
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" The Dg¢finition of the Tegg Immigran ..

Even today. when interest concerning the immigrant

f

reality and the multifacetgd problems associated with that

'reality“has béen - for a numbgfxof different reasons -

undoubtedly awakened, tﬁe very basic issue of “who is an
immigrant” is faf from settled. Tiis 1inp of argument is
well exprelsed in the digcussion of C. Beck (1975) when he
poses the questions:

How long‘musf a foreign born person be in a COUnttg
before he ceases to. be an immigrant, a newcomer?

Is a 13 year old child who was born. in the new
country of immigrant-parents to be considered an
immigrant? Do some groups tend to be regarded as
ﬁforeign for longer periods than ‘others? (p. 6)

In»1971 the school council of the Island of Montreal chused

on length of residence when it deflned an immigrant as a

person who had come to Canada within the five preceding years

(Panunto, 1977, p. 4). But other’school boards and

S
authorities have, at times, defined an immigrant quite
diffefently. For example, the 1anguage most often'époken at

home has been used as a criterion to define an immigrant

. regardless of the place of the parents' origin. The fact is
that the definition of. the term immigraﬁt might vary not only

from one country to another but from province to province in
“the same country as well. And .this has been'so. partly at
least, b@cause of the investigators‘themselvea who study
immigrants. :Pahunto (1977) remarks that “the literaturp
does not reveal unanimity in the definition of the term

immigrant, Several factors have been used to define immigrant

j -10" ‘\.
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status, but'investigators do not always égree'in which of

the factors are important"-(p. 4). Usually, the different

investigators attempt to work out a definition'of their own

about immigrant status, a definition that would best serve

" and fit the design and the meaningfulness of«the study

L

under consideration. In other words. somebody may be
included in the populatlon "1mm1grants“ in one study<ahi_be
excluded from that same population in a subsequent study.

For John. Power (1967) an 1mm1grant child is "one who has

at least one parent of overseas origin and who 1s in need of ’

special educational treatment because of the inadequacy of

his/her English® (p. 39).

The factors thap‘have been most often considered

_in defining the term immigrant are the length of residence

in the new country, the language spoken at home, the

acquisition or not of the new citizenship, and the.origin

of one or both parenté.c According to the Gendron Commission

(1972) an immigrant is "any person who comes from another

\

country with the intention of settling in Canada, who has

. been. granted legal immigrant status but who has not yet.
acquired Canadian citizenship. . Yet, Some other 1nvest1gators

have based their definifion only in the number of years spent

in the new country. Often it is thought that ten to twelve

. Years are enough for a newcomer to be excluded from the

. 1 . R . \

immigrant population. Mirthermore, it is assumed.- that’
aftér the 10-12 years résidence period the person has'
- 11 - o ) -
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"lost" the immigrant status and has adopted the native

{

people's life Style and social characteristics. Such
assumﬁtions have been bhal}énged and disputed as being\
unrealistic, not founded 'on facts, and not serving the cause
of‘immigrants'.welfare. | .

In a groﬁing number of studies - especially in
recent empirical studies - som; sécio;culfural-and
psychological factors have been taken into consideration
ﬁhendefiningthéterm'immigrantﬁn-inyestigatprs have’
rejepted the idea of "lepgth of residénge" ah&“"legal
status" as accurate and suffice indices of immigranthood.
Thgy tend to cobsider such factors as 1evéi of integration
1nt6 the new society.'peréonal and social adjustment,
mastery of the new language. and level of a ulturatloA
when ”llstlng Someone under the category immigrant." Thls
neﬁ approach seems tg be more pragmatic and re explanatory
when trying ;o defipe, étudy. and understand immigrants and
their problems. Nonetheless, the question of ‘whowié an’

\-i
immigrant” still remains a matter open to considerativn ' °

and discussion. That is why in each single study the
investigator tries to fully describe what is meant and

 how the term immigrant is defined and used.

BEs;de * S tion Z Social Relations

@

‘ The immigrant comes to the new country with little,.
‘preparation for the kind of life that he will have to face.
The traditional.pre=industrial village background provides
, |

- 12 -
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the poorest preparation, for easy integiation. C. Beck e

(1975) points out that "many immigrants do not come S i ,

new couniry with a clear set of interests that they then
‘pursue in a systematic and determined fashion. In fact
immig ts are often in a considerable state of -confusion

"about their interests" (p. 7).® The well documented

y E ‘ hostility, rejection, unfriendly attitudes .and behaviSre

e on the one hand and the unbreperedness

of the native ﬁeo

and agony of‘the unkn wn by the immigrant on. the other,’

A v

make the phenomenon of resgdentlal segregatlon an
inevitable consequence. R981dent1al‘segregatlon.aso much

Characteristic of all poor and sufferiﬁé people - immigrants

being 6ne group of them - has been observed all around the

world. . N
! ’ v l . \

The natural tendency of the newcomer in a strange

land is to logk for familjar things.....Immigrants, -

for the most part;, choose to live among other

. 'immlgrants....The pockets oﬁgﬁxhnlc groups in

- T the cities are pockets of’reiative poverty.
‘Hence, a community of immigrants and their

. s ‘ descendants is largely a community of the lower

*  ‘class. (McLeod, 1968$ﬂp. 8)

S ' o ' Greely (1971) remarks tHat, on’ the whole, "in the
strangenesa of the new environment, the individual or his

battered and bedraggled family looked around for someone

. < with whom he had something‘in common - hopefuily a plage
' in the big city where previous,higrante\from his villaée |
. had settled” "(p, 39). Immigrants tend to l;ve iﬁ close : '
. proximity to each other -thisis true especially during the
, . 13- . V
. \f ! ’




‘centers they can find jobs more easily - even if these R

N“\\\sgances, friendships and- visiting patterns are all expressions

_a 8pecific and essential function that all these social

first years in the new country - and they choose big cities )

i o
and the metropolitan areas to settle, In these urban

‘ jebs are the least paid, at the bottom of the "prestige

scale®, and unWanted by the native population. Further,.
some investigators. have argued that even without the usual
geographic contiguity, social and psychologically
contiguous ethnic’ communlties persist.

Immigrants, with all their “poor*® experienees come N
to the newicountry and settle nearb ‘brethers‘; people * ‘
who by virtue'of common origin share\the same "pqof" . :
exbefienceﬁ, The reeultant residentd;l segregation and , *
the relative isolation of immigrants #rom the rest of the .
people in the new geuntry,pro#ide the 9onditions for the
kind of social relations and social structure which so '
distinctly cHaracterize the various ethnicpgroups. Each
particular ethnic group, under the overall influences of o |
1mmigranthood. is "transformed* 1ntoian ethnic community « 3
with its own unique institutions, social network of |

L4

relationships, culture, and language.. Numerous

associations of every kind, ethnic schools and churches,

celebrations of homeland festivities and holidays, ethnic

and products of the ethnic community - be that a community

of Italians, Chinese, or Greeks. And it is not without '

inetitutions and relations exist,

-1 - T




The immigrant community is beachhead in the new
society which provides the new immigrant with a
basis of familiar reldtionships and interactions on
which he may begin his new life. It gives him an .
1dent1ty and the security of 11v1ng according to
famlllar patterns among familiar people. W1th1n
this framework operate the ethnic assgciations,

" the ethnic churches, and the ethnic recreational
facilities (Norris, 1971, p. 38).

—

The existence of ethnic associations and institutions
and the off1c1al recognltlo;\glven the ethnic eommunities -
under the pressures,af the immigrants themselves and some /
interested groups - made it very easy for an immigrant to

obtain employment within his own ethnic group "boundaries®

and to confine his social relationships (Richmond, 1967,
p. 141). It is reported that in Toronto, for example, a
member of the Greek community can "get along® in all

asﬁects of his or her social‘life without having ‘to speak .J
" a 81ng1e word of one of the two offlcial languages. Infofmal I’
observations and day -to day\}ife would attest that the same oy
kind of daily life exists for a great number of Greeks in
‘the Montreal area. Thus, it is not only the geographical
" isolation that"éomes with the residential segregation i,

pattern of immigrants but, in addition to that, social

and psychological isolation as well, 'On the negative side
'then. all this isolation of 1mmigrants makes the process of
adjgstment and integration to the ney country more difficult. "
As June Derrick notes in her discussion of minority group
children,.‘the sqcial and PsychologiCal problems thgt' - -il

- 15 -,
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hembership of a minority group entails possibly’ grow rather
than diminish over the years, at least in the lifetime‘of
the first generatioh of imﬁigrants’and their chiidren“
(1966, . 12). | -

The members of an ethnic community having and

enjoying thgar own eocial completeness' withiy/;he commﬁnity,

.«-—4('
do not go (qggthe whole) beyond the "borders of the g \_\\

community for social interactions and relationships.

Purther, -~ in most cases - they do néi let any "foreign
intruder® get inside the community. When they do let some
"outsider” in, he is under constant suspicion and
“surveilance”. It is an ongoing mistrust, mutual fear. and
av01dance that stands between the immigrante and non-
1mm1gran§s. Empirical sﬁudies ang,personal reports alike
oonf"-irm this kindggof oonstant tension and mutual \

@

indifference that exist in both groﬁrs.

Frs

The mutual understanding that is so essential for
adjustment and integration into the new society is not a
common phenomenon.and practice, neither on the part of .-
immigranés'nor on the part of.the indigenous population:
Thus, although the ethnic communities do serve very
positive purposes for the life of fhe immigrant and
enrich the culture of the new country, these same -

communitles however - when operating under their strict

traditional principles and ruleés - hinder personal and

“social adjustment and limit opportunities for future

integration and harmonic coexistence between- immigrante

/ - 16 -
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and non-immigrants. of

All the negative "side effects"

the structure and operation of ethnic communities discussed

ot so far become more intensified and more disastrous for the

o

lives of children bern of immigrant parents and for the

socio-educational processes of these children.
| There are a lot of immigrant students in this

'country. Toronto, for example, has a large populétion of‘

immigrant students: '
- 'S

As of September 1976, the Toronto Board of
Education operated 146 elementary, and secondary
/ﬁsﬁhéols. staffed with 5,400 teachers who served
a total student population of approximately
95,000. Our 1975 Every Student Survey revealed
that almost 50% of thos‘gstudents did not claim
\Engllsh as their mother tongue. A 1ittl% over
. 94,500 students reported Italian .as their mother
’ toygue, or learned English and Italian at the’'
Y : ‘ same time; about 7,200 reported Portuguese;
v ‘ ’ about 6,200 Greek; about 5,800 Chinese; and about
13,400 some other 1anguage (Green, 1977, P 10).

The educational aspect of 1mmigrants and their childreﬁ

; , should-not be overlooked and left w1thout elég;rate~

- discussions and concrete suggestion."As : will be
discussed in the next chapter the maaorlty of immlgrant
children in all receiving countries face many problems in

‘ coping with school demands. Empirical data, however, is

.8ti11 limited. A8 the OECD has said: “The relative lack

_ of information about migrant groups and their educatlonal A

and labour market needs dismays us in the light of the

, ”» » ‘ - 17 - . N
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. o current importance of the Pproblem" (1975, pE 17). ' )

Kersbaue (1970), the ‘president of the Federatlon of- 4
.~ )

. the ethnlc presses at the tlme, had made it very cléar in

——

one of hlS articles in the Hellenophone magazine "ECHO" ., v

ot

thats : “ ° o ’
- y o0 v {
-, It is very dlfflcult - if not 1mp0851ble < to find T
, @ Canadian classroom (espec1a11y in yrban cities)
"% in which there are not children from many countries
of the world. Despite this reality, the. teaching
o o centers only around very few countries w1fﬁout PR ,
R ' reference to others. Students are not encouraged ,‘)
‘ o o ~to become interested in the multl cultural . ‘xwakw
tradltlcns ‘of their classmates. Even worse, our - ' - .
; i yogth would never be in a p051t10n-to.appreciate W
‘ the importance of all civilizations of other '
: ) " " ethnicities for the benefit of our owh national

+
¢

, _ character and herltage (April 1970, p. 22) T &
' The educat10nal aspects of the 1mm1grants 1n nh | »

general,. and of the 1mmigrant in Canada in particular, are

of tremendous significance.,§Even though, as it has already

been di5cu5$ed.'during the recent yeafs new legislation and
. S L ] Fl
polidies from the receiving coun%riés'ﬂgﬁq reduced the

of migrant people and this "miérative trend” of the R

‘fifties and sixties, migration is not disappearing (thh all
!

its related probléms and concerns) from the world scene;
17,000,000 people are lcéqug - today - for a -
better: and- more descent life outside their native
sapﬂwaccordlng to recent estimates of the United
Nations Committee. These .people are forced (as \ .
-» has always been the case) to leave their country
because of hunger, of political persecutions, ‘

} - - [ ! -

%




VPRI . ‘
- : L ‘ 3
b Ly
' y : poverty, and the d"ifferent forms of oppreSsive‘ o "
o S dictatorships that exist all around the world. . "22
Ng -~ + |+ For.many of them, West Germany seems to be the o ' :
L first 4choice ‘.avéilable. Within the three -\lr;xst a . ‘
. ) decades W. Germany hasrreceived 4,000,000 (ﬁ . ”J_
o N v ‘"foreigﬁers“ and 150,000 persons who were 1%¥king P
o ' for political asylum. ( Ethnikos Kirix, 1980, ' N
AR October, 7) - 7 ”
’ Thus, miération. this very ancienf characteristic. ceemé to ce f
*»well on to the 2lst century. and the concern for the education ’ y
o : of 1migrant children ought not to “fade" away axn;:ng all L ‘
B "i\ interested people. | - | s -~ '
« . o ‘ /' )
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CHAPTER 2

/ IMMIGRANT CHILDREN AT SCHOOL

AN .
The life of the immigrant children must be seén

and éxam&ned against a backdrop of their parents' life,
gtyle. In other words, all zne probleps,difficulties, and

processes that characteriie jmmigrants in the new country

‘during and after their ‘long efforts to get settled and,

N

adjusted in the foreign environment have great influence on

o

the immigrant children’'s lives. The way ﬁﬁ;t‘these children
come to think, to believe, and to behave is greatly

'determined by their parents experlences - the contlnuous )

and legitimate: process of soc1allzatlon holds true and

operative for non-immigrants and 1mmigrants alike.

Children are not the exact miniatﬁre copies of their

* i

parents but, for the most part. 1mm1grant chlldren carry with

them the-misfortunes. the mistrust. and the rejection | P
sxperienced by thelr parénts. This is so from the very

early years of childhpod'whén the youngloffspring of
immigrants ,étart_ playing in the neighborhood or ‘in other
public areas. ns‘the immigrant child reaches school age
and-negins‘the formal e nfational process all the»:h;ndicaps“
of inmigrantnood show up. As ﬁary Ashworth 519?5) statesn; E
*To date, immigrant ‘parents have had little voicb‘!n the
education of their children....0n the whole, the public ‘

is largely ignorant of what happens to New Canadians after
they arrive in Can\a‘\ beli vingﬂthat in some mysterious

- 4 ) o 7
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most of them learn ﬁﬁgiish‘with no difficulty and that if
the dc not then ;he government is to blame for not ensuring,
that they spoke Englisﬁebefore they came‘(cp{ 3?-38);'The\
greatest * \cw‘ that the immigrant child faces in the “host

society"“comeé,in the form of an educational reality. However,

although the documeﬁtation on the education of immigrant children
has been greatly exteénded during the last 15-20 years still much

empirical evidence is lacking. This is especially true for the

Greeks in Montreal, a population that this study is intended
[
to examine’ = o : ;

Although the phenomenon of 1mm1gration is not a

new phenomenon, eystematic. scientific research into the
a education of immigrants is quite'a recent experience.
Ma;y Ashwo:ﬁh (1975) in her Canada-wide study on the -
: educational processes of 1mm1grants admits, that, “our

&
approach to immigran% education is generally unsystematic

last fifteen years that empirical evidence has started to

.\\} and 11} informed” (p: VIII) and that it is only during the

A

accumulate. In a similar vein of ‘argument B. Panuto(1977)
. remarks emphatically that ”inspite of ‘the large number\\f
children for whom English is a second language in Montreal
T very litt;e research exists on factors affecting their ‘ d
‘ educational progress" (p. 1). :

-21" ' (). e
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“other words. when studying the very n#ture of schoollng

notes: "the educatlon of immigrants, an area full of

. date information about migrant children has been also Lo
Cheyney (1976, p. 221). He stresses the: need for documented ,

" taken. - , ' .

evidence from Australia, Germany, the U.S.A., Great Britain,

\\Canada. Sweden, and Belgium that shows and illuminates the

* .One of the pr1n01pal reasons for thls seemlngly - o
lack of emplrlcal studies mlght very well be the fact that

the educatlon of 1mm1grants is a very ‘touchy .area. In

that imm;grent.chi dren have - or ought to have - one is
bound to deal with humanistic, polipical.,sociel. economic; ‘ o :
etgifal. and religious issues, issues that have been . ?
preven to be confroversial by themeelves. However, fhis

kind of argument ‘must not be employed to justify avoidance

and negligence of the subJect. As J. Bhatnagar (1970) : i

*

emotlve content, is desperately' in need of hard research to

uncover objective evidence” (p. 153). The need for uﬁ’io-
described as "desperate" by the social scientist A.

ev1dence to be gathered so that appropriate actlon can be

. »

In the gfeat majority of existing studies on the

education of immigrant childfen researchers have

-
t

demonstrated the “"problematic" nature of the immigrants'

schooling. Fortunetely, theré\is today a good deal of

ve?all situation of\imﬁié%ant students. For example, in the U.K.,

The sad fact that emergee from the studies reviewed
. in this paper is that many ethnic minority children

- 22 -




are performing at a Ievel significantly below that
of English children,. and although the length of

t education in the UK appears to be a significant

" factor in determining primary school performance,

- .many environmental factors which can depress
performance still remain important (Verma, 1981,
p- 6’+) . . «

On the .whole, 1mm1grant students do not perform well in
school subjects - as it is indicated by teachers' ratlngs
and school grades - when compared with their non-immigrant
schoolmates, This finding has been documented across

di{ierent social contexts by various researchers regardless

- of the origin of immigrant students, an& despite variations

within the various efhnic groups and variations between the

various eéthnic groups. Rogers and Wright (1969) draw the

attention of the researchers to that point, since "the

evidence that the pupils for whom English is a second
language are not anomogeneousgroup is important though not
unexpected” (p. 12). It would be then a great mistake to
develop a packaged, "education treatment™ for all ethnic
groups without consiggfeng the éubtle - cultural and
other - differences among the various greups.

Generally, 1mmigrant students- have been found to
lag behind in academic achievement, to show a low level of

self-concept. and demonstrate a low level of adjustment S

‘A(according to J. Bhatnagar 8 (1970) definition, ad justment

includes: social acceptability, personal satisfaction,
having objective self-concept, and freedom of anxié&yo
when comparedkﬁith non-immigrant atudente. Culture shock
< P -23 - A
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and;ponfifét, language problems, feeliﬁgs of riot belgnging

"and insecurity, ill trained teachers, and the educational

policles and practlcgg have been very often

identlfled and criticized as the pr1nc1pa1 reasons for this

overall lag"” shown by the vast majority of immigrant -. N

_students. It hdas been also argued repeatedly in the

related literature that immigrant children-are’like - in

many respects - and ought to be treated llkew1se with the

so called culturally dlsadvantaged and/or- déprlved ch11dren.
A great number of researcherd, however, have

explicitly presented the legitimete argument that though -

there might be Some resemblances between the two popelationsw

(1mm1grant and culturally eiiedvantaged children) it wouid

be a big mlstake to uncritically generalize across the, two

groups of children. Nevertheless, the fact is that immigrant

+ -

students are not as good as non-immigrants in the most

_ valued aspect of education, namely academic pefformance.

And this has been very well documented in Canada and all

around the world where immigrant children can be found.

Academic Achievement

J. Bhatnagar (1975) in reviewing the literature on
the school performance of immigrant children notes that
"studies in many parts of the world indicate that, on the
whole, immigrant children's attainment at sclool is -
considerably legs than that of the chiidfen of the
indigenous population® (p. 54)." On the whole, immigrant
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children perfopm less well .than local children in the
standardized achievement tests.' , -~
A Grande (1973b) notes that "a high percentage
of children w1th an ethnic background read at least one or A
two years behlnd expectedugrade level. This phenomenon ' . 4
.exists in all érades‘from one to six"™ (p. 37), Similarly, 1
&fﬂ in a survey conducted in the year 1966 and reported by
‘M. Ashworth (1975).'it was foepd that among the "..q.most |
. .backward pupils in the first and second years in seven. ;
secondary schools revealed 175 children, 73% ef whom were C J
: imnigrants" (p. 65). Noéble and Ryan ¥1972) studied' the ,
' \i\\” Greeks in Australia and reported that the "Greek mlgrant ‘
child may bbtain readiness (for that learnlng deemed _ L o
. appropriate in the host culture) later than the Australian
EL ' ‘ child and learn more slowly" (p. 44).

h Little et al (1968) studied the performance of ~
1068 ten year old immigrapt éhildren in 52 London schools T
aftef’the completion of tests which would decide their

; ) ‘ ) i secondary school placement or their stream placement th
e ‘ ‘ - a comprehen81ve school. The subjects weére assigned to one p

’ ' . of seven ability groups of English, mathematlcs and verbal

reasoning. Table 2.1 gives the percentege of above and

c g
below average scores for the various groups.




_ Percentage of Above and Below Average on Tests
5 . - English . Verbal = Mathematics
' « ‘ reasoning .
~ Above Average 50 50 50 | N |
English . “ ' ‘
’ [, Below Average 50 50 50, ' \
.- Above Average 21 . 18~ 21 <
Immigrants o \

‘Below Average ° 79 . 82 - 79.

o
i

o

R N

J. Bhatnagar #(1970), in a study conducted ir

England has demonstrated tha}i' immigrant children score
significantly lower in’ teets of academic achievement tharx
the native born students. He compared immigrant (West
I‘ndian_s‘an,d Greek and Turkieh-cyprioté) and British born
students in measures of academic 'ac;hievement, level of
T \ Be’lf-concept, and adjustment,. In all three measures the . | 1
immgrant chlldren fell far behind the natiVe students. r '
} DK ‘ . Similar findings have been reported by other researchers { . {

Vo . in’the field who have studied immigrant students in

several receiving countries (Dungworth in Germany. Lipkin

in Israel, Cohen in the U. S A., Townsend in Grea_‘_t_}ritain,
Toronto Board of Education in Canada. Taft in ,Australia) .

.Sainit (1963) has also reported a vergr. poor school attainment
for the innigra'nt children ‘o‘f his study. : ) .

L o D. Selakovich (1978) reports that the Immigra.tion

—

e

Commission conducted a big survey of more than two million

"students in 30 of the largeBt cities in Awerica. The'
- ’ .26 - “ |

i d

R ansadl]
3

]

1
' 3
£y

!

¢

!
&

.
-.\’ “ .

- R " .‘,.,: S —I' T O A...v,}j;;....é; 4




|

1

\

Zin school pefformance.

)

survey discoverd that school failure and retardation in
grade level for children of foreign-born parents was 40%
compared to 28% for children of native-born American

whites. More so, in another instance Selakovich (19?8).

in summarizing his view on the academic achlevement of
R (.
1mm1grant children remarks that:
Whatever motives existed for providing schooling
for immigrants and all poor children, the schools
experienced huge failures. A review of the
research on how well the children of immigrants
did in school tends to support this, even though
' some groups and some Schools did better than
others. (p. 29) ) B

B. Panunto (1977) notes thats -
Studies on the school acﬂievement of ESL and
immigrant children (Ashby, Morrison and Butcher,
1970; 'McFie and Thomson, 19703 Little, Mabey and ]
Whitaker, 1967) all indicate that such children -
function below average on school subjects, tend
to drop out of school before completing high
school, and have social- and emotional problems
K of ad;ustment (p. 30). ’

Children ofGreek immigrant. parents in the English speaking ;{

_'schools of Mantreal experience the same pattern of failure

The author{ through peréggél
6mm&nication with the Greek liaison officer at the P‘S B.G.M.,
has confirmed this failure for a substantial number of
Greek immigrant students. . )

However, the fact that there have been some studies
which did‘not‘find any significanf difference in measures of

- 27 -
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academic achlevement between 1mm1gra.nt and non-immigrant
students should be mentloned. There have been reported
findings which showed the immigrant students to be ahead
of their non-immigrant classmates. According to these

studies, immigrant students might start|.school with some

"deficits but when they reach grade three they are doing

equally well as - sometime.s better th ~ the Rative born,.
- . }’-
non-immigrant students. Rogers and Wright (1969) advance

such an argument in a series of studies conducted in

‘Toronto schools. In comparing monollgflgual (non- 1mm1grant)

students and ESL (immigrant) students they concluded that:

/
In comparison to the monolir;éual pupil, the ESL

.pupll starts school with a considerable performance
deficit ‘presumably due to his lack of fluency in
English. This deficit is overcome by grade 3 at

Es
which time he is, if anything, ahead of his v
monolingual classmates (p. 82). \

Even with sugh arguments and experimental |

findings it would be a mistake to dismiss the bulk of
evidence that shows the various diic‘ficulties that immigrant
children have in school attainment,

The reasons given by the researchers for the low
academic achievemgnt and the general difi‘i,cult‘ies that |
characterize immigrant students must be discussed in .
considerable length. N‘o action for improvement\can be
taken before these reasons are examined in great detail.

A comprehensive discussion of the factors whieh hinder the
academic performance and adjustment of immigrant children

- - 28 -
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should be concerned with both linguistic and non-linguistic

factors. These factors shall be -considered next.

Non-Linguistic Factors of Underachi€vement

| Townsend (19712 has suggested thét the . P!
underaphievement of minoéity group children ought to be )
linked not only to linguistic factors but to non-linguistic‘ '
ones as well. This is not to séy that linguistic and
nbn-linguiétic factors ‘emn beégepéfateq comﬁleteiy since

there is a great deal of oVerlapping between the two sets

. L L P

of factprs.‘ As nonTlinguistic“factors relevgnt to the
edgcation procesé’of';mmigrgnt gfudenjé have been considered
the level of self-concept, personal and social adjustment,
the culture shock aﬁd/or conflict, the biased intellige;Ce
achievement tests, -the teachers' expectations, and the .

placement procedures and préétices that "feed" the special \

PO VO SO W N

and remedial classes with immigrant students. Purbhosc and .

Shapson (1974) in discussing the educational significance of
non-linguistic factors, say that: ‘ . N

Only more receptly hés it been recognized that the
academic failure of children from ethniq communities -
might result frém other facters such as alienation,
anomie, low self-concept or more basically, not
knowing the dominant culture (p. 2).

These views have been shafed by many researchers in the : . .'“;,
field of immigrant education and a greét nugber of studies
have bgen turning their attention towards that direction.

" (Adler, 1967 Bhatnagar.2197ot Masseman, 1975; Rogers,
and Wright, 196g). Jensen's a;gument of genetical
- 29 -
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inferion}ty in intelligence as the principal reason for
the immigrant Stuoents educational failure does not find
much support among the different investigators’ and has
initiated many controversial qiscussions - sonetping that
is not nnfan}liar(to Jensen himself and his theories of
genetically determined intelligence. ‘

a) Cultural shock - conflict, self concept,
adjustment N

On the whole, the immigrant child is caught o 3

between two differing ways of life, two differing‘systems’
of values, norms, and prioritiee; On the one side it is
the home which exerts its powerful influences upon the
immigrant child an on the other side it is the school
w1th its own obllgatory demands whlch very often become -
or are perceived to be - hostlle to the 1mm1grant child.
This is the “climate*" in which the immigrant child has to
strive contlnuoualy for a descent and healthy surv1val. ’
‘A8 every child, the 1mm1grant child is born within

a family which has certain characteristics, a particular . .

culture, which {s a whole way of life, and is learned.

through the everyday socialization - a continuous and often

rocess - a process that takes much t1me and
“comes naturally" to every child. And culture, "whether

. the culture of a particular ethnic group or the culture of
a level‘of.social status, or a combination ofA both, hasa ~ ~
. profound influence on a child's intellectual performance

as well as his attitudes and values™ (McLeod, 1968, p. 29). 9
. , .
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_ learned - at least through . the early‘yeafs - to enjoy and

. ~
- agent, a child learns from the very early years of his life

functional, worthy, and essential to supviQal.
immediate home-environment for. iMfterpreting, defining,.and

" socialization instructions.

"social oﬁjects (such as children) carry no intrinsi

J although he Qoes not experience the shock of abrupt

" shock might be milder in the later case but the confli t‘

[
IR T o

Recalling the very fact that family is 'the first socializing

that specific. patterns of talking, of thinking, of believing,

and generally, of behaving are natural ahd adequate,
The child

constantly receives reinforcements by both parents and the

~ s &
indicating the social reality according to “the family'sg

* .
Denizen (19?3L_notes th%t

\

meaning.. Rather meaning is conferred by processes of
kS

he

4

social interactioﬁ - by people" (p. 21). Likewise,

immigrant child has learned the whole\:tizure of his

parents, neighborhood, ethnic community and has also

\

14

. . AN

appreciafe that culture.
When the child comes into contact with anothdr
culture which is different from his own the process k own

The child in 'the new,.

as culture shock becomesoperative.
foreign, and unfrlendly environment: feels like a "fish
of water" and the negative consequences of the SrSCk

)

healthy'development and normal growth. Similarly, th

Ixnder S
|
1

child born in the new country of 1mmigrant parents,

B

placement in a new milieu, still has to face this new

milieu whén he leaves his home envirohment. The culture

-3 -




of opposing cuithres has great impact on the child's
personaiity,sself—concept, adjustment, and Qchievemeﬁt. In
either case, the immig;an%.child,meets thé "alien” cult&re
and its valueS outside his home and particularly insiée

3

the schodl. . .

R

Upon enter\ng school’ the ongoing process‘of:.L~ )

4

socialization not only &isédntinués abruptly but it also
appears - under different pressures - as unworthy, ") K
dysfunctlgnal, and ridiculous. Oleaarczyk (1971) remarks

that culture conflict and the sense of not belonging are
. . ’ 1 .
fel:‘most painfully by the second generation,;Whicp Robert*

Park has defined as "marginal men". In another instance ..

Olegarczyk (1971) says of immigrant chlldren:
« 9
+ss2sn0t being allowed to act as a natural bridge

between two cultures and twé social groupings,.
lacking . often a deep insigh% into their ancestral
/culture9 they develop an inferiority complex

.o Wthh they d13play in various ways. This is a -

-

s v . " common and w1despread phenomenon among all ethnic
' and immigrant goups and one of the best documented
b (p. 288). -

Discussing the problﬁz of cultural conflict in the
. 3
Canadian context S. Ramcharan (1975) characterized this
'* conflict as a major problem: :‘ -~ '

. One of the major problems faced by new canadian

. . children in Toronto schools is that of cultural
conflict....Theculture of the home and the '

X . community - inclﬁdingnthe,attitudés, values, . ' . .
- . style of life, and behavioral patterns the child . ;o
) ".learns in the family environment - is totally
* allen to vﬂﬁsg‘he is presented with in the school l\\

e
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L o env1ronment (p. 99) L.

| he 1mm1gran% Chlld is contmuously reffinded of
his culture and the unworthlness a.nd relatlve 1ni‘er10r1ty
of that culture. ‘The conflict is always present *and does
mot dlsappear. for the fﬁnlgrant ‘child is faced with it
every time he returns frém’ school to his 1mm1gra.nt ™
1household" (Beck. 1975, p.. 15) The intense pressures of
*  that ‘cokfllv,vb/ are felté‘by the 1mm1grant child who must
"carm( “+the bu'r:ien" of two. often 1ncompatible, cultures,
and pay ‘a very hlgh price. This pr1ce is p?rtlcularly
) visible 1n the case of school achlevement and performance."
Th; strong societal emphasis on cultura.l ass:LmllaQ.on
forcémm1grant chlldren 7to ‘choose those parts of their
‘native culture that they must re’cam and those that they
‘mu,st glig up. The cultUre s&ock/confllct have detriment#l
cons&uex?ces for .the schoo‘l attainment and ‘the Ievels of
self-concept of 1mm1gra.nt chlldren. L Kovacs (1975)
. ’suggests that the basm effects of ethnlc dlscriminationsx

s ©%...i8 orfe which may broadly be termed 10ss,of B
e "social status”. The terrd is gsed here to refer
- % to group recognition of the individual'sown .
senée of membership and 'ability to control his
, or her own interrelationships with other people
a.nd his or her life (p. 22). -

_., The cul ture shock/conflict expermnced by the immigra.nt
child p:jgvents, :,,among other things - the fulfillment of

"9ne' of .the most bagic hgmén needs: the need to belong.

T -3,8 . g
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A. Cheyney (1971; p. 6) says: “....from my v1ewpoln$aas -

'\ energy on l¥arning, aesthetlc apprec1a§}on, and

[ 1
! El

1.

a ngrant chlld. the. most characterlstlc element oﬁmy
life may be sumParlzed in a)brlef sentepcez I did not
belong." ) . 2 ' F§?\L

‘ The immigrant child, caught between two differing
and often dlametrlcally opposite cultures, feels nsecure .’
about hlS identity. He feels-that his culture and he
himself. are-unworthy - under the constant pressures to
comply‘and be assimilated and "lost" into the new(Egliure.

Negatlve attltudes and devaluatlon of the self come to be . .

domlnant features ‘of the 1mm1grant child's self. As far as . “

'educatioﬁ is concerned, there is a constant home/school ,

"war", a war tha€ decisively - and adversely - affects the

child's perceptzon of himself., James Banks' (1977) points

. out that "ethnic characteristics are a part of basic 1dentity.

Y

When a person denies his ethnic culture he rejects an
1mpoptant part of self” (pe 9)¢ Slmllarly, M. Potts (1972)

considers a positive attltude towards oneself essentlal to

el '

healthy growths . .

, One of .the most v1tal needs of the human organlan
is the need to see oneself as a worthy person, to
tﬁink well of oneself. This need must be met
before an individual can be free to expend his

:
EA
¥
4
*
¢
£

personal growth (p. 33)\ - -
The immigrant child frequentlj’becomes alienated from his
own gioup and that of the dominant culture as well. He
develope a negative self+image wpiqﬁ'caﬁ‘be harmful to o
o o
% . » )
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himself and others with whom he associates.

» The strong 1nterrelatlonsh1p between level of _
self concept and academic achievement has been very well
documented for all studentq - immigrant included - (Lamy,

1965; Bhatnagar, 1970; Wettenberg and Clifford, 1962).

As it was discussed earlier, immigrant students do fail at ‘qli

school but they do not fail simply because of their

deficiency in English: “they fail‘too because their own

3

- . -
self-concept is under attack in an educational system which
. devalues the culture and language of, their parents aﬁd :

communityﬁ (Derrick, 1966, p. 47). Thus, - the educatlonal\\\\\

(N o
181gn1g1cance of self concept is beyond questlon among all

. 1V the researcher and the low level of self—concept that‘is

"shown Sy immi t children has been rightly linked to

their cummulative deficits in education.- o

Very closely related o - possibly caused by - the

calture shock/conflict and to \the low 1eve; of self -concept o

that permeate the entire life of 1mm1grant children is the

notion of adaustment. Personal and social adjustment_~ as
those defined by Bhatnagar‘(1970) elsewhere ~ are hindered
even more b& the low ievel of the immigrant parents'

educationy the parepts' qccuﬁations and the parents' - fcr
the most part - rural origins: '

»
A great number of new Canadians are faced with a

‘ double-culture conflict: they have to adjust,
, . not just to the English language and the
" . ~Canadian way of life, but to the city itself and
industrial society. The educational problems

- 35 f. e
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: of their children are thereby gompounded.
- (McLeod, 1968 Pp. 14-15)

Masemann (1975) notes that 1mmigrants hold the lowest in
prestige jobs, a fact that has negative influences on the
‘children's academlc career: \

"In addltlon. the low prestige level of pargpts*

JObS and the lack of general reSpect among

Canadlan-born students for Italian, Greek, or

Portuguese culture.reported in interviews with

immigrants, are evidence to the student that
"+ he is an outsider (p. 120). '

Z’ All the difficulties and problems experienced by
the immigrant child in the fleld of personal and social
adjustment create a series of psychologlcal states and
processes which combined with the culture shock/conflict
and low level of self-concept affect him negatively. .
Under these adverse conditiens the socio-emotional and
‘intellectual capacities- of ‘immigrant children can in no
way develog to their full potential.« Their personality
. iS-under constant attack, The host society as a whole and
the school in particular are constantly attackiﬂgﬁ§3}‘°
;’various’ways armd with different means the personali f
}immigrant children with catastrophic results for the
welfare of these childrens

Th€ result is sometimes a situation in which the -
immigrant children fall somewhere between ‘the

two cultures, fitting well into neither, being
alienated from both. This state of dual alienation
is the key issue in adjustment’ prohlems of

- 36 -
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\xéh”“ b) Policies and Practice8 of Public Schools

T

-
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immigrant children (Kovacs, 1975, t;‘51).

Traditionally, the School systems and all the
schools' personnel - in all countgies with immigrant
students - have done almost nothlng concrete to ameliorate

’ the serious and mult1d1mensional problems of those children.
,wlth very few exceptlons, school policies and practices have
worsened and aggravﬁted the prdbleﬁs initially faced by ‘
immigrant students. Teachers have made their “substantial

contribution” to this worsening by strictly obeyihg’the

rules and'regulations ofrthe schools and the people.
responsible for educational programmihg. Immigrant
chlldren have been - and still are - paying a heavy price
for those unfair policies and practicies. It has been very
we;l documented in the literature that immigrant children
. ,have been treated very badly and upjustly by their teachers,
principals and even janitors and classmates. It is also
trge that, in many instances, ignoranqe aﬁd not intent
might be the reason for such.mistreatment.‘ But, whatever
the reasons for wrong pOlities d practicies, the damage
N " i8 done and the negative consegzinﬁas‘ e great:”” -
At times, immigrant children have bgentlabeled
"slow", "handicaped™, “"problematic", “mentally inferior",
"uneducable™, vu ... .by theirtown-te;cherﬁ in front of all 1
‘other classmgtes. Iﬂmigrant.children have been'placed in
N " remedial classes - the euphemistically called "Speéial

classes” - and have remained there for their whole school

e




life. The criteria for blacing immigranf stgdents in .
those special clesses have never been clearly defined -
except in the case of the intelligence tests which have
been challehged and attacked as being biased and lacking
objectivify and validity when used for testing immigrant
children. Ramcharan (1975), Haynes (1971), Banks (1977),
and many other researchers heve argu d thats

‘There appears to be evidence that the number of
. immigrant children being admitted to the special
-8chools for the educationally subnormal is on the
. increase, but the ¢riteria for transfering these
children is likely to be haphazard and based on
re§tricted samples: of their mental functioning;
One cannot help wondering therefore if some of

— Jfhese children are really in the right school.

If they are inappropriately placed this could have
a crucial bearing on their achleVements throughout
~ life (Haynes, 1971, p. 23).

The label "slow" which is often attached to the
lmmlgrant student (the eeme occurs with non-immigrants but |
to a lesser degree and frequency, and for other reasons)
remains unchanged in almost all his school 1life. The well
known principle of "selflfuiiilling prophecy"” begins
to operate. Thus, the "slow" labeled student behavee in
all social settings - school included - as if he really *
were of low intellectual functioning (which is not true .
for the vasé majority of immigfant students). The teacher
expects very little from the "slow" learner, and even worse,
the teacher teaches less since there is no, point in

. "38“ . 7
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teaching more than what the student can learn. J. Bibb notes

that teachers very often ask, “why bother spending time,

effort and mon;y fp get reéults showing what you already

know - that the migrant childireceives scorés plaéing him

at the Qottom end of‘the class?t,(Bibﬁ, 1972, p. 179). X

' - Similarly, A. Castaneda (1974) lays the blame on the public
educational 'system because, .

»
American public education has failgd to provide

. the content that would enable minority children
to develop healthy self-identities, to minimize
culturii\or value confllcts, or to learn by ‘means
of those preferred« modes q{ cognition and
motivation which are the result of their home
and community socialization experiences (p. 17).

Noble and Ryan (1975), in discussing the education of
immigrant children in the Australian.context, remark that
there exists “",.,an educational system and a teacher :
preparation system whlch have not been geared to making
2 sufficient provision for groups with signlflcantly different:
languages and cultural backgrounds® (p. 41). Ja@es Banks
(1977) advances the argument oné step further by suggesting “
uthat the school's policies and practicies are not‘only
) ;esponsible‘for the aca@emic failure of ethnic minority
students but for their unsuccessful functioning in a
non-academic commuﬁity as well. "The educational system-

-~ .is indeed one reason why immigrants have not acquired the
skills necessary to overcome much of their culturally )
determined existence" adds J. Bibdb (1972, p. 163). There
have been reported cases where teachers in multiracial

. -39 -
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schools lacked, the elementary knowledge about tpe cpltufes
~of their students "to the extent of not knowingQWhich
languaggsltﬁeir ﬁupilé and their families speak" (Derrick,
1966, p/. 49).
c) Ability \ ‘ ~
As has often been the caseiwith the poor native
children, the so called culturally deprived or disadvanxagéd,.
- some educators and psychologists havé'afgued’that the
academic failure of .immigrant children‘ought to b; attributed’
- to a great extent - to genetic factors. 1In d%hgr words
the argume;t has\been put like this: Immigf%nf studenté . o
‘'perform as they do at schools'not because of any environmental ..
_‘problems and difficulties but rather because of their low
*  level of intelligence. The level of intelligence.'being
genétically detérmined, cannot be “altered” via any \\\\
environmental improvements and that is proven by the |
céntinuous educational failure of immigrant and poof

3 “ v e
children - who do not “respond positively" to the various

educational programs aimed at these children's educational

improvément. _This kigé\if)argument
S
» is largely based on the controversia} theories, oI Arthur N

‘kﬁgnSen of the alleged intellectudl inferiority - genetically
determined -~ of some groups of- people.

Tie poiémics'of Jensen and hisltheories and the

whole controversy surrounding these matters will not be |

discussed here. However, it should be stressed that many

researchers dealing with the education of immigrants have '

e K -lw-
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challenged the Jensian view and have expressed
‘quite opposite viewpoints. R. Goldman (1967) séys that
“when the immigrant child is being investigated it is in
fact, a cummulative deficiency in education itself that is
being examined" (p. 7), while James Banks (1977) in
' ~ ,
categorical fashion dismisses the validity of intelligence
tests because: “ o
Standardized intelligence testing often serves to
~deny minority youths equal educational opportunities. '
The results of such tests gﬁ: frequently used to
justify the alleged néneduc ility of certaln !
minority students and to relieve their teachers ) f
_of accountability (p. 31). N e
Vernon, a leading authority in the field of mental g
. i
measurement, rejects the idea of intellectual inferiority ;
y . . 4
. - ! i
based on biological determinants. Ina report published by j
the Department of Education and Science of Great Britain ' ]
(1971) Vernon's views have been quoted: %
«es..0n the whole the evidence suggests that o1
L genetic differences in brain potentiality between i'
’ different groups of mankind are rather small., He -
, 1is convinced that the differences in the results in ‘
attainment and intelligence tests related directly i
to. various aspects of their educational environment ’
or cultural experience, ‘and not to brain potentlal §
(pc 68) \‘\~\\ ;;";
. ' . S N
 Goldman (1967),’in a strong attempt to "diffuse* the genetic @;
3
argument altogether. stresses the point that immigrants not %

e
X

only are intellectually “"normal" but, in addltion. they are
people with special qualities and hlgh ambitionsa

- 41 - ’*
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If the evidence from_ any other immigrant movement
in the won%d's history is to be taken as good

evidence, -it is already established that it is ’

generally the people w1th initiative and drive and
with a hlgh ability who leave a poor and dlfflcult
situation to find something more promising. They
o tend to have, either genetically or b ('l .
.environmental influence, more intel fgent children
than thosedwho remain at home. It therefore seems
- anomalous that fairly large numbers of these above
average children are relegated to backward or
retarded or remedial classes labelled in terms of .

the educationally sub-normal (p. 8).
Language ;* ' .

‘It might be argued that, by definition, immigrant
children start school in the new country with a serious

social and cultural handiéép. They do not speak the 1anguage

>of the country which is S0 essentlal for the entire '

[

educational process and academic achievement in particular. -
The problem of language is a very serious one and it is
experienced not only by the children born abroad but élso‘-

by thpse children born in the new country of immigrant

parents. There-is evidence that suggests that even children,

who speak a dialect of the English language, attending
public scﬁools in England face similar problems (maybe lgsé
severe) as ali other immigrant students. The educational
and developmental significance ¢f the knowledge of language
is beyond any question. Language is closely related to
cognifion.:to comprehension, to the formation of 6oncepts.
to learning. As such, the language ﬁandicap'experienced by
- 42 -
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. immigrant children has profouﬁd and lasting influences on
their educational careers.‘ )
Admittedly, at the.level -of language, many
", programs have been‘heveloped - as is the éage in Great
Britain, Canada, the U.S.A. - aimed at teaching the
iﬁmigrant child all éhe necessary aspects of the new
language as it is used by schools. And it is thigearea of
~ »' language teaching alone which has been the center of almést‘-

-

all programs aimed at ameliofating the educational

misfortunes of immigrant children. Across different English |,

~ g,

speaking contexté there have been numerou; Teaching English -
as a Second Language program$ (TESL) which have helped
’farious immigrant groups conéiderably. However, the™ -
:literature'suggegts that whatever success these TESL
" programs might have had, the situation of immigrant students
has not been elevated significantly. On the whole, these
TESL programs have tended to focus only in language
difficulties of the immigrant students, forgetting thus
the non-linguistic factors - previously discussed - and
their direct relevance and significance for the improvement
. of the education'of immigrants. ¢The TESL prograﬁs have so %
far been only partially successful because of their rather:

- narrow and lopsided approach.

In recent years, affer the partial success of TESL

programs and under the growing pressures and demands of -

immigrants themselves, a series of new programs were

/

.developed and implemented in some schools. In these recknt

..- le3 _

? (\
3
v




programs - very much influenced by th@ new discovor;qs;o?
educatsTs and psychologists on blllnguallsm and
multlllnguallsm - attempts have been made to use the child's
moth;; tongue as a medium of school learning, adjustment,

and integration. The programs try also to take into L

a

consideration some non-linguistic factors and the overall

philosophy behind those programs is one that says: Let’the

e

Chlld flrst learn hlS mother tongue, let him be proud of 1t.

.let him feel that school is not an enemy of the family-home,

B IR 63 A7 R

let the child move "smoothly" - with the help of the mother
tongﬁe - to the new language, environment, society. So far,
the outcomes of these programs have been encouraging and ‘
immigrant: parents,. students, and teachers seem all excited
_and opfim;stic about the future. In Torontolthere are a
number of schools with immigrant students attending this

kihd of program on an experimental basis. The govermment

of Quebec also has, since November 27, 1978, been introducing
into the Quebec educational system courses dealing w1th €he
language and culture of origin of certain of Quebec's ' ' TR
/minorities, i.e. the Portuguese, Greek and Italian.
| Since June, 1976,‘The Buread’qo Coordination des
C}asses d*Accueil has drawn up a worhing plan and set up the
project for teaching languages of originy usually called
.PELb. A8 it has bfen described in a governmental brochure, -
PELO has three general ;bjectives for the firaf year of the
primary course:) 1ilinguistic objectgyes; 2) gocio-
psycholinguistic objegtives; and 3) c&I%ﬁral.objectives.

. o ; | ’, \\\ﬁ?\\
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the strategy eﬁiloyed by the, planners of the program and not \
2 . . e .
for the program itself and i{s objectives. : \
In short, much needs to done for the improvement of

: the education of immigrants. Immigranfs and non-immigrants o

‘with courage and honesty. Many researchers agree that the
‘ &

#Hsolation but, as Townsend (;9?3) notes, in a more global

Because PELO is still at the experimental stage it
is hardly possible to present results with certainty. «
However. what is certain (from observations and personal
involvement of this investigator) is the fact that the /

large majority of the Greek community of Montreal along .

with the communf%y organizations concerned with education have \ .
responged,ﬁegatively to this program. In the case of the '
Greeks, disagreement can also be‘cﬁnfirmed b& thé fact that . ;
the government of Quebeb decided not to. extendthe PELO as it Lo

had been originally planned and publicized. The objection \

——

of ‘the Greek community was strong regarding the metﬁodé‘énd' ' \

e e R et Al 3, 1, A ALt e

alike ought to seriously consider and work towards that

end. New comprehensive programs must be developed where

linguistic azg/ﬁg;7linguistic factors are incorporated in "
a-meaningful ang pedagogical way. Education of immigrant
children must be Seen and realized as an actual social

phenoménon and the best feasiﬁle solutions must be pursued

t

ot e L

education of immigrants must not be seen and dealt with in

3
\ .

fashion: - \,

4 \

The necessi%yfto make special arrangements for
immigrant pupils within our schools has only

- 45 -
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become .apparent during the last decade, and it
faces the educational system with néew and quite
unfamiliar problems....And the problems are far

from being purely educational: . local authorities™

and schools face the reality that the solutions
they propose ‘will be judgéd with the wider social
context (p. @Y. -

~
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GREBKS -IN MONTREAL AND THEIR CHILDREN'S EDUCATION -

~

One of the most ancient charaeterlstlcs of Greeks /
)18 mlgratloh.. Greek 1mm1grants exempllfy the already” l .

dlscussedvtrends and pecullarltles ofJall migrant peopl;

. ~
R N TR ST

) :
The Iegendary and powerful immygrant is a constant vision

of every prospect1Ve Greek mlgrantxwhen he prepares to

"leave "Greece. This was more true of the early immigrants.
A,

Hand those who left Greece durlng the years 1950 1970, Most

Greek 1mm1grants env151on an "Ona331s careejf in the new

»land. .or at- least a much better life than the one they

had in Greece - at least a "mlnlature“ of the so called

Greek tycoonﬁ‘lThis initial vision and all related hopes

and aspirations“remainszor the most part, at_ the level of-

’ theory. The life in the new country and all theqﬁggnie\\

trlals, and humtllatlons‘eXperlenced by the majorijy of

Greek immigrants around the world cannot be compensated for

by, ahxbkind of material and epheﬁ%ral wealth. _Unfof%unayely.

there“has rbt been ﬁueh*rehearch regarding Greeks in Canada

and as E. Gavaki (1977) poimts.out "as far as.Greeks in~

Canada-are concerned, the 1iterature is not only Jeager ‘

but also lacks aocioﬁggical focus and an 1ntegrated scheme
. of’analyais“ (p. 13)
T The Greeks who came. to theedgshoroe were mostly

~ 5

from rural areas. Jﬁry poor. unskilled. and uneducatede N

According to B, Kavouriarie (197#. pp. 35-50) the migratio
, . ’ " \ .
V\ ‘ . -7-. - '
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g condifiohs,

.. of;iarmers increased from 2 784-persocs in 1959 and 6;205 .
in 1961, to 32 675 in 1969 and 28 510 in 19?0.‘ Along with ;
the rural populatlon that left Greece for a better life in
the lndustrlally develojgd countrles, two other categories .
of the Greek population have followed the mass exodus of C

"thé fifties and sixties., Those tﬁp mmtegories were the
unemployed or partially emp}cyed‘urban popplation, and \j)
thogse working but for very low wages and under terrible’ ?

In the yea£y1962 out of 8%,054 personsctha

EI emigrated 6,203 cr‘? 35% were farmers, 23, 571 or 28% were '

w1thout any occupatlon. and.h? 267 or 55.6% were “workers

in industry or light 1ndustry. of thgzlast category ,

however, the majority, 40,431, had no skills. Ecrthermofe.

" as _can be seen in the 1970 figures,.ouf of 92,681

_perscns.that lef% Greece,- 28,510 or 30.8% were'farmers,

42,066 or 45% were without any occupation. and 15,723 )

or 1?% were workers in 1ndustry or llght industry.

Another fangng of Kavourlarls - not unexpected -
demonstrates';he progressive iﬁcrease of women in the
?]migtgtion fenterprise“. in %960 only 30.3% of the Greek
immigrants were women, while in 1971 the procortibn of
female immigrants increased tc k7% og the total.. ‘
R Gianngccpoulos (1977) in his study of The S
Development of the Greek Ethnic Minority in Quebec discusses

- the existing conditions at that. time (fifties and sixties)
in Greece and he advances the argument +that economic

improvement” ‘was the principal reason for the mass

. -ue- S o
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\ ’ migration of Greeks to Canada, the U.S.A., Australia, etc.:

. "Approximately one million people left Gieecq\in fhe post

&

. war period" (p. 58) _in their attempt to find a bettgr and
more prosperous place to live. Matzouranis (19?4, PP. 39~
42) presents some very révealing‘}igﬁres-about the conditions
1950°'s a fpll quafter of the Greek population was unemployed
or underemployed. Forty-seven.per cent oflthe populationv“
was illiterate or semi-liferate. while medical care and |,
social services iﬁ general were far from adequate. For
example, 1n the year 1956, 25% of pregnant women dellvered
- without any assistance from a doctor or nurse. A number of

N \ necessary and important every day facilities were abSent or -

| ~inadequéte in the whole country, including Athens, the |

capital.* A study done in 1§58 checked 60,000 housing

units in the Athens area and discovered (gmohg other things)

that 28% of these houses had no kitchen facilities.and 36%

had no electricity. | .

/
!

"The first Greeks who came to Montreal, according-
! l to Yeroagrios of British Columbia, were Panayotis Nonis and
heodore Lélgaé. Both wez.;e\from Kranidi and came -to Montreal ‘
//ﬁ—\fh 1843 (Vlassis, 1953, Pp. 137); These two “Qillagers".‘ |
. were destined to be the ﬁign ers of the subsequent Greek
immigration movement to;all.C adian provinces. kThey‘
‘became the first “links" ot the immigrafioh chain which

P : . 8o much characterizes Greek immigration. As is'the case

wlth the immigrants from other ethnic groups, Greeks came
SRR

& -49-

~rw#\

in Greece after World War II and the Civi; War, In the - s
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te Canada in large numbers during the years 1950-1970.
According to the 1971 census of Canada (population by

mother tongue and sex) in the year 1951 there were 8,035

;qg(u,93u males; 3,102 females) Greeks' in Canada. By the

(year 1961 this number increased to 10,455 (21,871 males;
18, 584 females) and by 1971, 104 455 (55,000 males; 49, 455
females) Greeks had settled on' Canadian soil. It is of
in%eEESf to noﬁe the sex ratio betweén males #hd females in
the early 1950's and in the early 1970's. The difference
between males and females becomes smalier partly because.
-whole families em;grated from Greece (contrary to what had
been the case of earlier immigrants where the, head of the
'famlly,\the father, would have emlgrated) and partly _
because Qreek girls were "needed" for the lone Greek males
0w

of the late forties, fifties and early sixties. g

As it can be 'seen on Tables 3.1 and 3.2 the number

of Greek immigrants admitted to Canada varies depending

on the criterion employed for the collection of relevant

information. Thus, while - in the same year, 1971 - the’

( figufe by mother tongue is 104,455, the Greeks in Canade

by ethnic origin is 124,475, On the other hand, the total

. number of Greek immigrants who came from Greece to Canada

during the period 1946-73 is 115,837.

Today, it is estimated that: there are more than
70,000 Greeks in the Island of Montreal and the neighboring
Island of Laval. The monthly revieﬁ "Le Meteque" reports
that fhere are about 70,000 Greeks on the Islands of

-
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Montreal and Laval. Camil Laurin, the Minister of Cultural
‘Development of the government of Quebeg\hes stated that the
?0:000 Greeks in.Montreal operate more than 75 iocal |
organization®("La Presse", December L, 1979). The
presiderm® of the Hellenic Community of the Island of
Montreal has been quoted in the daily "Gazette" as, saying
that the Greeks of the c1ty number 75,000 (The Gazette,:
October 15,g1980)

The Greeks 1n Montreal share many of the
characterlstlcs of mlgrant people discussed so far. In
other wWords, Greeks came to Montreal mainly for economic
reaSone,’they ;eme from very pooor, 'rural, and non- ,

~ indystrial comnunipies, and their educational level has
v been,yery low. KWhen migrating, they had no knowledge of
either of the official languiges (English and French), and
they were, for the most bart} unskﬂ!led and hed no
preparation for what was to confront them in the new
oountry when they were 1eav1ng Greece searching for a better
and more prosperous future. That was especially true for
the early Greek immigrants to'Cenada - and Montreal in )
particular - and it is true also for the people who came to .
A Monbreal during the years 1@60-19?0 anolwhose children are-
~the subjects‘of this present research. J. Norris (1971),
when studying the Greeks in British Columbia, notes thats[

The new wave of immigration began in the early R ~
1950 s. L o |

In Greece the privations of the’ German -

Occupation and\the subsequent elvil wnr’had RN
S %
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revived the popularity of emmigration...,...
Greeks have come to British Columbia almost
exclusively for. economic reasons (pp. 145-147).

Similar argument presents Giannacopoulos (1977) based on

responses to a specially constructed questiomnaire to 103

-Greeks who live ir} Montreal.

More than three quarters, 75.7% of the Creek
1rnm1grants of Montreal that responded to the
survey gave economic reasons for their m:.gratlons,
5.5% political, 4.8% personal and sentimental
‘reasons, 11.6% declined to answer the question, and
only 1.9% stated that .they migrated wether because
they liked to travel or for agventure.....i‘or

most (Greeks) it was not simply a decision to
migrate in search of sbetter economic conditions,
but it was a forced décision since they were .
unable to find employment or when working their
wages were so low that they could hardly supp'oft
their families....the survey revealed that 71.8%
of the respongents are of a rural Background. vees .
the majority of the Greek immigrants in Quebec,

67.9% were sponsored by relatives.....and 15% T

entered the country illegally either as tourists

or as sailors (pp. 96-99) ‘ R P

M. Stepham.des (19?1). a Greek immigrant, himself, examined
Detroit's Greek comm and described the partlcular
characteristics of the members of that community. He
concluded that "C<eek immigration was the result of

economic necessity. Greeks were mainly uneducated and

| heavily represented the countryside . Similar arguments

. are presented by the Ministry of Cultura and: Recraation of
- 5u - T Lo
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Ontario (1974) when stating that in the Toronto \area “over
90% of the Greek immigrant come from the working class with
a rural backgrouhd..;.In many such areas education is limited
to no more than grade six" (p. 14). S. Ramcharan(1975) -
shares the Same views about the origin and the education of
Greek 1mm1grants: “the ma;}orlty of these (Greek) immigrants
gwere from rural backgrounds, had less than six years
education, and had little or ho command of the English
language at the time of i:hei_.r arrival to Canada"(p..96).
Giannacopoulos states that:s “The post war Greek im@igrants
in Quebec are mainly of rura1~backgrouod. and at time of
arrival they had no work skills, their level of edoo”ation,
was comparatively low, and most kpevg neither E‘hglish nor,
French. Their main asse‘l; has been'that they came here
relatively young, healthy and w1111ng to work hard" (pp.
99- 100)
The particular cultural characteristics of Greeks
who came to Montreal, their poor education: lack of‘ knowledge of
the new land's ianéuage. thei‘r economi¢ poverty and rura&/_.\'
origin had great mfluence on their thinking and on their,
way of behaving in the new society. All these factors
greatly determined: their cho;(Lce of residence, social
relations and institutions, jobs and interests, and their
cluldren 8 upbr:\.nglng and education. In Qu'ebec;Greeks
“have mostly chosen the city of Montreal (and the” surround:.ng
mumcipalltles 1ately) as their permanent residence. In
1971 there were 38, 970 Greeks (by mother tongue) in the
-5 - '
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100,000 and 499,000 people (Census of Canada, 1971).

center'first around fhe family and secondly around the

. area of Montreal, lately many Greeks have moved out of the

low. For example, ihe present executive council of the - ¢

.
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province of Quebec and a wh&le'38,850 Had their permanent \\<
residence in the urban fegions of the'province. ‘The great
majority of these Greeks - at thaf‘;ime - were living
inside-thé\municipal borders of the city of Montreal. Only

205 Greeks had settled in towns with populations between . //,

reporting popﬁlation by ethnic groups (Census of Canada,
1971) it is indicated that 42,870 Greeks lived at that time
in the province of Quebec, while another 67,025 - the highest - \
Q‘all provinces - lived in the province of Ontario.  The
interprovincial d1v1810n of Greeks is illustrated in Chart

[

3.1 according to the information by Census.of Canada (1971).

There are - however few - studies which, along with personal
accounts and interviews, show the overall situation of
Greeks in Canada, and of Greeks in'Montreal.

, The social organization of Greeks in Montreal

ethnlc communlty or the ethnlc (local) association.

€

Alfhough there is only one offlcial Greek community in the

city of Montreal and sbme other Greek Orthodox communities
'hgve been established in Laval, the Soutﬁ Shore and St. .
Laurént. Under the Greek name Kinotis (community) they
operate churches. ethnic schools, cultural festivities ahd
some welfare services. although the pa;d membership is very

Kinotis of Montreal was elected by 1061 voters (an unexpected '
. . - % - AR .
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Chart — 3

CHART 3.1

Grephlque — 3

Percentage Dlstrlbullon of Specified Elhnlc Groups by Region, 1971
( (Parcentlage based on ethnic : group total(1))

Répartition en pourcent‘ge de certains groupes ethniques par réglon, 1971 !

{Pourcentage basé sur la tolal (1) du groupe ethnique)

TOTAL “All gther”
TOTAL “Autres”
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‘large =~ turnout this last election) - this council

. T ———

supposedly represents at least fifty thousand Greeks.
The great majority of Greeks in Montreal are
affiliated, one way or another, to the existing numerous

associations in the Greek community. These associations

_have been established and supported by the people of a

specific town or vil}age, while there are few.associatiogs-
which represent people from all'ove? Greece, i.e. the Greek
Labour Association, the Hellenic (Kinotis) Community of
Montreal, ghd the Hellenic Fe&eratién'of Parents and
Gua;dianjs. and others. Like other immigrant groups, Greeks

try to live - not'only geographically but socially and

.pSychologically as well - in great prokimity to each other.

Their ethnic associations, along with a whole - series of
services and festivities offered in the'mother toqgue;
éonstitute the world of“the Greek immigrant - espézzélly the
more recent immigrant -, a worl& thaﬁ is "cohplete" in
itself, closed tp "outsiders” and quite often suspigioug ’
and afraid of everything hon-Greék. Heré is an illustrative
description-found in a Hellenophone magazine of Montreal -
(ECHO, 1970)+ The Greek immigrant (especially of the .

the feeli
"host" society and its institutions, does not know that

fifties a::/Fixties) always carrying with him from Greece

s-of constant fear and suspici&h towards the

in the new country he has every legitimate right to express

his complaints - be these complaints personal or of the

" group, Living in-a world which, to his perception, is

1

’ .-.58-

[ S

ELT SN S




\\\\;\\

¥
Rt e 5 O i R A:‘

unfriendly and'indi?feregt, the.Greekﬁimmigrant does not

participaté in.full in the new society and subsequently he
turns to his compatrlots who share with him natlonallty,
customs, traditions and dlfflcultles. Thus, desplte the ! ]
iintentlons and goals when in Greece, he~becomes "locked" . 3
. into himself and stays out of a “prosperous" sgciety, a. ‘
society that‘he wanted to know, to live, and to enjoy and ' '

for which ﬁe travelled thousands of Piles éway from Greece,

In analyzing the social pattern of Greeks in ' ,
Toronto, Nagata (1969) suggests that the maJOrity are -
often fragmented and socially isolated. The same pattern
of social organization is found‘in'Montreal. an” organization \' ;
‘which beyond the positixg aspects that it offers to the
Greek immigrants, this same.organization also affects

negatively the Greeks and their children by isolating them

and keeping them outside the mainstream culture. One of

the traditional and per31stent charactéjsz%cs of Greeks - -
in Greece and in Montreal - is the domi t and ' :

unquestionably powerful role of the father in the family.

T. Saloutos' (1964) writess ‘ '
‘ . ~ The father was. the master of the famllyq in fact
as well as in theory. He believed in exer01sing
his authority. He is the family head who must’ be ,
. . - ,respected and obeyed., Children must submit to his
" ) '/willg..;..It was he who put the seal of approval on

g'{ ' S \\\\“J(/"\%he prospective marriage of a daughter (p. 89).

' There have been reports by some researchers -
and tbis in many instances has been suppbrted by the
s . - 59 - |




'authpr's ﬁerSOnal experience - that many Greeks in M;;treal‘ ;
do not even neéd to use one singlé Ehglish or French word ' i
;‘in their everyday life. They can - and in fact.they do - -
ASpend their days aﬁd nights for months and yegfs speaking ]
and communicating only in Greek. In"thé city of Montreal
and in suburban areas there are numerous groceries, bakeries,
pool rooms and coffee houses, restauraﬂ%s, stores,. lawyers, *
notaries, insurance brokers and real estatekagents, p

' jewellers;ldbctors (of any specialty), radio and T.V., . o

programs, newspapers and various agencies of social. '

services that conduct their business in the Greekvlanguagg. . . N

Greeks use those services and facilities more often than )
. any other of the kind and by doing so'they can feel at_ ‘

home. They “balance out" tha feellngs of 1nsecur1ty - ' '
- -or at least they thlnk so - and “tranqullize“ the:rstrong '
fegllpgs of qosﬁalﬁ a-foq the Greek village left beh1$d and . s

,the édod ”bure" life in the countryside of Greece. M,

tephanides (1972) ‘confirms this pattern of social
organization of Greek immigrants across different contexts: Lo

The 8001al life of the Greeks centers around the
_ church, its affiliated organizations, and the
regional societies.  Usually {irst generation
Greeks place more emphasis on regional
,organizations in contrast to the second-and w
third generation who tend to join naticnal and
religious groups (p. 116). - ‘

Undoubtedly, on the negative side, this kind of social , N
organization makes the adjustmént and integration of Greeks ,
\\ . ' - 60 . . . -
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'&g . very difffcult. By being isolated and reseritful of
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everything non-Greek the life.of Greeks"in the new society |,

becomes monotono;et outside the mainstream culture and
_frustrated. The children of Greek immigrants bear all the |
‘ soefs of the geographical ang’socio;psyohological iSo;etionV

. l ~ and this is greatly reflected in their educational careers.

In Montreal, the 'Park Avenue (which is often 4
A

) called "Greek Avenue") and the Park Extension areas are the
~
-~ main ~éhettoes"/where most Greeks l;ve.. Et)ls true that _ g

today a great number of Gneeks - especially'thoee who-x/l'

t
. ) v M o . .‘. i

\ immigrated 10-15 years ago. - have managed o improve their _. -

N - .econonig 1ot‘anq have moved out of fﬁese““ghetto".arees.'

- . ' N 4
ISR, . Lately, they tend to form some kind of middle class” . . <

-

ghettoes" in the areas of Laval Ville St. Laurent,
Brosserd, and the South Shore, while some have moved to \c .
. . other areas as well. Still, Parp Avenue and more S0, the '
A A Park Extension area are full of Greek stores and residents -
wﬁpse mo ther tongue is the Greek language. L Iph socio- |
eepnomic terms. those areasﬂare among the poorest sections
. 1 ' ' “of the Island of "Montreal ‘wi'ths the least governmental
A ; (fe?epa;. provincial, and municipal aLike) attention and

PR care.- oo ' . & * * - , .
oo o ,’ The Park Avenu and Park Extension areas aré ./
. i’ today largely inha 3’ bited by Greeks and Itaiians,
‘_F e - and an increasingly large number of Chinoso......&
D ' ‘ Recent surveys conducted by the Coxgeil de
' EIFE i1, 1o Conseil des Oeuvres, the:Urban Social

. B 7 R velopnent Projqcta. the‘lontroal council of -
.-; . .:‘.“J - . - 61 - - L - % ) o ".
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Social Agencies, and the International YMCA, have
shown %hls area to be one of Montreal's most
depresged areas.. Income, employment, health,
housing, and education are all well below the
metro lltan norms (Gavak1 1 .

b ’ 93/;} 35).

Most of the

'ks who come to Montreal being poor
agriculturallsts or shepherds in Greece and without any”
further skllls or education start worklng in restaurants

as dlshwashers or kitchen helpers and the cleanlng bus1pess

as cleaners w1th the lowest wages and w1thout any obaectlon

to any kind of “boss":i.e. they might get even less than - -

minkmum wages for very hard work and they may work 12-16 .
hour days:or nights: There areAmany Grfeks in Monﬁréal
today. who possesscon81derable economic wealth but their
Lcu£¥ural" wealth in a very broad gsense is low. It seems
that Greeks have been magnetlzed by the pewerful ”maglc”

/
. of the dollar and “in the pursuit of money they tend to

put everything else a81de. Greeks. at least the maaorlty

of them. havé come to Montreal for economic reasons, and

they continue to strive only for economic imgrovement "
although exceptions do exlg*"hcroes the whole Greek v
population of Montreal.< '

As, has been reported by the Greeks themselvee

fhey have been treated in derogatory and abu81ve ways by

N e

Very often ﬁhe Gree cul ture has begn ridiculed and -
humiliated and the Greeks' lnability to speak Zither of
the.two official languages has been usually th

- 62 -
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‘for attacks and ihsults. This is nét to say, however, that

Greeks have_dqne everything at.their disposal#to ease this
e , kind of ongoing "war" between theémselves and the older’
residents of Montreal.. Nevertheless, all this tense

situation ef;erienced by the Greeks everyday creates high

pressures wﬁth in turn hurt deeply. the so called f

"philotimo"” which ig\ii;integra} part of every Greek: "the
concept of 'phildtimo', which, loosely translated, means

self-esteem, forms .the core of the Gieek personality.
) . .
) One's philotimo can be easily bruised through an act or
. N \
unkind word" (Ministry of Culture and Recreation, 1974,

" p. B). E. Gavaki (1977) points out the life of the Greeks

in Montreal is seriously disrupted and mental illnesses
. . : . - /
(& are quite commof among. them:

. . ‘ ,Reports from the Allan Memorial Hospital indicate
' D that an unusually high(pfoportion of patients
d ‘ .- ’ . passing through their emergency clinic _are Greeks
from the Park Avenue - Park Extension area, who
. are unable to cope with pressure from within and
without (p. 36). .
" . Greek husbands may spend long hours at the coffeehouse,
playing cards or discussing politics while women are
. . “obliged to stay home, after work, and take care ofnev thing
from_chking and cleaning to children's\education an '
shopping Thhs. ”....women become depressed with
N
disasterous results on marital relaxionships and the-
mental-health of children" (Ministry of Cultugp and

Réﬁreétion.1f974. p. ).  ' ' oo
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. would take the stand to argue that this

s

The Greeks, in their “"chase" for economic success,
very often forget their children's basic needs and more so
their children's education processes. Certain}y. no one

"eternal chase®
for the dollar by the Greeks in Montreal is something that

is to be seen 1ndependent1y of the reasons of migration.

"of the attitudes and positions of the. Greek governments,

and of the treatment of the Greek immigrants by the
. -

receiving society. This vein of argument was presented in

a very recent symposium on Greek immigrants in European
countries which was held in Athens and the conclusive
remarks of all, participants (from Germany, Sweden, ﬁglgium,
France, Great Britain etc.) were that:

_+sesasthe Greek immigrants all over the:world are
considered as second class citizens. This is true
for both governments involved, the Greek and the
host society's government. Greece. has no contact
whatsoever with the .so many Greeks outside the
geograﬁhical borders of the éountry except its
interest in the money that Greek immigrants send
back to Greece. On the other hand the so called
host societies - year after year - have always
tried to minimize and restriot immigrants' rights
and ‘any kind of activities. Thus, 450,000 Greek
ifnigrants in the various European countries are in

“g very bad situation. These Greek immlgrants are .

- confronted with political, economic, educational,
“and social impasses (TA NEA, 1980, October 6).

- Nonetheless, Greek iimigrants in Montreal, for the -

most part. ioave'everything to the school ind’thh toadhers.

and %hay thiﬁk - they actually insist - that they have
L4 -6"-
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. nothing to offer whlch might help their ‘children's

‘ - \schoolmg. The “school business* is not something ‘that .0 !
.these Greeks can get involved with. In various ways,
non-immigrants might/ remforce this apathy shown by the
Greeks, The irony- in all this is the fact that for many . oy
] Greeks, immigration - with all its difficulties and

A problemé - has been traditionally Seen-as the principal/

avenue for a better education and improvement o

children's future. The stock statement that Greek parents

[}

often make with respect to their children is: "We came

here for the sake of the children.™ And, .although
v empirical evidence is dlmost non-existent, informal
opservations and discussions with school ,reiated people .
suggest that the children of Greeks,ifi Wontreal are Y -

< ’ . '
7 . . . performing less well at school when compared with /‘_;heir N~

. \
non-immigrant classmates. ’

s/

This relative indifference of Grekk parents for - /f ,
the education of their children is wefl illustrated in a ,

. ~ . ,
o ' _very recent (April, 1988) article that was presented in

e. monthly informational review published by the largest

educational organization in the Greek communi ty of
nuontreal. during the pre-election period for school
¢ commissioners: N S -
o ‘ Finally. the tihe has come for all of ns in
S 7 L the Greek community to realize that n “must
‘ ' demonstrate more interest and involvement in all

matters related to our children's edugation. We

- .65 - -
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must become "activated®, so that There will be an
‘ analogous représentation“of our population in all
‘. sectors of the educational system (Information,
- 1980, p. 3). .

To make the argument even stronger the article continues

with figures that exist today in’ the PSBGM - representatlon

of the "Greek element" of Montreal in the various sectors

* and levels of the educational reality (Information, 1980, .

. L.
P. 3)1 ‘ :

(all figures are approxi;nate) -

'

-
‘Totgl number of studentS.ceececccscncesaseeali’®,000
" Students of Greek origin.......a#...l..;....8,000
"Total number of teachersS.ccescesecsacesneses?, 500
Teachers of Greek OTiiN.eieececssssessansess 120
, Principal of Greek ;;}éin.....,.................1
Vice-principal of Gfeek origin..\.........;..,..1
Sohool Commissioner of Greek originsescecesscesal

‘ Admittedly, the way that children are brought up

SN
by their parents has great influence on the academic

careers of these children, Greeks have their own patterns
which they strictly follow in rearing their children. ) B
Among other things, ™ hysical punishment is freely used

" and children are disciplined also through scoldings, -
ridicule and appeals to parental sacrifices or family

-honour*® (Ministry of Culture and Recreation, 1974, p. 3).

Ld

It is not uncommon practice to have a baby sent to the

grandmother in Gresce 2o that both parents can work.. 1Jyﬂ ‘//
child is re ed to his parents at the age of eight or
ninenwith the rosulf that ‘he doesn’t kriow who his parents

"are. These childrsn are oiten confused, disorierited and
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ship®. (Ministry

of Culture -and Recreation, 1974,/p. 16). ; On the other hand,

there are many cases where the grandmother is brought -
sométimes against ‘her will - here to care for the young
v o children of the family. The child-rearing that these
. granﬂmothers can offer to prep;;e the child for th;\gew
world out there;is far from adequate. More so, the
/d ' y traditional conflict between parents and children of
| préctically all cultures is int¥bnsified in Greek immigrant ,
families (Ministhy of CulZg!e and'Recreation,.1974): L ;
“>Thus, i?ycan be seeh that the educational o 3
difficulties of the Greek immigrants® children“s’taft\ at "
home, before they even enter grade one. At school %ﬁese
’ BN difficulties become more v;sible and more intense. It o
would ‘be, however, an injugtice.nqt fo mention the fact
* that during the last 3-5 years there have ‘been a number
_ of considerable changes in attitudes and behaviors or.the 1 “«
'part of the Greeks iﬂ Montreal. Although there is no | :
_ systematically gathered data to demonstrate this change in
}". attituﬁfs and behaviors, personal obeervations of the author
' ' ‘ and informal discussions within the Greek community render
E ' o ' support to this argument. * |
More and more Greek parents have begun to participate
Do b in the varioua school committees, more women take tho time ) . -
n | meadsd.se-B14y at home and help their children with school

' “work, many more Greek pqrnntl/:;yu realized the‘inportance

T . e

aTL{‘ :ﬂ" . of the. .parental #nvolvuuopt“ spect in tho aguéaﬁiqﬂa;A
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processes and a large number of parents try to carefully
'supery;ae their children and understand -their rights and
speci:i needs. Additionally, an&increasing number of |
Gregk parents join the ranks of the different associatio 8
‘ and organizations in putting pressure on governmental bodies
for a‘ﬁuch better e@ucational system. No impartial
observer c&uld deny/that there are today quite a few
Greeks who have realized their children's difficulties and |
problems’(inside and out of school) and with that ‘ ™~
‘r;;ognition in mind they have beefi constantly striving
‘ through all available means to ameliorate th sit tion,
Either as individuals or as organizations they work hard
’ " towards a better - not only in economic terms - future
for fpeir offspring. l
. Basically, the educatjonal problemg of Greek .
immigrant children are quite the same and result from the
same liguistic and non-linéuistic factors discusséd in the
precediné\chaptep. Unfortunately, research on the ;ducatioh
"of Greek immigrant étp@ents is almost non-existent - ///\ﬂ
especially for the province of Quebec and the Island of
Montreal in particular where about 95% of all Greeks of

Quebec live, ihe'egucational failure of these children can -

only be reported and confirmgd'by personal contgcts.
€ experiences and interviewsvwith parents themselves and
other séhool related people. Exact and official.figures a;e )
. not avgilabie b&g. on the whole, there are many Greek '

. -

immigrant studente who faceé éreat_ditficulties at school,
| -68- L
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, their overall performance is below average, and they are Lo

Pk

strﬁggling every day to keep pace with their classmates.

"

This is especially true in the "Gregk and/or immigrant -

‘ © segregatéd" schools. where failure has been a quite familiar

experience.
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CHAPTER 4

' . THE EXPERIMENTAL DESIGN . oo

The central problem of this study was to identify
the variables that play a decisive role in helping a number
of imm;gfant students to go against all the well documented
.difficulties in the educational system and become
successful in their academic careers. |

The Successful ful Immigrant Student

So far, the review of the literature on immigrants
and their children?sﬂeducation - Greeks included - have
been primarily concerned with the overall neéatiVe side of
immigranthood, a side very true and real. Tﬁe discussion
has been the reflection of éhe prevailing tendencies when
exaﬁining immigrants. And these tendencies of all
‘researchers - except perhaps a coupie of investigetors -
have been to 1dentify, examine: analyze, and discuss
every aspect of 1mmigranthood that does not "function
preperlyz, and results in failure. It seems that

researchers, in dealing with the’educational‘iqeues and

»~ problems pertaining to immigrants, have been exclusively

.conceérngd with whatever is not well-functioning, il1, . |

unh'eaithg.
As has peen presented, the literature on the

~ education of 1mm1grants suggests that the great majority

4

¥

of all immigranta lags behind in measures of academic .

' achievement when compared with the non-immigrant studente.
N g T N ) 70 -
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" .a central theme of 1nqu1ry, this present study will

- : »
However, the same body of literature - and personal . -

‘observations’ of the édthqr - indicate that there is a

. small minority (how§ver’small) of immigrant students who
do»“get through“ and become successful students. But,
'unfortunately, this minority of students has not been

. dealt with empirically by social. scientists. PO

Nonetheless, by making this “small excepti;;k

. focus on the "successful“ ¥mmigrant students. It’shouid

~ be pointed out that no empirical study - on Greeks or any
other immlgrant group - of that nature cq‘ld be located in -
the existing llterature. even after a computer search

.through the Concordia Universij;g}{%rarles.

N

There are, however, somg¢ very recent studies

s from which a number of ins‘tructive parallels could be dran x

Norman Garmezy. for example. has been involved in studies
investigating the so called finvulnerables or "superkids"”.
who '

/. " Whatever their ‘circumstances - they may be the v
offSpring of schizophrenics or children who are
abused, extremely poor or othéerwise at risk-
they reapond tq stress by developing ex%raordinary
competence (Psfchology Today, 1979, P. 53),

. Garmezy Seems very enthusiastic about this new movement
towards the study o& wnllneae rather than pathology and
he anticipates that more andAmore people wlll.eventually
.get into studying “superkids® who, “know how founake. )

:gomffﬁlng'odt of,very i;gt19.$'qnq ﬁhey ﬁounco bick%_,It
. -7 - .




is the recovery phenomenon after stress that is so
characteristic of them; <they “just have a tough bite on(/\ 4”
life (p. 53). Psychiatrist E. James Anthony (19?0). who -7
since 1966 has been studying a group of 300 children at
risk for mental‘illness. describes the “superkids® asQ |
fﬁese who: “seem not only to be immune to pathological
influenees in the environment, but almost thrive on them". R
(p. 54). Samuel Woodard (1979), has eeen studying why - R
/  certain black children from inner city districts do not ‘ - ‘
!have Problems with school perforﬁﬁﬁbe despite broken homes, . ‘
poverty, drugs, and racism. Recently, more end more ‘
. researchers are begiﬁning to discover “inVulherables"
- ’ ’ : everywhere - among the poor, emong the handicapped, among
_ L . orphans, and in minority groups. A . : .
- ‘ ’ . There.seem to be a number of useful parallels ' \

" which could be drawn from the ‘above rather new and

tentative 1iterature. parallels that are\quite relevant

ty,

for the education of immigrants. Thue. 4 ) ,
1) On the whole, the home environment of immigrant
- children is rather poor, unchallengingy prone to educational
> failure; . . - s . Co- o

/ ' . .“" . - : ' —_ ‘, "
L e .. 2) The echool environment (school staff, ‘poligies

NN e nTeels e e

‘ A AAa practices) does not appear to be favorable for the '

- % . * immigrant etudente; ’ ‘ | y $ . e
3) Socialrrelatione. culture -conflict, lensuage . ‘ 23

: . difficulties, and the parente' low level of education heVe

‘} : ) ‘negative influences on.the ettainlent of 1-1¢rnnt qpildren. ;

: AT |
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Accordingly, it can be said that immigrant students find

‘themselves in quite similar environments with .those “high
.o - : R

g ' risk" childfen. But even 80, “sgperﬁids” and "invulnerables"

\?re féund among immigrant students who against all odds,

| scor _high on measurwl attainment. o \/ e
B ;/q‘ Thus, against the whole background of difficulties ,
.- .and problems faced by immigrant chlldren at schoolgand by
, & - very carefully and methodically nsidering the indisputable
"fact‘that some of these children do Succeed in school, this

Pl N . -

present research undertook the task to:
/f§ o , a) Identify correlates of academic success among ° ‘ M‘
’ | Greek immigrant $tudents; ' | o
b)Draw a general profile of)the acadepically
successful immigrant; T ’ ¢‘
S . . c) Pinpoint and investig&t all po?aible -
‘ relevant - pasgmeters that affect 8:2001 performance and lie - \
in the reach of immié}ants (parents, children, ethnic Co
' commun;ties) A - .
® fﬁj\\Ffit‘was hoped that at the end of the study a constru;;ive o ' |
o . éo’parisb will be. made between features of the successful |
) 1nmigrantﬁ§tudents and of 1mmigrant students who__gll behind
r?"ﬁ2§§§2§?51 demandp,
) V¢@; n shoﬁt. this study was ultimatoly aimod at.

. B demonstrating that even ;ﬁ’the existing educational systems.

b

1nmigrant students are not in a completcly hopeloaa
situation. B . ' S

.
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The total sample pepulation of the study coneisted
of Greek immigrant students who could magter quite flﬁentlyl
both the Greek and Eng;ishilanguagéb. In order to determine
correlates of academic success two érqpps of about 35 al
students were contrasted in a number of measures. These two )
group!’were differentiated on the basis of the etﬁdente{
acadenmic pe:fermance - higﬁ\ind lqw performers in-school

eubjecte acgordi*g to their resﬁgétive teachers' evaluations.

'The .variables that were,assumed to elucidate the relevant

educational corr}lates of success were: a) level of self-
esteen, b) parental interest and invlolvement, and c) the
life style of the Bfﬁdepts themselves. The factor "general
intelligence” was controlledby balancing the‘IQ scores of
tHe two groups (low and high performerg) N

The reason for choosing the above variables as "the
de endent variables® of the study stemed from the focal

em hasis put on this entire research, an, emphasie on what .

The first variable, theilevel of self-esteem, had

been ound 1n-previous studies to correlato eigniricently :

'with cadenie success and these findinga have been diecueeed

in -the 1nt;oductory section. The fact that the level of
: i , . , , :
self.esteen can be influenced to a great eﬁﬁent. and quite

- LN Lo . .
probably changed, for the better by the pareifts' has been-

| ERUCEE -
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S s, . ‘elaborately discussed by S. Coope smith in hi\s monumental S o
. ) & \
. work The Antecedents of Self-Estg:em. In summa.rizing his - r ,

- 4 vi.ews ’Coopersmith (1967) states that: “Parental wa?xn%Q

g .’ ' ' :clegrly defined limits, respectfu; treatment.....are the 0
ﬁ summarized answers to the very important questiom "What ‘ . . T
. i“ R >. , »;“are the conditions that leafl ar; individual to value himsedf ‘ |
e, T and regard himsel'_‘ 8 an object of worth?' " (p. VII)/s
b . R Y /"A’nd in isnothez," i'rg::nce he points out emphatically that <,
B o (' 'Psredts influence their ehildren rfot only by what they sre
B and what they‘ believe but espec}ia.lly by what they-do, The
Ceo T codes of behavi&' they set ‘before their children. both by
' ‘. ) tuition and example, serve as /guides to achieving successv‘;
S S ‘and power* (P. 1089 It is success and power that elevate
SR '1 . "fh‘; i‘eelihg’s of worthine *which he holds for himself.

wo ,. 2 “These children (preadole\ents) are still highly dependent

| * upon their parents and are very likely o employ the family -

’r context and its values to Jjudge their owm worth" '(p. 6),

.. genpersmith states. - . : ’ RSV ¢

K4 ‘ L4

-

'rhe other two variables (parental interest and

Y : ’involvement. and ch:udren's nfe style). ‘were measured

¢

via 1nter\f1ews and question,naires vh:lch were made up. of

—

| " suoll questions. that would slicit inforuation sbout attdﬁades |
.yl\".'.’:_"‘ o " _aspirations and_ bohaviurs oi" fhe pa.rgm;g md ehildren R

PO
v g et Lo e e

\ ~

L/

i N f'l' thyfelves. Additiomlly, ;%ir.forunco in ‘the pu-t zime ' -H . e
")";'{_7, + 1" Greek ‘comuni ty echoelf m e‘.smmsed.4 ,“)he) dnvestigater ef -
'ﬁﬂe study (a Grnk vy mﬁnmi 2 A
R} i thwmnlts‘ schouf&);.j theby oentncts and et

unv cc-iumion- wuhw :swms duruk m poi‘t‘ ‘tﬁru - _3 A
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H n .
. to four years had been told - as one would expect - tHat due .- "

- - to. a number of factors. and prlmarlly the language factor. _ -

«

o ' ) Greek immlgrant parents are better*able and equipped to
Ca help their: children 8 school processes in the communlty

”

. e school than in the ordinary English 'schaol.
| BRSO Co ' In summary then, the entire research was carfled e
. : . ‘out as ﬁillows: a) all Ss were giyven the intelllgence test,."

self-esteenm 1nventory afid especially constructed . 3 ;‘

questionnaire; b) teachers® ratings for the S8 academic ) :
‘performance in both schools (English® and Qreek) were ' ’
obtained; c) on the basls of SE *scorgs '(because of the

v

non—availabiligy of English school performance ratings) and

by balancing Iﬁ scores the two groups of "high“ and "low"

SR )%

academic performers were selected and the parents of these

. two groups of Ss .were interviewed bf’telephone in a semi- v e
J_structured 1n¢erv1ew. -'/ - v S 4 B i

! L 4

Subproblems were indi ated by the following
q estionsu - A . ‘ ..
*f1) pe moans exist by which some 1mmigrant children, when . . K
¢ed with tie hardships at school, no% oﬁly cdope ‘\\\“ fj
effectivoly. but they “reversé*: the hardship into ‘j%ivation T

' <

for succoss? f 3 ff'!/ . -
2) Are parontal intorost{and involgemontin tho whole

.4,4.*' . ‘ -~
v

educational prooosu unoﬂg the princﬁ;gl faotors that ‘ fi
ucorrelate wi%h 1nnigrant atudontsﬁ acadtnie'nucooaa? By




o e
' =T 1) How is level of self-esteem related-to academic
-4 - performance? ' ] T .
. Variables X . . Measurement Instruments §
.- 1IQ ~ “ IPAT Test of “g'y€ulture Fair
‘ , Scale 2, Form A ..
. .E : - chio-economic status Father's océupdtion

\' N

’ —

f fﬁ\Q‘ Academic performance ‘'in Fimal school grade
Lo . the community sgchool .

i . , ) .

. ¥ .
. Self-esteem . Coopersmith's Self-Esteem
: . Inventory ’

Life-st&le (children) Questionnaire (Appendix B)
\ _C

: S Parental interest and Interview based on .

- involvement @ * Questionnaire (Appendix D)

. =z 3 o =Y

: . Academic Performance in'._Teacher's rating scale .
- the English school ’ Appendix C) .

. ;o ' . ‘on the basis of all the ﬁ?eviouslﬁ dfdcﬁéséd'
N ' .o literature. the following hypotheses were madex

L Hypothesis tm It was hypothesized that among Greek
o~ ' - 1mmigrant students there is a positive relationship

;;,}1 . between cademic performanée,and laval of\selt-eeteem. .3‘

gxpgtngsig ﬁza It wns hgpothesized that anpng Grcek
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\ protheg;s‘ﬁz: It was hypothesized that among Greek _— .

»

immigrant students there is a positive relationship

between academic perforhance and parental inéef!st and

= involvement (Appendii D) and between academic perfdr%?nce ‘ /
and life style of the students (Appgndix B). ‘ ) PR

Defini tion of terms N

1)’ Greek Immisrant Student:’ For this study, “immigrant . ,

r ]
student” will be defined as a child both of whose parents

/
were born in Greece. : e ‘ N

' 2) Sugeesstul Imntgrant Studdhts An imigrant student who is

-

e S PSRBT RS

<

rated by hia/her teacher(s) as showing average or above )
average performance when compared to the rest of the class.+ SN
3) Community Schools: The part time Greek schoqls '
(afternoons or Saturday mornings) in which students are
taughk for’ three andﬂa half to four hours weoekly; reading
_and wri@ing Greek, and a little history, geography. and
religiop. These school$ operate in differegt areas across, ' -
‘the IsIgnd ofxuonfrea;. ) ' ' ;7/
) Zargntgi Inte;gst and Involvement: Involves helping’ q
'with school work, buyiné books for the childi(other'than ‘
, those required by school). coming into contact with the
N school's personnel (e.g. puront teacher's i.nterviqws)l X
knowing the, child's strougtha and veaknesses in school | "‘r ,
subjects, having ‘conttol oth the child'a ho-e schcdule. _«"? . ,;'
taking thg tine naedod to help hiu child with 8chnq1 iorlg }4

7




»

y \ & 5) Life-Style (children): Involves reading school books

: R (and ex{ra school books), feelingcomfortable with parent; .
o and ge&ting help fr ﬁgm ‘them, finding somebody at home who
- © is willing to help out with everyday problems, partlcipatmg
in class discéssiéns, attitudes towards education and
\;\ l aspirations for carveer.' ’ A

6) U nsuccessful Immigrant Studentr A&n imigrant student

Znho 18 rated by his/her teacher(s) A8 showing below average-

. perfghnance whel compared to the rest of the class.
‘ .1

Jorawr
.

.

e e T
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. f METHOD ) v
b ' \ E i . - . . X '
, : ++ Subjects . - cnian . ‘ 4
- r “ . . . . . i
o _ _ One hundred Greek immigrant ldren made up fié\-

total eample of this study. Fifty four of these were boys
b and the other 46 were girls. "Their age range was from 9 ; ~
years to 12 years, with a mean age of 10.4 years. A1l = .

subjects were drawn from the same school which belonged to

e

IS , an English Protestant Board in Montrea{. and this school was -
located in an area where a large number of immigrants - |

eSpecially Greek. immigrants - 1live. According to some of

' " the teachers in the school it was estimated that at the
time of the etudy 90-95% of the etudents were of Grﬁzk
origin. The socio-economic status of the Ss - determined
.oy the father's occupation - was that of‘workinq class

level, None of the fathers cod}d be placed in"the first t

four classes using the Blishen (1965) crimeria and seale. e

Co. The Ss were selected in the fo%}owing manners
] L After obtaining the necessary permission and approval of
the Slhool Board&s opecial committee. the principal and the

|0
teachers of the school/ and the Parents‘ School comnittdb.

r ' .

f T the inveetigato;\opoko to the tgggi:rs - in a proarrangod o ’
Y o . . .

-ﬁ: AN - , moetiqﬁ - of grades three, fou;, (] and cix. exp‘cining the :
o _whole scopo;of tho study and ching for thcio oooporhtign in:

o vielcctina the aamh&pm At %ho gaa ot g apeciagly‘nnrd ,i _w;nﬁsi,
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in the study. Thus, after three days, a letter -.in both
the English and Greek languages (Appendix A) - was shanded to‘
N the teachers of the above gra’desQ The letter was in turn .

distributed to all students asking them to bring it back

signed by their parents. Out of about 200 such letters R
) ' ~distributed to classrooms (two sections in each grade) only o ‘ /

'11? were returned to the teachers and subsequently handed |

‘in to.the investigator. Three of fhii: letters exprqupi!ﬁﬁﬂg

the respective parents objectién for #heir children's

-

'1giticipation in the atudy, while 14 other letters were . ) 4 ‘
| \ 7 disregarded begause they came from non-Greek parents - |

sgmething that was not relevant to the design of, the study. N

| The total populgfhen of this study consisted of =,
;xhe remain{ng one hundred childrenx Of these 100 SB) thirty ’
‘"' 8ix were Selected as the S& in the Phass II of the study,

thirty two in the Phase III, and £ty eight in the Phase . -

* IV, ALY 100 Ss were included in the Phase I of the’ study.

All S8 spoke Greek and English fluently and most of them

!
E S knew the lnvestigator as onelof‘the*yeacheis in'%ho part -

' ~ time Greek school. f'i S o : R ~~f ,
—_— Test Materials - \ R iA’ f’ ' ' ‘
o - ©- IPAR Culture Pair Intelligence Togt: (1933-63) '

'The titlo on the ‘test’ 13.
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’general ab;lity in contrast to the traditionel coﬁeepte of .
.crystalized intelligence.

-

. ' . X /

intelligenc/e of all S8, Scale 2 is designed to be used for

testing children of the ages 8-14 and average adults, This ‘ T X

scale cohsists.of four subtgstea Series (12 . items), which

requlres that the examinee complete aasequence of four

drawings by choosing one from among five opt\ns;
Claesifications (14 items), which requires tha;t he pick out - 4
one oif a set of five drawings tha% is different from the

rest;

»

drawing to complete a matrix;

Matrices (12 items) requirl the selection of a .

and Conditions (8 itemS). ) ' ' ’

- ,which requires that the ‘examinee select from among five o 3 (
. " . : .3

drawings of overlaping geometric figures the one in which one’ )

.or* two dots could be placed to fit the spe_cﬁ‘ications of a

»

model. At the beginning of each subtest there are 3 . ”'
example items one of which is accompanied with ‘the correct I}
answer aimihg at helping the examinee to figure out- the ‘
"mechanism® under .which each subtest of items works. ( - Rt
r'né entiré ‘IPAT‘) Culture Pair (fo’merfy “Free") Test

has been designed on the basis of Cattell's theory of fluldy

R. cattell has pointed out that

,the rele\tﬁmship of Speeman'e g (the “g" tector upon which

m 1nte11ectua1 e,ctivity is dependent and whioh :le mmon

to a S0 called. mental activity) to Thuretong'e " ez o




n

7
ot : : degrees to-different areas, distinguishes two kinds of
B general ability, fluid and crystalized.

" |  Cattell ‘believes that his modification of the
Spearman-'i‘hurstone techniques provides evicienc‘e f‘or two
‘fundamenta.l types of intelligence, both of wluch are .‘ ,\'

J underlying general-order factors. He distinguishes two

kinds of general ability. fluid and qrystalized. Fluid

general ability is seen as the capacity for learning and

' ¢ * adaptation, wkich is relatively independent of education and

‘ 'experience. C" talized intelligence. on the other ‘hand, is

v - the result of experience—acquired ‘knowledge and, ‘the N

; } | development of intellectual skills. The two are ' . » '

- . necessarilir related Zto the learner. ?vCaflttel‘l‘s cbhtafvt of

fluid intelligence is oomparable to ."g", which ‘Spearman

\ defined as the ability to grasp relationships qui;ckly.
Cattell notes that the two major kinds of intelligence (ﬁqid
.. and crystalized) are composed of . aqcme elementary abilities,( o

. called priinary ,mental abilities 'l‘he munber of these

“+ e

/

‘ primarien is small,  Only About 36 can be accepted as
T really weu-estabnehed. JU L
, o Tm,,,s.m (19635 ‘in rgzd»gﬁng the IPAT states that
" ':‘l. this ‘teet is a tool ‘that embles 8aychom-tris€a to. dega.rt. 4
E ‘-" .«fzoh allegodfy tntiqiaated practicea in méntul measureuont" L
B I © (par 453) and he pronnto i vo.riety br« ways in which the n
‘ | | m ohtrgcte:intionl *or ienm activity (fluid mg ke

ity




i " ' | " L] .'
‘ cdgnitive performance that has become patterned ' ;

l . through earlier learning experiences. Fluid . {’
- g ability\igf). on the other hand, m ifests itself ;
' { . through adaptive mental behayior in situations so
‘ - unfamiliar that*previously learned skills can be of’ ;
_— no help in guiding such behavior. C
S D) Diversity in cultural interests and .
S opportunities produces more individual differences
. ’ "in g, than in g., even before biological maturity
: S ".’“~ . (age 15-25) has been reached. .
' 6. ¢) Both types of ability‘faach their growth peaks
at different ages, 8¢ levellngﬁoff some}ime in .
‘ : early adolescence, while g, mdy continue to gro in
L o 'late adolescence and early adulthood, depending o
' ‘ the length ofﬂparticipatlon in cultural pursuita.A .
W d) Standardized tests measuring g¢ show a much
" smaller sigma than does a test like IPAT, measuring
< Bpr The reascn is that in a given subculture the'
K pqpvious learning experiences which strongly influence
‘ ) ,gg scores are 8o gircumscribed that they tend .to
. o . reduce the variance at\a given age level. One
. ‘ T 3 example of the restric;ive nature of learning
s ’ o activity may'be found in the typical classroom where
, ] - . & wide range of potential 1s funneled into/narrow-
T ("_s'“"\ransn performance as bright pupils are ‘restrained
. .., -from, noving ahead and dull _pupils are pushed to
' " R MRS achieve more thap Yoy can. .0
T T " e) With gy rooted relativély more 1n_hored§ty and#
Ly ~ -ghysiology and .€c based relatively mors.on-environ- °
~% ,;;~_ | \ '”Lg‘ ment and expcrionco. the - latter %ypc of measurs will
fiﬂ _ R ‘“‘4f show graater tluctuaxion in t?§3 norul ovar the years‘

°
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These crticlsms have brought about the change in the name of
the tests from cul‘r@re free to "culture /fair tests. But
even as culture fair" reviewers are very critical of the %

tests amf tkeir aimed goal: -

No one yet has produced a satiq{actory culture
~ C fair test, and we need to see ‘the evidence bearing
on the extent to which the Cattell test meets its
goals of providingia test -of "g" that is minimally ;
~ susceptible to cultural influences. The manuals , - .
are woefully inadequate in meeting this requirement. - N
_ ) vseasssAS One of the manuals states. pictorial .tests
~ '_ " . 8till involve cultural influsnce, while performance o
‘, tests often avoid intelligence in\ avoiding culture /
s (Milholland, .1965, p. 720).

a5 A The 'IPAT Scale 2 Form A is a test of non-verbal
. o : ) _ability and in its attempt to achifeve cultural fairness the
o ‘ ‘test is constructed to include mostly nonverbal material. ’
~ C uni}rereally unfamiliar, and some commonplace material, . R
_ S uniyersally familiar. The. effects of -social clese. ethnicity,
[ ’, - .~ and even nationali.—ty on test results are said to be fil/cered
,",) - ' \ou,'gﬁ ‘ . : S
'b L Co 'Scele 2 was standardized 6n 4.328 ‘subjects 'from ~ -\
varioue parts ot Great Britain and the U.S.A. No breakdown
| by age is noted. Bvidence of validity is 1mpreesi\{e: as far .
g : | . a8 it goes., Suptest correlations with/Speaman' 8 "g" ‘ .-
| o (general mental capacity) range fra .52 to 99on - - - R
3 K L Auerlcan amploe and from z'28 to .83 on.British emplee.

i b

o \ SR Full test correletione are ;;gported on. the order of .59 ]
T R with AO!. .aa mm the Lﬂedﬂﬂer-nellevulo _m&“a ::on .56

J,‘,‘L,_‘
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to .85 with the Stanford-Binet, and an average of .73 with
the 0tis group test. Both Scales 2 and 3 show moderate
internal consistency. Split-half and test- retest coefficients

exceeded .80 in most samples tested. , Immediate test-reteist

: correlations of the full test were .82 and .85 on American
. and Bri\tish samples, respectively. A striking finding is
_that when the tests (IP%&T) were given twice to’'a complete

: age group of 10 years ix(\a city of 300,000 (retest interval,

14 years) no significa.nt difference was obtained either in
mean or standard deviation. This result contrasts with
that obtained with ther sts . the Binet tes which
a e o tests, e.g N t\ '
when used in the Scotish Survey. showed an increase of 2,28

points of 1Q over a period ‘%f 15 years (1932-1947).
The Coogersmit’n Self-Eateelp Inventorys -The

instrument chosen to measure the self-concept of the children

was Stanley Coopersmith®'s Self-Esteem Inventory\ 1967). The

Cooper%it;f inetrument was chosen primarily because oi" its .

wide use (Butcher, 1967. Clark and Trowbridge, 197{;

- Coopersmith, .1967: Zirkel and Moses, 1971), because it is

designed for use-at the elementary school level, and 1

PR

because of normative. data aVailable. Reliability and

validity data on OSEI are deecribed in Coopersmith (1967): '-\’ g

The test-retest ‘reliability obtained for, the Self-
© " . Beteem Invontory efter a five nek interval ‘with ;




tﬁiS'phase’oi the procedure. " Twenty nine of these children
were dt the low 29% of the CSEI'scores'whereas the other - S
a twenty nine'éhildren were at the top 29% of the CSEI scores.
The intelligence factor was controlled between'the two
groups by balanciag the mean scores‘of the Ss'in tﬁe IfAT
(64, 68/64.79) . L 2
o Each of the 58 parents (elther father or mother)
was contacted by the 1nvest1gator himself through telephone.
Most of these contacts were made 1n the morning hours in =~
order to av01d, as much’ as p0331b1e. the presence of the
childreﬁ during the interview., After having established
a "workable atmoshpere" and having thankeq the parent for the
"help and cooberation the actual interview (in a° very friendly
and informal manner) was carried out using the questioas of
the PQ as the principle ba51s of departure for the whole
conversatlon. Upon request, further explanations and
e

elaborations were provided by the investigator, The

t

answers were recorded at the same time with.as much detail"‘

N
~—

as posslble. ;ﬁ
On the average, each such i‘terviewllasted abogt
8-10 ginutes and effort was made so that the reggohhent would
answer all fourteen questions which made up the “interview
skeleton". Parents wede not iriterrupted or stopped from
discussing further details or expressing hiq/her point of
view in .general terms. ’

All interviews were conducted in Greek. Upon L
calling the!home of each child, the investigator asked to

-9l -
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speak to one of the parents. The parent who came first Yo

the phéne was intéfviewé?§ “0f those called, not‘bng refused
_to participate in the study.
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) and combined .

© ' CHAPTER 6 = . . - B
v .. s N
" RESULTS
. Phase I = @

All #he findipgs” of the Phase I were to be used for
the Br'xbse'quént Phases II, IIT, IV,ther.e the experimental _
fi}_r.potheses were involved. However, some generaio points and \
important highlights of &ll the neasures colclected‘througri'
Phase I of the procedure are examined and ('liscu.s's‘ea becaus"e‘ ,
of their educational relevance and their overé.ll pertinencé
to the study. \ 4

' The score of every child tested in the CSEI ‘was
determined. The mean score of all 100 S8 in the CSEI was
69.07. All girls (N=46) a8 a group had a mean scbre} pf |
71.39 whereas the boys (N;5l&) as a group had a mean score of
66.75. Fﬁrthermore. Table 6.1 shows the mean, scores, the
SD and the varlance in the CSEI of all age groups separately

k]
L
iy
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" TABLE 6.1

Ai} '

“Mean, Standard Deviation and Variance in CSEI scores.

.Grbup . Mean Standard Variance
‘ Deviation
All Subjects (N=100) 69.48 | 14.16 200. 53
Boys (N=54) 67.70 | 1b4.47 '209. 59
" Girls (N=46) 71,56 | 13.53 - | 183.17
9 jear olds, both Ssexes ' o
(N=26) 68.53 | 15.30 234,25
10 year olds, both sexes ‘
~ (N=23) .60 | 12.71 161,72
‘11 year olds, both sexes _ )
(N=32) 69.75 13.38 179.19
12 yea‘i; o0lds, both sexes ) '
' (N=19) | 68,94 | 15.43 238.22
9 years old (N=i2), boys | 58.66 | 14.70. 216. 34
10" years old (N=16), boys | 72.37 | 9.64 93.00
11 years old (N=16), boys | .72.37 | 13.39 - .179.3%4
12 years old (N=10), boys | 63.63 | 9.76 95.86
. 9 years old, (N=1k), girls| 77.00 | 10.96 120. 34
10 years old, (N=7), girls 66.57 | 15.02 ' 225,66
Y . .
11 years old, (N=16),girls| 67.12 b bl 208.64
12 years old, (N=9) eirls| 74,88 | 1k.25 203.25

o
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As can be seen in Tﬁblé 6.1 the girls of 9 and
12 years; of age are quife ahead‘of the respéaiive age groups
of bbys; whereas the group of boys of the ages 10 and 11 take
the lead from the groups of girls in the CSEI. A closer ., -
examination of %able 6.1 indicates that the 9 &ears group
had the lowest mean score of all\groups (Boys=58.66) and
also the highest of all the groubs (Girls=77). As can be
seen in Table 6.2 CSEI measures between boys and girlé'of the
age of 9 years is significant at the .01 level (t=3.67,
df=2k, p ;01.).v i ' | '

f Theseifinding; are quite sim%lar to those
obtained by Coopersmith (1967) in his study with 1,748
children attending fhe public schools of Connécticut.
" «+:The mean for the -males was 76.1,WS.D. 13.8, which was not
sighificanély different from that of the girls - 72.2;*Sﬁ5r’
12,80" (p. 10). On the whole, girls at this age level seem, o
for a number of reasons; to value themselves more p081tively
than boys do. Thig gelf-assuring attitude of girls could
be one of the factors that ipflueﬁce the preéédolesceht
girls school performance in light of the existing evidence’
about the positive relationship between level of self-
esteem and academic attainment. The point that should be
also kept in mind is the fact that correlation does not imply
causation and more so that high self-esteem migﬁt be the-
expression, the result of good schopl performénce.' At any
rate, Coopersmith (1967) notes that teachers not only diffrr
in the way they assign scores (or grades for that matter) to -
- 98 -

I A -




their pupils (boys and girls) but fhey even have a tendency
?o rate girls higher. f
.TABLE 6.2

Significance of Differences Between Means in CSET .

Groups contrasted - Difference| Degrees of | Significance
. Freedom
All boys vs. all girls | 1.36 98 - NS
A1l 10 yeér olds vs. all , ,
° 9 year olds . ] .50 47 \ NS
All 10 year olds vs. all | ' :
11 year olds . 2k 1 53 NS
All 10 year olds vs. all . . :
12 year olds Co .38 4o " NS
All 9 year-olds vs. all . '
- 11 year olds -.34 . ] 56 NS
All 9 year olds vs, all' . ' - ’
12 year olds ] =.08 43 NS
A1l 11 year olds vs, all T . :
’ 12 year olds .19 49 . NS
L
9 year o0lds-Gilrs vs. Boys| 3.67 24 ' 1%
10 year 0l1ds-Girls vs. Boyg 1.00 21 NS
11 year olds-Girls vs. Boyq 1.11 | 30 | Ns
12 year olds-Girls vs. Boyg 1.62 17 . | NS __

/ )
The test score of each subject in the IPAT was ©

» f

' determined and then converted to standardized scores

because of the age range of the children tested. The mean of

all 100 standardized scores was found to, be 71.91 while the
~ girls (N=46) as a group had a higher mean thaﬁ\that of the

¥

boys (N=54) as a group. " Table 6.3 shows further analysis
) ‘ .

of the IPAT measutres.

°
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TABLE 6.3 .

‘Mean, Standard Deviation, and Variance in IPAT - (standardized)
scores. o ' :

Group - Mean | "Standard [ Variance
. e ' ‘Deviation
ALl subjects. (N=100) 7191 32.88 . | 1081.64 t
_ ALl Doys (N=54) e [59n5u 32.66 | 1066.72 © |
All girls (N=46) J7u. 56 32.98 | "1088.20 ‘
Nine ye;rs old, both sexes N a
(N=26) 72.50 41.66 | 1736.13=—
Ten years old, both sexes | ‘ . L
(N=23) 59.00 35.07 1229.90
Eleven years old, both ' . ]
sexes (N=32) " |73.62 25,91 671.60 , #
Twelve years old, both - , .
sexes (N=19) 83.84 L 27.25 759.54> SR
Nine years old (N=12), boys [72.83 I 32 1546.63
Ten years old, boys " l60.56 | 35.15 1236.05 R ¢
Eleven years old, boys “172.75 24,29 . 590.43 o g
Twelve years old’(Nélob.boyS 75.“0 'é7.pe 777.84 ‘ ;
Nine years old (N=14), girls 72.21 36.57 §§37.79
Ten years old (N=7), girls |[55.42 4 34.63 1199.48
Eleven years old (N=16),girl$74. 50 '27.38  _| 749.75
Twelve years old (N=9),girls{93.22 23.91. | S571.70 __
. S | 1
‘-‘“ v
N ®
Y
. - 100 - 4
'
. \
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It is of interest to ncte the progressive increase
in IPAT scores as the children pass from 9 to 12 years- of age .
But of equal interest is the fact that the 10 year o}d
children (both sexes) show a substact;elldecreaée in their
RCPM sScores. More so, bath groups wixh'th;qroéeep,and .
highesc mean score in the IPAT consikt 6f‘gigls of 1o‘years

and 12 years respectively (55 k2/93. 22) Table 6.4 shows . g\
- the ﬂifferencea between group means, Lo ). ' '
TABLE 6 b ' -

) Significance of leferences Between Means in IQ (IPAT).

3
Groups contrasted Difference (6egrees of Singificance -
s . Freedom é
All girls vs. all boys. 78 98 . I NS {
All 10 year olds vs. all| . Nk S S . §
* 9 year olds: -1.27 yy NS. . , ?‘
All 10 year olds vs. all]|- ) o, ‘ .
11 year olds -1.80 .| 537 . s .,
— - = , 4
All 10 year olds vs, -all B - !
12 year olds - -2.45 | W % Z i
211 9 year olds vs, all | . 1 : 1
77 11 year olds ok | s6) . NS
. All 9 year olds vs. all - " ‘
- 12 year olds -1.08 43 * NS
‘All 11 year olds vs. all| . - *
12 year olds 1 <133 =« | ' 9 NS
9 Years old - girls vs. - R '
boys -0 2 NS
© 10 years old .- girls ve. | '
boys . -3 NS
‘11 years'old - girls vs. I Y
. boyB T - 018 30 Ns
12 years old - girls vs. - )
Yooys , | )
R TS e
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The patterh of responding in the IPAT presents a
number of interesting similarities with the way the same Ss
responded to the CSEI. The highest mean score in the IPAT

(93.22) was obtain by girls and the highest mean Score

in CSEI 'was also obtained by girls (77.00). It is true
. that in the first -«case it is. the 12 year old groups

whereas in the latter it is the 9 year old group, This is
a finding fhat needs further research and investigation.
.But the 12 year group had the second hlghest mean score
(74 88) in the CSEI a po1nt that in no way weakens the
argument that girls seem to be 1eading the self—esteem and

the IQ (as ﬁéasured in this study)’ race. ‘Such a findlng was

- not unexpected bearlng in. mind the 11terature on the topic/

[
which suggests ‘that there is a positive’ correlation between

level of self-esteem and 1Q scores. 'A’point in case of thi%ﬂ“

“correlation is the Trowbridge (196#) study which reported a

:'significant poskxlve,correlation ‘betweén self-concept and
” 1 3 v [ 2 ’ . ‘ B

: IQ- l ‘ . “

The reSponses o all the Questions in the CQ were
tabulated and all tge ind idual reaponses were Bummarized
in Tabple 6,5. -

————
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ABLE 6.5

Total number of responses to CQ (the 19 items only) by all 100

S8,
. . Never Sometimes Always
1) I like reading boolks. -1 52 L7
2) I do my homework. 1 8 92
3) My parents trust me. "3 37 60
k) 1 feel good about being Greek. 3 1 27 70
5) My parents ask me about my:.. ‘ ‘
school work in detail, _ 9 47 . | b
6) My father helps me with my
‘school work, 30 65 5
7)1 pafticipate in class discussions.| 10 4o 50
8) My parents buy me books. 4 . 52 Ak
9) I read extra school books, 9 53 Bétf
10)My mother helps me with my '
gchool work. - 35 52 13
11)My father helps me with the .
homework from Greek school, . 25 46 29
12)My mother helps me with the :
" homework °from Greek school, 13 55 32
13)When I come home from school o ‘ :
someone older is waitinn for me. - 30 27 43
If yes, Who? . :
14)I get what I want. 4 87 9
15)I feel comfortable with my .
‘parents, 4 20 76%
) . Disagree |not sure lalways
16)Education is important in o
everyday 1life. , 1 12 87

-1?)I-want to go to university.

7 28 65

18)My teachers are satisfied with . ,
me as a student. 7 38 55
19)T would like to ‘g0 to another 71 23 6

school.
o= 103 -




o . TABIE 6.6

Total number of responses in the

—

-

CQ (19 items only of all 54 boys

Sometimes Always

- 104 -

Naever
1) I like readins beoXs. 1 « 33 20
2) I do my homework, .7 47
3) My parents trust me.- 3 15 36
L) I feel good about being Greek.. B) 12 ' 39
5) My ﬁarents ask me about my
school work in detail. 3 25, 26
6) My father{helps me with my \ 5/
school work, 14 6 Cb
7)41 participate in class discussions, | 6 18 30
8) My parents buy me books. 3 28 23
9) I read extra school books, 7 29 17
10)My mother helps me with my
school work. 18 29 7
11)My father helps me with the .- ) | '
~ homework, from Greel school, 12 28N 14
4 - N
12)My mother helps me with the - 4
homework from Greek school. 8 29 17
13)Nhén‘I come¢ home from schoQl , ’ :
someone older is waiting for nme. 19 13 22
If yes, who? , N .
14)I gzet what I want. 3, ks 6
,
15)I feel comfortable with my '
parents, ° _ 3 8 43
SR . Disggree"'not sure lagree
“16)Education is important in ' I
everyday life. 0. 9 ks
17)I want to go to university. 7 14 33
13)My teachers are satisfied with 6 18 29'
me as a student, _ . _ .
19)I would like to go to mnother 32 17 5
‘school. ‘ . y

e T
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P Never oometlmes Always
1) I like reading books, 0 C 19 27
2) 1 do my homework, 0 1 45
3) My parents trust me. 0 22 . 2
4) I feel good about being Greek. 0 15 31
5) liy parents ask me about my , 22 18
school work in detail, , °© '
'6) My father helps me with my :
school work, 16 29 1
f7 I participate in class‘disqpssions.. L 22 20
R) My parents buy me books. 1 24 21
9) I read extra school books, 2 23 21
10)My mother helps me with my
school work, ‘ 17 23 6
11)My father helps me with the h
homework from Creex school, 13 18 15
12)My mother helps me with™ the é 1
homework from Greek school. 5 2 215
13)vhen 1 come home from school L '21-
someone -older is waiting for me, 1% 1 L
If ves, who?
14)I ~et what 1 want. 1 L2 3
'15)T feel comfortable with my .
parents. 1 12 33
Disacree | not sure |agree .
16)nducation is 1mportant in A 42
everyday life. 1 3
17)I,wnnt to go.to university. 0 14 32
18)iMy teaghers are satiéfied with o ’
me as a student, 1 19 ° 26
12)I would like to go to another . 1

TABLE 6.7,

Total number of responses in the CQ (191tems only) of all 46

g;rls.

school,
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TABLE 6.8

Total number of responses to the three final items (20, 21,
22) of the CQ from all 100 Sg.

201 On weekdays I watch T.V. for 3.66 hours a day. (mean)

"'21: When I grow up I want to becomes Ddctor (16), teacher

. 221 Father's occupatioh: Restaurant (30), skilled workers

- school related work. Although all this i ormation is .of
y

‘sbmgiparticular pieces of information that “strike; the éye.

" A whole 30-35% of all childfen receive no help from either

" (92%), feel good abousgtheir Greek origin (70%), feel

(11), mechanic (9), secretary or nurse (8), hockey
player (6), architect (4), lawyer (2), don t know. (4},
pilot (4), dentlst (2)seenne

(20), cleaners (10). no professionals. i

Tables 6.5, 6.6, 6.7 and 6.8 provide general information
about the children tested,”about their attitudes and habits, E

ébout their aspirations and their parents cooperation wi%h

‘great impértance and highly educational elevant - this

will be discussed in detail in later sections - there are

parent in the ordinary English school,while only 30-32% of
al} parents help their childrén inlthe Greek scho;l. a
finding‘that does not seem very encouraging. Very high
percentages of children do their assigned)homework/regularly

comfortable with their parents (76%), wﬁnt to go to
university (65%).,and'recognizé the practical importance
of education (87%). It is also of great qducatignal
importance to note from Table 6.5 that almost half of the
children (43%) always find someone home\yhen returning froﬁ
school, that 71% of these children feel always satisfied

- 106 - o ]

- Mimen , - oA



with the school they at;eﬁékang that only 1% éxpressed total

dislike of reading books. : ' o
 An examination of both Tables 6.6 and 6.7 indicates

that,” on the whole, the pattern of responaing of both-groups

is not that’differentl It can be seen howevér’that there do

exist some differences in a couplé of instances. For example,

while 36 of the boys, or approxlmately 67%, 'feel that they
are trusted by thelr parents, only 24 of the girls or a
percentage of 52% feel trusted. In/re§ponse to the questioﬁ
#lg‘a percentage of 35% from the grgqﬁﬁof boys said Epat an
‘o%dér person was "never” waiting for them to return from
échooltwhereas only 23% ofﬂthe group of‘girls chose the-
"never" answer. In anozher question (#17) 13% of the boys

said that they didn't want to go to university. No girl

-chose the answer *disagree“‘for this particular‘question.,

A visual inspection of the total number of choices
that both groups made shows that although there are not
many differences, the group of boys made 405 ch01ces not"
sure/sometimes"“gg; of 1900 whereas the group of girls
made 364 such choices. This-last point ahd tﬁe different
pattern of responding mlght be indicative of something
very characteristic to each sex. T

Phase }I

In order‘to determine any possible re}afionship

, /
between acgdemic performance in the o:dinaryﬁznglish

school and the level of seif-concept of the children. fhe-

‘mean score of the 36 students - for whom teachef's

] . "'107,"
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eValuetion was obtained through the teachers' rating'scale -
was calculeted. Similarly, for these 36 students their
mean score in the CSEI was determined. Table-6.9 shows
the means, standard deviations and variances of both'nP and

SE'of‘the 36 students. The relationship betweén the twe_

. measures was determined by using the Pearson Product Moment

Correlation Coefficient. The calculation of the'coefficient\

‘sho;ed a value of r=.816, a very high positive correlation
between AP and SE, which is significant at the .001 level
(t=8.230, df=34, p (001)., This finding confirmed the

EY

first hypothesis of the study which, based on previous

: research, with immigrant and non-immigrant children. had

suggested that there was a positive relationshk>between

.. the way one feels about him/herself-and hiq/her school

ot

performance. : .

TABLE 6.9

Means standard deviations and variances in measures of
academic performance in the ordin English school and the
self-gsteem Inventggx for the 33 students.

' pean gstandard deviation varignce“
] m . 8 8c.
AP - 70.00 - 26.66 KRR ¢ € PR ¥
SE 20.94 15.60 — 243,40

When the correlation coefficient - using exactly
the same statistical analysis - of the IQ score and AP
scores was calculateqadt was found to be highly significant,
r=.696 (t=5.650. dfr=34, p4001). This figure compared with
the eerrelation of SE and AP (r=.816) shows in the most
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elogquent way the,trgmendoué educational significance of the
self concept among the children and more so among the .
immigraﬁt children. The §tatistically significant posijive

y
te

high correlation between~$E and AP which is in full

accordance with the existing literature on the topic must
- be very seriously considered and discussed at fuli length,

Because of the sﬁecific nature of the Ss (immigrant

children) this obtained correlation becomes of even greater

significance.

Similar correlations between SE and AP have been

qbtﬁined~by a great number of ihvgstigato;s.‘ Walsh (1956)

on the basis of her findingé cdncluaedbtﬁat low achievers

o

perceived themselves as less free to. pursue their ‘own X
' J

interestst to express their feelingé, and to respond \

adequagply to their environment. Low Hchievers perceive

‘themselves as more restricted in their communications with -
" their world. An unfavorablé view of self that goes with

. poor achievemeht is already established in many children

before they enter first grade, according to a study by

Wattenberg and Glifford (1964). The findings in the

authors' words, indicated that "measures of self concept

and of ego strength taken at the kindergarten were

' predictive of reading achievement two and one-half Years

later” (p. 47). = l ' , °

Coopersmith’'s (1967) theoretical position that the
way one views himself is a significant variable in his .
performance found full support fn thejfindinés of fhis study,
' ' - 109 -
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variances.

findings that confirmed Ehe hypothesis'abbut positivei
correlation betweerr SE and AP. The tremendous educatlon\;
relevance and significance of self concept (aiié} has been
already discussed in prev1ous sections) for the Greek

immigrant children in tbe'schoois of Montreal is now -

more than ever - beyond dopbt. Further educational ‘

consideratiqns anﬁ imp&icé%ions regarding this coFrelation
will be presented in the 'next chapter. ' “

Phase III -

The second hypothe81s of the study was to be tested
thrOUghfthe procedure of Phase III. ", For the 32 children -
out of the 36 for whom there was an AP score - for whom a
score éfwA? in-tHe‘commun§tx pé?t time Greek schoo}.was ‘
obfained the mean score of both measures (AP in Eng}fsh
and Greek schoof).was geparatéiy calculated and it is sﬁown '
on Table 6.10 along w?th reépective standard def};ﬁion and

©

¢ L 4
TABLE 6.10

Mean_L standard deviation and variance of AP scores in
English and Greek schools. ,

Mean ' Standard Deviation Variance
AP . ¥ s 2

m 8 8
English  71.87 © d8.29 . "7 3347 )
Greek 85,000 10.03 *100.75

Any possible relationship between measures of AP in the’

" English and Greek school was determined by the calculation:

of the Pearson Product Moment Correlation Coerficient. The

correlation between the measures was found to be statisticallyv

N i - 110 - . v
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' for reconsideration of the role of the cohmunity'schodls and"

significant, r=.377, a coefficient that, demonstrates a

positive relati&ngﬁip (t=2,22, df=30, ﬁ(QOS)’between the
grades one Student gets in his/her ordinary English school
and the part time Gfeek-échgol. This finding was in
agreement with the seCAnd hypothesis of the study which, .
vased on informal observations and community consensus .
(because of Lgck of empirical studies in that area),
hypothesized fhat success in the Greek school goes “hand

in hand" with suécess in the English school. Learning the

. mother tongue, the customs, the culture and the Greek' a \“

tradition do not harm school performance. in the regular

school. The obtained significant correlation leaves room

, ¥ :
their functions (especially'by‘those who very often and -

. hastily ref%ct these schools) if we intend to improve the

educational lot of Greek 1mmigrant children.
Phase IV = >
The final phase of the study was aimed at providing

,data to confirm or reject the third hypothesis whlch stated

that there was a positive relationship betWeen AP in the
English school and parental interest and involvement and
also between AP and the life style of the studenxs.‘

' As it was explained in the method section for ‘this
hypothesis the fcpres on the CSEI were used instead of AP
whereas ﬁeasur%s'of parental interest and involvement and

the life style of students were obtained through questionnaires

_and interviews. This analysis took place for both groups of

children and parents (the low'and high SE groups). The 1ow‘
- 111 - ‘



.statlstlcally 81gn1f1cant show a trend. Such differ:?ces

<,i

SE .group had a°mean CSEI. score of 54.00 and a .mean Id of
6#;68. whereas the high SE group héd‘a CSEI mean score of
81.03 and an IQ of 64,79.

_Table 6.12 shows that in terms of statistical

significance 6nly two items were different between "high"

‘and “low" group. The items #8 (my parents buy me books) and

the 1tem #10 (my mother helps me with my school work) reached

~a significant level of dlfference at the 5% level. There

f

were also a number of differences that though not

were obtalned in reading books, in feeling good abou the;f
Greek origin, in the parents interest tO’ask-abouttsghool
work;injdetail, in participating ip class discuséion, in
getting what the child wants from parents, in feeling
comfortable with parents and in valuing education and
considerlng it as important in everyday life. ' [

Some more di{ferences between the graips are worth

mentioning: The chpice.by the childrgn~of the "never"

. option to items *@0 (low=35% - high:l?;jﬁ) and.flé (low=

17.9% - highm7%) which indicates that the mother of the high
group provides help for both English and Greek school wori\
more offen than the mother of thg low group. More So the

.low group children find'nobddy older waiting for them upon

their return.from school twice as often as the high group
6hildren_(high=42$ - low,Q21$). Time spent in watching T.V.

" does not seem to differentiate the two groups (t=.676.ﬁdf=56.,

ﬁ)pQS).‘ However, what does differentiaté them 18 the total

v T s - N | 4{




number of choices regarding the al#’ern\at‘ivesﬂ never-disagree/

sometimes-not syre/always-agree (x2=6 22, df=2, p(os).
ThlS difference in pattern of responding appears to be of

'importance since all questions - except #19 - are expressed

such a way so that a "never" anmr takes a negatlve tone and
v . "a—;\;gay * takes a positive one in terms of educatlonal |
relevﬁgg. As it is shown on Table 6,12 the low group
k Dadll : , ~

chose “never® 94 out of a possible 1102 timés whereas the
co " high group chose it only 58 times. In the "always" choice
the high group leads 276 to 234 which makeg the argument

~of the difference even stronger.

’




Total number of responses in the CQ from both 1

TABLE 5.11

ow SE and

Tizh SE groups. (3lack inx: low SB3 Red ink: High SE) /
) ‘ \ Never bometlmes Always
1)1 like readins books, 0 O 2(’;.. _ l; 9 ‘6
2) I do my homework, ) . 0 0 ‘6 L’i 23 23
3) My parents ltrist me. 5 ﬁ 10 18 nhe 90
L) I feel good about being Greek, 3 0 [ 4 A |22 2}{
.—5) liy parents ask me about my - ‘
- school work in detail, 2 {11 1+ 13144
6)% My father helps me with my
) school work. : 8 6 18 . QZ 3 4_
m’\?\)\ I‘pHrticipate in class discussions. 5 4 3] b A4 |20 15
< ' ; N
) My parents buy me books. 2 O] 20 12 7 IF
9) I read extra school books. ) 3 i 17 131 9 “%
10 )My mother helps me with my 2 -
school work. £ 01 5 17 22 ’ 2
11)My father helps me with the ' ‘ _
homework from Greet school, 8 6|13 14 8 ?
\ 12)M3: mother ‘r:elps me with the '
homework from Greek school. 5 Q| 16 lé 8 14{
13)Vhen I come home from school '
someone older is waiting for me. 12 6 9 "O 8 Ij
If yes, who? | .
14)I ~et what I want, v |23 2502 |4
15)I feel comfortable with my {
parents. ‘ 2 4’ g 2/ 19 2‘
. Disasree not sure |agree
16)Education is important in ,
everyday life. \ 1 0 5. A4 |23 26
17)I want to go 'to university. 3 l 10 11 16 1% ,
1°)¥y. teachers are satisfied with | -
me as a student, 5 8 4‘, 16 igﬁ
- 19)I would like to go to another , i
" w8chool. 15 22 9 '6‘ 4

. e C L 11h -




L VS VP SN

TABLE 6.12

/

Significarce of differences in the total number of responses

in the CQZiven by low and high group.
v v.gither direction)

(Differences in

Difference

Degrees of

A}

/)Slgnlflcance

. ITEMS . ., % Freedom
1) I like reading books, ) .3:uu 2 Y NS’
2) I do my homework. 2.32" Cow NS
3) My parents trust me. .79 " . | N3
| . . "
4) I feel good abog}belnggg?eex. 3.19 B W NS
5) My parents ask me about o i} ) )
school work in dgﬁail;- k.11 NS
6) My father helps me with my - i} -
school work. 1.58 NS
'7) I participate in class discussions.| 4 ug = n NS
8) My parents buy me books. 8.16 " . 5%
| L e
9) 1 read extra schonl books, 3.03 " NS -
10)My mother helps me with my .
school work. 7.38 w 5%
11)My father helps-me with the . .
homework from Greek school. .37 N3
12)My'mothér helps me with the" ' ' o '
homework from Gree% school, \ 1.75 " Nqs
13).4hen I come home from school '
someone older is waiting for me. . ‘ -
3.24 " NS
If yes, who?
14)I get what I want. B e NS
15) )ieel cowfortable with my
arentsg ‘ . L 5.02 M NS
‘ sl Nisacree | not sure lazree
16)Education is important in ' . B
everyday life. 4.15 E NS
.,
17)I want to %p to unlverglty. 1.07 - " NS
18)My teachers are satisfied with - ) .
me .a8 a student. . 1 1.75 N3
19)I would lixe to go to another ‘ -
school, . 3.34 " NS
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. - TABLE 6. 15 S °,
Total number of choices of both low and high SE groups in
the CQ. \ )
’ never-disagree som'etimes.-hot sure élv}ays-agree
high 58 , 221 - 276 )
low 9l o 223 L~ 234

1

Responsee of both low SE and high SE groups in the last
three items (20,21,22) of the CQ. - ’ ‘

v 7 " low - high
. o J .- . . :'.; .
21: On weekdays I watch T.V. Lo ; :
© for '\ ....hours a day. . 3,62 ~ - 3.27
22: When I grow up I want to ‘ S .
becbme. cehesage o~ L doctor: 6 ' doctor: 6.

f . i ' teacher: 2 teacher: .
. . mechanic: 6 architect:.

i o

e].aborated i.n the discusslon section. -

;‘ mable 6 16 ehows g&at etatiet;na{lz)elgnlricant
differgnce betmn the ‘high" 'and *low™ gvoups of pu:ents
were obtained in the following four 1tmex a)_’Are_ you

‘ ,-116- o

Y. ..
. . . B R .
goTe e Ce . o A . ' .
/ N ’ - . : o ¢ R
o “-“ .o, . :‘/, ) - , ' R LA CON
o Nl » R B R
S Sperees - - o - - - N

3.
- sportsman: 3 sportsman: 2
2

police ~
° officers 3 don't know:
7O . L.
. T . . Y ‘ - ,
23: Father's occupgition..... restauranti8 restaurant: -8
, B . factory:'4 - cleaner: '
R no answer: 2 factory: 3
S - L o B mechanicys 3 <
The parente intervlews are presented in, Tal;le 6.15
below in a. rather concise form ‘'so that meaningful and
quantitative (as much as possible) comparisons ca:n be made -
¢
mop&\qualitative ,consideraﬁens of" the findings will be
”\
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TABLE 4.15

- ‘Qb ) . » 3
Parents' responses sSummarized (content analysis of interviews)

of both high and® low SE Zroups.  (Blue ink: low group; Red 1ink:
high group) T
s Yes’ sometimes " no
1)“Are you satisfied-pleased with
your child's school perFformance? |17 ?\Q 6 LB 6 O
2) Do you think that your child
will continue studies to Collegeqd
¥niversity? 10 ' iq 15 L0 & 0
- I ¢
3) Do you think that he/&he has ! ‘ ,
the necegsary ablllthB to '
continue? ‘ 20 ?\‘* 6 513 ®) -
4) Does your child like readmg (
books (n general)? 155 23| 12 5 2 1
- 5). Do you help him/her with the b
everyday school work? 7 Q1 s bl 46
. g Ca— Q
6) Do you have time to discuss . \
. with your child? | 21 A8 | .8 Olo
7) Do you attend ‘the school o 1
meetings?, lk\ Q;O 10 } 3 Q,
8)° How many hours doe your child )
° watch T.V,(on weekdays) Low: 1.77 /hrs. \\\g,k'leﬁ-k
9) How does your child feel about good bad so and
- his/her Greek origin? 25 94 |11 O 3
10)Do you ‘think that the Greek yes sometimes|  no _
* achool is an obstac%e in th? 3
+ AP of the ordinary .(English o , 3
school? 3 A JF 3 las 24 :
11)Da you think that an immigrant " \ '
parent can“find ways to’ help C e
his/her child with the school : 3
. process and work? . ) 28 il o, . L} 1 3 "
12)What is the most important ‘Pa;reﬁtg' child's “teacher, don tr -
factor that makes a good - role * |Character know -
student with high academic 9
performance? 15 ILQ 10+ @ 3 9

- »

' \ ‘fgﬁ
” 1
. 3

continued on p. 118
e 117 -
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) ' . ‘continued from p, 117 C ‘
v , . |

' Yes sometines no N i

* 13)Do you:thigk theré is cooperation ' L _ «
: and understanding from the school X ‘

. teachers? . _ 27/ P I ) 1 O | }

S discuss/seriously and.honestly . ‘ -
: any matter with young children
of your child's age? 12 2%

TSNS, QP

fe .

. L
»
\

NB. #10 (one child from each group does not attend Greek school. ‘
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TABLE 6.16

Slgmflcance of leferences in the total responses of the
parents of both 1ow and high groups.

-

Question Difference | Degrees of |Significance.
N ; Freedom
1 12:55 | 2 1%
2 7.79 | " 5%
3 N NS
4 v 4,89 " ' NS
5 39 | QL NS
6 10,00 | * A
;7 1.17 | " NS
8 -.27 | s6 NS’
9 1.52 | 2 NS
10 2,00 | " 1 ns
11 5,72 | ™ NS
12", 69 | NS
13 1.33 " NS
b 7.60 | * 5 )
- 119 -
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t
satisfied - pleased with your child's school performance?
(significant at the ‘1% level); b) Do you think that your
child will continue‘studies,in coilege? .university? -
(significant at the 5% level); c¢) Do you have time to Qiscuss %
with your child™ (significant at the 5% level); and d)'Is it |
p0881ble for an adult to discuss serlously and honestly any
matter with young children of 'your child's age? (significant

~at the 5% level). Some more - though not .significant - ~

R S T

differences appeared, in item #14 (Does your child like

pEm

reading books in gerneral?) and in item #11 (Do you think that . S
an immigrant parent can find ways "to help his/her child with , /‘f
‘the school process :and work?). . ' (
The two groups seem to respond differently in the
overall .interview ma£eria1‘by»chosing one or the other
: altgrnative. These differences in’the overall pattern of
responding, along with the significant~§ifferences in the ' 'J?
-individual responses put more emphasis in what &;stinguiphes.
the "high" from the “low" group.
| | TABLE 6.17

Total number of choices of both high ‘and low SE groups in
the 1 parents interviews. . ) .

o yes sometimes no
high Nl 222 ‘ Wy 25
- - low 188 | 77 ' b2

The number of positive answers is much highér for the high
group and at the same time (Table 6.17) the total number of

fi?ﬁggative choices is much lower thanthose of the low group
e - 120 - '

o




o

¢

-

~/I (x2=1u.10. df=2, p .0%). The effects théﬁ'of.tne>dgfferences

A Jbetwelen the two groupe seem to be compound according fe the
pa&perﬁ of each group's responding. -

Thus far, all the measures assumed to be indicative
of parental interest<involvement and student lifepstyle tend
to show clear cut difffrences between low and high SE groups.

R .The high SE group seems to be more involved, more aware and

}. ' more concefned (or able) to help their‘ehildren‘and the
ch11dren in turn seem to perceive and capitalize on these
differences converting (or’ relatlng) theinr advantageous
position to high levels of academic performance. Thls 11ne

ef reasoning, stening logicallg%from the data obtained,

confirms the third hypothesis

at the beginning of the section. Furthermore, the data of

this Phase IV provides some tentative baselines of departure

. for the sketching oﬂfthe profile of the successful immigrant

'student which will be censidered next..

- 121 -
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QjﬁCUSSION. CONCLUSION, RECbMENDATIONS

SummA;y of Results . '
Hypothesis #1 A 91gn1f1cant correlation at tha\ 01 u@

/

level (r=.816) was found to exist betweer academic performance
in the ordinary English school and the self esteem of the

children.

- Hypothesis #2 Academic success in the part time

*

Greek school was found to correlate with sﬁpcesg in the
ordinary English school. The correlation»coefficient r=.377
~was signlficant at the .05 level. =

y ¢
Hypothesis #3 Some specific areas of parental

interest- 1nvolvement and children 8 llfe style were shown to
differentiate the successful from the‘non-sucqessful stydents.
Academic success seemed to correlat? with the mother's help . £
in the Greek school, with the buying ofnbooks by the parents, -
with having some adult héme waiting for the child to ?etﬁrn ‘ ' |
from school, with the parental satiéfaction with their
" child's school performaﬂce, the belief of the parent i&fa
further education-for their child, and the parents attitudes

towards discussing honestly and seriously with young~ )

a—

‘children.
\o

Successful students diff:?ed'?rom non-~successful
ones in their attitude towards books. 1In gqnaral they
reﬁorted a greater preference for‘reading ﬂooisa The
difference between the two groups in time spent watching T.V.
did not appear to.be significant in both questionnaires |

| .122 - -
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(children's and parents' interviews).

Y4

‘Discussion ' T

The theoretical position of the first hypothesis of
this study was that the way one views him/herself is a,
significant wl/ariable in his/her perforrﬁance._ This ”
theoretical position appliies equally well to all individuals
-Jimmig.rants and non-immigrants alike. The argument for the’
educational and the pedagological significanpe of the‘. gelf-
cor;cept with regai'c_l' to the immig;ant children has been
presented and discussed in the beginning of this ‘study when
the relevant literature was reviewed. What is offered as a
defmit:.on of self—concept is “a persona.l Judgcment of
worthiness that is expressed in. the attltudes the individual
holds towards himse%f.“ )

Studies of upper elem'ent;ary grade children'are all
of the relatlonshlp type, in which we f1nd that 1ow
achlevement is accompanled by low self-esteem.’ The
Coopersmith (1967) study of flfth and sixth grade children
has presented a 81gnificant correlatlon of 360 between ‘

1

positive self-concept and school achievement. ill and

. Sarason (1966) report similar findings while Purkey (1967)

intreviewi.ng the literature on the self.and academic
achievement concluded that there is a strong relationship
between attitudes towards the self and achdievement.

An unfavorable view of self that goes with poor

. . | _ ‘
rachievement is already established in many children before

/

they°enter the first grade, according to a study by
\ 123 - _ .
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Wattenberg and Glifford (1964). They claim that self-concept
evaluation is,é more accurate predictor of second grade '
reading achievemeﬁt than is a mental age evaluation, In
accordance with the last statement are the findings of this.
study which show a correlation of r=.816 between self-esteem
and academic pérfq:mance compared to an r=.696 between AP
énd'iﬁtelliéence scores. This finding points to the enormous
educational significance of the- factor "self;cdncept".fpr

the immigrant chi?éren who, on the whole,  feel iﬁsecure and
. being under various environmeﬁtal attacks on their self.

The very high positive correlation befween lével of ‘nl'\*
self-esteem and academic performance among the Greek immig?dnt
children is a finding that might be indicative of the various
internal processes thgt take place within each immigrant »

child. .Having already discussed the continuous “battles"

in many directions that the self of the immigrant child Hgé‘
to constantly fight, it seems as though the®child tries to
defend himself and fight back. Thus, the immigrant child
puts all his. evergy and effort to achieve academically -

: , : o \
against all odds - so that he can compensate himself for the

'ﬁegatlve feelings about the 8elf. If that is the case, the ' i
éqod academic performance, which has been attained with“a lot
of pressure and pain, - : /fegds qack

positively towards the self, giving it a sense of Qorthiness'

and security. The poFitive attitudes towards education and

the motivation for sgcial mobility that the iﬁmigrant child
has inherited from his parents help him strive for good
. - 124 - ‘




- academic performance wfxich in turn brings feelings of ‘self

appreciatlon and self-esteem. C e | .
Glasser £1964) makes perhaps the strongest argument

‘of g4l for the 1mportance of the’ relatlon between self-

- concept and achievement. He oays thajt the whole of our

‘society today is dicﬁotom’ized between thos; who identify

with success and those who 1dentify w1th failure. Lecky (1967)"

has reported a. number of cases of puplls who. after

a

\

undergoing changes of the self-concept, have made startling
improvement in their levéi of achievement often without

. tutoring: "A high school student who mispelled 55 words out
of abhun‘dred and who failed so many subject that he ‘lo'st
credit for a full year, bec;me one of ‘the best spellers in
the school during the next year, ‘and made a gereral average
of 91" (p..135).

- The very high positive correlation of r=.816

' obtained in this study ought to be - taken into veny ‘serious

consideration on the part of all p@bie interested in the

eduoational welfare of immigrant children. Coopersmith,

' wh;n examining and discussing the antecedents of self-esteem, .

notes that oazjents. teaohers and the whole surrounding |

community can develop \the means and "cultivate® the pfoper

environment so that the chilciren ca,.n'.b_enefit and view

themselves in a more positive wa*.

e .
On the whole, as the Eh:eady reviewed literature

has suggested, immigrant children have\a. low level of self-
esteen. Interestingly, the results of this study render
- 125 -
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support to the view that the level of self-e;teem does
'correlate"positively with academic performance. Furthermore, .
a number of researchers have presented the argument that T
one'’ s level of self- estean could be actually raised through
the appropriate environmental stimulatlon. Given
the validity of these statements, it seems reasonable to Al
suggest that people are needed who would undertake the gask")
of ameliorating - to the greatest possible extent - the
school performance of Greek.immigrant children. The overall
findings of this study preéent, for one more time, the
challenge of helping in practice the'edqcational.processes J
“of all immigrant™shildrenwho have often been the “forgotten
population®. | | ‘

. " This very hiéh'positive corfelation between SE and

AP demonstrates for one more time that the argument of '

‘innate inabllitj or mental deficiency that presumably '

causes the educational failures of immigrant children is .° ‘o
: rather,weak. _The'negative feelingsltowards oneself, the )
feelings of ineecurity<and the identity crisis which so
vividly characterize the entire life of immigrant children
who strive to’survive in the midst of two.opposing and
contrasting'cultures eeem to play a very decisive role. )
-And, as a number of 1nvestigators have p01nted out, attitudes
toward the self, like other attitudes, carry affective
loadings and have motivational consequences.

"Persons with high SE have greater confidence in )

their ability to deal with events -tthatqis. anxiety is less
C-126- /7
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likely to be aroused - and greater ability to resist<:'

- implications of social judgements" (Cdopersmith. 1967,

~p. 65), a point that seems so much relevant to ihmigrant'

children at school. The high-correlatiqﬁ’obtained in this
study between SE and AP Bught'to be seen and dealt with the

utmost educatidonal zeal on the part of those involved with

. ~/ N
the éducation of immigrants. Without disrega;ding
" completely other ‘important factors, sglf—concept must be at

. the center of the educational scene where pollclies and

praciices are being considered and developdd. If we exRFct
(if we want for that matter) "immigrant children to have
successful academic dafeers then this obtained corrd}atibn
should be of primary concern. ‘ ) |
\Although nobody can claim that there does exist a
re01pe“ to change andnraise the level of self—esteem there
are, hpweVer. some‘specific suggestions by people who have

been working towards that direction. These people are not

.‘concerﬁgd only: with 1mmigrant children but with children in

general. a point that in no way limits the usefulness of the
argument for this particular study. Ira Gordon 1972) in
discussing her views as to "how adults can help“wiﬁ\raising

‘underlines the following pointsx

Be Yourself - Be Honest: Teachers and parents ne
be able to express how they feel, both positivel

and negatively, rather than express a concept of v

what they ought to feel.....Tha parent needs to
" recognize that just as he prizes his individuality
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s .
and seeks.for "understanding", so does his child.
He has‘té clarify for himself where he ends and his -
‘child beginS.veeess <
Set Realistic Expectations: Realistic expectations
.are double headed:, (1) they must be in.keeping with
the work a child can do; (2) they must be in keeping-
with the child's concept of self. )
Provide a Variety of Stimuli: Children should be
able to select materials covering a wide range of
dlfflculty.. .The more varied the child's ,
experlences. the more opportunitles for development
of concepts of adequacy and’ security.
‘Prust Children So often, afraid that they
(children) will "waste %ime”, we have seen our rolet.
(teachers, parents) as. policemen rather than aides
in the 1earning process....Trust implies 1ncrea81ng
both freedom and respon51b111ty. ' o
Provide for Immediate Feedback: One principle which
- is fairly well e§t§3i;shed in learning is that the
sooner the child recéives evidence of the
effectiveness of his response, the faster and
better he will learn. |
Handling "Discipline®™: We knqw that punishment -0
accomplishes little. It does not teach children - -
the fundamental lesson of self-evaluation and self-
¢ontrol. It imposes external control....Positive
discipline implies a recognition that the child's
fbelings must be respected. ' —_ -
Building Home-School Relationships: ,Streng home-
school relationships; respecting the special
competencies of teachers and parents, bringing into
~focus the common goals for the child within the '
. diversities of culture, provide the child with the
type of general learning environment that enhances
‘not oh}y.his achievement but also(his concept of -

- 128 -
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himself. (pp. 29 °39) .
The second finding of this study that shows a . .
positive (significant at the .05 level of significance)
correlation of r=.377 between academic performance in the
English and the Greek school confirms the widely held belief
- at least among the Greek community of M%ntreal of whichmﬁg
the author is a member and full participant in every day life ! ;"
‘act1v1t1es - among the parents that success in one school

(English) goes with success in the other (Greek). This

2.

confirmation becomes even strohger upon”examining question

) st e e s
st S i
L B

- #10 of the Barents 1nterv1ew, where  the parents opinion

about the role of the Greek school is shown very clearly. .- I

\ Y An overwhelming maaority of h8 parents (from both low and

™y

high self—esteem groups} out of 58 or a“ percentage of 83%
- ‘said that attendance at the Greek school in no’ way prevents, -

the children from Bucceeding in the English school. More 8o,

a great number éf those parents, when asked durlng the T ti

interview argued that, on the contrary, attendance at - |

Greek school helps and facilitateS'performance in the

ordinary English school. The positive correlation and the -
’ confirmation of the second hypothesis of this’study are i .
' complete agreement with this line of the parents’ reasoq&ng
and view point.n - C - T ‘
he view that attendance of the Greek school .
’ facilita;es the overall edueation process of the children
_" n.‘ . .inyolved by broadening their emotional intellectual and
‘ | | behavioral horizons was strongly presented by many parents.

' - 129 -
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e , §ome .§ examples presented fr mqparents about the help ‘

'provxded by the Greek school were:  "The children learn many

and different thlngs in grammar (Greek)- that makehthem feel

-

at ease when the corresponding English grammer items are
\ 'ts being taught“. Alsoﬁ’“The children acquire a wide and rich
£ - yocabulary‘and understand numberous—concepts and ideas in
Greek that eventually help these children to "translate"
this understanding into the Engllsh language - 80 useful _
” !and necessary at sgpool....ESpe01ally w1th the Greek
language. children gdiscover that so many English words which
; j v have been""ﬁorrowed“ directly frcm the Greek'language or
R tne re/gs of these words stem from the Greek language®. '
' In the light of this evidence - although further
.research with larger samples must be carried out -~ and
_con81dering the ex1st1ng reality of the wide spread presen
d .°f part “time Greek school .across the Island of Montreal an(f.
e neighborlng munlcipalities it'seems poss1bl¥ to improve
» ” ' the quallty of the already operating 8schools on the one hand
LY ‘.' . aﬁa to’ persuade the parents (and the children in turn) not
{ ongy to attend the Gretk school, but: to attend with utmost
zeal. Certainly, the many other beneficial thlngs that the

Greek school offers and has the power by its nature to

of a strong identity and cultivation of healthy‘Greek
Aconscience ‘along with the Canadian - should convince all
L o those responsible (inside and outside the Greek community)

to pureue the preservation and the improvement ofﬁthe part\

o > eo-130 -t
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N v time Greek schools. The significant positive correlatioen~
. , A p

- between academic performance in the English and the Greek

'(

x
1

school that was found here should be se@n ‘a8 g‘flrst step
‘upon which the Greek immigrants must capltalaae for their
children's benefit 1n31de and outside the school. The fact
that the obtalned si ificant corre;ﬁ?!on in AP of English
and Greek school does not imply any sgrt of causation ought,
(. . net brevent'the interested from improving the educational ‘
status of the community. schools. Because it is quite
-obv;eus that even if (by improvipg the'general s%ructure and
K ‘fenctions of the community schools) there is substantlal
gain in terms of AP in the Engllsh school. the gain in the
communlty school itself seems to be worth the eTfort.
The point of view of this study,on the basis of
[ the related findings, . 18 that an improvement in
| J ﬁhe AP ‘of the community school will eventually show iye
benef1cial effects in the AP of the English school. 'On
the other hand, the 1nvest1gator of this study is-fully
.aware‘pf people who wouid argue otherwise and point to the
:detrimental effects of the communlty school. Such examples
have been observed among few parents and teachers alike
e " who have publicly expreeseq their views of the,de}rtpghtal
| “'effecte of the commuﬁity school on the AP of the English
*N%ﬂ~—“*~w—‘—fA school. Their argument, that the chlldren "spend" their
time in preparing the Gneek homework neglectlng or feeling
\ ) tired to complete the homewS¥k from the English school does
not find support in the findings of this study. From this

r
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standpoint then, the position taken by a number of teachers
in the public sect®dr who very often and explicitly consider
the attendance in the community school as a "threat to

their professional territory", seems unjustifiable and not

PRV

based on emﬁirical evidence. ‘ .
/ ) : , .
Furthermore, the tremendous significance of one's

own native language and Culture for the development‘dw

o

whole personallty has been acknowledged in -many instances

i

!
it i

, ' As early as 1919 the report.of the Calcuta University
Mission has stated that:

iv.a man's native speech is almost like his shadow,
inseparable from his"personality...lt is through
our vernacular, through our folk speéch...thaf
most of us attain the characteristic expression of
. our nature and of what bur nature allows us to be
<Lor‘to discern (pp. 244-45). '

nimatatiliidak

Similar arguments about the educational .importance of the

)

‘mother tongue and its izﬁluence upon‘théﬂchild's personality’
h

" have been presented in the West Germany context in regard to

the so called "guest-wo}kers": L - v

If a child is forced to express himself,/not in
his mother tongue but in foreign idiom;” before he
‘has mastered his own language, he is being robbed of
a portion of his personality, and that contravenes

. article two of our stature. It contradicts law as

4 " well as human rights, if children are forced into
instruction which is so heavily impregnated with
the German languege and culture that only five hours

o' per week are left over for instruction in the
C language and culture of their. original homeland.
(Holtzmann, 1973, p. 4295) - ‘
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of the mother tongue "an oasis” for a great. number of already

IV of the study. ) .
. As can be seen in the items #1 ( ke reading

!
i
[4
.
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Savvidis (1979), a ieading exponent in the teaching and

S L
preservation: of .the Greek language and culture among the

P B \Aes 1 e s

Greek "éuest—worker" in West Germany, has called the teaching

psychologically disturbed children. Savvidis has put into RN

actuallpractice his own views and has thus es8tablished an.

excellent bilinéual school which according to Raoufi (1981)
is a "model séhool” of its kind with a total student
population of 3,500 Greek children.
. . */‘
The third finding of this exploratory study

which again seems to confirm the experimental

hypothesis #3 will be discussed next. It is
this findiﬂg that showed the differences in parental
? interest-involvement and the children'g'life style between
the high self-esteem group and the low. Alwgys keeping iﬁ
mind the unexpected limitation - the non-availability of
QCOres for the academic performance of all children - the
results appear to be very useful. It_should bé noted ohce
again that the very hiéh positive correlation obtained

between,A? and SE suggested that SE does differentiate high-

and low academic berformers. a suggestion that was put into

practice when selecting the 58 parent-subjects for Phase

i

books)._;g (My parents buy me books) and #9 (I read extra

school’ggoks) of the CQ the high SE group responded 55%

"always" compared to a 29% of the low group. All these L
. ' - 133 - _ : .
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responses combined demonstrate the great iﬁportance of a
very old and widely held belief ambng all people that books
°, k‘ and the reading of books do make a difference in the school

as if something new has beén discovered but‘it is presented
- as an.argumenf against éhosb people - and ‘there arecquite

a few of them - who totally réject the educ#tional relevance

and importance of qvailability and reading of books in our

days. ,

Another aspect which seems to differentiate the

..work - be that English and/or Greek. In items #10 (Myz'
mother helps me with my school work) and #12 (My mother helps
" me with homework‘from Greek school) of the CQ more than
double in number (15) from the low group chose the "neveﬁ;
option than the high group (7). The mother of the high
S group child appears to be more act}vely involved and helps
her‘child with all school relate&‘wopk more often than the
mother of the low group child. And one can séfely argué
thaflit is not only the'actual help that the school child
- - . receives from his/her mother bﬁt in addition to that (and

it may be more important) the perception and the appreciation

- of this help on'the part of the child. Surely this kind of .

feeling along witR the actual - practical - help have
‘positive effects on the :Zegfﬁic performance of each child.
| Related to thg above analysis iq the answer chosen

to item #14 (When- I.come home from school someone older' is’

’\/’ : 4
7 ' S - 134 - .
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.high from the low group is the mother's help with the school
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waiting for m;. If yes;'whof) which again very clearly
differeqtiates the children of the tﬁo groups. T%ice as
many low group children find nobody home when they return
from school, a finding that is illustrated further by the
‘choice of the "always" option by the two.groups (high=13;
low=8). '
When the child comes home fFOm‘séhool and finds
ndbody,‘waiting for him/her,.nobody?to discusé with the
.daily life in school nobody to supervise the school work
i that must be done, this child might very well feel
uncomfor{able, isolated, unhappy, hopeless end probablf
‘ ~ resentful. Under such emotional conditions the intellectual
) ‘_ fﬁnctioning towards school work becomes halted. The:child
(ﬁp "might not bé able to express himself, to understand the
‘situatiogkwith which he is.confronted well and thus the .
& ‘ output of all this cummulative pressure and tension ‘comes ‘
in the form of minor ,delinquency, negllgence of school
’ work, behavior problems and so on. ThlS argument might c/
“very well be advanced even further by mentioning the
negative feedbackaghe child receives from parents and

v

teachers, a feedback that acts not as 4 catalyst, but as a
reinforéer of %he non-productive life style of.;;e child.
Thus, a vicious circle becomes operative and nobody seems
.to know what has gone ‘wrong, where to start and where to

stop. The academic performance of the child however

\ - appears always low and lower. Some parents who - aS'fbey

said - stayed at home to look after and help their child

- 135 -
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"who had problems at{‘school previously, these parents admit

that the “technique" worked quite effectively.

‘This argument, -however, in no way implies that one

"of the paréhts‘Should have the entire care and responsibili&y

for the child's education by staying at home all his/her
’ ¥

S .
life - without doing anything elSe. It does seem possible

" - though very oftén it might be quite difficult - for the

parents to work Su%-a‘pragmatic formulé adapted to the

realities of every day life whereas either of .them éould be

- at home to "welcome” the striving student when he/she comes

home frgm school. The different and, often hard demands of
the professional careeré‘of‘both parents'ought to be |

considered and decided on some priorities' principle - at

" least for the early years of the child. Because, .as one

would expect, the children themselves when asked if "someone
. A

~older is welcoming them home after school" and when they had

to answer neggtively, they spelled out a "no", but it'was a
"no" 1oaded.with all kinds of affective feelings of sadness
and uﬁeasinesgi. Consciously and/or unconsciously the

children understand an& evaluate perfectly well the difference
of an older caring person being home after gchool and of .a -

“locked door" which needs the lonely act of “unlocking”

" with the key that is hung through a strong string around the

child's neck. In our modern, technocratic, and highly
iﬁdugtrialized soclety this sort of argument mightHsound
obsolete and perhaps conservative, but it is a lggitiﬁaﬁq y
argunent in the light of the findings of this. study.

, . _ 136 - X :
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On examining the pdrents’interviews it can be seen

that in four questions the dlfferences between low and hlgh

SE groups are 51gn1f1cant.. In all four 1nstances the

diffefencé between the two groups is presented on‘bdth,Sides .

"of the continuum of possible responses (Yes, Sometimes, No).

In other words in response to question #1 (Are you satisfied

- pleased W1th your child’s school performance?) -17 of the

‘29 of the parents from the low group said "yes" compared

28 6f the high group. In the second question (Do you

1think that he/she will continue studies in College -

Unlversity?) 10 low group parents said "yes" and 4 sald "no”
compared to 19 and 0 of the high group respectively. It
seems that successful student and-pleased parent (or vice

versa) go together, a sign of cooperation, mutual.

understanding and respect -~ - as seen in the pattern of

responding to question #1b4 (Is it possible for an adult
to discuss, to explain seriously and honestly any matter
with young children, children of your child's age?). Only

12 of the low group said "yes" whilg 5 said "no" whereas
from the high group 22 parents said "yes" and only one said

*no”. This harmonic relationship between parents. and

children based pq_mutual understanding and respect for the

' obligations and the rights of each side seems to be of

great educational advantégé which in turn is translated
into high {cademic scores. ! |

Question #4 (Does he/she like reading books, in.

general?), and the answers given - 15 out of 29 from the low
-137 -
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characteristics.

group said "}es" and ‘1 said "no", - points once again to
the importance of bobks. AS it was the case with the
children's responses, the factor "bock" plays a decisive

role in the academic career of the sﬁudents. Regardlng

“question #2, it seems that-the high group parents not ohly

believe in their children's. abilities, but, in addition,

these parents express higher educatiohal aspirationsiior'

r

.their children's future. : ‘ '

A final point ought to be made about both’ groups
when comparing the answers glven by the chlldren and those
given by their parents - especially in items quite similar
in content. Regarding the children's feeling about their
Greek origin 46 (out of a total of 58) chlldren'said they
always felt good about it, while 57-parents did so. Twency-
five children said they liked reading (always) compared to
38 parents and 38 children said they liked the school |
compareed to 54 parents. In time spent\watching T.V. while
the average time for the 58 children as reported by
themselves was approximately 3.66 hours a day, Fhe parents

said this average was only approximately 1.80 hours a day.

On the whole. it appears that parents of both groups try

consciously or unconsciously to present to others -
especially 80, when the others" are researchers - a more
favorable p}cture about their children - their famlly. Or,.
one might argue, they do not know thesexact and real picture

. oT-the things regarding their children's life 'style and i
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Befére‘ending this section of the discussion- ‘
another important aSpect'of‘parents'responses should be
mentioned. Fifty of the 58 parents of both groups said that
an iﬁmigra t parent can and must help hig/her chil&ren with
the whole ZEhool process.. When asked about the poss!%le
factors that differentiate good and bad studeﬁts, 33 parents
said that the parents have the entire responsibility, while

18 others said the éhiid's character.é said the teacher and
one said that she did not know exactly what.’ This last point
- which is of central interest to'this study and to all

educafors and -parents should be very well understood when

" examining educational aspects of the children and academic

perfqrmancg of immigrants in particular.‘

Greek iﬁmigrant parents)by admitiing and recognizing
the important anﬁ decisive educational :6le of the “immigrant
parent” projeét a very crucial poiny‘. ' The parents
themselves could very well - being aware of ali fhe
difficulties and efforts that such a “trial’ entails - find
fhe.necessary means to help ou£ their chii@ren‘sgeducational'
processes and progress. ‘This point is not new at all bﬁt
seems to have been (for many and various reasons) forgoftenf
Advancing this argument further, one can say that when an&
if the parén%s themselves "do something" abodt their
children's education (of coursé'tpis in no ﬁay means that
.théy,have done noehing to dat;) the outcome is
likely to ?e positive,

Z139 -
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The insistence of the majority of parents interviewed that . ,' :
;gainst all problems and difficulties (which do exist and are |
very real) the Greek 1mm1grant parent is the ma jor factor in
his children's academic success should be addreSsed honestly
kgnd seriously to all interested individuals in the Greek
communi;y of Moptréal. Generalizations across social and
ethnic contexts - though tempting -~ ought to_dpe made with
the utmost care and scientific scrutiny, Horton'(1973)-

in his article "DeCLSlon-Makmg Prougs” .argues,

«...that people become’ ‘motivated when they are -
personally involved in processes relating dlrectiy
to them and their own life situations.....Thus, the
‘'only way to effect radical changes in the educational
‘system 1is for educators to make allian¢es.....with

~ community peoplé, students, various ethnic groups,
union members.....Goals, curriculum, and policy....
will be changed to the degree more and more people
begin participating in decision making and become.
,agents of fundamental change in the educational
system and society at large (p. 34).

e

Correlates of the successful Greek immigrant student

‘With all the above findings in mind and very

.‘serlously considering the views of the parents involved
and the children themselves,an attempt whll be made to _
sketch a general profile of the sgccessfgl Greek immigfant
student by groqpingutogether all possible correlates of ;
academic success. In the lighﬁ of the exisfing literature
about immigrants in general, it would not be & great mistake

to sugéeét that éhe correlates which are described antx
apply equally well with the necessary and approprlate

-1'y t . : 't
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qualifications and reservations to most of the. immigrants -
or those who' have been found to share many chﬁéjcteristics
\ LY y

wlth the Greeks of Montreal.
The successful immigrant student of the elementary

- 8chool level differs from the non-successful student in that
he/she: .o , ' ' ‘ )
a),likes reading books in general (extra:school booké '

included) s .

b) has pafents who buy books; .- e 13

e) has a mother who is actively involved in his/her
educational process and helps with the school work;

@) finds someone -older waiting at home when he/she returns
from school; “ '

‘e) has parents who are satisfied - pleased with hls/her

school work and performance;

f) has parents who aspire and beliéve in their child's’

. further education;

g) has parents who believe that young children of his/her
age are capable of conductihg - regardless dfﬁthe age
gap - discussions about any matter and qxplandtioné can
be given with honesty and sqriousneaé from both sldesf
The underlying principle of this correlate is cooperatién.
mutual understanding, regpect. apd recoghition'of eaéh\
individual‘'s rights and obligations. . '

It must be streshod once again that all the above

characteristica are just correlates and not causzes of ~

acadcmic sncpeﬁ;. Thoy ought to be regarded .as such, no more
AY : - 141 -
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no less., .

P .
As an epilogue of this discussion some points that

came to "surface” throughout this entire study will be

'presented. 0f all the 100 chlldren 1nit1ally given the CQ

a very high percentage (92%) said they always do their
homework. while: 76% said that they always feel comfortadle
w1th their parents. _Another item that e11c1ted high
percentage‘ﬁi "always“ answers (87%) was the item #16
(education is 1mportant in everyday life). 70% said they

always feel good about the1r Greek origin, 65% want to go

to university, 60% said that their parents always trust

them, while almost: halfrof”the respondents (43 out of 100)

‘said that 8omeone older is qlways at home when the- school

day is over. . e ~ ’

‘This last statement of many Greek parents ';m.
staying home (many more than 5 or 10 .years ago), not working:
in order to‘superv1se and help out their*children with school

and other matters was also confirmed by the investigator..

’

As . has been mentioned elsewhere, most of the‘telephone

interviews”“were made in the morning hours and when the
mother (uigally) was asked about working or not, the
majority said "don't work".or "working a few hours so that I
can take care of my- children". Certainly, such an approach

is not always easy to adopt, especially lf one is an

immigrant and with the current economic problems facing

Canadian society (rising inflation, unemployment) There

seem to be, however, a number of very important priorities

4
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that each parent individua{l§ and/or collectively should.

fseek'to settle on a relatively permanent basis. On the other

hand; the official government bodies should not forget when
if comes to actual practice that,-on October 8, 1971‘?rime
Minister Trudeau .announced tpat "although there are two B
official 1anguaées, there is no official culture,inor does

any ethnic Q!Bhp take precedence over any other..;ﬁl". ‘For

-that'détter, and to "awaken" these official’ bodies wheneve;\

‘necessary, they shoﬁld be présented with all the legitimate

o

"arguments and pressures to immediately act by providing the

~needed facilities and projects to help out parents and '

children. This\holds true for all parents, for all

- ochildren, for all Canadians regardless if they are "new",

"0ld” or "somewhere in between”. Fortunatgly. there seems

to be a new trend'aeveloping among the Greek immigrant
parents, a trend that - as it has‘been.mehtiéned above - ‘
will evenﬁually show its"positive effects on tﬁe-children's )
life>iqsidé the school system and iﬂithé'community in general.

" The Greek‘immigrént parenf has, by now, understood’

‘and.recognized the tremeﬁdous significance of correct

pedagb;ogical_policies and practices and he/she is willing

to makeyﬁany saér;fices (financial 'included) for the progrdss
of his/her children. The many commeﬁts.‘the "thirst* for .
cooperation aqd the great interest expressed by:the pafentg

themselves during the interviews were abeolﬁtely fantastic

and ‘at fhe-same\fimo unexpecéed. Whil§ admitting that many
. : ——

mistakes have been made regarding their childreh'é schooling

-
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L Q'Canadian-dhebec and Greek)'they all expressed their desire.
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processes (mistakes that must be attributeoﬁto the non-
mastery of the language, to llmlted education when in

Greece. to the "eternal chase“ of 1m@igrants for more and

more- money, to the indifference of governments both‘ e

[}

g .
It was actually an

4
Iy

‘ to‘help their children actively.

t

emotional experienoe for the 1nVest1gator who was encouraged

_.and many times thanked by the parents for the»ﬁ/ody that

X
'

-

%
“

yet

was being carried out.
<
3
. and very much wanted to help their children .

4

»
In Short. all parents said that they weye willing

(XN
L

'v i |
mhrough the

" interview .of this exploratory stydy«- empirical studieS‘oh.

-

. the educational aspects of Greeks in Montreal are almost
, : 2
» non-exiStent - all parents made public their agonies, their

“

- i

efforts and their call"to any expertJ!ho might be wil%iﬂg toc;‘

help the Greek immigrant children.

4

It would not be a hyperbole to state at thls time
%hat the Greek parents, the entire Greek comggpity and life

in the area. of vontreal has come to a very crucial turning

Al

. p01nt in its history. If the formal public inst\tutions of
the two douhtries. ‘Canada and Greece. arekggt willing to
-'help - help in concrete and specified terms. though lately \
! there.have‘been some diﬁ’fhdications that thS} are paying
" aitention - then from this study's point of‘view. all the
experts and‘those ifterested must show their good will,_
. and positi&d and constructiwe attitudes'towarde their
, compatriots.. - . | “
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As the findings of’ thls study have already strongly

k

suggested many things can be achleved and accompllshed for
the good of the Greek immlgrant chlldren in Montreal, for
all Greeks of Montreal. The f;ndings of this study point out

very clearly tha&\even with the indifference of governmental

bodies and people towards the 1mm1grant school population, .

there are certaintspeciflc th that lie in the reach of

the Greek 1mmigrants themselves, things and means: ich can
and must be capitallzeg. Self- concept is one of hem aﬁé

has already been discussed. Immigrant parersts - as every

© parent for that matter - can find a number of means to

" improve their child"“s attitudes towards himsalf. an

4

improvement that would have acebrding to the literature and

findings of this study - positive effects in his academic.

career. Samuels (1977) states very‘clearly that: : )
. . >

fas

~—

Children's experiences at home lay the groundwork

for their feelings of adequacy as a member of a

,' group. They are fortunate if they have sense of'

, - belonging and feel they are contributing members
~ . of their family. They will then enter school with
confidence and find it easier to become part of a
peer group....Greater closeness of home to school,
developed as a result of home~school cooperation,

‘would make education a more central arsa for
children whose parents feel alienated from the

‘mainstream of American’education (pp. 262-63)..

The children always have the good will and drive

for learning: the parents have demonatrated their interest '’

and desire for cooperation (and they seen to contlnue towardb

that dir%ctlon more and more as the years' go by). In‘short,
- 145 - . 3
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Greeks are called upon “to aﬁtually help Greeks. ThlS "“cr y ’
for help" from within the Greek communlty of Montreal for
the improvement of the educatlonal 1ots of the young

- children must be héard. 'Organizationé. associations,
communities énd every Grggk in Montreal must answer tﬁzs .
urgent and honest call.. This‘study was aimed at making
this ‘call to the public. From now on then, the list with
the correlates of academic success for the Greek immigrant

_ student preséntéd in this study ought to be examined very

closely. Educational impliéaiions will s;eﬁ from these

correlates. The honest and constructive cooperation and

inﬁeraction\of all sides involved - and interested - will

make these implications'workable‘practices. :

3 ’Additionall&, further empirical research in fhis:;_
éréa avoiding all possible limitations that might have ‘
cghfounded the results of this study, will undoubtedly make
‘more people aware of the néw tgends developipg in the Greek

. coﬁmunity'of Montreal and the future 6f the Gr;ek immigrant
children will be brighter and more fulfilling inside and
oﬁtside*schodl. The entire Canadian nation is made up of
immigrants, the Greek being one of‘the “forelgn" populations.
A better and mofﬁﬁprosperous life for the~Cnnadians of ) '
Greek origin will promote the &evelopment and the ‘ ~
grﬁéperity of the entire Canadian society.

_ The study has {been limited 1n a nnmber of ways. the
" mqin reasons be;ng a) the design 1taelf. and ‘b) unexpectea
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developments during the experimental proéédufe;

" The selection of the subjectg'has been restricted
to only one school of the PSBGM. This school .has been 1
o?erwhelmingly éopulated by Greek immigrant students; a
fact that might have biased:the iepresentativeness of the ¢

sample - Greek students could be found in most of Montreal's

schools and in the Catholic Board as well. Additionally,
although 200 letters were distributed to the parents via
. the students only 118 were returned, four of which refused
their child's participation in the study. On these grounds
the;, the representativeness of the sample could be
,questioned. It mig@t be the case that those children who
dld participate in the study were the “exception™ and not
_the "rule" of the Greek immigrant population.. | *
Otherwlimitations stemed from the non-availability
of teachers' ratings for all Ss - in the. English and in’ the
Greek school and also from the formation of "low" and ‘high"

groups on the basis of measures of SE instead of AP as it

4

had been originally designed. More so, there was no d

validity and reliability data for the CQ, the PQ, and

" the Teachers’' Rating Scale. T

Last, but not\loaet.,the-fact that the investigator

‘himself, by virtue of his protesélon - Greek te*chernin the

community schools - might have contributed to the ‘
limitations of the study, ought to be kept in mind. He
‘knew most of the students-subjects and quite a few of the

parents-subjects. It seems that such a setting might |
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~on the experimental procedure.

'immigrant students in general. ’Also, a comparative approach

- immigrants live.

~

carry - along with the positive - some hegative influences

< 0 -,
It seems that future studies looking at the same -

Suggestions for further research

set of variables should be carriegout with Greek immigrant
children in varioué schools across the Island of Mon%real; !
A’ cross-ethnic group study would have the big advantage of

providing safe grounds for broad generalization about ‘

of this kind of research would enable educators to develop

a more encompassing ﬁodel of resocialization of immigrants
and at the same time would enable policy makers to conSider

the effects of each particular cultural milieu in which

. : . N o




SUMMARY

Primarily, this research has attempted to j
investigate an area of study thch traditionally has not
attracééﬁ the attention of the scientific community. In
" reviewing ‘the existing.literature on thé education of

J
immigrant children it became apparent that all researchers

had focussed their attention to the problems and )
difficulties that 80 intensely characterlze and 1nfluence
‘the edqcatlonal cgreers of immigrant students. Those
immigrapt students, however, who despite and égainst éil ‘
.the ever present difficulties that the "immigranthood"
status carries, do not lag behind in'measures/dikacademic'
performance.‘had no% been systematically iﬁvest@gated”so
far. ' ) | \ 4

How is it that some immigrant children do "gef
through® while the great majority are overidden by the
difficulties facgd in’ everyday llfe? Thlsdquestion was
‘aimed at extending the knowledge of the area of the
immigrant‘s'education.. '

Three hypotheses_ were férmulated on.the'basia of
the literﬁture available and with the intuitive help of
some informal observations among the Greek .immigrant
children in the schools of Montreal. All three hypotheses
were confirmed by ?he findings of the research despite the
fact that ddring ‘the entire experimentalvprdceduré - which
consisted of 100 children and four phéses - some unexpected
-problems.emerged.,‘Thﬁs, a.'significant correlation was, *
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found between AP and SE, between AP in the ES and the GS,
'anﬁ substantial differences were obta?ned in measures™df
parental interest-involvement and children's life style
between the low and the highfSE-groups. Fﬁrthermore( a v
" number of correlates of the';cademicaily successful Greek
immigrant student were identified and xhereafter a general
pr;?ile qf the immigr;nt (successful) studént was drawn.

Such correlates were the availability and the reading of

books in general, a mother that helps with both the §nglish

,and the Greek school work, someone older being at home when

tﬁe child returns from school, parents' attitudes toward .
,furtherledﬁcation and toward young children in general,™and
parental satisfaction of theip child's school performance.

In discussing some general points which emérged
" from the children's questionnaires and the parents®
interviews, a number of coﬁsiderations and suggeétions weré
made as to how the educational processes of immigraﬁt )
children could be improve%; ?hé Greek parents' realizaﬁion
of their important pedagological role and their shift in
attituﬁes and in practice-toward helping their thldren's
schooling. was elaboratély discussed.  Also, great emphasis «
has been placed in the papenfs' honest Autcry'faﬁ_co;perafioh-
and 'help froﬁ all 'responsible ‘experts involved in ‘their
children's education. Finally.\some'practical educational
impications of these fipdings were ponsidered. The need
for further empirical studies of the same nature was
suggested. " / o
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‘ Thls exploratory research in the area of the
“'. eduéation of immigrant child n ended with the strong belief:
'that there is a "cry for help" from the‘preek 1mm1grant
parents. An open and honest attitude toward finding all
poséible means - within the Greek coﬁmunity of Montreal
“i' _ <. 8ince thé outsiders, on the wholé. are indifferent .and/or
spoyadicall& concerned with the immigrants - to promote

/ .
learning, academic performance, and healthy ad justment for.

- their éhildren} Tﬁe “positive side" of immigraﬁthood that

3 n

P R S

became the prime focus of this study appears.to exist,

Fl

. appears to be a functional reality upon which the entire
Greek population could .soon capitalize for the benefit of

the entire Canadian society.‘
, - L
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‘ \ Appendix A
Dear Parents, Letter to the parents

This is to inform you that Mr. Leortidas Bombas from
the Department of Education at Concordia Univgrsity has
obtdined the approval and the cooperation of the Protestant:
School Board, the Parents® School Committee, the principal
and the respective teachers of the school to conduct a
schentific research in Barclay school. This research deals
with educational aspects.of Greék immigrant children.

“Accordingly, Mr{ Bombas is going to have your
child fill out gwo tests égd one questionnaire in class ’,
sometime during the coming week., For that matter Mr. Bombas
intends to contact you by phone within a few'days.

]
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Grade:

Never ' Sometﬁnes Always
_1) I like reading beoks., ‘ \

2) T do my homework,

3) My parents trust me.

N

4) I feel good about being Greek.

'*5) My parents ask me about my | . ~
8chool work in detail.

6) My father helps me with my \
‘ school work, - .

7) I participate in c¢lass discussions.

8) My parents buy me books. ” . o

9) I read extra school books.

“%)My mother helps me with my
school work.,

11)My father helps me with the
homework from Greek school,

12)My mother helps me with the
homework from Greek school,

13)dhen I come home from school
someone older is waiting for me.

-Ii“ yes, who? ‘
14)I get what I, want. S !

15)I feel comfortable wigh my
parents.

. Dis . ee | not sure |agree
16)Education is.important in - . -
/ everyday life. - . ‘

17)I want to go to university.

18)My teachers are satisfied with ' '
me as a student, . _ ’

19)I would like to go to another
school.

20)01’1 "‘.kday' I wathh T.V. for.sseseesshours a w. ‘
21)‘"’13“ Igrow uplwant to b.com‘onfuqo...oooo-n’oi’-ao.’iimcboo-.ono.ﬂ'
'22)Father's occupati\on.................j......'.....’.‘..'.

ut
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. Appendix'D
Parents'Questionnaire used 1n the Semi-Structured Interview

"1) Areeyou satisfied-pleased with _
your child's school performance

2)- Do _you *think that your child .
will lcontinue studies to Colleg : .
University? Co

\ 3) Do you tnink that he/she has ' : ;
. the necessary abilities to » . :
continue? - .

&) Dpes‘your child likxe reading
books {n general)?

5) Do you help him/her with the 4
. everyday school work? .

6) Do you have time to discuss
~with your child? .

RS BRI T bl TN 1ot < % 2 2n

’ _meetings?

7) Do you attend the school ' < o %

8) How many hours doe you} child e \ e
watch T.V. (on weekdays) ' . . o

9) How does your child feel about o S e
his/her Greek origin? ' )

10)Do you think that the Greek . \ Lo :
'schaol is an obstafle in the: ; >
AP of the ordinary (English) . oo

school? ) s

. 11)Do you thin¥ that an immigrant - : R : 3
parent can find ways to help : ) R I v
his/her child with ‘the school . : ' ‘ - ‘

. Pprocess and work?

12)vhat is the most important B R
factor that makes a good -
‘student with high academic’ ‘ . ’ .o
perforqfnce? - ' s

© 13)Do yo(think there is cooperation N
-, 'and ufiderstanding from theschool teachers?~‘

1k)is 1t possible For an adult to discuss
" gseriously and honestly any matter with
young children of your child’s age?

- 155 = -\
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IPAT: Test of "g": Culture Fair, Scale 2y Form A,

CSEI:
AP:
CQ:
PQ:
SE:
GS

<+ ]

. Appendix E

Abbreviations
\ R

Coopersmith's Self-Esteem Inventory
Acadenic Pérforman&e
Childrén's Questionnaire,
Parenfs' Questionnaire
‘Self-Esteem : ’ : e
Greeﬁ (part time) school

. ¥ . .
English (ordinary) school ’ .

hy o




P Y L T S

.
\ . -
.
.

References

Adler, M Reported Incidence Of Geftedness Among Ethle
Groups. Exceptional Children, 1967, 34(2),<101- 203

Anthony. J. (ed.) Explorations in Chlld Psychlatry Plenum.
1975. «

Ashworth, M. Immigrant Children and Canadian Schools.
London: McClelland and Stewart Limited, 1975.

*The Education of Immigrant Ghildren in Canada.

ggglish Language Quarterly, July 1977, 31, (4), Y
2 1_‘2 _()- ’ ot . '

Banks, J. Multiethnic Education: Practices and Promises.

<

. +Bloomington Indlana. The Phl Delta Kappa Educat. Foundation,

1977, \ | \

Bhatnagar, J. A Study of Adjustment of Immlgrant Children.
in a London School. Doctoral Dlssertatlon. University

of London, 1958,

Immigrants at School. London: Cornmarket Press
1970. : ]

Educatlon O0f Immigrant Children, Canadian Ethnic
studies, 1975, 8 (1), 52 70. :

Beck, C. Is Immigrant Educatlon Only for Immigrant? In

A, dolfgang (ed.), Education of Immigrant Students:
Issues Jand Answers. Ontario: -The Ontario Institute
for St d;es in Education, 1975. V

' 3ibb, J. Jr. Measurement and Eyaluation of the Migrant Child.

In A. Cheyney (ed.), The Ripe Harvest: Educating
Migrant Children. -Coral Gables, Flor dat University
of Miaml ?Eess. 1972, .

Bllshen. 3. A Soclio-Economic Index for Occupations in Canada.

In B. Blishen (ed.) Canadian-Soclety: Sociclogical
Peﬁbective%. Toronto; Mcmillan. I9§t \

: ‘Buroa, 0. The. Fifth Mental MeasurementYearbook (Ed.).

New Jersey: “The Gryphon Press, 1959. : P

The Sixth Mental Measurement Yearbook (ed ). New
Jersey: Tho Gryphon ess, 1905.

-157 - .

o

ReRe el R : TR TTEr——Cye—" T R TR T ——

Pl ettt Lot S

OV

ORI




's

s ~ - R ’ ] . , 4 ‘
. S ( -~ »
S
' } . - . [ ]
P » \ Ao W) '

‘ f/ 3utcher, H. Human Intelligence: Its Nature and Assessment.
A . . London: Methuen, 1958. o .
’"v -+ . v .

. Caéﬁgﬁeda A. et,af. The Educationalﬁeeds of Minority Groups.
1 == Lincoln Nebraska: Prgfessioqal Educators Publications,
‘ Inc., 1974, AN ' C
Cattell R. B Theory of Fluid and Crystalized Intel}lgence
A Crltlcal Experiment. Journal of Educatlonal

;. Psxchologx 1963ﬁ\§_, 1-22., ) '
: Chassapopoulos. ‘N. 0 Metanastis’ Apopedi gia Olous (The . ,
- o . Immigrant is Neglected by All). In TA TA_NEA (The News) , .

Athens, October 5, 1980. i ' - |

Cheyney. A. (ed.) The Ripe Harvest: Educating Migrant
. .» Children. Coral Gableé—qurlda- University'of Miami.

L . Press, 1972, - . - e : ,{
o Tegching Cildren, of Differed*vCultures in ‘the - e
R Clagssroom: A Language Approach. (2nd ed ) Charles : .

b < E. Merrill Publishing Co., %975.,, . 5 “
! N 7y Cohen. 9.K. Imm gggnts and the Schools. Review of Educafienal,
> Research, 1970, 40 (1), 13-27. e L

! ‘ ’ ' Coopersmlth S.- The Antecedents of Self-Esteem. San franoisco:.

- Freeman, 1967. -
LIS . /s ) .
. o Debates, House of Commons, October 8th, 1971. S ‘
. ¥ .
. 4 . Uepartment of Education and Stienee. The Education o§> ' ‘ o,
- : Immi%gants, Education Survey 13, London: Hep Majesty s¥ . e
. ' ‘ . 3tat onary 0 flce. 1971 ~ b ‘ ©o
. ) _ .
Lo ~ Derrick, J6AT aching English to Tmm iggan}s. London: Longhaﬁﬁs.
. L o 19 . . . -
: .o . 1 '
. »
, Dreitzel. H.P. (ed.) Childhood dnd Soci izationy New ’
; ' Yorks McMillan Publish ng 0., 1973. o
[ N N ) R
Pooe ’ Dungworth. i Gasterbeitet Pupils “Half Educated”. _The Times

N Educational Supplement. September 6, 1974, .

rants. Mon‘&‘eal: Mile End




“Gavaki, E.\.) Inte

Garmezy, N. Vulnerable and Invulnerable C hildren: Theéory, . ‘
Research'and Intervention,’ Master:'Lecture on-Developmental
Psycholegy. Amerigcan Psychological Assoc1at10n, 1976. ?

ation of Greeks in Canadh. San S, .
FrareIsco:. R add E Research Associates, 1977. \

.~ Gendron '.Co 1531on. The Position of FPench Laiguage in

.quebec, Vol, 3. The q‘tl'mlc Graups. Government’ of

Quebec, 1972- R o . r «

Y]

Glasser, J Schools W1thout Failure. New York: Harper and L
Row, 196§ | . N

Glannacopoulos. C. -The Development of the Greek Ethnic-
inority in Quebec. Unpublished MA Thesis.;Conbordia

‘~ University, 1977. LT

Goldman, R. Resedrch and the Teaching of Immigrant Chlldren.

London: National Commlttee for Commonwealth Immlgrants
- (NCeI1), 1967 ' ‘ )

Gordon, I. Children's Views of Themselves. Jééhlngton, D.C.
Assgciation for-@hildhood Edacation Internatlonal,

h 1972. , _ , .
. 3 . ’ - . 4 . i b .
Grande. Apﬂy,/ﬁﬁﬁ"‘and "How Much" Culture in the Classroom.
- Paper presented at the Heritage Ontario Conference
' (Language and Education Theme Toronto June, 1973(b)

Greely, A.M. Why Can’ t They 3e L1ke Us° New York:, Dutton,
. 1971, - , .

. Gfeen, D, Practical Multiculturalism, In S. Dubois (ed.), -

Multiculturalism in. ducation. Ontarion Associatlon for
‘Curriculum Development, 1977. , .

P 14

Hall, O..Migratlon'to Cqégg « InI jernolak et al (eds), o w
: mmlg;ants 1n ng Montre 1, 1955, N,

Children. .- npubl'sﬁqd 'octoral Thes s; Univers ty

of London. 1970.
’Holtzmann. E. Dey Gastarbeiter und aein Kind. Stimmen der. '’ . “

.




. MacLeod. N.

. Hawxes, N. Immigrant Children in British achools. Loqﬂon

Pall Mall Press, 1955, A f £
' g
Horton, M. Decision—making.Proceqs. -In N. Shimahara (ed.) )
" Educational Reconstruction: Promise _and Challenge. -
Columbus: C.E. Merrilli 1973. \

Hill,K. and Sarason, -3. The Relation of Text Anxiety and .
Defensesiveness to Test and School Performance Over )
the Elemetary School Years: A Further Longitudinal
Study. Monographs of the Society for Research in
Child Development, 1965, 31 (2, 1-76.

iqry, Monthly Review published. by the Hellenlc
Fedération of Parents and Guardians, April, 1980.

Consequences \of Emigration. In M. Nikolinakos (ed.)
. Economic Develypment and Migration in Greece. Athens:
. Kalvos Publications, 1974, | \ T

-Kavourlarls, E. bohggihoughta'About the Reasons and

Kovacs, M.L. and Cropley, A dJ. Immlgrants and - éoc1ety.
Alienation and Assimilation. Sydney, N.Y.: McGraw=
Hill, 1975. ‘ Yoo

I |

Kersbeau, M. Ethnlclty in Canada. Echo, Aprll 1970.

4Lamy, U Relatlonshlp of Self- Perceptlons of early Primary

Children to Achievement in Reading. In I. Gordon (ed.)
Human Development: Readings in Research. New York:
Scott Foresman and Co., 1965, '

Le Metegue. Monthly Review publlshed by the Hellenoquebequ01s
under the direction of 3. Constantlnldes. 1, June 1980.

Le Projete Planete.pour les Groupes Ethniques. In La Presse.
Montreal: December 4, 1969. -

Little, A., Mabey, C. and Whitaker, G. The Education of ]
Immigrant Pupils in inner London Prlmary Schoqls. ,
Race, 1968, 9, 439-452.,

Need, Culture and Currlculum: Educating Immigrants

Board fo Education for the C ty of Toronto. Research
Department, 1968.

’ L3
. “ .

1. N » .
, ‘. . g P
. ; -1 - . ,
. N . . v P - i .

Seloarms 2ty b

0 ‘ ’
i, W T i -
T SRR o SN




\

:

4
Nt U Y

-

~

,‘— Masemann, V. Immigrant Student's Perceptious of.Occupational
Programs. In A, Jolfgang (ed.) (op. cit.) s

Mlnlstry of Culture and Recreatibn. Papers‘on the Greek
Community. Ontario: Multicultural Development

Branch, 1974, ) ‘ .
- v

“atzouranls, G. Ellines Ergates Sti- Germania (Greek workers
’ . . in Germany) Athens. Gutenberg’ Publlcatlons, 1974,

‘
e it s ke Ak et o oy e B ke b oL

Nagata, J. Adaptation and Integrgtion of Greek Vorking / {
Class Immigrants in the €ity of Toronto, Canada: ) o

A Situational Approach. The International Migration
Review, Fall, 1969, IV, I, LL-70.
Noblp, T. and Ryan, M. @hat Does School Mean to the Greek

Immigrant-Parent and his Child? Australian Jour \
of Education, 19 , 20 (1), 38-45. - - . o

.Norris, J. Strangers Entertained: A Hiktory of Ethnic Groups'
S s in B.C. Vancouver: Evergreen Press, 1971.

o A ‘ OECD Education and the Morklng;Llfe in Modern Society. Paris:
OECD, 1975.

) . OleJarczy&, X%. The Cultural Impoverlshment of Immlgrants. I
- 0. Feinstein (ed.) Ethnic Groups in the Ci Yo #jf
‘ Massachusets: Heath Lesington Books, 1971.

hd - Orwen, P. Communlty Comes First. In The Gazette. Montreal: ! i
. October 15, 1980, - . ' o }_

~ /- Panunto, ‘B. A Comparison of Eng;ish First and'Second‘Language‘
Children on Measures of Ability and Achievement, M.A.
Thesis, Dept. of Education, Concordia University,

1977.

Personal Communlcatlon of the author with the Greek liaison
officer in 'the Prostestant School Board of Greater

Montreal 1978 . N . . i

t

, L Pines, M. Superklds. In E_ychology Todax, Vol. 12, No. 8,
b - " January, 1979. L

Potts, A.M. Developing an Understandlng of Culture, In
- A. Cheyney (ed.) The Ripe Harvest: Educating Migrant ' .
Ghildren. Florida: University of- Miami Press, 1972. ‘ ,

"~ 161 -

- N *




»

. ) Achievement. Toronto: The Board of Education for the

.
.
-
~
.

. . o ¢

u

[ ’

Power, J. Immigrants in School: A, Survey of Adminisﬁgétive
o Policies. London: Cousils and Education Press Ltd,,
- 1967. )

cew

»

Purbhoo, M..and Shapson 5. Transition from Italy: The first -~ .
Year. Toronto: The.board Yor Education for the City
of Toronto, 1974,

Purkey, w Self-Concept ang School Achlevement. New Jergey:

Prentlce -Hall Inc., 1970. C R
Report of the Calcuta Unlver51ty Mission. London: I, Part - A

Ramcharan, S. Spe01al Problems of Immigrant Children in the
Toronto ﬁghool System. In A. Wolfgang (ed.) (op. cit. )

' Riéhmond. A. Immigration and Ethnic Rel;;Ianwkn Netropolltan
. Toronto. Toronto: Institute for Behaviokal Research,
York University,,1967.

- Richmond A. The Standard of Liwing of Post-dar Immigrants in Canada.

.Canadign Review of Anthropology and Sociolo
2 (1). )

Rogers, R. and vright, E. The School'Achievemént of Kiﬁdergartén
Pupils for whom English is a Second language: A
Longitudinal Study Using Data from the Study of

City of Toronto, 1969,

Raoufl, 3. The Children fo Gfiest-WoXkers in the Ferderal -
Republic of Germany: Maladjustment and™its Effects on

Acadepic Perforpance. )
St. Martin's Press /gf

Educating Immigrants. New York

(in Press).

Saloutog, T, The Greeks in the United States. Cambridge, - =
Mass.: Harvard Unlversity ess, 1964, . \
i, .

\h “1977- o o : ) \

Savvidis, G. Zum Problem der Gastarbeiterkinder, 1979.

<

* .= 16.2,“

Samuels, C. Enhancing Self-Concept In Early Childhood: ‘ \
Theory and Practice. New York: Human Sciences Press, . -




k v v

aelakov1ch D. Tthnicity and the 3chools. Danville, Illinois: ' g
The “Interstate Printers and Publlshers Inc., 1978. ‘, k,

EaCEN

Seywerd, H. The Adjustment of" Immigrants n I. Bernolak et
al (eds.) Immigrants .in Canada. ' treal: 1955.
A\

4

Statistics Canada. Population by Ethnic Groups. Advance ' 4
Ty Bule?t;n, 1971 Census of Canada Catalog, 92- 762 (ApP-11), ' %
- 1973(a

Statistics Canada. Populatlon by Mother Tongu . Advance o k
Bulettin, 1971 Census of Capada. 'Catalog 92~ 758 (AP-7)

T 1972, . | | »\

Stephanldes M. Detroit‘'s Greek Community. In O. Felnstein " 3
(ed. 5 Ethnic Groups in the City. Massachusetts: Heath $
Lexington Books, 1971,

&

Educational Background, Personality Characteristics
and Value Attitudes Towards Education and Other Ethnic
Groups Among the Greeks in Jetroit. Unpublished
Doctoral Dissertation, Vayne State Uniggrsity, 1972,

O

Pannenbaun\)A Review of the IPAT Test. 1In A. Buros (ed.) .
“The 3ixth Mental Measurement Yeagbook. New Jersey: )
The Gryphon rress, 1965. _

i Taft, D.R. and Robbins, R. Internationalmigrgjionx The Immigrant

‘ in the Modern World. New York: The Bonald Press Co.,

1955.

. Toronto Board of Education. Immigrants and their Education. ‘ .
~ Toronto: Toronto Boafid of Education, 1965. oo . 3.

T O A 2t g

.
L
-

Townsend, H. E. R. Immigrant Pupils in England. The L.E.A.
S Response. London: National Foundation for Educational
Research in England and Wales. 1971.

Trowbridge, N. aelf-Concept and I, Q. in Elementary School
. Children. California Journal of EducationalResearch, ,

| _ 1964, 25. - Ty
Vlassis, G. Thé Greeks in Canada. Ottawa£ . Leelers Ltd., 1953.
Malsh, A, Self-Concepts of Bright Boys with Learning Difficulties.,

New York: Bureau of* PuBlications. Teachers College,
Columbia University, 1956.

q

g o v 163 -




o

N

B Cod: bty

S
[

2
\
n et ,a\f%j}«w»\?qxrnuwmﬁ‘;wj" b3 s

L ‘ >

Jéttenberg, 4. and Clifford, C. Relesionship of self-Concept

%

' to Beginning Achievementin Readdpg. Detroit: U.S. .
Office of Zducation, Cpoperative Research Project No.
377, dayne State Univefsity, 1962.

' (ﬂoodard. S. Invulnerable 3lack Students (in press).

-

4

I
e

IS JP NN, SRR 5.1

Do an iy




Bibliography. N DA fl \ -
Abbott, c. On the Educatlon ‘of the Immlgrant. American Q;
Leader, Vol. 3 (June 1913), 593-701. |

Abbot, G. A Study of the Greeks in Chicago. American Journal
’ of “ociology, Vol. 2?‘(November 1909), 349-393. '

oo Agueros. J. et al The Immlgrant nxperlence. New Yq{k. Dial
, y Press. 1971.
o . . .3 .
Alexiade, H. A Comparative Sfudy of the Behavior- of Children
of Greek Immigrant rarents and Those of Candian-Born .

Anlsef P, Consequences of EthnL01ty For Edutational Plans . _
Among Grade 12 Stud nts. .In Jolfgang, A. .(ed.)
. ' Education of Immigrant Students: Issues and _Answers. -

. Ontario: The Ontario Instltute for 3Studies in
‘ ' . . Education, 1975.,

* . Parents. Unpublished M.a.d Thesis, University of
‘ Toronto, 1962 o .
: . Allen,”S. New Minorities, 0ld Conflicts: Asian and West \\\ ' ,;
g : Indian Migrants in 3ritain. Toronto: Random House, ] ‘
g ‘ RS . 197n. . : :
% : Aithauser, R., and Spivak, 3. The Unequal Elites. New York:
e John Wiley & Sons, 1975. 3
i

Arnopoulos, S. The Immlgranj43llemma. Rhe Montreal btar%
. . November, 1968

A

Agteggv. V.A. Basic Problems in the Modern Psychology of .
¢ . Foreign Language Study; Conditions for the Effectiveness
of Teaching Methods., Soviet Education, 1967, 10(1),

12-20.

: . Asbell, 6ﬁ Not lee Other Chlldren. Redbook. 1963. 121(67//\
, -120.
i . - .

Ashby, B., Morrison, A., and Butcher, H.J. The Abil{ties and
Attainments of Immigrant Children. Research in
% , Education, 4, 1970, 73-80. .

Ashworth, M. Imnigrant Children and 3.C. Schools.. pEAL ..
ccgs;onal gpers, 1, 1971. S , o "

g N N ) 165— ' | “l',' ‘.“

”3&&»”§b’ e
‘\

4 LR ﬂ'f‘

1 e B

. r‘“
Sy WAt :}:&i




Pl

e S ———n

- Berkowitz, L. The Development of Motiiés d Values in the
Child. NBW"Yoka' Basic Books, Inc., 193;. G0-541,

Atkinson, J.N. The Mainsprings of Achievement- Sriented Activity.

—v—In—Krumholtz;—J<D.- (ed:)-Learning-and-the Educational
Process, Chicago: Rand McNally, 1965, 25-66.

Atwood, M. We are all Immigrants to the Place. (A Look at the

‘ Toronto School System in terms of governance and

multiculturallsmy The Journals of Susanna Moodie (1970).

Toronto Board of Education, Toronto, Canada, 0ctober,
1976.

Australia as a Multlcultural Society., Canberra: Australian
thnic Affairs Counc1l,ieGPS? 1977. - .

fagu, S. The Integration of Immlﬁgants. International
Mlgration, 2(1), 1964

Ball, J. et al. Helping the Immlérant Child Through Drama.
- Creative Drama, 3(8), 1968, 5-45, *———~

Baker, °c.G. et al. Modifying Curriculums to Méet Multicultural

Needs, .In Cross, E.D., Baker, G., and Stiles, L.S. (eds.)

Teachi in a Multicultural Society, New York: Free’
Press, A division o of McMillan Publlshlng Co.y Incgs

1977....

Bancréft, W.G. Teacher Edﬁcatlon for the Multicultural
Rea}ity, In Wolfgang, A. (ed.) (op. cit.)

Banks. A. J. Multiethnic Education: Practices and Promises
Bloomington, Indiana: The Phi Delta Kappa Education_
Foundation, 1977.

K

Barron, M. (ed.) Minorities in a Chggging World. New York:
) - Knopf, 196? ] -

v

Barth, F. (ed.) Ethnic Groups and Boundaries: The Social .

Organization of Cultural Differencgs, Boston: Little,
~ Brown, 1969. : )

Bauer, E.W. The Migrant Child and Hi®-Ps cho-linguistlc

‘Problems. AATEFL Newsletter, 1(2 -17-30. Melbourne,
Australia, Oct. 1971. )

s

. - 166 -

}

“

R .

P Y SWC A




e e Tt

Y ‘ .
Blalock, H.M. Jr. Towards a Theory of Minority Grou :
: Relations. New York: Joﬁﬁ Wiley, 1967. .
:Bloom, B.S..’Davf%. A. and Hess, R. Compensatory Education for
. - Cultiral Degrivat;on, New York: Holt,. Rinehart, and
Winston, 1965. o . -

B ) L »

)

- \ .
Bernolak, I. et al. Immigrants in Canada. Montreal: Privately
Published, 1935,

Berrol, S.C. Immigrants at School. New York City: 1898-191k,
. Unpublished Doctoral Dissertation, City University o
* New York, 1967, \ ' '

Berrol, S.C. Immigrants at School. N.Y. 1900-1910, Urban
Education, October, 1969, 220-230. .

Berude, M.R. Achievement and Community control. In Sexton, .P.
(ed.) School Policy and Issues in Changing ociety. :
Boston: Allyn and Bacon, 1971. '

Berry, J. and Kalin, R. We look at One Another: Immigration
. and Ethnic Attitudes~in the context of Multiculturalism.
TESL Talk, Summer, 1999. : _ A

Bernstein, B. Social Structure, Language and Learning.
Educational) Research, 1961, 3(3), 163-176.

Beserve, C.A. Relationship Between Home Environment and
® Cognitive and Personality Characteristics of Working
Class West Indian pupils in Toronto: Conseguences for -
Theér Education. P.H.D. Thesis, University of Toronto,
1976,

Bhatnagar, J. (ed.) Educating Immigrants. New York: St.
Martins Press (In Press).

Bhatnagar, J. Multiculturalism and Education of Immigrants in
Canada. In Bhatnagar, J. (ed.) (op. cit.).

Linguistic Behavior and Adjustment of Immigrant
"~ Children in French and English Schools in Montreal.
International Review of Applied Psychology, 1980, 29,
{17, 141-38,

. < 0dds Against Immigrants. 'The Times Educational
.Supplement, 17th March (1967a), o)

- — .
: Education of Immigrant Children. CanadianEthnic -
. Studies, 1976, 8(1).

~

. ] » °

AN
13

‘-_1§?‘- .




~ g
<.

Borris. W. D. The Cultural Integration of Immigrants. Paris:
e r e UNESCO,%1969.- -/

Boyd, R. R. The Social Adjustmént of the Greeks in Spartanburg ( i
. SoutH Carolina. 3

Brault. G.J. Some Mjgconceptions About Teachings American
Ethnic Children Their Mother Tongue. Modern lLanguage
Journal, 1964, 48(2), 67-71.

Brembeck, S.C. and Hill, W. H. (eds.) Cul tural Challenges to ,
Education. Lexington Massachusetts: D,3., Heath and ,

Co. » 1973.

Brembeck,_S.C. Educational Aspirations as a New Social Force.
/s In Brembeck, S.C. and Hill W. H. (eds.) (op. cit.). : »

Breton, R. From A Different Perspective: French Canada and
the Issue of Immigrantion and Multiculturalism. In
Immigration and Multiculturalism: A Decade to Review,
TESL Talk, 10(3), Summer, '1979, (Ontarlo'M1nistry of . 3

ulture and Recreation.) v : 1
\

Breton, R. Institutiona}y Completemess of Ethnic Communities
and the Personal Relations of Immigrants. American
Journal of Sociology, 1972, 70 (2§rSeptemb T), 193-

e e

| 205.
T A Brown, L.G. Immigration: Cultural Con#licts and Social
\ Ad justments. New York: Arno Press, 1969.

Key to Better Schools. port of the Commission on
Educatlon, 1968.

‘ )
~ Brltlsh Columbia Teachers* Fe;;tétion. Involvement: The
. Re

A

. Buenker, J,D. Immigration and Ethnicity, Gale Research Co., d\
1977." = . ,

Burnet, J. Myths and Multlculturallsm. Canadian Journal of
Education, 1979, 4, 43-58.

Burnet. J. The Policy fo Multiculturalism withln a Billngual
f ‘ Framework: An Interpretation in Education.of Immlgrant )
/, * Children. In Nolfgang. A.. (ed.) (op. cit )

Burgess, T. Greeks in America. Boston: Sherman Grench Co.,

1913. Reprinted, San Francisco: R & E research

Associates, 1970.

v

‘- 168 -




. k ’ ¢ ,
 Burger, G.H. Cultural-Pluralism and tfe Schools. In ‘
“(‘ R Brembeck, S.C. and Hill, W. H./ (eds.) (op. cit.) =

Adapting Education Cross Culturally. In Brembeck,
.C. and Hill, W.H. (eds) (op. cit.)

Burgin, T. and Edson, P. Spring Grove: The Education of
Immigrant Children. 'Oxford Universgity Press, 19324@ :

Bushell, W, The Immigrant (West Indian) Child in School. In ‘
Varma, V. (ed.) Stresses in Children. Leicester: :
Unibooks, 1974.

. v .
Bussey, S.C. Imm;grationx _Its Evil Consequences. New York:
Arno Press, 1969.

P Caccia, L.C. Immigrant Education and Multlculturallsm. In
Wolfgang, A. (ed.) (op. cit).
‘Cahill. D. Dialectical Polyethnicity: A Contemporary Model
® . . to Understand Ethnic Interaction and Culture Contact.
Ethnic Studies, 1, 1977, 1-13.

L, Canada, Report fo the Royal Commission on Bilingualism and
. Bicul turalism, Book J¥: The Cultural Contribution of
Other Ethnic @roups. Ottawa: Queens Printer, 1970.

Canada. Department of the‘§>cretary of State. The First
~Canadian Conference on Multiculturalism: A review of
Government Programmes. O<ttawa: . Queens Printer, 1973

» Report of the Royal Commission on Bilin élism and-
' : ggg;Blculturallsm, Book 1V. Ottawa: Queen's Printer,
. 149-150. ‘ ,
. ; __» Federal Government‘s Response to Book IV of the
" Report of the Royal Commission on Bilingualism and
, _Biculturalism, document tabled in the House:of Commons

on October 8, 1971, by the P;&me Minister. Ottawa:
dueen's Printer, 8580-8581. .

Manpower and Immigration. Immigration Statistics.
. Annual Publications. Ottawa: Manpower and TmmIgratIon.
§ AR Immigration Policy Perspectives. (Green 7
. ) Papgm on imm igratIon. 1) Ottawa: ﬁanpower and Immigration,
; . 197 ) - o

\

¢ ; ! . . 3

. s \ , © 4
- * . bl 169 - »

hd . : * ‘ ’ N

et e e = Am
v



The Jfmigration Program. (Green Paper
on Immigration, 2) Ottawa: Manpower and Immigration,
1974. ’ o

. Immlgratlon and Population Statistics.
(Green Paper on Immigration, 3) Ottawa: Manpower and
- . Immxgratlon, 1974,

AN

/_ , ' . Three Years in CangdianFirst Report

K of the Longitudinal Survey gn the Economic and Social

Adaptation of-Immigrants. (Green Paper on Immigration,
4), Ottawa:

Manpower and Immxgratlon. 19714

\

Canzona, L. Emp ent F tors Affecting the Integratlon of)

e

¥ » Immigrant Families. Unpublished Master s Thesis,
v Unlver31ty of Toronto, School of “ocial Work, 1963.
’ Caplln, M.D. The Relatlons ip Between Self- Concept and
&' ‘ . Academic Achievement d Between Level of Aspiration and
Academic Achievement. ertation Abstracts, 1966,

N . 27, 979A. , |
Card, A State of Sociology of Education, CarpdianJournal of
Education, 1976, 1.

i Cash, H. An Outline of Ethnic and Race Relgjions.‘
Forum House Publlshlng Co ’ 1970

Toronto:

‘Charlot, M. The Educatlon of Imm:.grant Children in France.
) In Bhatnagar J. (ed.)(op. cit.). e A

' ' Chan, I. The Chinese Imm1grgxk. Langu e andq Cultural Concerns.

»

\TESL Talk, June, 197

Chan, V. /dnd Hui, A. The Educat) on of Chinese in Toronto.
Toronto,q}972 C \

Ly

. Chabassol, D.J. A Theory of Underachlevement. Canadian
Ed. Res. Dlgest, 3, Spring 1963, 216 220,

Cheney. B. A. Teaching Children of Differ nt Cult s in the
. Mer—r'm_

e Classroom: A Lan e A roach.j(fharles
T, Publishing Co.,, Second EdEHon, 1976.

-

O Child,\l.i. Italian or American? The Second Geperation in
; *ﬁlﬁ%“ . Conflict. New Haven: Yale University Press, 1943.
: . * ’%ﬁ “;% ‘ge{ssuea New York: Russel and Ruasel. 1970. ‘ .
?‘?’\‘? ‘ ‘B & ’ . . . . i - 170 - -. ' -;’ . .
‘ /L) o ‘/:72,,; . N l’_,,
N /- L "~

e m—

r 4




PO

aear wamy

e et s

s ey

- g
.

Constantakos, C. M. The American Greek Sub-Culture:

;Cornelius, J. Cultural Diversity and Education. In Byrte,

%

4 - [

-~

Chimbos,(F.D. A Comparison of the Social Adaptatibn of
. dutch, Greek, and Slovak Immigrants in a Canadi

CommunitY| IolﬂuRp » é. 1972’ 230"'21‘"50 ’ . LI

s et

Cohen, D.K. Immigrants and the SchooXs.. Review of Educational -
R.eSearCh. _@”'1970’ 13‘22- ' ' ) *

Coleman, J. et al.,ﬁguaiitx of Educational Opéq;tunitﬁ. *
Washington,‘D.QJ; US 0ffice of Education, 1966. . o
Cole, M. and Brumer, J.S. Cultural Differences and Inferences ’
About Psychological Processes. American Psychologist,

26 , 867-876.

'
i
4
a

Cole, E. The City's Reéfﬁnsibn‘ jy to the Immigrant Immigrants
in America, 1, (June, 1915), 36-41. o s

Collins, J. The Social Background of Children From Immigrant
Groups. .Education for Teaching, 90,.1973. - :

Community Reldt ns Commission: Educational Needs of Children
From Minority Groups. 1974, : ' -

Community Relations Commission, Education for a Multicultural
‘Society: 1, Syllabuses, London: Community Relations
Commis;ion, 1970. ¢

Processes of Conhtinuity.  Unpwblished Doctoral Disseration,
Teachers College, Columbia University, 1971.

Coppa, I: F, and Curran, T. Emmigration and Immigration. :

, = History, Addresses, Essays.‘Lectures..195§. \ -
Cbrdascb,F. Immigrant Children in Amerfcan Schools. . '

"+ Fairfield, New Jersey: Augustus M. Kelley, 1976,‘ \

k)

The Children of Immigrant in Schools: Historical

~_ Analogues of Educational Deprivation.. Journal.of
. Negro Education, 42, (Winter 1973), 44-33, — .

N. and Quarter, J. (eds.) Must Schools Fail? Toronto:®
McClelland and §Stewart Limited, 1972. - '
N é ' . ’ . .
Condlin, T, and Derrick, J. Education for a Multicultural
Society: 2, Language, Community Relations Commission,
London, January, 1972, ’ g

- 171 -




.
N
.
.
¥
.
. S
J=
-
4
o
,
1
) .
,
‘ Y
»
<
7
“

”‘*’ oo - ; e ~
Y . A e
% Toe - by .
Y % : N ‘ \ o
, u o . - . . . \ ‘\ A
, i;{ 'k 4 - \ ~ .
LT »+ " Corello, L. A High.School and -its Immxgrant Commumty urnal
; . - of nducatlong{l Sogiology, 9, Eebruary 1936 33 =348, "
,._ ‘ e ) )
. L, Cordasco, F. The Challenge of the Non-Engllsh bpeaklng Child
o T in American Schools. 5chool and’ 0001g_1, 1968,. 96, .
)7 '? a : . . “ ¢ I (2306). 198 201. . . ! B !
gf ' ‘ Cresswell o, bté‘»art. w., Rlessman, F., and Loban. We,'” /
. g N Learning to Use Language. Current, 1966 69, 45-50. ' P
L} . » . N
o 4 ., Cross, E.D.,. Ba.ker, G.C. and Stiles, L. J. (eds ) T chm ' '
T ! 3 . in a Multlcultural ‘Societys Perspectives and Profess:.onal
v 7/, LA Strategies. New York: Free Press, A division of - . '
L . - MacMi ll:an Publishing Co., Inc., 1977. ' - .
37[ . R . . S -
& . .. Cross, E.D, et al. Respondmg to Cultural Diversity. gn  ° ,
: P . Cross, E.D. et al] (egds. )(op. cit.) : ’
00 Cross. E. D. ety/al. Perceptions of- Learning for tife Multlcultural <
Clagssretm. In Cross, E: D. et al (eds ) (op. cit). .
7 T , Crumrine, N. ' The Problem of Etﬂnlc Identlty Trans-Actlon, K
o 1966, 3(6), 48-50, - ) , o
N J ! . . }
. _ Cummihs, J. and Gulustar, M. §ome Effects of Biligagal’ism Lf
S . : . . and C itive Pynctionin Unabridged Mznuscript. Lo B
S “*. . TUniversity of Alberta, 73 . ¢ “ 2
"1 0 Catsumbis, M. N. . A Bibliographic Guide to Materials Ng“‘ RS |
Lo . Grdeks in the Unitfd States, 1690-1968. New York: PR
T e .o Center 'Er Minggation Studms. 19?0. . ’ ' oo .g‘
. “ " L T ~ . L : R ¢
R A | Dahlkey. 0. Values in Cylture and Clasaroom. ‘New York: , oo T
4;‘ - b Harper -and Row, 1958. . . ‘ ' H
S Damanakis. M. Sgcig;%sgxignsgz_’oblemg der Griechischen Ggsgab : P
LI . ., beiterk rglder n_den Grundand Hauptschulen des. Bgnd"eslandes -
) f L - No, z_'gghe - westfalen. Heen. Kastellaun, 1978. - '
oyt Danziger‘, ‘K. .The Socigizatiog of Imi%ant, Cgt;dren, ng#' 1.
S ... - . Toronto Institute o Behav oral esearch, fork > . - </
- o ,"‘l ) ‘{ : RN ' '. UniVerBity. 197 I ' ‘ 4 - ’
Raais '-Af, - : ; | 0

e ) : ._‘*, .‘ DaviS. ', and Kr ter. J.F. Th “Canad ‘ .
R of sgx Mi;oritigs. ‘Jgoron'tm ethuén,’ };; ' o
\A.:‘: . E . N * . : « ! ’

. o "*’%ﬁ \
e ‘m"'ﬂf

’(‘m\ i
.




v . .
, , 1 . . .
. . . . :
o . . ]
LY M 7. ' N .
. . M -
s . - N T . .

Dep_,tment of anpower and Immlgratlon. Immigration Statiétics;,
’ ‘ 1971& : ' '

.
g ‘

Derrlck J, Langyagf Needs of: Minorltx Group Chlldren. o )‘0
. ‘ Wmdsor, Berks: NFER Publishing Co., Ltd., 1977. :

a

z )
»

\ .
" e . ’

’ Désai, R;" gdlan Immlggants in Britain. London: Oxforde'
. : Un1ver51ty Press. 1963.

? : DesIonde, L. You Know the RuleS' Myths about Desegregatlon.-
. In Cross, E.D. et al (e&s) (op. eit.).

“

c

P e

ate

) DeSpres. L. Ethnicity-an d Resource Competition in Plural o
- *t - . -Societies. The Hague: Mouton Publishers, (distrlbuted
. .\ by Aldine Publishing Co.), 1975.

. e

- Di‘rm_ersiein. (ed.) The Aliens:* A Hlstory of Ethnic Mlnorlties
o n Amenca. Avallable from Meredith- Corp. 440 Park Ave.
. . N.Y. New York, 10016 (ED74174 U013341)

-

. D1rks. ‘G. Contemporary \Canadlan Responses to the Worlds Refuge
. . Phenomenon. In TESL Talk, Summer,} 1979.
¢° Dlxdn. N.R. The Home as Educatlve Agent. Ed,ucatienal
. : Leadership, 1968, 25(7), 632-636.

S A ATt WM R % R | R et 0

"\ oL . Dpckrell, N.-apd Brosseau, J. The Cofrelates of .Second ‘
. K . . Language Learning by Young -Children.. Alberta Journ
3 R ' ( of Edugatlong; ReSearch, 1967. XIII(#)Q 295-593 '

r

: .)ockrell W.B. .School Achlevement the Emotional Cllmate of
: . the Home. Can.Ed. Res, Dige8t, 3, June. 1963, 120-
! E LN ° . o 127. .

s

P2

oo ' Douglas, J . The Home a;na éhe ' chool. 1§64. o7
o . ' - : v c
“ " ¥ Dpake, D.. powering Chlldren Thrnugh Biling. l/Bicultural . >

S Education. . ggcationg ‘Forum, 40,. January, 76,
.. ' R ) 199 20'1"-
3

- S ubois, 'S. V C. Multicu turalism 11;1 Educatlons Ontﬁj,% . e
B R 'Association or Apr 0, 21, N
L e Y22, & 23, 19?7. 'l‘he Sheraton ‘Centre . otel 'Toronto,

e, Ontario. - CL T e -

' CPA N 9 o 3
‘t

AR ’Duncarr, g. P, Effect of 1nst"'
S S problem-eo‘lvi 1 douy

19630 55¢ 214,3(

. B R . "
° * * T . tr o«
.- s L . -

’- LN




*

<
. o
-
*
-
4
»
i
»
o]
»
o g

e

. . . , 4 [ ' . y;
3 - . ‘ , ' '
Education and Greece. Research department‘ok the Board of
- Education for the City of Tordnto. 1969.

. , Edwards, E. Kindergartgn is too Late. 3Saturday Review,

Lo 1968, (1784) 68-79. '

.Eisele, J. C. Johm D'ewey and the Immigrants. History®f
Educatiqn Quarterly, 15, (Spring, 1975), 67-85. .

,w.&ﬁm*m

Ekstrand, L.H. Unpopular Viewg on Popular Beliefls About
OB »~ - Immigrant Children: Contemporary Practices and
Problems in Sweden. - In Bhatnagar, J. (ed.) ‘(op. cit;)

g T

.o Adjustment Among Immigrant PRpils in Sweden: Social,
K Emotional and Linguistic Variables and Their Relationship.
' Educational and Psychological Ihteractions, 5%, S : »
, " - February, 1976. Malmo, Sweden: Department o o
i~ \ ., -Educational and Psychological Research. ‘ _—

v o

Elliot, J.(Ed)Minolrity Caga\iana I: Native Peoples: II B R
: , p ImmigFant Groups. Scarborough: Prentice Hall, 3
S . 1971. ’ . : ‘

) Endemann, L.and Dundas, P. The Education of Immigrant ¥ . :
Children. Working Paper,. -Jop Creation Branch,.- o o
Department of Manpower and Immigration, Ottawa, -

v Ma.rCh,‘ 19?4. ’ a

{ " Emns ;'éhe.Ea tios of Canadians. (Biblio . ‘

- ' n,%. f’fQO'I ucatiod o Dew Cana 1ans‘ (Bibliography). ) |
R Epsteir, N, Language, Ethnicity, and the Schools. | ]
cp ! ‘Washington, D.Cx: "Institute for Educational Leadership, .. \

R -George Washington University, 1977. - ‘ ' ,

* Ethnic Groups. Daedalus,\90, Spring 1961, 211.  ° - \

B ol L N . : , . . ’ \

i " px, J. Adjustment After Migration. Amsterdam: - Martinus;.
P Ras . ﬁI%B??T 1986. ; e
' Fairchild, H. Imnigrant Backgrourd. .New York: 1927.—
\" Feinstein, 0 (ed.) Ethnic Groups in the City. Lexingi:.bn:
L " Masgr Heath Lexington Books, 1971. ' .

P

~

vl L Fellows, D. K. A Nosaic of America's Etﬁnic.Mirno_z;itigs.‘, o
] . ., .. ~New York: "John'Wiley and Sons, 1972. . =~ = ~




~
. . ' —_— S

o 'Fergusonﬁ E.: Immlgrant in Canada. Toronto,: Unlver81ty of ‘ 3
Togi%to Guidance Centre, Faculty of Education, 1974.. "B

. ‘ Newcomersin Transition. Toronto: The Internatlonal

\ Instltute of Metropolitan Toronto, "1966. uz
'“‘\‘ . «_ Newcomers in Transition. Toronto: The.International
A : Institute of Metropolitan Toronto, 1964, i
‘ N ) \ )
C /%indlay,c. P. Multiculturalism in Canada: Etﬁ%ic Pluralism / )

\ and Social Policies,

- »
R 5

‘ Fisher, J. S. Bilinualism in Puerto Rico: A hlstor§ of e -
‘ Frusﬁratlon The Engllsh Record, 21, (April 9171), ;-
19-2

- -

Fishman, J.H. et al (eds) Language Loyalty in the United
» States: The Maintenance and Perpgtuation of Non- ! '

-  English Mother Tongues by American Ethnic and
Religious Groubs. The Hague: Mouton. 1966.

; Ne gat1ve Stereotypes Concerning Americans Among R
American-born Children Receiving Various T¢pes of
Minority-Group Education. Unpublished Doctoral
Dissertation, Teachers College, Columbia University, »

1953. ]

‘Fink. M. B. oelf Concept ad it Relates to Academic Underacttievement. -
. Journal of Educational Research, 13, 5? 62, 1962,

L

: . Finnigan, B. and Gornick, G. (eds.) Making 1t: fhe '
b \ Canadian Dream, Toronto: McClelland pnd Stewart oA
T Ltd. 1972 ' .

Y

-t

i Forcesd, D and Rlcher. S. Issues in Canadian Socxety. : ‘
\ S ’ Prentlce Hall of Canada, 1975. N . L

=

e

Fragcis, E.K. The Nat?re of the Ethn;e Group, AJS, LII, i

U . 1947, 393-400 -
. ‘ . .
o b Franklin, J. et al. Ethniéity in Ameriéan Life. New York: ~ : | -
3 R -Anti-Defamation Lea e, B'Nai B'Rith, 1971. — 5 s
. R Gaarder, A. B.-Bilingual Schooling and the Survxval of opanis'ﬁ ' S

in the United States.", L

o L] a

! . i PRI
“

. f * - f , 4
. g v . B . g ']
t > ’ ’ (] . " Ll . .
. o ~ « -,,175- . o .
. i - ! . ! - ‘,' ’ *t a s ! Xy T
. ‘

v

, . S . S T v U o

“ B ‘ LTI ) YA . 1
% - . v . . PR 1“&,» . . P L 4
R A PP . K BN Ax‘ R i : ) , . )
2N Ao, X \ "(‘ . R TR R
e . e - ~ . AR * >,
Y » . M — v v : k
£y * < 4 +

U _f .
A4 \z'*’&taf o




. &

. f
~ \,l 2 I

Gagnon, O. Cultural Developments in the Province of-Quebec.;
Torontoz University of Toronto Press, 1952,

Gaarder, R.C. Motivational VWariables in Second Language '
Learning. International Journal of American

Gittler,J.B. Understandi nkrity Groups. New.Yorkg
‘ Wiley, 1956. . g § ’

Glazer, N. and Moynihan, D. Beyond the Melting Pot.
Cambridge, Mass.: The M.I.T. Press, 1933._
)

_ TEthnteity; Theory and Practice. Cambridge, Mass.:
. ‘The MpIo . PI"e_SS,vlg .3’ ) ’

\

Goldman, ®.J. and Taylor, F.M. Coloured Immigrant- Children:
A Survey of Research $tudies and Literature on Their
Educational Problems and Potential in Britain.
..Educat. Research,, 1966, 8(3), 163-184,

-~

Gorgon, D.A. Teaching U.S. Hlstoéy for a Multicultural

Society. In Cross, E. D}ﬁet al (ed.) (op. cit.) |

' @raham. P. mnd Meadows, C. Psychiatric Disorders in the

Children of West Indian Immjgrants.. Journal of Child
Pgichologx and Psychiatry, 196?, B(Z)i 105-116.

Grande, A, W. A Transition Program for Young Immlgrant
Children, In WOlfgang, A, (ed.) (op. eit.) .
The Child's Mother Tongue as a Mediusr of Instructlon
in the Public Elementary.Sthools. Paper presented at
.the Sixth OMtario Conference for Teachers of En lish
as_a Second, Languag .»Toronto. March, 1972.

] 1Grant, N. Educatlonal Policy and Cultural Plurallsms A Task

for Compang ve Education, Comparative Educatlon
1966. _1. "'1“50' ‘a N ‘

Greene, S.E./The Education of Migrant Children:. udy of
the Educational Opportunities and Experiences
Agricultural Migrants. Washington, D.C.: National -

Coungil on. Aggicultureal Life and Labor. 1955

Gregorovich, A. Canadian Ethnic Groups Biﬁlfﬁgg pg*,

Toronto: Ontario Department of the Prov nclal
Secretary and Citizenship. 1972, N

76 - ' . -'{-'. o

3

4

L




GLegory, J.W. Human Miggatlon and the Future. Phlladelphlas
J.B. Lippincott Co., 1927. ] L

Griffin, B. Our Common Humanlty. In Cross, E.D. et al. (eds.)
zop. cit.) :

. Grygier, T. The Integration of Immigrants in Toronto.*Torontoz

Social Planning {ouncil of Metro Toronto.

Gwyn, R.: A Slngle Question, Why Immxgratlon? Toronto Star.
Pebruary, 7, 1974

Haidasz, S. (Honorable), Minister of tate for Mul iculturallsm.
Towards a Multicultural So Yy, An Addresg\given at
the First Cahadian Conference on Multlcultu Yism, .-
Ottawa, October 15, 1973, 2. P

Hamalian, A. Educating Immigrant Children in the Middle
East. In Bhatnagar. J. (ed.) (op. cit.)

Natlonal Imtegration in Multi—Ethnlc Societies.
The Differential Role of Schooling and Non-Formal
Educational Agericies, Compare,19 9, '9(1) ,33-4k4.

Handlini 0. The Uprooted. ‘Bostont Little, Brown and Co., °
951. .

T The Newcoiers. Cambridgez Harvard University Press,
9359.

' Immigration as a Factor in Amefican H$story.

N.J.: ‘Prent1ce—Ha11 Inc., 1959,

4

Haynes. J. M, Education Assessment of Immlgrant Puplls.

England and Waless National Foundation for Educatioggl
Research, 1971. :

"-’Hawkinsé F. Canada and Immgﬁation. Public Ponc'x‘and Public
. oncern. Montreal: cG1l -Queen's Un vers ty Press
Henry. J. Culture Against Mgg New York: Random House, 1963

(4
a}{ess. R¢D.and Shipman. D. Early Blocks to Children's Learning
. Childre ] 1965. 12| 189"‘194 > )

Rill. C S. j \ : ' ktion.' OqurdfPefgamon Préss; :
T Tiskg 1gre. | ' | o




< s v e o R e

.

Jones, C. Immigration d&nd Social Poli

Hilliard,-A. Intellectual Strengths of Minorlty Chlldren. Im =~
Cross, E.D. et al (eds.) (op. cit). . : o

Horow1tz. T. Assimilation Vs. Integration: Immigrant Absorption
in the Israeli Educational System. In Bhatneéar, J.
(ed.) (op. cit). .

Horowitz. T. and Frenkel ‘E. The Adjustment o:,Immigrant ‘
Children to the School System 4n.Israel. The Szold 4
Institute Publications, Jerusalem. 1976. (in Hebrew)

Hughes. E. The Sociolo ical‘E e Selected Papers on
lnstijutions and Race !book 1), Aldine PuBlishens,

1971, -

Hutchinson, E.P." Immi ants and -Their Chlldren. New York: -
- Wiley, 1953 . .

[ v : ,

Immigrants and Their Education.: Toronto, Ontar'io. Toronto .
.Board of Education Resgarch Department, 196 . :

=
&
SURIE WY S

.

Tt

Immigrant Parents and Natiye Chil en. Society, November/ : .
December 1975, 13, h8 '

Inner London Education Authorxty.« The Edudation of Immigrant .
Puprls in Primary Schools. London: ILEA report. 252

19 (L ,
Jackson, g Mlggation. Cambridge:- Cambridge Univefsity Press,
1969. .

Jenokg\ C. et al Inegiigltx, Basic Books, N.Y. /9%2. .:

Jensen. A.R. The Culturally Disadbantageda Psyehologlcal and
v ﬁeucational Aspects. Educational Research, 1967a. 10(1), .
-20. ' o

- Educabili;i and Group Differences. New York:
.» Harper and Row Publisher, 1973. - ) ’
in Brital ,
977"« ~ e

London: Tavistock Publications,

/

Joy, R, W Ottawat Author, 1967, -

L - . ' .

' Y" - S 1? Lo 0T e - E\%
* ‘-'. . o N : . . ‘ : I .. . o . . N ' .

L3 [ 1y .
Jordan, R.H. Nationallity gnd.Scﬁog% ‘Progress. Bloomington, L N
- Indianas )fubl ¢ School Publishing Co., 1921, - @ = - = ’




y
L}
-

-

o SRS
- 4
.

B b~ -l e S

Juston, N. Mex1can—Amerlcan Achlevement Hindered by ulture

- . . Conflict. Sociology and Social Research uly, 19?&. X
Kalbach', N. Guess ';Iho's Coming t_o Canada Now?: "Immigration
¢ Do \ and Populatign Change. In TESL Talk, Summer, 1979.
4 " Katsarakis, N. Problemie Kultureller und Gesellschaftlicher
K Integration Griechische Agpeitnehmer in der BRD. .
K/ e " Dissertation, Aachen, 197
N

{ . Katzy I. The Socialization of‘Achievemék¢ Motivation in -
| : Minority Group Children, In Levine, D.-(ed.) =

1 : ‘ Nebraska Symposium on Motivation. Lincoln: 'University - }

‘ of Nebraska, 1967, 133-191. O —¥ '

s

.
d~
-

1 : Katz, J. Canadian WMulticultural Curricula. An Address given
i : o at the Conference on Languages in a Multicultural
Societ » Vancouver, ebruary, 197h 6-7.

. - .Kaye, V J. Immigrant Psychologys Reactions Caused by : ot
: . : Changes of Environment. Revue de L'Universite d'Ottawa, o
L 1958, 28(2), 199-212. - T \
. v ° Kehoe, J. Multiéulturaiism. The Diffiaulty of Unpredlctable‘

. Strategies, In TESL Talk, Summer 1979.

- " Kehoe,'M. The Teachlng of English as a Second Laqguage in
Canada. McGill University Institute of Educatio
Bulettin, March, 1965, 7, 10-13. - - L

co -

. Kebly, 'E. B. Language Arts in a Multicultural Society. In ‘ e

~ Cross. E.D. et al (ed.) (op. clt.) ~ s ;
) Lo Kelly, G. Conwemporary Amerlcan Polic1e5‘and Practices in the . .
: - . 'Education of Immigrant Children. In. Bhatnagar, . (ed.)
. ‘ (op. cit.) A s , .
A : . ; ' . . < :
. ) r Kennedy. gh A Nation' of Immiggant . -New York: Harper and Row, ,///’
o, . . Lo 19 LA e ' - -
. .4 Kittredge, M. H. The Need of the Immigrant, Journai of Home
#3‘f T ' 'gconomics, October; 1913, 5, 308-317. R
S Koles, P. Bilingualisw and Inférmation Processing. Scientific
! .a;;igg‘.»’~ o American, 1968, _lﬂfz). 78-90. .- .. .

;\' - Washington .
‘4973.“ .




vt

20t
‘.

Lt M
PSS

’ _ R, N )
; Kourvetarls, G.A. First and Second Generation Greeks in ~

Co  Chicago: An Inquiry into the¥r Social Stratification. _
s . Athens: National Gentre of Social Research, 1971. S

coL Krug, M. - The Melting of the Ethnics. Bloommgton. Indlanna,:
Y * Phi-Delta-Kappa Educat:.onal Foundataon, 1976

. , Labor, W., Language in the Inner-Clt Univ-er51ty of Pennsylvania
T Pr:ass. 1969. . ‘ .
Lambert, W. Culture and Language as Facto!‘s in Leaming

and Education. ' In Woltgang, A. (ed } .(op. cit.)

5 Lang, S. Research Relating to 'Personallty leferenceS‘ .

' , Between High and Low Achieving Black Children.- ‘ ;
) Unpublished report to the Institute for Juvenile
' Research, 1969.

oA T
7

-~
E L

Landes, R. Culture in American Education (Anthrogological

. Approaches to Minority and Dominant Groups in the
' Schools). New York: dJohn Wiley and Sons, Inc.,
. 19§§ ' o : '

il v

Laumann. E. Bonds of. Cultural .Pluralism: The Form and. .
K -+ and Substance of Urban Social Networks.. New York: ’
N ~ Wiley, 19737 . o

i ix Lauquier, H.C. x[ltural Cha,nge Among Three Genera,tions of
g \
H

Greeks, meri;an Catholic Sociologica_], Review, x -
- . q N

1961, X ‘

o School Counselors. Personnel and Guidanc Journal ,

L ¢ . 1968, 46(9), 844-851. : : N -
Lederman. S, '.l‘he Social Accéptance of ‘Immigrants.

3 f‘< Race Today, 1969. T

7 Lenz, F. Education of the. Immj.gram. Educational ngfiew.\ S
Lo May 1916, 51, 469-11-77. REA =2 =

Lesser, G.S.:,Pifer, G ‘and Clark, D.H, Mental Abilities 62 . .~ -
Childre from Difteran‘b ial Claes and Cultural - - - =
Groups. , ¢ . 1955o .'L(’*)

S R Léwis.E.

\ B Leacock. E. The Coneept of Culture and Its Sibuﬁcance for

-~ ’

~y

/




3 Lieberson, S ___g;@ge and Ethnic Relations in Canada. New
Yor&., John Jiley, .1970. "
’ : . Y . .
. Lind,.L. 1 Melting the Ethnics in Toronto Schools. T is

s st

Ma, az:.zi, August, 1973, 7(2), 6-10., '

. . ' L{\ttle, A., Mabey, C., and Whitaker, G. 'Iphe Education of
Pupils in Inneyx London Prlm ry Schools. Rage,
1967"68 20 439 14'52

| .~ Litwak, E., Meyer, H. SchoolI Famllx and Nelghborhood. ;
ey o ‘Columbia University Press, 1974. .
. 'Izybndén Counoil of Social Services., The Ydixng}mmigrant at

Home and School. London: London Council of -School - | ‘ ] J
Services,. 1964, ; ' '

\
feboiit i

.

Y . : . b

' 4 v o s ..
- 6. Luong, T.M. and Luong, C. M. The Great Image Sellers:  The

cLoe T Study of the Causes of Difficulties Among Immi rants ’ ﬁ
. ‘in Canada. Brooklyn: Pageant-Posei,doﬁ, 1972, . \
Maglietto,L. Teaching the Non-English Speaking Chlldxfn in

Our Public Schools. Connecticut Teacher, 1965. 3_(6). ,
‘pp. 10-11, 18-19, 32.” ° ‘ -

. . -

‘ ! .MaLckay, B. }iepdrt_ to the Special Committee on the Education
' - of New Canadians. Toréonto.: The Board of Education ,

Lo y - for the Cltx of Toronto, Language Study Centre, - - :
. March, 19 . ' .

T v °

.{afkéy, w. and VonNieda,B. Bilingual Scho'oL for a | cLoee
_ Bicultural Community., Rowley, Mass: Newbury House , . -~ -

. ‘l Publlshers. 1977. } . " e

' Malafourls, B. Ellines Stin Ameriki (Greeks m the United o
: : , v States). New York: 1958 , , o

; -
-

, . / ’ . v B
o~ : : Mallk. M. School Perfromance of Children. The Canadian
B R . Welfare. Council.' 1966. - - ‘ T
' o Mallea, J.R. Canadign Cw]tural Plugalisxn' and Eﬁucation: ‘ SRR ' ‘
o o ‘A Selected Bibl:. rraphy. . Canad Ethnlge Studies, S
- 17,8 Faphy: - Sanadieh Bimio Sudies,
Sl - Mallea, T and Shea, E Multic « A ‘ N
Lo R Selected B ) & ‘K" Cooperative Publ cation” o;t’
Jo.oo 000 the 1 the Ontario Ministry of culture and.g : 4
NS Recfé&téqn, 979 .. o :




TN
R
-

N Von Maltitz, W.F. Living and#Learning in Two ﬂghguages.
o New York: McGraw Hill Book Company, 1975.

vl L -

Manpower and Immiggration ?eport. 1975 Immigration Statistics.’

Published the Department of Mgnpower and Immlgratlon.
nformation D1v131on, 1975. %,

Manpowdr and Immigration. Immlgratlon Policy Perspectlves.
Information Canada, 1974.

L W T

Three Yéars_in_Canada. Otﬁ&wa: Information
~ Canada, 197L. .

Marden, C. and Meyer, G. Mlhorltles in American Society.
New York: Van Nostrand, ?elnhold, 1968. j T

v

Marris,‘P. Individual Achievement and ramlly Ties: Some
International Comparison. Journal of Marriage and _ >
' the Family, 1967, 29(4), 763- 771.‘

Mariin, J. and Meade.P The EducatlonallEx erience of Sydney - .
. High School ‘Studernts. Report No.\i. AGPS, Canbgrra, . [ -

\

.
-, o i w,—,w*on;‘amm‘*ﬂ‘*“«:“ - T*'“‘J .

1979- . A
) MeClelland, D. C The AchleV14g 3001ety. Princeton, New Jefsey: -
T, Von ‘Nostrand, 1961. . EE

. - McClelland, D.C., Atkinsqn. J.N., et al, The Achievement o g
i . v Motive. New York: Appleton, Century Crofts, 1983. o

: ' McFle. J. aAd Thompson, J. A._Intellectual Abilities of :
? . : Immlgrant Children. British Journal of .Educational

™ ' o sxchologx 1970, 40, 348~ 351. , _ \ -

- bcieod. K. A. ochoollng for Dlversityx Ethnlc Relatlons,

' ’ Cul tural Pluralism, and Educatlon. In TESL Ta%k.

SR ) . Summer) 1979. -

\

A Short History of ‘the Immigrant Student as "New\..l
.;] K ﬁanadlan“ In Wolfgang, A. (ed.) (op. cit.

——

.
,McLeod, N.R. Need; Culture and Curriculum: Educating .,
. " Immigrants and E;gg{g Minorities (a survexcgf ' o
- literature Toronto: Board:of Education! for the

City of Toronto. Research Dep?ttment 21968,

' Miller, H.A. The. Sghoo% and the ImmggTFta. Reprinted,
R S New York: Arno Press New &rk mes, 1920. .

. b N * ., ‘,’m—' ",*;1' 1 82 - v

.




Millett, D. The Orthodgx Church: Ukranian, Greek, and Syrian.

Montero. G. The’Immigfants. Toron/to: J. Lormier, 119;77. - .

Munro, I.R. Immigration Canadaz Origins and 0 tlons . '
Toronto: ﬁlley, ’é?g ) .

In

’
|

In Elliot. (ed.) Immigrant Groups. Ontario:
Prentice Hall~ 1971.» ; ‘ '

Moody, C. (ed.) Bilingual-Bicultural Education Program for

for Educational Opportunity. Ann Arbor: The University ' \
of Mlcmgan. 1977. C s

" Moore, J.A. A Nation of Imm1grants. Miami:. Dade County

Public Schools, 1972. , )

Morrish. I. The Background of Immigrant Chlldren. London’:
"Allem and Uhwin, 1971. ' '

-

Morr}sdn. T.R. and‘}iurton, A. P. (eds.) Optldns: Reforms and
Alternatives 1¥ ‘Canadian Educgtlon. Toronto: Holt,
Rlnehart andJ\IfJ nston, 1973. \ .

Moses, R. et al.. Children's Language and the’ Multicultural
_Classroom. In Cross, E.D. et al (eds ) (op. cit.).

\

“Moskos c. Gromng Up Greek American. Eric Abstracts

EJ152633. February, 1977.

' Mosteller, F. and Moyn}han, (e¥s.) On Eguallty of Educational °

.

Opgortunity_. New Yorkx Random House. 1972

€

Myers, D. (ed.) The Failure of Educational Reforms in Canada.
Torontos McClelland and Stewart Ltd., 1973. -
. \ o :
Na,’giong; Education Association. Immigrant Children in American
~ §chools. - P
Neff, K.L. Planning Education for Subcultural Groups. In .
Brembeck et al (eéds.) (op. cit.). & s

Nikolinakos.“ M. Economic Foundations of Discrimination in the .
Federal Republic of Germany. In Van Houte, H.and

‘Melgert, W. (eds.) Foreigners in our. -Communi ty.
Amsterdam: Keesing Publfshers. ’\ ’ ‘

]

Ca italismos Ke Met ast fsi (Capitalism and Migration)‘ .
fhenss PapzisIs”ﬁn ‘ \ | Lo

- A Tr ]

PR

v e e




§

A Y
T | -

— e

Weintraub, D. Immigration and Sodlal'Changea\ Jerusalem:

Marner, L. and otrole, L. The Social Systems of Amerlcan Ethnlc
, Groups. New Haven: Yale University Press, 1945.

,Watts, R.L.. Wultlcﬁltural 3001et1es,,Government Document.’

Ottawa Ontario: Royal Commission on Blllnguallsm
- and Biculturalism, 1970, B.

Neber, M. The Ethnic Group.- In'Parsons, T. (ed.) Theories
" of Society, 1, 'Glencoe, I11: Free Press, 19 1.

Weinberg, M. A HlStorlcal Framework for Multicultural .
Educatlon. .

+The Education of the Mirority Childs A Comprehensive
Bibliography of 10,000 Selected Entries. Chicago: :

Integrated Education Assoclates, 1970. _&v A

Israel Universities Press; (U.S.A. dlstrlbuted by
” Humamtles Press, N.Y., 1971)
Wilke, I. Schooling.of Immlgrant Children in Jest Germany,
Sweden, and EZng¥and. International Rev1ew of
Educatlon. 1975, 21(3), 357-382/ 8

» . :‘,‘P‘
Wwirth, L. The Problem of Minority Grqups. In Baron, M.L. (ed.) - ~
American Minorities, New York; A.A. Knoff, Inc., 1951.,

3

Wiseman, 3. Education and EnvironMent. Manchester: MNancheste
University Press, {964. ' . . . '

Wood, D. Nulticulturalism Janada. Toronto: Ontario Institut
for Studies in Edycat10n%~19]8.

Woodsworth, J.5. Strangers Within Our Gates,” Toronto:
Unlver81ty of Toronto Press, 1972

Wright, E.N. Learnlng English as a Second Language: A ’
Summary of Research Jepartment. Studles. Toronto

Board of uducatlon, 1970 . _ .
Arit, F, Etng;c lMinorities agd S%;ool Pollcy in European
Democraclies: Theory d Case Studies. Paper Presented

at the American Political Science Assoclatlon Annual
Meetlng. Chlcago: Seﬂtember, 1974,

Yinger, M. A Minority Group 14 American Societx. New York: v
McGrew-Hill, 1965. ., _ -

-191 -,




