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oy The concept of amylticultural society presénts auéicfure_ of interaction

. ;7

»
~

betwewumlerous ethnic’ groups who share the inhabitation of a geographic gi::n ’ .- S
. Y % ; ; ..
& R 5

with a highly complex network of social institutions to service the needs of these |
. e ‘

I3

o groups. A.multicultural society reflects either long temm or recent migration.trends - . : i

from various parts of ’fhe world - people who have elected.to become part of an
.adopted country for camsons which run the gamut from improvement of ‘economic
e, . . = ° ) !

#status to political assylum. These immigrtints bring with them, the sum total of

4 B} - i i . a ’
. . their lifé experiences which can very loosely be translated into an all-encompassing

¥ s

term "Culture". .The presence, therefore, of many cultures results'in the creation
& . [} ' .
- of.a multicultumlg@ciety. roups oflpeOple have been socialized according /

to fhg&norms of their respective socjeties and they now face the problem of resocializ-q;
\ o ) : ? K o
‘ ation in keeping with the.norms of the adopted country. The concept of a multicultural 3
¢ ) . - st -
. . 5 .

| society is a widely accepted one, albeit sometimes an idealistic,, superficial or emotional .

, GCCeptance., A revfevfof studies done on migration as far back as the 1930's indicate

[ -

_quite forcefully the need for understanding the mi-grq;nfs and their problems in terms of

bdﬂ/\‘ their areas of origin and that of their destination (Mangalam 1968).

. -
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It is in this context and against this background that the self-concept, |educ-

.

ational and occupationhl,ospiraﬁom of Black Youth in Montreal will be examined.

, -
MV 1 1. g e P I g
.

The sample Populaﬁoﬁ for this analysis will be drawn from the DaCosta~Hall summer

4 v ' - . { -

- pfogramme vﬂwich is planned and administered by the Quebec Board of Black Educators

InT’ The prograrome participants reflect a representative cross'section of the wide
sacio-economic spectrum of the Black Community in Quebec.,
One of the basic dssumptions of the study is that Blacks bom in a majority

. . N » /

} 'situation ~ in which they contrdl all of the institutions within that society, and the.
. . ) » ) .
- . significant others in their life represent a wide rangé of socio-economic conditions -

-

differ significantly from those Blacks who have been bom intb a minority situation

\ (b}

within a society in which there is either very limited of no access to many of the

. jw ¢+ institutions within thatsociety, and in.which the significant others in their life repre-
Lo 4 '
5 N S, @
. sent the 'lower levels of the socio~economic strata, It is felt that this difference would , ; :

. . . N
be reflected in the self-concept, educational dnd dccupational aspirations of the two

.
()

groups (non-immigrant and immigrant) , which comprise the sample population - hence
. ( , ¢ ‘

i N

the comparative nature of the study. |
The material obtained from the comparison would indicate whether a different
educational approach should be utilized in the development of curriculum material in

the e&ucdtion of what has previously been.assumed to be one ethnic group. “Ethnicity"

~

. here is being used to refer to a relatively large number of people who have been
[ - b v

socially defined as belonging together be.cquuselof the belie%f' in their being desqende\d
L ~ from common ancestors; cmd that because of this belief, th 4 have a sense of ldenhfy

and shared sentiments o? sohdcnty While the first part of the definition i is ; applicable

.
/ N

v\
*e
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“m ‘the case of the two groups contained within the somple populoho]n, the second

sechon is queshonable, and this uncertainty will be exp‘ortkd in this reseor?h

in its theoretical base, pro ide assumptions and hypotheses emanating from the -
literature review, elabprate on the study somple, sources and method of data collec-
tion, instruments used, and finally interpretation, presentation and findings of the ’

research project.

~

" REVIEW .OF THE LITERATURE

' This review of literature does not pretend to give a.comprehensive picfure.of

the available research Iiﬁemfure related to self-concept and its relationship to academic
o v / * .

and occupational aspirations. llf is rather a random selectian of studies tryfng to illus-

S.

trate the approaches used in this respect in the social sciences.’ The discussion that
follows will be organized in three parts: A section on self-concept and its different

dimensions as studied in the literature , a section about Black students in Canadian
* schools and a brief account of a study similar to the one being reported in this thesis.

SELF CONCEPT

Definition of the Self Concept N

The Self-Concept can be defined as the organization of attributes and roles
' that the individual thinks of as b?’longing to himself. Exerting a powerful influence

on the individuals self-concept, and *g:onsequentlyn his educational and occupational

aspirations, are parental attitudes, the laﬂ:itudes of significant others and the psycholog-

SN




ical environment in which he lives. (Spence 1974). - S

In order to determine the etiology of problems, either behavioural or academic

-

g achievement, encountered by tLe child, it is necessc;ry to oscerfair how the child
feels about himself, ‘h\ow the child sees hims;lf, and how the child feels significant *

* others %n the society react to hfm. In- short, we ought to examine the self-concept as
“an indicator for the origin of some problems.,

' ' . Fitts (1971) in his research on self—ca(ncepf summarized the aﬂribut;s and roles

which the individual thinks of as belonging to himself into three areas measurable by

the Tennessee self-concept scale.: The areas include:.

' II 1. Jdentity - what P;e is» : \ | . | l
‘ ° J 2. S’e‘lf-.satisfocﬁon ~ how- he feels about himself; .

+ ) S and. -

NS

"8, Behaviour - what he does.

o Within each of these three major categories, an indiy;?:luul may describe:
< ' ’ ‘ ) \ . ' M L] I
‘4 i

° * 77 a. his physical self

-~ * (2]
‘ b. his mor‘gl-ethicul self o .
st I
o SR o
¢. his personal self o . r
¢ , _ R
- ] N 3 .
d.! his family self . .
' - -~
N “e. his social self b o
/ , t
. N

Development of the Self-Concept

. Personality development, selfyimagé and by implication the development of =

, N - h ' ' )
. self=concept, is central to all human bghaviour. Many factors shape the self-concept
AN

| Lo
eevelopmen} of the human being, as he proceeds from birth through the various stages

2 . [
. [ .

- &~

SR AN A e
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of growth. One of the strong influencing factors with respect .to self-concépt is the
0 .

' .

environment, which includes lifetime of experiences with one's self, significant

others and fhﬁ realities of the extemal world, both phy;ical and psychologicgl. .

Some theorists consider the ~seli‘--cfmcepl’ to be a unitary but changing entity. P
The'liferat'ure in general also indicates that fhe‘self-concepf of an individual is
continually developing and shifting as life experiences indicate that changes are

" necessory to reflect reality. |If this is 50, then we can assume that a variety of roles
are tried before crystallization and clarification of sélf-perc‘:eption takes place.
)(Spence 1974). Other theorists in the field define se.lf-concept as a combination

&

of many different self-concepts each of which is developed and related to a diffegent
L ~ X ‘
role and affects only the performance of that particular role (Fitts 19715 Spence 1974).

~

The General Self-Concept
A central¥%ole in his personality theory I;as been assigned by Rogers (1951)
to the idea of self-concept, which suggests that the individual's self-concept is the -

result of the reactions of others to the self, % individual, therefore, learns to see

e s

"~ himself as others see him as explained by the "Looking Glass Self" concept proposed .

by Cooley (1962) and supported by the general literature in the field (Murphy 1974,
Perkins 1958; Combs and Snygg, 1958; Codeman, 1960; Erickson, 1968 and Goodman

1972). These researchers contend that the self develops mainly through interpersonal

relationships with significant others of the individual. If these people view the individual -

3 o

as'bad, that individual, over a peried of time will come to accept the view of society

and see himself as bad. Thus, the Black Child may take onl.}parental onxie‘ha, particu~

‘ s \ -

oo
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a L

larly &Lout discrimipation. The evidence from the same-body of literature also suggests
tHat once a certain self-conL:ept is well established within an individual it is very.-

[
difficult to change that individual's perception of himself and therefore, this self-

concept becomes’an essential determining factor of how Lnd in what direction the

-

individual sets his goals, hopes and aspirations (Spencg 1974).
The problem! of stability of the self‘-conbcept is an important consideration in =

°

relation to our sample population, Although there is an ugreaJnénf in this part of the .

litérature reviewed about the resistance to change of the self-concepf once it has been

A

established, most of the evidence suggests a developmental approach especially during

childhood and adolescence. \

\ |

9

l
Stability of.the Self-Concept

&

Whatever the attitudes of the particular society, the adolescent period is

regorded as a period of turmoil, It is a period during which we moy expect to witness

extremes of very moture and immature behaviour, It is therefore difficult to predict
- - \ * AN

1

behaviour and the kind of personality info which this adolescent will de\fe op. This ¥

&

situation raises the question of how stable is the self-concept during this period. |

Somé writers believe that during the adolescent périod , self-values are subject to change
and modification. TI:ey state that a; ﬂ%is level ;:hildren are fickle, changeable, and
inconsistent, and that theunified self'has yet to be developed. tErickson‘(l% ) pointed .
out that the ‘cK?ef feature of adolescence is the reneweéd search for self-ident ty. By

\ . .
the time the child reaches adolescence, he tends to lose himself in his family and peer

groups loyalties. After this phase, the search begins again, and the cent question of

|
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A3

;eenage }:robl;em; becfomes *Just Who am 'I " | '
. Other writers, w‘hile not disagreeing with Er{c;(son claim that t};e self-
b ‘ concept goes thréugh a series of chan'ggs , beginning wiﬂ; the earliest ;xperiences
and ;col}’lﬁm\ing until the ingii\‘/iduul de\;elops an independent and ’relotivély stable
co'nceprf of self. Recent literature reviewed <Snfirmd 'fhis'posiﬁ:Jn and indicates
. : |
that the self-concept formed and reinforced during childhooi:! will tend to per;i‘f’
during adulthood. (Leeky., 1945; Combs and Snygg, 1 ;?59; Courard 1958),
In: summa;'y , this section emphasizes the fact that our personality i‘s subject ‘
_to the attitudes of parents and significant others, but ollov;s for an element of change.
Cilaims have been ' made with respect to the fluidity of the self—concep;t dur.ing the . '

adolescept period - welcome thought because of the age range of the somple popu-

lation in this study, If indeed there is the possibitity of change, the situation becomes

-

~ hopeful,. "However, there are indications that jif one were to commence,growth and
N i 4 J LY '

‘development with a "good" self-image, which blossoms into a positive self-concept

that is constantly reinforcld, this is asmore beneficidl attribute than having to change
Y 9

the self-concept completely. r ' N \ o

Ty e

Hayakawa (1983) foéeth;r with gther researcl:ners %VVepman and Heine (1963), -
La Benne and Greene (1969) Ariet'i (1970) Fitts (1971) and Yamamoto (1972) emphasizes
the point that the main purpose of human activity is to enhance .the self-concept.
Furthermore, the self-concept influenc7s the individpal's ability to leam, his evalu-
. ation of the environment, and f.he alternatives alvailable. In addition‘, in the develop-

. ment of the individual's general self-concept, social interactions are yery important.
 indi p wery impo

i
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L, : o \
g %dividuol's concept of self is formed. Given these assumptions, we cari, therefore,’

4 -
-

s

At is through the integration of the perception of others into his own system that an ¢

1

expect that a positive well integrated environment, consisting of the proper social

S
interactions dyring adolescent years, may bring about changes in the self-doncept

|

of fh%pqpils who attend DaCosta-Hall school.

‘ ’ ‘ts . -~

&
in®
4

- : |

~ The Academic Self-Concept b

—a
Pederson, (1 966) assumes that the general self-concept is a complex ‘of
the most important elemer;ts from a variety of role related self~-concepts. Therefore, -
c;cademic self-concept, a specific aspect of the general self-concept, emerges as a
result of a child's role in the academic environment. Pederson asserts in his study that
significant others project expectations and‘iudgement which influence the develop~
" ment of the academic self:-concepf in the school aged child. Therefore, in contrast
to the middle class.chfilg, the lbwel; class child is more likely to develop a n;gaﬁve
.academic self—c<‘>ncepf because of the negative influences of his environment.
Pederson, therefore, conc‘:luded that the academic.self-concept of the studepf is directly -
related to his level of educational aspiration and further more thal:: '

1. The lower the social class level of the studént, the more low academic

self-concept will tend to depress his level &f educational aspiration.

4 \ .2, The lower the social class level of the student, the more high academic

self-concept will t‘end1 to elevate his level of educational aspiration,
3. The lower the academic achievement level of the student, the more high

academic self-concept will tend to elevate his educationil aspiration.
' 3}

-

.
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4, The lower the sacial class of the student, the more a positive
percepfion by the student of the teacher's e\gluafign g his ability
J ‘ti

, to do school work tends to elevate his academic self—gncépt. .
R o o
5. The lower the academic achievement -of the student the more a

positive student perception of the teacher's evaluation of his ability’

o

' to do scLooI work tends to elevate the ocod%mic self-concept of the
1 s
{ 7 - :

student,

Therefore, according o Pederson's findings, the teacher is assumed to play .

<

asignificant rolé with the fow achieving lower class child, Brookover, Shaiker,

Thomas and Paterson (1964) agree with this position and in addition they have shown
that the desire of the student for future fonnzl‘l education (level-of ospiroﬁon-) con be .
) ' ) ' \ ¢

increased through the teacher's influence on the academic self-
- ~

ncept of the student,

. >

' ’ Warren (1961) provided further support in this direction by is\.f.indin\gs about - 7,

students who change their major field of study kisecause of incor\fruence between their

" self-foncept and the role expectations of the occupgtions towards which they were *
studying. However, it should be remembered that oﬂ-Te'r non-psychological variablest

VA 2 M ’
such as financial problems may be the real ‘cause for the changes uscriLed to self-

-
concept, ' \ -

N ' Spieglér (1967) recognizes self-perception as an important area for educational

| o .
. research. He claims that self-perception includes sglf-concept (how the individual

believes himself to be at the moment), the ideal concepf (how he ‘wishes he were or

hopes to become) and the various reflected selves (how he believes others view him), g

R R T Ny,

. -
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If academic self-concept is related to ac%der'pic aspirations and since these

-

lotter have been demonstrated to be central to acddemic achievement, the DaCosta-

Hall experience should theoretically lead to improved academic and vocatignal

" " aspirations and eventudlly to improved achﬁi-nic achiévemeqtlw\

] s K3

’ ~ ta

ATy

Self-Concept:and Disadvantaged Students ‘

Witty (1967), Havighurst, Morrefield (1967), Lewis (1965) have provided

eviélie‘nce showing that the economically and culturally irr'povelrshed find themselves
{ .

.y~ in.an unstimulating environment which is most likely to lead to the development of

-rs

a ﬁegative self-concept. Goule (1 94‘).95 well as Lipset and Bendix (1959) also
provide ‘evidence tp this effect. They show that the student's position in the social,

-

structure determines to a considerable extent his self-concept and acaddinic aspir-
: : %
[ 4
. ations, ! '

o

~ Kahl (1953) and Youman (1956) agree with the above findings but they suggest -

that if the families of disadvantaged pupils devélop middle class attitudes and values

N\

then the self-concept of the studerits moves towards a more positive direction and leads -
Lt .
to higher educational aspirations and to higher levels of achievement. Soares and
: b
Soares (1971) gathered more evidence in this direction and therefore showed that
i |

disadvantaged children do not necessariy suffer from lower self-concept.

-

Self-Concept and Black Disadvantaged Students

Somuels (1973) suggests that SES is a more important fogtor than race in the
determination of self-concept. She furthen'%ore claims that a posAi‘tiver self-concept

- -




- is related to academic achievement, Therefore, she suggests that group actjvity,

vt N

-

working to change the image and status of Blacks should be encouraged because

wamth, réspect and acceptance are instrumental in the development of a positive-

~
&

self-concept. &/ , : AN | )
! j 3 ? v/ /

4
DoI?,s (1972) and Moses, lvekel and Green (1973) claim on the ot

that minority status is more potent than SES., From this point of view follows the

, o
,in,a predominantly White Society, - /

Williams and Byans (1970) substantiated the imporfancj of environmental

impacton the self-concept. They said that racial discrimination and segregotion‘?

leaves the Black Child with feelinés of "pervasive self-abasement”. Segregation as

e

a social institution reinforces neg&Qve senlf—concepts in Blacks add so does racial
discrimination. Williams and Byans carried out experiments to assess the extent to
v\{hicﬁ integrated exF;eriences ameliorate sélf—aboseme;f. The subjects of their
experiment were eleventh-grade Black Students who had previously attended segre~
gated schoLls. Their findings indicated significant improvement in self-concepf 6fte;‘
these students had spent one\yeor in an integrated school, They became more positive
about themselves, Williams and Byans also pointed out that hostile integration is as
bad as segregation, - | , -

Other write® Tloim that members of disadvantaged subculfures”p?ssess low

self-concepts and show self-deprecation as a result of economic, social and cultural

K deprivation, Thompson (1972) in reporting on the findings of many psychologists and

sociologists who had done research on the self~concepts of junior and senior high

o
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schoo! students .indicc;téd that these Black Students showed below average positive

- . .
self—conceTs. The results also indicated these students to be very defensive.

"Primary self-picture” and "Secondary self-picture" is explained by Heine

=, (1950) as follows: He claims that Blacks encounter great difficulty in the area of
6 /:5’, 9 14
xely n‘ \ . .
~£§§ljﬁerentiaﬁng between "primary self-picture” which is arrived at through‘di'rect“ o
L intimate interpersonal (close relatives dnd friends) experiences; and the "secondary
. self-picture", which comes into being as a result of having someone of a different
o selfp g
A\ , , N
* race (minorijty status) come in contact with the discriminating majority (general
/ ' . )
~ public outside of the race), Blacks, he said, have two bases for self-referent fee lings
and ideas: ¢ . ‘ ’
. ~ A , - o
1. the attitudes expressed by significant adulty during their formative
P ' :

‘ ~ , years; and ' "
2. The attitudes expressed by the white majority. =~ -
These ;\Jo"inﬂuelnces'are not independent, bur rather clos\ely interacting ond/with
f‘he o,ther-.\ If a Black experienc;s salutory relations with significant adults during
his re;ring , he méy have high es{éem for himself; h.is interracial contact will have

/ a relatively less desfrucﬂlve effect upon him, Where edrly relations\h’ﬁs have been .

conflictual with consequent low self-esteem, interracial relationships arg extremely

o
Y]

threatening and becomefhe force of further self-aerogation.

: . ' v .’Coo’rd i ?68) in his discursions on the conf]icts of some Black Students, and
’ how ti\éy were able to work out their own i‘denﬁty gave some very practical examples.

+ His experiencé \;/ith Desmond, a Black boy from Joma‘ico, is a classical exm\pl‘e of

t

a denial of self, or stated simply a poor self=concept; so that he tried to become
; ply a po  that he
. . . l *

’




. ) . ‘ \ . ' "" [}
i ) .
someone else, To\Ldnit his blackness, was to have admitted th;:t he was diff'erent
from the other members of his class. Therefore, he denied his true |den’my to escdpe

s

.from the unpleasanfness accompanying his true self, There seems to be no escape.’
from the impact éf sociefyf)n the self-concept of Blor:k youth, )

Coles (1#65)’reported on some of his experien.ces with Black children. In
his cllmlcal work with them, he found that the sketches of these® chlldren jevealed
a sense of fear of White people, a sense of dlsappm:tmenr at not havmg white skm,
and a sense of foreboding at what the future hc;lds for them as Blacks. Coles further
stated that one Black child drew himself small.and mutilated in contrasf to White

children; another pictured himself so noticeally large that he became’ curious and

asked why. The response Cq!es got from the Black boy was thatif you want to surviye |, -

you have to be~bi§. A six year old Black glrl sketched a picture wnth the ams crippled;

all right., Whén she was asked the reason for this, she séld that the feet ¥

w

can run when you a \n trouble, but it is the hands fhat get you in froubl Co'es

»

loter lean e}i]hoi this l:tﬂe girl was reprimanded for stealing candy from a store. The

-
nded-her nfore for being Black than for stealing the condy. This

tration of ¢ e hosh le envuronment shaping the conce ts of the
op p

'iu
Bla:} child, « & e A
- ! . T

(]

" Mischel (1961) found that a poor self-concept is exhibited in Piack ftudents’ in[-

ability to delay immediate rewards for later but larger "ewords. This conforms to the
i !
rattflcahon pattern of the Lower clusses in North American closs-far"bnted socnety.

Testing 112 Trinidadian Black Students, girls and boys bel’ween the ages of 11 and ]4

1Y

he found there was a positive correlation between self—concepts and the ability to

| 1
s
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lnfrodu'étlon

Blacks in Canudo represent opproxlmafely one per cent (1%) of the total

°

, Canadian populahon. Bluck Wesf lndmns comprlse approxlmafely seventy per

~ .
A N ’

cenf (70%) 6f the total Blu%populuhon. B

-~

-

Emmmahon of fhe dlfferences between Black Conudmns and Black West °
"
) Indian lmmlgmnts in Canada must take into account the physical environment in

- .

whi ch each group spent their formative years, the.attitides of their respective

)
a

sociel;y towards them,; in order to discuss whether their surroundings, influenced "
° ‘l .ot - N
;ne"ié attitudes in thé areas of seif—conce’pll' R edvc&ﬁl‘pnel and oceupal'ional aspirations:.
_ » These two groups, Bladk Cani.::i,ans and Black’ Wesf Indians, assumed t‘é”.be
hemoqeoneou: in their ‘Blackn‘ess,‘\are in!facf very dissimilar.in their respec:ive' ) .
ree‘liﬁe‘s.qnd phflloséphies»of er.. Te e;fablish ‘fhat- the groups are dissimilar ;-eqyii'es_
PN - . : :

éxplanation; and to establish the trauma affecting West Indians who are jtrdonsplonted

~

. . L - .. . . . . - 'w R
to Candada requites illustration, . . | . .

A Blaék West. Indian” adult who has lived in Canada for approximately twenty
. 'Y -

~ . © hd .

v

“ yegrs, assessed his situation as follows:, - |
p . :

.« »

"With I: that period, | have been altémately amazed ‘

and c founded; elated and dismayeg; enlightened,’

confused, and yet never really changed."
\

oA number of factors contrive.to compound the adwsfmenf problen%s of fhe

q,,.

Black West Indian. These mclude- co




a. pattems of socialization - differences in what is considered as respect
| L ' : SRR
«" .~ . and good manners, - ‘ .

LY

.»  b. recreational activity - variations in.music and dance form,

' - - & M ' .
L. c. diet - variations ‘in the type and nature of food preparation. e

-

) d. urhanization - most West Indians come from a fural envi ronment
Ay t - .

@ In Canada, he finds himself for the first time living not merely in an -

¢ -

u;'barg, éenrgr, buf; with throngs of people anc}i fleets of traffic. This

Fa

‘prospect is best described ‘as frightening,
e. climatic conditions - the weather, albeit an i!npefsonolly detemined

“difference, is another phenomena which works to increase traumatization

1
G ”

‘ of the newly implanted West Indian. Not only is the weather different,
. ' but the degree to which it shapes your life is different, '

o pes y . ;
-1 ‘ Unless one has been completely raised in the tropics, it will be impossible to’

{ ' ’
‘ L comprehend the disorientation and depersonalization which confronts the West Indian

r ‘ N

as the weather tums cold hnf:l rainy,” The shock of discovery that the world thought

1 to be perpetually green, warm and fertile, can be incomprehensibly bare, gray and

] ‘ cold, and finally die an icy death amidst January winds, is the shock of a brutally

hY

. Y

i imposed reality, ‘ ~ \

\ : oy | =
o The Black Canadian does not experience these forms of traumatization, but

. his life experience, though dissimilar, is equally troumatic in other areas. .

His experience is succintly summed up b)} Winks .(1971) in the following

- quotation: - - .

« /‘
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_to different parts of the world over 400 yem:s ago, differ substantially from his

- ihey were and are in the majority. -Whereas his Canadian counterparts were thrust ]

the individual's ethnic group and that society.

models to which youth may aspire/ The West Indian students feel that the schools

'~—~w-~-—-~c¢—~f-;,:‘—<\1—|— T

“The Negro Canadian thought he had no national heritage .
to fall back on for self-identification.. Unknown, unobserved,” , \ -
unwanted, the Negro in Conada seemed content to wait for T ’

other times and other men to do him justice. Paradoxically,

until he did that which white ethnic groups had always expected

of him - embraced his Negmude - he Lvould remain to most
.Canadians an invisible man," |

] N B

The Black West Indian, although part of the group of Africans transplanted

e

Conadian brether. He evolved in a society which was and is primarily Black, where ‘

into a society which is overwhelmi?wgly white, in which they have always been d -

minority, ~From this basit% distinction it is possible to explain many o"F the differences ‘

one observes. s \

The individual's role in a'society, his attitudes toward that society, and his -

final psychological sf\ubility depend to a large degree on the re'aﬁo’nship between

The West Indian, in his society, is surrounded by Blagk professiorLals ond
. 3

para-professtonals who serve as significant others to be emulated, They prov‘ide role

belong to them , in fact, they feel the island belongs to them and even when they :
leave, psychologically they continue to maintain-an identity with their bjrfhplace,] A
|ommg the island organizations in Canada and refusing to be swept away by the tide k 1

of either dcculturation or as,sirhifc):ﬂon. They maintain a West lndum‘denhty , retain

their accrnt, and according to Coombs (1972), only idenﬁfy with Black Canadians

when it is advantageous to them. °

\

»
i

I ——r, s
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This lack of identification with Black Canadians results partially because
the West Indian maintains his identity, but more significantly becduse of the
attitudes of Black Canadians towards them, These attitudes are interpreted as very

similar to those attitudes displayed by White Canadians towards them, i.e. as soon

as the introduction of a West Indian is made to a Canadian, there is the attitude

-~ Oh Yech - from"on.e-of.wthe,j_glands! The reaction is immediate: you are different,

you are a stranger, a foreigner, you become typed. Your speech is an oddity and

|
your ‘accept undeciferable. :

'1

in attitude of Black and White Canadians to the fact that Black Canadians having

-

Some writers, Boumne-Vanneck (1972), Henry (1973) attribute fhe similarity

lived in Canada since the sixteenth century in a minority and deprived situation,

X,
N\

AN N
_have gone through a "Westemization" process, which has removed them frqm their

‘ \

original African psychology and transformed them into "Canadians”. To be sure,

_..m.:luvery b} itself could not and did not accomplish this. _SIL:very also existed in the

West Indies. It was instead, the composition ;:f the society whiLh has determined
the situation whereby the Black Canadian appears closely aligned with the attitudes
of the White Canadian towards the Black W‘ejst Indian. The \'N‘e'st Indian, seems
unable to comprehend the apparent afﬁnit)",." between the behaviour of the Black

’/ =~
and White Canadians. The diverse dévelopmental patterns of these twﬁ\groups would

™~

* seem to indicate a variation in responses ,Wifgh respect to the self-concept, educational

v

,




The Native Bom Black Child and the Schools S =

| [ AR

Jules Olwer, Past Execuhve Dlrector of the Block Umted Front of Nova ‘ [

Scoha For several years, and a g}aduafe of the Morlhme School of Soclal Work,

\

wrote an article in the book "Must Schools Fail 2" edited by Niall Byme and

£
Jack Quarter, whlch gives a clear mdlcahon of the problems facing native bom

.
' . ]
‘

. Blocks in the School System.
| | ' The problems of the Native Born Blgcks is ‘paraphrased in the following s&ctidns
taken frqn - Oliver's work (1‘973) "The average Black Child cannot listen continudusly
to those multitudinbu; voices which shout and whis:per infemin;:bly that the Black i

_man is intellectually, emotionally, physically, and morglly inferior without conclud- ’

ing, after a time, that p\efhaps "Black is bad". And where the whole social order A
; : ) v .
from top to bottom is rigged against him, it is difficult for the Black man to escapé ~ ° b
. - ‘ |
the conclusion that perhaps something is naturally wrong with him. How can he, \

. ’ . \
indeed, in such a settingpreserve atrue picture of himself? The collapse of the Black R ?

personality under the pressure of stereotyping is,of course, not inevitable, but does ,

l

occur more often than ngt. o

»

The school system offers no relevant curriculum to counteract such reactions.
) \

Faced with the realization that’ economic and sociefal oppartunitiesare limited to him,

\ \
with the fact that the system has no relation to him, a strong sense of alienation develops.

Reloted to this conmﬁpt is thot of image transfererce.

| Image transference is a mechanism whereby the individual enhances his self-

esteem by patterning himself after another person. Employed in moderation,, image

t4
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transference may be both helpful and stimulating and frequently leads to superior

achievement. Image transference is important to all people; the development of
awareness of "self" is directly related to the inculcation of values. The stimuli,

a Black child's concept of self is not real but fantasy, The Black boy will avidly

. watch|Tarzan and identify with him because the-Blacks depicted are made to look

like stupid, jabbering idiots; while the Black girl tries vainly to identify with such

figures as Cinderella, Snow White and Sleeping Beauty, Not only are there no

. hetoes or heroines for the child to identify with in school stories, but there is also

' a lack of logal black figures in the professional and para-professional fields. Most

Black Nova Scotian professionals had to leave the Province and indeed the country,
because there were no jobs available to them".
If the description by Oliver bears any semblance of accuracy, there should

be a marked difference in the self-concept and educationdl and occupational aspirations

v v
of the Black West Indian and that of the Black Canadian,

The Black Immigrant/Child and the Schools
7 .

In this area, there has been some work done by John Roth (1973) entitled:
| | - '
"West Indians in Toronto - The Students and the Schools.” The following is an

<
- . °

abl;reviated version of this work.
|

| ' :
Shortly after the arrival of the immigrant child, he is enrolled in the public
o “ / .
school closest to his home, We can all attest to the fact that a new school is a stress-
. J N
ful situation for most people, but when you are different in physical appearance it -

is even worse, because you stand out, whether you want to or hot. This becomes

.




awkward and‘parficulurly bofhers.ome to so;;xeone currently experiencing cultural
shock ﬁa\;ing been uproded from kami'liar surroundings, close friends, relatives, and
a different school s‘ysfem. But, that is only a preview of coming attractions! The

" Canadian school system uses age as the-criteria to decide on the grade in which this
disoriented child will be placed. While this has advantages - the students, theoretic-
cally, shoulfl function best with persoins in their own age group - the big disadvantage is .
that the system from which they have transferred does not use age as a criteria - rather,
obglity is recognized. So, you may have a 15 year old at the ele&fenfary' level or a

12 year old already in third high. The resultant confusion and effects on the student is

unbelievable. In the case of the 15 year old, placed way beyond his academic competence,

she is.obviuosly unable to catch up with the work, while attempting to-cope with adjust-

-

ment difficulties concurrently, and becomes a behaviour problem. No one seems to

know why! The 12 year old; kept back because‘ he is too young to be in Grade 10,

looses interest in his work because of the lack of stimulation derived' from new and

challenging matefial, and all of a sudden no one knows why this bright kid is skipping

]

‘school and hanging out at ﬂ;e shopping center and pool hall.
Vf/hillr placing an immigrant child in a grgde according to age has probletﬁs |
attacked to it, administering academic proficiency and psychological aptitude tests
! and intelligence tests have even greater draw-backs because it is impossible to édninisfer'

H
tests déyised for one Lopulaﬂon to an immigrant from a different culture, while sfililf in

'cultural shock, and come up with results even closely approximating a realistic ?misal. :

What is the solution?




. |

A partial solution could be to assess the West Indian syllabuses and course
description in those countries from which most |mm|granfs are drawn - but these

vary from island to island and are nof standardized and adhered to in all parts of
the same island - so the problem is still with us. /
. ’ _ R

Since there is general awareness of these problems,. while a solution islbeing
sought, possibly attention could be éiven in fhe form of emotional éupp;)rt and encour-
agement from Parents, Community and Teachers in th sch;ol §yst‘em w]’rile the tedious
adjustment takes \p,loce and the student is ulﬁmafelyéloced in a grade lcompotible with
;;::d:emic performance and aptitude. ‘ f v " '

However, emanating from the more recent research in Toronto, are some of '

the poren{al aspirations as reported in Anderson and Grant (1975), Beserve (1976), .

and D'Oyley (1976). These researchers claim that working-class West Indian Black ...

. ﬁ_ﬂ“\

. Immigrants have expressed expectations that the schools should assist theirchildren
” / to acquire a good foundotlon in reading, writing and anthmehc and fLeT’eaFter stream
fhem into the academic &ector. Many have charged that the schools failure to do fhls

-

rests primarily with the environmental lack of fomiliuﬂity with their students country

of origin.
Some other stresses that arise from the immigration patter,is that of one parent

_families, the rural-to urban adjustment problems and new relationships that have to be

o

struck when different races transact in the speed and complexity of urban living T(DaCosta

1976). Black West Indian pm:ents are often too willing to delegate much of the guid-

- \ ey
© ] ance to the s;hool, naively expecting and trusting the schpbl to be able to do this

;
3 N {




wisely (D'Oyley). Often, the parents have little choice becausé’of their working

»

hours ,and their own socialization poﬂ'ems,w!t:h have led them to entrust their

v

children to the schools.

— .

. et ’// )
Another very important and often neélected problem encountered by Black
-

West Indian students in the schools is that of language which has been described in -

the research of Joh Bhatnagar (1 969) ~Craig (l 963) did a comparative sfady on the
A
written English of Jdmmccn and Englush school children and found that the Engllsh

sample was far superior to fhe Jamaican, This was a case of the child's mofher tongue
~ . .
being the some as the host language but spoken in a different dlalect ,- Bhatnagar

concludes that generally speaking, it is more difficult to rectify the language impedi~

. ! ,
ments of children who speak dialects or creole English than it is to provide programmes

for those who have total or partial language difficlency, because they believe them-

selves to have familiarity with the host language., ]

This study would be incomplete if we did not mention the frequent problems

+ cavsed by separation of mother from child, In many insfun‘ces, the mother has had a

—_—

few years of migration and has made the home prior to being reénifed with her offspring.
Beserve (1976) DaCosta (1976) both agree that the realities of the reunion do not match

expectahons. DaCosta suggests that it is |mportont to educate parents about changes
: -

that usually occur in their children as a consequence of separation.

The literature places emphasis on the: family and significant others in the life

, o
of the child during the developmental process. However, if the immigrant child faces

a number of obstacles in the areas of adjustment and placement at school, it would be

" .
N J o
.

S A
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interesting to compare the test results of the Black West Indian student and the Black

CuncduuL student to see which areas are affected by their diverse obstacles,

Study by Ramsaran Ramharack (1976)

The only study known to this author and which is directly related to these

realities reviewed in the preceding section, is an unpublished M,A, project by

Ramsaran Romharack (1976). He set up to study the following three main points:

/ 1. To compare the academic achievement of native born Black Students
‘ . ;’l' P
with that of English speaking West Indian ﬁi!nmi‘grant students.

S

To examine in both groups whether the student's self-concept has any

relationship to his academic achievement,

To determine whether differences in self-concept exist between the
< . ’ [y
West Indian immigrant student and that of his native counterpart, and,

if 50, are such differences related to differences in levels of academic

-

achievement,
K . : a

. According to the results of Ramharack's Study, the immigrant pupils scored

higher than the non-immigrant pupils in both measures of self-concept used, but contrary

to what was expected, only on one measure,of self-concept was the difference signifi-

+

, cant, . ) /
The results also §u;:p?:rt the hypothesis that no significant 1.Q. d'ifferences
existed between the two groups. However,) on the relationship between the self-concept
;cmd o'ca‘clemic achievement, the results h:;.'the Reading and arithmetic tests were nlo'f in

\
the expected direction. - In fact, the mean"Reading level of the immigrant pupils was
h : : .

4
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one year below that of their native counterpart. It was hypothesized that since the

West Indian immigrant pupils had significantly higher self-concepts thc{n their native

‘counterparts, they would also have significantly higher academic achievement scores.

v '
This was not borne out by the results. Furthermore, there were no significant differ-
ences along sex lines.
P

" Qur main criticism of Ramharack’s Ltudy arises from the fact that many

'

“structural-societal factors such as SES, and quality of schools availaHL and accessible

(which in tum may be related to length of immigrant status) to the different groups of

\ pupils, and which make an important contribution to the achievement levellof pupils,

/ \
were not considered, Rather than rgluf‘elf—concepf to the achievement level, we.

. ¢
shall, therefo}e, attempt to explore its relationship to the level of academic aspir-

lﬁkon of the child which is considerably less affected by the social-structutal vqriwes‘

mentioned.

»
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. Canqcricn Nati\]r Born Black (NBB) pupils in their last years of high school (10th and

STATEMENT OF RESEARCH OBJECTIVES AND HYPOTHESES '

St . .

” RESEARCH OBJECTIVES . . o o )

_ As illustrated in the previous section of this chapter, the literature on self-
{ -~

v = "’\ :
concept emphasizes that self-concept is a significant variable in the child's learning - )

-~ L

environment, “In addition, there is evidence that the self~concept changes over the
adolescent years. Furthermore, several studies-have established that self-concept is )

o+ 4

predicrivehof educational aspirations and achievement.

1

- l AIY
It should be remembered that the present study .is not an attempt to demonstrate
. {
that the child's self-concept is predicfivsn of educational and occupational aspiration.
Rather it is concerned with making a direct compari‘son of the self-oonéept and educ-

ational /occupational aspiration levels of West Indian Black Immigrants (W1B) and y

11th grades). The pupils studied 6reL those who attendéq the DaCosta—Hall Programme

in 1977. There were 305 students who parti cipated in thi progr(;mme during the week

of July 5 and 220 students during the week of August 13. Most of these students were . ©

from grades ten and éleven in Montreal Public High Schools, and belong.to different
. /
SES levels. ' D
| B 4
This study s an inquiry into the possible differences in the self~concept of
“immigrant and non-immigrant children and an exploration of the relationship these
differences may have on the academic and occupational aspirations of the two

groups. |t does not, as such attempt to’show how a child's self-concept influences
Q

educational achievement, but merely examines whether differences in self-concept

fa
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exisfsie_yeen immigrant and non-immigrant Black pupils and whether these differ=

L] 3 - . ' 3 q . » »
enges dre related to differences in educational and occupational aspirations. .

| © HYPOTHESES '
——,———-——‘: . a /
The following six hypotheses have been developed to provide focus to the
— study . ' T -
Y | L | B

- - Hypothesis |

Based on the literature review one can adopt the assumption that self~concept

, influences greatly the achemi‘c and occupational aspir&ﬁohs of the pupil. Therefore

our first hypothesis can be stated as follows: ',
THE HIGHER THE SELF-CONCEPT O£-~PUPILS, THE HIGHER :
A THEIR LEVEL OF EDUCATIONf«"L (AND OCCUPATIONAL)

. *,  ASPIRATION ° ” |

“ | | ‘ / g o K

Hngthesis n. - ) <&

@ . N o

'S Q

Again based on participant observation and the literature one can assume

- that Blacks born in a majority situation (in which they control all of the institutions
- ") ' v ' - - .
~ within the.soclety, and where the significant others in their life reprejenf a wide
v 3 Yy ' ’ .
\ r/'/ange of socio-economic conditions) differ significantly from those Blacks who have/

/ been born into a'mincrity situation (within a soc‘:iiety in which there is either ‘very

.

-

-limited or no access to many of the insitifufions and in which the significant others
"in their life represent.mainly the lower levels of the socio-economic stratd., The

j assumption is that this difference is reflected in higher self-concepts for West Inda’cn

v . i




|

Bom Blacks (WIB) as compared to the Cahadian Born Blacks (NBB). Furfﬁémoré;

\
\

“since there is @ developmenfal element involved in the self—-concept of a person
*D LY '

-

as well as the passibility of a changmg self-concept due to resocialization this

»

assumption can' be examined in greater detail if we take into consideration the

A ]
length. of time the West- Indjan Born Blacks have spent in the new situation where -0

[+ y ' Sy g '
" they are a minority like the Canadian Born Blacks, Therefore theWest Indian Born
g

,puplls were dwnded into two groups based on length of stay in Canada West ndian

Born Recent Immlgror‘ts (WIBRI) and West Indian Born Long Te{m Imm;grants (WlBLI)

|

There:Fore, fhe second %ypofhesus.may be stated as foIIO}s: v
WIB HAVE A HIGHER SELF-CONCEPT THAN NBB, AND

WIBRI"HAVE HIGHER SELF<CONCEPT THAN WIBLI.

e

THEREFORE, THE EDUCATIONAL (AND occuPA‘quNA*L)

ASPIRATIGHNN LEVEL OF WIBRISWIBLLY NBb.
. . M /

) E{pothe;is 11 " ) :
.. ¢ . M < \ N N

Given that there is a develbpmental ospect -If’ the sélf—concept of the individual -

and that fherefore changes are possible due to res J:u}hzohon we can expect thata
 total immersion \m a Black environment will hove |t\s effect on the self—concepf $f the
porhcupants in the DaCosta Hall Progromme. The thur hypothesns(exummes this process:
+ THE SELF-CONCEPT OF THE WHOLE GRO P IS HIGHER AT
T# THAN Ty AND WITHIN EAGH GROUP IT ?S HIGHEI} FOR

. -0 - .
THOSE WITH HIGH PEER GROUP, PUPIL-TEACHER AND

|

CURRICULUM INTERACTION LEVEL THAN FOR THOSE WITH

-




- “~ LOW PEER GROUP, 'PUPIL-TEACHER AND CURRICULUM
,/\ i

INTERACTION LEVEL, " , |

Hypothesis IV . 5 <«

Based on the assumpfions already stated in the case of hypotheses [, I, and

S 1T ltconbesfafedthat c s ' " ) -

¥

THE GREATER THE»INCREASE n‘q SELF—CONCEPT THE

%

@3 " GREATER THE INCREASE,IN EDUCATIONAL (AND
T QCCUPATIONAL) ASPIRATION LEVEL, THIS IS MORE
' ‘TRUE FOR NBB THAN FOR WIBEI AND WIBRI.
- ‘ . ! I

. It is assumed in the second part of this hypothesis that the groyhich will
' : j

o9 ‘g ¢,

. . Al ‘
benefit more:in terms of total immersion in a Black environment and ;hérefo're in

gufng in self-concept level will automatically show the greater effedt in aspirations.

\\Hypothesls Viand VI' . - o T \
< <4
The analysus bosed on the four pre\uous hypofhesa may be confounded by

_ the fuct that educational ond occupahonul usplrohons muy ‘not be mediated by self- .

.

s 1

%cor\cept but may be the result of @ reqhsﬂc ussessment of the socnul-structural “vari-

ables involved. In such d case, the WIBRI group will have a higher Ieyel of asplraflon

Y .
- s

than the fwo other groups because of rhenr mexperlence wnth soclal-sfructural barrjers

o

o (32
- m the recﬂlzohon of such goals, Therefore , the F' fth hyporhesns is stated as follows: .

) v, T ﬂ - T
. . n .,

IRRESPECFIVE QF SELF-CONCEPT WIBRI ARE HIGHER ON

1] A
b e ®

]

w* .. .EDUCATIONAL ASPIRATION LEVEL THAN WIBLI AND NBB - |

o . . .
o / . . : A
- VY rea . ’ . . . t
- s




IRRESPECTIVE OF SELF-CONCEPT, LEVEL OF EDUCATIONAL"

ASPIRATION 15 HIGHER FOR THE WHOLE GROUP AT T,

THAN T

WITH HIGH PEER GROUP, PUPIL-TEACHER AND CURRICULUM
B INTERACTION LEVEL THAN.FOR THOSE WITH LOW PEER -

GROUP, PUPIL-TEACHER AND CURRICULUM INTERATION

LEVEL. .

-

1

1

AND WITHIN EACH GROUP IT IS HIGHER FOR THOSE r E
I J A

a




THE DESIGN

emen

9

The design adopted to test the hypotheses developed for this study may be

and for purposes of analysis were grouped into three sub-groups ot each time as

‘follows:
-— xl | ®
i |
{ |
§ | .NBB -
. l t
|
_ | T,
. ' | B !
- ~T
. ~  WIBRI, : T£
C O WIB \ ; NBB
WIBLI l
Voo I a
) { :

wiB

WIBR!
- " WiBLI

’ waBs

West-Indian Black immigrant pu;':ils‘

West-Indron Black Recent Immigrant pupils

/. West=Indian Black Long-time Immigrant pupils

Native Bomn BladL pupils *
BEGINNING OF PROGRAMME: First Week
END OF PROC;}RAMME: Last Week

.

¢

described best as a two time ext-post-facto study. The students at the DaCosta~Hall

' Summer Programme were tested at the beginning and at the end of the programme




CHARACTERIZATION OF VARIABLES ,
B 1 )

——

a
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\
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| ) <
The following is a characterization of the different variables used in this

\

study: : , ~

Self-Concept: Was measured according to a'sfondarcl]ized procedure developed in
|

¢

relation to the Tennessee Self Concept Scale Test. The scores used for purposes of

out study were: 16,\;oriab|es of the TSCS (See Tables VI, VII, VIII, IX)

Educational Aspirations: The highest level of education aspired to. This was

measured l{nsed on, certain items developed in the modified version of Breton's .
- - - ¢

questionnaire and also'based on the elducational)xpecfaﬁons typology developed

i

by Weidman (1974). ‘ g

o~

o SES: A scale was devgloped by Davis, based only on the occupation of parents.
Davis found that “any two of the variables contributed independently toward pre-
dictiné the third." (income, occupation and education) (Davis, 1965). Following

Davis, SES was dichotomized into these divisions:

Parents occupation: High SES Low SES ¢

(Father wherever possible) professional skilled ‘obour‘er
. manager - semi-skilled labourer
S proprietor R service
. esales ' unskilled labourer
' - clerical . . farm worker

- \

Equaliﬁi of opportunity : was based on_the r.wmbe'r of years actually completed '
. . / ! .

beginning from first grade level until high school year 10th or H1th,

«

i
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Immigrant Stotu/s: Recent immigrants - Those less than 24 months in Canada,
. s

\ oo
- ‘ Long Term inimigrants - Those more than 25 monrhs}in Canada.

L . oo\ .
- Interaction with peers at DaCosta=Hall: This was - measured on a scale of pupil |

interaction at DaCosta-Hall. This scale was prefaced with the question: "Are

) “there dny~D<aCosfa-Ha|| pupils with wheq you do any of the following?":

, .., (Questionm;ire Q.n: 25) Appendix A '/TZ

o
-, .

Interaction with Teachers at DaCosta-Hall:  This was measured on a scale of pupil-
teacher interaction at DaCosta-Hall. This was prefaced with the question: "Are
* there any DaCost-Hall teachers with whom you do any of the following?": ~ I

(Questionnaire Q.n. 26). Appendix A =Ty ~

" Comparative Curriculum Preferences at DaCosta-Hall High Schook This was measured

on a question asking "which one do you like best ?": (Questionnaire C‘).n. 31) Appendix A - T
: ' -

-

All of these variables and their relative importance are discussed in greater

L od -

detail in the FINDINGS Chapter of this thesis, : " , T,
: . _
‘ | ) | '
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CHAPTER I
THE SETTING OF THE STUDY AND RESEARCH METHODS

INTRODUCTION

.o

‘ ' o. Lo . e . ’ . ) ‘ ’ ‘ o
"* A combination of factors mitigated against the educational development ‘ I ,
. ‘\‘ - s q
o? Black Youth in Canada: historical deprivation, the structure of society and ’

.

achievement levels for a great number of Black pupils in Canadian schools. Living

in a society which produces a feeling of alienation) isolation and second class
citizenship on its Black citizens can have devastatirig effects on the children of

}esfore\dignify and pride to ‘ 7

b

these citizens. Solutions have to be found that woul
that segment of society.
Recent literature indicates research being underigken in the theoretical and

applied areas in the field of education of immigrant studetts in Toronto (D'Oyley,

1976). and the results of such research are translated into the voice of parents, pro-

fessionals and innovating groups in pinpointing what they Fjrceive as slothfulness

N " and wéoknesseﬁ in the quality of the School Boards respons e to the Blqu presence
. : 1 (

in the schools. The current feeling amongst this group is t?“»ot sufficient research bas/

AY

-

A\l 1 4.
o . ]
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been conducted, and the unified voice is now saying: "Give us educational develop-~

ment instead (of further research), if you are not a-part of a conspiracy to under-

-

develop us further", ‘ |
In Montreal, a partial solution to the problems encountered was not further

research, rather, it has been the establishment of the DoCosta-Hall summer programme,

)
—_—

ostensibly to make repairs in the areas of self-concept, educational and occupational

L 4

aspirgtions, ' . /

o

Many Black students had been dropping out of the public school system before
‘graduation from High School, and it was generally assumed, based on a study by //
. { :
Bertley (1970) that the aﬂ'ifud?s of school administrators and teachers towards those

students who persevered in school, was that théy should not aspire to University

- -
. .

Education. They were, therefore, channélled into the technical/vocational areas.
4 ’ 1 \

The DaCosta-Hall summer programme was instituted to salvage drop-outs, acudem#ﬁv

(A
N

under achievers, unmotivated and badly streamed students from the wasteland of -

despair and under achievement and prepare them for entry into the City's CEGEP =

programmes in both the University and Career Sector,

\ 4
- It was felt by the organizers of the programme, that placing students in a
psychologically controlled environment (in which people gave encouragement to the

students to develop to their potential where people spent extra time with the students

*in tutorials ofter formal lectures and ]provided positive models for them to emulate)

would enable' fhe students to feel better about themselves (Improved self-concept)

and would cause them to have higher educational aspirations than when they regist-

v

ered for the programme. It was felt, too, that through the homogenuous grouping of
v , ) ‘\
%
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|

sh;den.ts (through race), there would exist a pau'city of negative vibrations thereby
enhancing positi.ve peer group relations which would in turh have an influgnce
on self-concept, educaﬁt.)nol and vocational aspirations. Providing information
about the race (Black-History) was another positive element which could favourabl)"ﬂ -
influence self-concept. Until recently, Biacks were either leftiout or portrayed
' ' \

as savages in the textbooks of the regular school stystem. j

Over fhe yrears, DaCosta~Hall which was started in 1970, has become,more

of a regular school, since many Black parents send their children there not because

'" they are in any serious trouble in the public school system, but to keep the children

busy during the summer vacation.

Planning and Management of the Prc;grumme

The DaCosta-Hall summer programme is planned and administefed by the

.Quebec Board of Black Educators. This Board nge into being in the summer of

\ 1970 to look into the interest of Black Students in the School system. The member-

ship of the Board is reflective of the qomposiﬁoh of the Black community and is, there-

|

fore, keenly awlnig of the problems and needs of the student population, (non-immigrant
j - g :

and immigrant pobulofion). Additiopally, the majority of. members are employed as

teachers as well as-being parents themselves, which gives them an insight into the

problem from a professional and concemed point of departure. . The Board, therefore

is in o‘unfque position to a;;ess the integration.of immigrant students within ;he educ-

.ational system as well as follow the adjustment patterns of the non~immigrant within

the classroom setting., They realise, for example, the necessity for the development
{

3

f ;
_— e e e el R
X a}g. Y ity 4 .
o SRR b S a3

Y e s S a0

Nt




P e o

of special reading materials appropriate for Black Groups. Relevant reading materials

which take into account life-styles, leisure time dctivities, and utilizing the language
of Blacks without negative and prejudicial connotations is non-existant, Yet, if .,

these students are to be encouraged to read - the availability of matérials based on
’ . "
experiences Qwhichéfhey can relate is essential. Because of substanﬁol Black West

Indian ITmlgrafnon, represenfahons made by the Quebec Board of Black Educators
(QBBE) to fhe Protestant School Bourd of Greater Montreol (PSBGM) have refsulted

in Black and Caribbean writings in fhg school Ilbranes where there is a significant
) ‘ {
enrolment of Blacks.

/

This is but one area in which the QBBE has been active in the interests of

-

<

Bljyck students.” Certainly the highlight of the QBBE's success has been the oppoinl/-
men} of & Black Liaison Officer whose function it is to interpret to teachers some of

the special-stresses of the Black Students as well as interpret to parents the ramific-

ations of the complex:school network of Quebec Society and the necessity for parental

participation and involvement in the decision-making process of electives and core

' Operation of DaCosta=Hall Programn:le

—

courses for their children.

-

ThlS year, (Summer 1977), DaCosta-Hall summer progmmme commenced on

July 5, with an enrolmenf of 305 students. The programme teyminated on%Augusf 12th

with dn enrolment of 220 students, TILe differential in enrolment f’gures is explained

by the fact that many Grade 11 students enrol in the summer progromme and withdraw

after, Quebec Provincial results have been received./ Other students withdraw when
o, , /

— &
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cogrre———— .; '/ .
the Afro Festival Activities‘?f the Black Central Administration of Quebec commence,

so that they may prepare themselves for participation in the Creative Black Arts

. $
programme and the Track and Field events, . -
A total of thirteen teachers and two administrators, along with a school

. secretary, were employed for the programmle, This yeor, the programme was carried

out’ at the Lafontaine éampus of Dawson College, located on Sherbrooke Street east,
where adequate physical facilities were made available to them.

’ The Programme is funded fh@gh the Ministry of Educoﬁgp for the Province
of Quebec, ) | o

. benemlly , teachers and administrators engaged for th/e programme are fully

» 1]

o

qualified Black Professionals who teach in the {eéular school system during the aéademic

year,
, . The student popuiotioﬁ is\\dmwn from the various High Schools in the Greater
Montreal area, and range Frorri underachievers to gifted students. As far as their
parents socio-economic status is concemed ,/they range from blue collar workers to

Z)rofessionols. The student population is reflective of both tiu? non=-immigrant and

_ immigrant groups, in direct ratio to the total Balck population.

T )

Curriculum S ' Lo- l”

-~ -

The academic curriculum is not dissimilar to. the requirements of the Depart-
mentof Education of the Province of Quebec for all high school students, and differs

only‘ by the addition of a course in Black History, taught primarily as a means of

\\enhcmcing the students self-concept. On an experimental level, evolution of Black

N
\\
\ -
\

\

Y
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music and sociolofy of the family has been linked with the Black History course.
{
This experiment seems to be appreciated by the students who lacked any knowledge

in these areas. .
. o

"Researchers access to the Progrflmme:

In?br;nation about the QBBE, the DaCosta-Hall progr'a"nme, was obtained
through the courtesy and cooperaoﬁon of?‘\sﬁton Lewis, Chairperson of the QBBE,
Mattison Hall, Co-administrator éf the Summer '77 progr;umme and Eric Mansfield,
Executive Director OF, the QBBE. Pemmission to conduct the study was obtained

- . from the QBBE (See Appendix B, for letter of authorization).

\Alfhough this school has been in operation for sevgrc:l years, ‘a study of this
type has not been done. Surveys indicate flhat many graduates of the programme
have succe’eded in both university and career’prosm;nmes. We do not know if Fhis
“success is due, in part, to a changing self-concpt and/or higher educational aspir-

ations. We are not planni?g to establish a direct relationship between the success

. obtained Jand{ the DaCosta-Hall experience, but-we shall attempt to explo‘iany /

changes that occur in self-concept and educational aspirations of pupils attending

the DaCosta-Hall programme’ during the summer of 1977, | /

: [ -
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" mildly derogatory statements that most people admit as being true for them ]( individuals

-

RESEARCH PROCEDURES

.

THE INSTRUMENTS ‘

To test-the hypotheses p?roposed the instruments selected were as follows: Y

"a. The Tennessee Self-concept Scale (TSCS) .

I

b. The adaptation of the Raymond Breton Questionnaire dealing with

the aspirations of Canadian Youth . Y
The;e two intruments wére selected on fi\e basis of the following criAfe‘l"i'a:
a. They are boi'h'simpl\e' to use and can be easily understood b>; the
. subiects. (I' he modified version we used was pr’epored in I;ooklet form

requiring only that the stchepfs indicate the answer which more closely

appfoximated their concept of a correct response. See Appendix A)

@

.
j . , | |
b. They are widely applicable and well standardized. o
« c. The TSCS is multi-dimensional in its dgscripﬁon of self-concepts. {
d. They are both easy to u&ninister_ and score, I i} ’
The Ten‘nessee Self-concept Scale:(TSCS) - Y - AR
o The scale consists of 100 self—describﬁve sia'temenf?;‘nich the subjects use

to indicate theirimage of themselves. This scale is sub-divided in order to measure

different areas. They are as follows: Sy

—_

” The Self-Criticism Score (SC). This scale-is composed of 10 items. These are all

A P . LT

et
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-by this defensiveness.

. who deny most of these statements most often are being defensive and making a

! deliberate effort to present a favourable picture of themselves. High scores generally

>
indicate a n{:m\al, healthy openness and capacity for self-criticism, xfref}wly high
scores (above the 99th percentile) indicate that the inc%idual may bel lacking in"
— -
defenses and may, in fact, be pathologically undefended. Low scores indicate

# "
defensiveness,/and suggest that the Positive scores are probably artifigally elevated

The Positive Scores (P) The P scale consists of 90 items equally divided as'to positive’

and negative. The items in this sectioﬁlessentially identify (a) what the person is,
- <

-

(b) how he accepts himeslf, (c) how he acts. These three categories were further
broken down info the measurement of: &

\

(n Phésicagéelf: Here the individual is presenting his view of his bgdy, his state
of healfh, his physical appearance, skills and sexuality. . . \

2 Behaviour self: This score comes from those items. that say "this is what | do ’
or this is the way | act”". Thus this scale measure the individual's gerceptio?

of his own behavipur or'the way he functions,

SR

(3) Identity Self: These are the "what | om" items, Here the individual is
descriviFg his basic identity, what he is as he sees himself.

(4) Self Satisfaction: This score comes from those items wll\\ere the individual

describes how he feels about the self he perceives. This score reflects the
" level of self satisfaction or self acceptamce.

’ %) Moral-Ethical Self: This score describes the self from a moral-ethical frame

. of referencé ~ the moral worth, relationship to Ggd, feelings of being a "good"
or "bad" person, and satisfaction with one's relidion or lack of it. ’

(6) Personal Self: This score reflects the individual's sense of personal worth, his
feeling of adequacy as a person and his evaluation of his personality|apart from
his body or his relationships to others.

@ Family Self: This score reflects one's feelings of adequacy, worth and value as
o\ ramily sell: equ

. A
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a family member, ik refers to,the individual's perception of self in reference
-to his c’lo'sest and most immedtate circle of associates.,
'8 N
{8) Social Self: This is another "self as perceived i relation to others" category
but perfams to "others" in a more general way. It reflects the persons sense

of adequacy and worth in his social interaction with other people in general

‘ (9) Total P Score: The tota] P score is the most importarnit single score on the
counselling form of the TSCS. It reflects the over-all level of self-esteem,
. PRersons with a high score tend to like themselves, feel that they are persons of
value and worth, and have confidence in theselves, People with low scores
are doubtful obouf their own worth, see themselves’as undesirable, often feel
anxious, depressed, and unhappy, and.have little faith or confldence in
‘themselves. ! t ' -
(10) Varicoxbility Score (V): The TSCS.also proyides a Variability Score.” This is
" a simple measure of the amount of variability, ér inconsistency, from one area
of self-perception to another: High scores mean that the subject is quite vari-
able while very low scores may s‘i'ibvg regldtfy. Also, on)the total variabili
score, high scores mean that the person's self-concept is so vatiable from
area to another that it reflects little unity or integration. ngh-scormg persons
tend to compartmentalize certain areas of self and view these areas quite apart
: from the rest of the sezf Well integrated people generolly score below the
mean, but above the first percentile.

.Distribuﬁon Score (D) The TSCS has a (D) score, which i; a summary </>f f'he way one
%isfribufes his answers across the five available choices; (:ligh scores show thgt the
person is definite while low sco‘res mean the opposite.

.V_"hf’_l'_)' “The o_nlyovalidity reported for the TSCS is contént vulidify.BThe ten items
used in the Self-Criticism Scale were taken from the L—Scole_of thg; Minnesota
Multiphasic Personulity In‘;entory ’(1951) (MMP1), The éfher 90 items were judged’
and completely agreed upon by seven clinical psychologlsts as to whetherthe item is
negative or positive in its content, They had ogreement on the 3 by 5 scheme used to
cutegfirize theitems; . - | ﬂ

! / \» o ’ ®
Reliability. Evidence of reliability is-found,in the remarkable similarity of profile-: -
< . ’ “ . Sl )
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pattems found through repeoted mensure§, of’the same mdlvuduols over Iong periods
of hme. Con?don (1958) used a shorl'eneﬂ version of Lhe TSCS wuth psychlatnc

pahents dnd obtdmpd a l"ehubild'y coeff‘ <:|ent of .88 for the totol P score. Through

. various rypes of profi le unalysls, it has been demonstrated that the distinctive features
» %

of mdmduol profiles are still present for mosf persons a year or more Iofer. F'fts

(1965) showad reliability by test - refesl' over a two-week peruod on all sccﬂes of

N

The Adaptation.of the Roymo;d Brefon Qtlesﬁémnaire was made possible b{

elicit response that would provide Taterial necessary for testing the hypotheses.

¢

4

Particularly in T,,.certain questions were omitted, and others added, in order to' .

»

. e
. . . ! . \

" obtain the required c!ara.' . ' o S 1N '
; "THE STUDY QUESTIONNAIRE N

‘ The instrument used in the collection of the data being discussed in this study
o ' - .
was developed by combining the Tennessee Self-Concept Scale {TSCS) and the Breton

. Questionndire. The Questionnaire was developed in two versions: one for data
. . . , v e !

‘”collection at TI‘ (First week of .fhe i’rogramAme) and the other for 'data collection at To-

(lastvweek of the Progromme) A . -
. " %The TSCS is a four poge pamphlet with the questions hsted cmd numbered for
BT . - ! ]

. answering'on a oomputercord foﬁ"h‘at provided to each respondont

. Although Part A
°?

a

aé - the TSCS to be between .61 and .91. ) ' Lo~ ] ot
. | cout S
. The Raymond Breton Questionnaire ] \ 0 \
L] ’ . s 4

N ’ utilizing those questions from the original Breton questionnaire (1965-66) which would

~F
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of the Questionnaire developed for this sLudy was composed entirely of the TSCS in

its original form, it was decided that the questions should be copied, using the scale
/ .

from 1 to 5, ranging from completely false to completely true options, so that the

students would have only to circle that number which they thought to be the correct
. - ! i .
answer instead of having to copy the correct answer on the Computer Card in the

appropriate column, This modified format simplified the answering prockss. The

E-3

dat:z werT transferred at a later date to the ;:anputer cards for anolysis at I'l'-\e data '®
center in Nashville, Tennessee: Counsellor Recordings and Tests,

Part B of the Qq'esﬁ?nnaire prepared for this study consisted of a modiﬁé"d_,
abbreviated version «;f the Breton Questionnaire on the aspirations of Canadian ‘You‘th‘,

(educational and voquti?ar.\\ulfwith‘;ome demographic data ‘questions added. This:
.quesﬁon_naire consisted of 80-questions which entailed only circling the appropriate

response in each dase. This part of the Questionnaire was machine scored and wl?i/éd

o

-

at f#e Computer Center of Concordia University, Montreal, Quebec. -~ ©

Because of the possibility of misplacing the parts of the Questionnaire, both
v ' .
Part A and B were prepared in booklet form. and stapled together (see Appendix A
Y ‘ } ~

for a copy of the Questionnaire). "It should be noted that part 3 of the Question-

" naire used at T5 is an abbreviated version of Part B used ‘at Ty.
: .P;e-Test of the Questionnaire

Yy

A}

. a3
from grc;des 9, 10, and 11 to ascertaih a number of facts. We wdnfeJ to know whether

these students wou’d have any difficulty gnswering the questiops v recl&ing the questions,

@ H .

.-

The questionnaire yos a&ninistereﬂ‘l to 15 students from a Montreal High Schaol * - -

"
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them to complete the questionnaire, and clarity of

the-length of time it would take

< .
insfruction.l All 15 students answered all questions, were able to read the questions

and all claimed to have un;iersfood what they read. With respect to clarity of
instruction, since they did what they were supposed to, it was assumed that they
understood the instructions. Completing the questiohﬁaire took them 3Zminutes,
using a stop watch when the last person had handed in their paper. From that it
was cor;clu;.led that the instructions were clear, that it was possible to complete the
queshonnoure wufhm\é Forfy-f've minute period and that grades 9 fhrough 11 should
have no dlchulfy

The questionnaire was prin‘fed , proof reLdGnd errors corrected. Foilowing
the printing, the quésﬁonnaires were again \proof read, and the errors’(two words )
left out), were inserfec” b;' hand, The questionnaires were then sorted in packages of
ten, to make for eas;' distribution. Since the exact number of stude;ts enrolled in

P e .

the.school was not known, due fo\conﬁnuing registration, 300 questionnaires were

printed, ’ ‘ ‘ . ’
’ ' -
Distribution of the questionnaire ‘

J

Permission for the distribution of the questionnaire was obtained from the

organizers of the DaCostT-HoH Summer Programme. (See Appendl;< B for copy of

‘o . :
letter granting pemission). It was felt that the questionnaire should be distributed

during the first week of the programme and again during the last week of the programme.

Complete cooperation of the progromme staff was assured, The school commenced on

Tuesday July 5, 1977 and the first testing was done on July 7, 1977. Each teacher,

! ° Q N
i ¢ L
3 )

T
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1

b before’ going into the classroom, collected a batch of thirty questionnaires for'distri-
butio;'\’in their classroom. The entire first period was to be devoted to the completion
of the questionnaire, The directions were simple: answer every question. The'data
was being collected to ascertain their feelings in order to mdke recomme;ldations for

future educational programmes.

Completion of the Questionnaire

The questionnaires were handed out by the classroom teacher who supervised its
| | N
completion, As we went from one classroom to ancther, the students were 'diligent‘y

| . “working in silence. A number of new students arrived to be registered, and it was

suggested that they be given a copy oi\" the quastionnaire to comJ)lete, since they would

be part of those who would be asked to complete the final testing during tbe last week

a

of the programme. That was a'mistake. Because this group was not located in a class-

room, they spoke to each other, asking "What is this word", "This thiria is too long"

etc, Becausé of all the choﬁer, their work was disqualified, \

Limitations observed . )
n T T

While fher{e was complete cooperation of the staff, that is the teachers and .

Principal of the Proémmme; the questionnaire having beenglistributed during the.
first period of the day, suffered the disadvantage of having students who were late

for class commencje their response halfway through the period. Then there were the

"
students with reading disabilities as evidenced not only by thi remarks from|the group
- y

in the lobby, but by the length of time it took them to answer the questionnaire.

Ve

[.
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Then there was the question of attention span - some stopped and looked around the -

room, as if bored, while others would flip through the pages and look up to heaven,
Others decided that they would stop halfway through, while a number of students

tumed in their work with only one side of the booklet completed. The second test-

ing was more successful for two reasons. First, it was not administered duaing the '

4

first period of the day, !L:l’ ‘instead, it was administered during the third period of
the day. This took care of the problem of the late arrivals.. Second, the second

questionnaire was shorter than the first, and the students appeared to bemore dis- . °

l

ciplined in their efforts at completing a task.

Q@

The best type of data is collected from a combination of botthhe structured

and unstructured questionnaire. Sincé this is both time consuming and expensive,
for the purposes of this study, the structured questionnaire alone was used. It could
be argued that a structured questionnaire does not get at basic feelings, but this

could be offset by conducting a similar study under similar conditions to note the

.-

correlation of the two studies and hence validate the conclusions, The questionnaire

method used for this study is usBRul nevertheless, since it is indicative of trends of
: N

what is happening.

Summary: ’ . . »

In summary, Ti was administered on .Jbly 7; 1977 commencing at 8,30 a.m.

ond all questionnaires were collected by 10,30 a,m, 192 questionnaires were collected
as having been completed. T, was administered during.the last week of the Programme

[

on Tuesday, August 9,“ 1977 commencing during the third period until the lunch hour.

.

™~




l 200 questionnaires were collected as having been, ompleted. When the question- ”
naires were sorted, however, only 75 were found to be usable, since we elected to ' —

4
use only those student questionnaires which had been completed for both tests, and .

a

had responses to all of the questions.

The next two chapters presents the detailed description of the final sample and
‘ _ the test of the hypotheses develp;;ed in the first chapter,

—~— N
)
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" gramme during the summer of 1977, Registration during the week of July 5, (first

- 49 - !
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CHAPTER 11l =
FINDINGS |
"+ CHARACTERISTICS OF THE SAMPLE )
Introduction

As discuss;d in the previous chapters, the original plan for o sample for this
study was to collect information on the total population of the DaCosta Hall Pro~

~

week) was 305 students, and the week of August 8 (last we.ék) was 220 students,
However, only 75 students completed the questionnaire thoroughly u!f TyondT,

and therefore only these 75 students are included in the discussion of our findin&s

and in the test of hypotheses. The advantage of this approach is frat we have a

m;re representative sample of the "average" Black student in the public schooi

system since we have elimipated the students who for one reason or another could

not c?t:!plefe the questioﬁnaire (reading problems, for exan;)le). It should be remem-
bered that the DaCosta-Hall Programme which was started to meet the needs of those
élack students who were having problems ir;\ the public school system, had evolved over
the yeors to become a mo:ie'or less regular summer §cho;| where parents send their
childr‘ep to keép them busy over thé summer hoiidays. This fact shou lc{ be ranF'nl;éred

when re\.-a'ding the analysis of data,
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Demographic characteristics

; , Of the 75 pupils in the sample 21 (23%) were Cana;:iion born, 43 (57.3%)
were recent immigrants ’cnd 11 (14.7%) were long term immig~ronrs an had been
here for more than l'wohyeurs. The sample is representative of the Bldck community
at large since the most recent dc;ta orf §acks estimate the Black population to be

—_—

30% Canadian bom and 70% ummlgranfs. Except for the three students (4. 5%) the

rest of the' somple have West Indian porents (95.5%). Sixty of the fathers (87%)

were bom outside of Canada and in the West Indies while this was true of 61 mt;fhers

(8; 1%) \\
! ' In terms of the sex composition of the sample, 28 (27.8%) were males while
46 (62.2%) were females. Thirty one (44.9%) pupils were 15 years of ageror younger

while the test were between 16 and 18 years old,

/Fﬁmily characteristics
t

Father

Thirty four students did not answer the question about their father's occupation.
-1 Of the rest only 20% had fathers who were in the low SES classification as defined in

) . Chapter |- The majority in this cofegory belonged to the WIBLI group. They were

ment,

Thirty nine students did not know how far their father went in school. Of
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| live with Jheir mothers because their por‘ems'.are separated or divorced. The rest live '*

o gy e e ,
G
Y

)
the remaining 36 students 15 had fathers with some college education, seven fathers

had finished high schooi and 13 had some high schoo! education,

Asked about their father's interest in their own education 65.2% of the l
respondents thought there }afher kr;e:w a fair amount about their work in school, 40% y
. .

oﬂ'er p‘rai{ed their children for their accomplishmpnt at school, while the rest did

-

not say” anything. ;

Mother

Eighty-eight per:enf of the mothers Work outside the house (W1BLI 100%
WIBRI 90% NBB 78.9%). Twenty six students did not describe the exact occupation J

.of their mothers., Of the rest 32.7% work as teachers and nurses and 38.8% work

\

in don;efﬁc servicg for a livi~ng.
Thirty five responderits did not know. how far their mothers went in school,
OFf the rest, 18 mothers had some college education, eight mothers had finishefi high
’school and.]4 had some high‘ school education.
fighty-one percent tho«_:ght their mothers knew a fair omount’ about their work
Jin school and 71.6% of the mothers often praised their children for their uccomélish-
ments in school. Forty lper cent of the parents accepted. a passing mark or an averoée

grade as satisfactory for their children while 58% expected f!;lem to get either an above

. avgerage grade or one of the highest marks in thL clas&f In this respect WIBLI were

lowest in their expecfa(ions. )

s N
. @ -

"Suibl‘ihgs o
It should be noted that only 38 students live at home with both parents, Fourteen
‘ ' [

j

I !
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with relatives or foster parents.’ Forty one of the students have older brothers and/or

r
p2d

sisters living with them at home and 23 students have older brothers and/or sisters

who go to high school. Furthermore, 14 students have an older brother and/or sister

-

going to university or other post secondc\ry school. Thirty students have older brothers

' N -
and/or sisters who have a regular job. \ " |
N H ‘ —
N

\
\
\

Decision making in the family

- \\\
__ Eighty per cent of the sample think that they have some influence in family

decisions affecting themselves, however only 54.1% feel free to complain when a

o

decision is r’de at home that they do not like. o,
In summary, those respondents who live with both parents, at home, have a
comparable family life-style for the three groups. However, since there is so much

information missing on| the variables related to family background, we have decided

e

not to use these variables in the analysis related to our hypotheses. ' .

e

4

EDUCATIONAL INFORMATION

Educational Plans

Most of the pupils in the sample plan to finish thh school (86.5%). The rest

were undecided, There were no significant differences in response between the three ,

groups of students (NBB=90.5%; WIBRI=81,3%; WIBLI=90.9%). Those who did not
plan to complete high school cited the following three reasons: a) to get a job: b) to

make my own living and be independenf:‘ c) poor gmdls. As for educational plans

after high school, 68,9% of the sample definitely planned to pursue their studies on a ;

o |

t




full time basis (NBB 71,4%: WIBRI 69%: WIBLI 63.6%) while 13,5% stated that they *
. | . ) - A
will continue their studies after high school on o part time basis (NBB 9.5%: WIBRI 16.7%:

WIBLI 9.1%). °©

. ¢
. - Those who do not intend to continue their education after high school’'may

reconsider their decision only given two circumstances a) if their parents insist thot

they continue and b) if further education is required for them to get ahead in their

- | :

job. For those pupils in the sample who have definitely decided to continue their
: v ' .
‘education after high school, the factors most likely to precipitate a chdnge of mind

. ‘ I ,
are given as the following: ‘a) "If | am offered aljob I like" and b) "If | do not have

i

. enough money to continue”., ;" :

o |

The majority of the pupils shared the expectation that their parents would con-

"

l’rleute from all to at least one quarter of the éost of their education. Three quarters

of the sample repoﬂ;:a that they ex;;;ct to supplement the cost of their education through

summer employment while most were wullmg to consider scholarships, bursaries and

student loans. Intereshng dlfferences existed on the question of the costs mvulved in

post secondary education between the three grobps of respondents, While the percent- l

age expecting their parents to bear the total cost was similar for all three groups (NBB '
4 26.3% WIBRI 28.6%; WIBL! 30%) 30% of the WIBLI did not think their families would

contribute towards their post secondary education as opposed to 5.‘3% for the NBB and

9% for WIBRI. In the same way, while 82.4% of the NBB and 79.5% of the WIBRI

expected ;o pay for part of their post secondary studies through summer or part tir‘ne,'

B employment, only 55% of the WIBLI thé'&éhr about. this as L possibility - their empl}'uqsis ‘

' < R
=

?

e it Wb e e iR A 56 e g $ 1




\
T
1
R ool T

- . f -
By a4 A -
D e Ay S . A e

~was on obtaining loans or scholarships. The vc;riation in response between the two

immigrant groués'muy be due to the optimism of the WIB;QI who are still oblivious to

the difficulties .of‘.obfoining summer employment or part time employment in general

and more specific:‘all-;' summer employment or pact time employment for Blacks. j
With res:pecf to their chances for success in higher education 53.4% felt

their chances For‘lobtainingo degree or a diplo«ina ranged from "much beﬂ“er‘than‘

dverage" to "above average" w;ﬁle 42% claimed at Iﬁeasr average chﬁﬁées. “tis

note that about 43% of NBB and 409% of WIBLI thought their =~  _

| e .

ch&ncrs were above average as compared to 609 of the W IBRI who were, therefore,

again interesting to

more optimistic on this qugsﬁon,‘

Those pupils who planned to continue their education after hjigh school chose ,

the CEGEP (88.5%) as the place wbgre they wanted h? continue f”-.eh: post-secondary -3 .
educaﬁorcl. On}ly 9.8% mentioned the possibility of going to a university directly, |
and one pypil mentioned a vocational school. '}he response was almc7$f similar for the ”
three groups of studenfs (NBB 80% WIBRI 92 3%. WIBLI 85.5%).

Asked about thelr porents wishes wnth regard to high school complehon, 87.7%

indicated their parents® desiré to have them graduate from high school, while 9.1% did o

not know their parents® wishes. There is no significant difference between the three

gn"oups in this matter,
Well ovet half 67.1%) of those who mtend to seek higher education expressed
the desire of their parents that they conhnue their educuhon ona full time basis. No

. sngmf;cont difference between the three groups was reported. When usde about their
t »

parents’ preference for the institution of higher education, ‘the group; reported that 61.9%

&

( f
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preferred CEGEPs ( 21 .4% prLFerred the Univgrsi\fy and 4.8% opted for a technical
[ . ‘.

‘school. The three groups do not differ significantly in this area,

The pupils were then asked about the opinions of various people who touched -

their life in the matter of the desirability of post secondary education for the respon-
/

li

ants, 62,3% of the sample thought the /guidance counsellor wanted them to continue,

43.9% of the sample thought. the prin#ipoliand/or vice principal of their school was

of this opinion and they also reported that 66.7% of their school friends and 55.9%
- “ >
of their friends outside of school held the same opinion. The rest of the gudents did

( .
not know about the opinion of the different people mentioned. '

€

" Educdfional Expectations Typology (Wéidman - see Appendix, D)

% , This scale is based &n the understanding that people want differ?\nf/thlings from

-

._school. The ten ftems may be regfouped to give a profile of Academic Expectations,

i
Interpersonal Expectaﬁbr{s and /{nsfrumentcl Expectations. The results for our sample

are summanzed in table 1. For the sample in general the most important expectuhons
“ag”

" were the lnstrumenful ones, followed by the Academic expectations and then the '

!

lqtbrp‘ﬂsonol’expectoﬁons. There was some vuric'{ion between the three groups on

‘Yhese items. NBB and WIBRI seemed to be more in agreement in what they considered

to be essential §n fTeir'educaﬁpnol expectations as compared to the WIBLI group. Thus,

"Training and skills for an occupation” was the most essential expeétafions for NBB

. and WIBR! as opposed fo a "well rounded general educohon " for fhe WIBLI, The next

\

most essential item for NBB und WIBRI was "Help m] formulufmg values and goals

whilg for WIBLI it was "Tmining and skill in occupoﬁon ". The third order of import-.

¢

.
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_ance was given to "Learning! to get alofg with people" and to A well rounded
general education" by NBB and WIBRI while WIBLI opted for "help in formulaﬂng

values and goals" and't detailed grasp of a spec:al field". LBB as 0, group placed

FL]

greater emphasis on mferpersonal expecfahons than WIBRI and WIBLI, Farthem\ote,

WIBRI expec'red to obtain much more “advice and guidance From teachers" than did .
' o »

!

NBB and WI.BLI. o

!
M|
{

Equal Educahonal Opportumfy and Study Habits

the three groups were more or:Jess comparable. As expected the WIBRI were the ones who

. showed the greater variation on the questions about length of stay in Montreal and length

have h?ver failed a year or skipped a year in the elrmenfaryvschool. This is even more \
A

" true of the’WlBlil only /4.8% have failed a yeor as conipared to 19% for NBB and 10%

Y
\

In terms of length of resndence at Montreal ancf fhe parhcular chool attended,
"

of stay in_ the particular public school -frequented, On the knowfedge of -French

queshon 84% can manage to speak French with more or Iess diffi culty The mog; fluent

group is the WIBLI (speak fluenl'ly* WIBLI 27 .3%: WlBRl 7%: NBB 9 5%) aiid the least

fluent group is the WIBRI (Do not speak at all WlBRI 18. 6/% WIBLI 9. l% NBB 14, (?%)/
As far as study hablts are concemed, the majority spend between one an¥'two

, hours for homework during weekdays as well as weekends. The ma|or|fy fhmk that they

'would have mproved their grades had they worked harder during the past years. 62 2%

of the students have a quiet place in the home where they can study. 8(7% of the students LA

. B o

4

. . e -7 °
for WIBLI. Also 14.3% of WIBRI have skipped a year as compared to none far NBB and

onlyr 10% for WIBLI. At the high school level the failure rate is hingn at;th'e

. T

“ . /
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‘ elementary school level, although 69.6% of the somple has never failed or skipped '

. a yeﬁr at high school WIBRI have the highest rate of failure at 28.6% as7Eompared

/

]

to 19% for NBB. This result is expected if one remember*fhaf the West Indian school  —-
1/ N
[V

system is based on ability grading rather than age grading.
Asked about their intelligence ranking perceived in comparison to their class
.20.3% thought that they rank "definitely above average", 24.6% thought they ranked :

"slightly above average" 39.1% placed themselyes at “just aboye average" ‘while 16%

saw themsélyes as beiné below uverJge. When we compared' the three groups we found
that WIBRI sav;/ themselvés as ranking miieh ab?ve the average then the NBB followed
by WIBLI, ' ) |
Expressed in tems of grades, 11,1% of ‘the sample considered “ar‘y passing

: gmde'; as satisfu;:tory,~"23.6% accepted "an averc;ge grade to be O.K." 36.1% wanted -
an above average gmcjé fé"BWéd'by 30% whc; wanted one of the highest grades in the

A cl‘oss as the grade they considt‘zred to be satisfactory. Again the WIBRI group had the

j I

‘highest standards imposed upon themselves 41.5% wani?ing to belong to the last cate~

'gory as compared to only 14,3% of the NBB.and none from thha,WIBLI group .~ \

Schooling and peers

To determine the level of peer interaction of the respondents they were asked
. - * ‘. . - .
1[( there were any students in their school with whom they discussed educational plans 5

topics of intellectural interest, . engoged in social conversation;or talked about
pers?nqi matters, ; Seventy-nme p@cent discussed educational plans with their fnends

at school, and WIBR! were higher on this interaction level than the two other groups’




gy

{*

|

/

L : . \ ‘
(WIBRI 85,0%: WIBLI 66:7%: NBB 77,8%). Similarly, 82% of the sample discussed

>

Jfopics of intellectual interest with their friends and the three groups were comparable

on this question. Eighty=three percent of the pupils often engaged in social conver-
sations the N BB leading (100%) followed b) WI?.I (88,9%) and WIBRI (72.7%).

Eighty per'cent of the sample discussed personal matters with their peers and this is

.true of all threT groups equally,

Most of the students had friends

‘ class, in other high schools, in CEGEPs and working full time. Half of the sample

\

cloimed to have 4 or 5 friends in all these places. It is interesting to note that WIBLI
had the largest number of friends especially in the category of friends-working full tjl';te'.
Half the pupils study with friends after school hours at least once dt;ring the week.

This is more true of the WIBRI (65%) as compared to the two other groups (WIBLI 40%:
NBB 40%). | \

o,

~ . v
Sahool Climates \

School envnronmenfs are described bs having different climates based on the -
perception of the pupils about the flexibility of the school rules, the expectation of
their peers and teachers (Rigsby). Sixty-three percent thought that the students
in th;ir classes were allowed to )‘choose some of the subjects they take. In response to

the question "If you could be rer+embered here at school for one of the four things

beléw which one would you want it to be ?“ half opted for bnlhgr student as opposed

_to "cthlehc star”, “leader er in school clubs ond orgonizations” und "popular studenl'“

The WIBRI group hod the largest percentage of students opting fr “brilliant student
v ' : ‘ N

\

P PR

. .
in class, in the school but pot in the same |

- s b o oot b W PRy




(table 2. I |
Asked if they had an extra hour at school what would they do with that time,

33% opled for athletics and almost equal percentage .opted for its use as a study

-

period. It is again interesting to note that the WIBRI opted more for subject matter

gond study as compared to the two, other groups (table 3.)

|

S,choolirlg and Teachers

To determine their level of teacher interaction the students were asked four

-

o, o .
questions similar to the ones used to describe their level of peer interaction. Seventy-
five per cent of the group often discussed educational plans with fhe%r teachers, 66.7%
" .
discussed topics of intellectural interest and engaged in social conversation. Once

3

again, the NBB led in this last category 83.3% engaging in, social conversotiio;'\ With

the teachers. Only (38.5% ever talked about bersonol matters with their teachers.

E]

&

Participation in Fomal Organizations and Clubs

-

t

\

In schools 63.4% of the s:&ple participates in one way or the other in at least

o\ne club or organization, Of these dents, 5 are officers and 29 are active

particibants in of ]ea;i:one club at school, The NBB aré the least active in_this respe;:t.

40%.did not answer the question about the particular clubs to which they belony, Of

the rest 60% are members of "sports chib® and'22% are members of "social clubs®.
Outside of §choo| only 35.3% ;Jre active in clubs and organi;afions.

‘ T% summarize fhif! se)ctioq on the edugdtional characteristics of the sample , we

r -

can state that our expectations are bome out more or less. The WIBRI with few expections

s i)

R
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- the NBB and the WIBLI have comparable profiles on most of fhe‘quesﬁons asked.

Specialization and Occupational Plans
l

The respondents w_eré’ asked four different questions related to the topic of
work and choice of a career or profession. Two of these quesfio,ns p;-obed about the
actual work experience of the respondeLfs. Sixty six percent did not have any
experience with summer employn;ent, 23.9% had done some work during the summer
months. Thg WIBRI was the group with least experiehce in this area.h-’Only 10 students

worked for, a weekly pay of between $40 and $60 and the rest wo,'ked for $10, $20 or

$30 a week.

As for actual career plans, if they had their choice most of the students indicated

they would opt for a speciolii;tion in the sciences (1 4\studenfs) or a career in teaching
" (16 students), Seven hoped to become lawyers of doctors, two will opt for business

administration, and six will J:hoose the entertainment field. Twelve students will go
into secretarial/technical type |obs. In general the WIBRI and the WIBLI had higher
asplrahons l'han the NBB, Seventy two perceni'%f the students admitted fhaf fllllng in
the queshonnolre‘had helped them (thmk about thelr éareer plans,

As the Bccupational aspiration of the three groups were qu"ih.a homogeneous in
distribution and wherever there was a major diversion it was along sex lines ru%ir

 than any other factor, we have decided not ot use the occupational aspirations as a

dependent variable in the test of hypotheses, o

-

World View

-

- o #”

On a series of 12 questions dedling with their beliefs and world views there

_ ™~
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was not mujh of a difference between the three groups under study. The results

o

are shown on Table 4,

== Yt
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THE DACOSTA-HALL EXPERIENCE AND - | |

1TSTFFECTS ON THE CHARACTERISTICS

OF THE SAMPLE

INTRODUCTION \ ‘

i

In this part of the chapter we shall attempt to present any changes in responses

i

to educational, occupational and world view type questions by the-end of the summer
.

programme. In other words we shall try to see if the students who attended the

summer programme are going to kave c}ifferenf responses to the same questions at the

3

end of the programme as compared to the beginning of the'programme.

4 5 A _
EDUCATIONAL IN FORMATION »

Under Educational Plans we shall discuss dlfferences in response with regord

to Educational Plans, Educational Expectahons,‘ Schooling and Peers, Schooling‘and

Teachers,

- - CaRe ~

Educational Plans

L s
——

Although the proportion of students who,plan;\ed to finish hig;\\rchool did not change,

76.8% of the students stated that they were planning to go to university instead of oo

CEGEP only. This was a very strongl change indeed between .T] “and T2 .

]

s

Educational Eprctuhons Typology (Welcinan - see Append;x D)

Academic Expectations mcreased as compared to Instrumental Expectations o

“(Table

|

5).- This is again a very interesting shift between Ty and T,

P
. .



] 1 T

Schoéling and’ Peers

“

The percentage of students who discyssed the educational plans with their
peers dropped from 79% to only 54.7% at DaCosta Hall at the end of the summer.
It was interesting to note however that WIBLI increased on this interaction level.
Similarly only 56.7% discussed matters of infe.llectural interest at DaCosta Hall as
compared to 82% in the public high schools. WIBLI were very low on this aspect of
peer interaction while in high schools ti}e,th:ee groups were comparable, ' The level
of social conversations remained high_xfor the grod'p/a in generc;l (83%) WIBLI won
over the NBB as opposed-to the first week ~reSponses. Discussion of personal matters

dropped from 80% to 65,6% and the rate was co;rlpamble for the three groups. It

should be noted that there were about 10~13 answers missing in each case at T on

a
o

~=

these four quesﬁorrs.

Schooling dnd Teachers /
* Ther"e were again about 13-15 answers missing in each case on the four questions
relaf;d to the level of student fec;bher interaction aF DaCos}a-Fbll. The percentage
oiJ students aiscussing educational plans with teachers dropped from /,75% to 45.8% frc.xn"
Ty to To. The same i.{true for the discussion of intel’ectura'l matters with teachers -

where the perce;\tage chopped from 66.7% to 41.9%. “Social conversation with

teocﬂem,_hod a: similat drop while-there were only 16.7% discussing personal matters

-

.

with teachers s opposed to 38,5% at T, )

. Specialization and Occupational Plans

[

' There was a very interesting shift in answers from T] to T2 on this matter, If




they hyheir choice a higher number of the sfuden‘ts wolild sﬁl,j'opt for geoching (13
students) as a career. However, therg were 12 students at Ty (o; opposed to 7 at Ty) who

Y were pldnning a professional career ;md on’y 3 students wanted to go to sci;nces AR
as opposed to the initial 14 students who stated such an interest at T Furthermore, -

the number of students who were interested in business o&ninistraﬁon increased from

two to seven and there were only 8 students infe.resl'ed in secretarial jobs as odLosed

:

5 - " to the initial 12, Seven students wanted to work in the field of entertainment, -

@

World Views
It is very inferesﬁn;to note that fhe only three item? 1which ghungea were
towards a less fatalistic and a more achievement oriented posifion’. The _oéreement
to "When a person is bom the success the person is going to have is already in the -
; Brds , so that person might as well accept it amJﬂ not fight against it" cerPLed from . - ,
"3 sfgdents agreeing to the sfuf;tnent (49.3%) to only 20 students, giving their
_agreement (30.3%). On the othfr c‘md . defer;'ing short term gratj ice:ion for long ]‘
term achievement \;/as seen as a morg acceptable position at T than T‘: "The; job
s‘hould come first, even if it means sacrificing time from recreation " received 40 votes
as opp;sed to the initial 30 votes. Finally, there were onjly 35 students who agreed
to the statement: "\Evjen with a good education a person‘like me will have a°tough -~
time. getting tbgios h}e wants" - as compared to 47 students who agreed with this e

1

statement at the beginning of the summer school pat Ty (Table 4: items 5, 8, 12).

~

Conclusion \ ' ) ) ’ ’ ' ' .
—— . " <

The conclusions although very tentative are very interesting. In spite of the
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lower level of jpeer group imd student teacher interaction-there were very positive

results obtained ot the end of the sumreer school as comp(&red‘ t6 the beginning of . / ‘
L o
. ! ]
rhe summer on the educahonal plans, educahonol expectations, speclallzTr:hon ‘ B
. . \ - / '
R I * "  and occupatuonal plans as well as world views of the fsfudents oﬂ'endmg the DaCosta-

" Hall programme. The low Ievel of interaction between peers and students with

- - ¢

teachers may be explained by the very shorf perlod of gcquamtance and interaction //\ .

-

-

as comporecJ Yo severol N’s in the respective pubhc schools of the sfudenh.
However, as predacted the chonges occurred in the expected dlrectlon. Tentatively
' »
)
) these changes may be a fnbutec‘ to the |mproved quality of the environment arid the

——

e

mtd?achonf as opposed tp the sheer quanhfyl‘of such interactions, This is: reflectefd

' ' $
) J .- | atleast in one statisti¢, Asked which school they liked beffer, their own high

o~ school or the DaCosta~Hall Summeér Sci\oel'Progranme, 39 students stated their
N ' B K} . N .
: / ) % ‘preference for Dch:sfa-Hall as opposed to 17 students who preferred their own high

.- " school, 19 stydents did not indi¢ate any preference . Therefore ; of those who .
- . ) L ‘ . v <@

5 . . .answered two fhil‘fs preferred the DaCosta-Hall Programme, .. ) e
o ' Vo : e .‘ B
: - ) \ Vo . . "’ . Lo 4 ' P .

o 1 l‘ ° ‘ ' > "




z Repo\gg ar/d Analyscs of the findings of the TSCS

,, | :
\ R -7 - o ’
q/’ . . - ° 1 v )
o, ;
@ . s o N v :
. 1‘.' CHAPTER IV .
R f FINDINGS 1
b / SELF-CONCEPT )
“
o ! _ o . —~ .
A ‘ Om\ @ 'n ° . \ - e —~ i
P This s ud,y e med the self-concepfs and educational aspirations of Bluck
< ;-

e A,
~

- High School studeﬁt; attending 'the 1977 DaCosta-Hal{ summer programme. The

self—concept eduéhonal and o:wpahonul aspirations of B&gck ‘Canadians (NBB)

L)

and Black West yﬁdmn lmmgrahts (WIBB) residing in Conodu weré compored

Observohons \abour the dlffere’ceis befween rhe two groups are reported herewnth.
) :

f

-~

‘
* » i

Tth ennesee Self Concept Scole (TSCS) was utilized as the instrument to- ‘
get mytmahon with respect to !‘he self—-concepf of the sanp pqéulahon and the.
dufo/obhmed \/lere used o make the comparison between fhe two groups. The

) rgé.plts obtomea \mth respect to the vonubles of the TSCS are as follows: (See-
- ..&blesw VIi, Villy ond 1X) , o ‘

S [ mterpretmg the results of the variables of the TSCS we have used the °

' “Notes on Compuher Scoring” and have made oocnpansons qgmg the “Mean Raw w\\
j Soon: for Nonn Group” fumuhed by Counsellof Recordmgs ond Tests. (See Tables  / f; \ 1
.o ’ ) . ‘ . \‘
b' Vi, VH, VIl 1X) as well as the Mcmuulm the TSCS. - . : . ,
- ‘ PR ' . “ l . ) . ‘ ot ! (4
. ‘ [ / .
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The True-False Ratio (T/F) . This is a measure of response set or response bias,
an indication of whether the subjects approach to the task involves any strong

tendency to agree to disagree reg&rdless of item content (Fitts;-1961) . One way
- ‘t - ,
of interpreting this ratia is as follows: considered from the frcmeworT( of self-theory,

high T/F scares indicate the individual is achieving self-definition or self-descripﬁon
by fo*i}\;q on what he is_and is relatively unable to accomplish the some thing by
eliminating or rejecting what he is not. Low T/F scores w_o.uld mean the exact |
opposite, and scores in the middle @ws would indicate that the subject achieves

self-definition by a more balanced employment of both tenc!encies - affiming what

is self and g\Iiminating what ds not sellf. (Fitts, 1965). \
The meor; raw s‘f:ort; for the NBA St‘T‘ is l.w and at T, the mean raw score

is 1.402. The mean raw score for the norm4 grou:) is 1.03. ~The NBB wothigher than

\

. the nomn af both T; and T2, which according to the manual is indicative of the o

. 2
individual achieving self definition or se?f description by focusing on what he is_

ond.is relatively unable to accomplish the same thing by eliminating or reiecﬁng'

" what he isnot. In the study, we noted the effects of ;ninoﬁty status on the self-concept

of the individual and in the ‘light of this understanding question whether this could

*. be a reason to focus on what he is rather than what he is n_o_fi.

We note thot‘l'he T/F score of the WIBB ot T, is 1.832; +.392 higher than his

“NBB counterpart, and at T,, the score remaing relahvely unchanged at 1.833. The

~

, explcmohon fqr the hngﬁ scores anongsf the WIBB remains thg same as for the NBB

Group - only, it is more intense, since the WlBB havmg l§en bom in on environment
in which E\Q has been in a majority situation is even more convinced than his-NBB

|

-~ 4




counterpart on the value of focusing on what he is rather than what he is not, since
what he is not, is beyond his-control. Further, the WIBB-has had the opporunity

to experience very desirable and comforting feelings about himself, by virtue of

his majority status and positive s’elf—concepf emanating from his life experience.

rd

That there is little_change_in his reaction between T] and T2 (,001) is significant,

because it indicatesa certain stability in the T/F area.’

\ .

°

Self~Criticism (SC). This scale, composed of ten items, consist of mildly derogatory
‘ J

4
statements that most people admit as being true for them, Individuals who deny most
of these stdtements most often’ are being defensive and making a deliberate effort to.’

eresent a favourable picture of themselves. High scores generally indicate a nomal,

healthy openness and capacity for self-criticism. Extremely high scores (above the
99th percentile) indicate that the individual may be lacking in defenses and may in

fact be pathologically undefended. Low scores indicate defensiveness, and suggest

o

that the Positive Scores are probc;bly artifically elevated b‘;' this defen;i\;engss. (Fitts

-z,

~1965).

L The NBB at T] sqored 37.476 and at T5 33.571, a differefJLe of“3.905. The

mean raw score for the rﬁorm group is 35.54, The above the nomm score ot Ty is not -

alarming and could be interpretgd as @ normal healthy‘open;\ﬁss and capacity for

self-criticism. Of greater concem; is the drop of 3.905 at T, to 33,571, which is
' 1,969 below the nom, arJd could be seeri as an indication of g'royin-g defensive~
ness. Any comment on the possible cause for.this drop in score would be pure,
> { ’

L4

speculation,’

# * . t
oy At s o - i P
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The WIBB af Ty scored 35,741 and at le scored 35,704, a difference of
.037'. .f*%e significonce of this differenfe is fhe\relaﬁve stability of .fhis posiﬁon
whlch so closely appmmmutes the nomm of 35,54, At both Ty and T2 the score
remains J:lose to the norm, These scores are nenther high nor low ’ and reflects a -

healthy approximation of the norm between a nomal, healthy openness and
A . ‘14‘?..~ »
- N # N
capacity for self-criticism and a defensiveness.
- 5
Net Conflict, Net conflict scores measure the extent to which an individual's

: , ‘ ‘
responses to positive items differ from, or conflict with, his responses to negative

N +

dtems in the same area of self perception. :

© . . -

The NBB at Ty obtained a net conflict score of 8,952 and at T96.762. The

mean raw score for the nom group is -4,91. This score is.-extren;ely high and suggests
LA i

<

the éxtent to which the groups response to positive itemsqdqiffer, from, or conflict with,

/

their response to negative items in the some area of self perception. S

o

. @

|
With respect to the WIBB at T, the score wps 22,204 and at T, 16,907, ]n
both instances, these scores are abnormally high and devm;e fremendously from the
nom of -4.91, Conflict can be of two types, Acquienscence Confhct - whlch

means that the subject is over—afﬂm\mg his posmve attributes; and Denial Conflict -
whith means. that the subject is over-denying his negative attributes in relation to

the way he affims his positive characteristics. He concentrates on “eliminafing the

negative”. It is dlfﬁcult to say which fomus being used by the W88 Group.

L i .
Whatever the case, there is certqinly great conflict: wufbm the two,grqyps NBB

4

and WIBB ’ v , S °

I3




- 75 -

~T¥otal Conflict Scores: Net Conflict scores were concerned only with directional

. y \
trends in our P - N measure of conflict, It is of equal interest to detemine the
total amount of P - N conflict in a subject's self-concept as well as the net or

. Vo) -
directional amount of conflict. The Total Conflict score does this by summing

. P - N discrepancies regardless of sign. High scores indicate confusion, contra-

diction, and general conflict in self-percephon. Low scores have the opposite

N

interpretation, but extremely low scores {below the red line on the profile sheet)

have a different meaning, The person ‘with such low* sl:ores is presenting suchan  \

o

extremely tight and rigid self-description that it becomes suspect Eym\otﬁlﬁcial ’

defensive sterotype rather than his true self imc;ge. "(Fitt, 1965).

Test résults of theé‘NBB Group at T} veveal a score of 39.238 and at To,

36.952. The,ﬁgure given as the mean raw score for the nom group is 30.10.
This \lfvould indicote a high score for the NBB Group on both tests, although there

was a reduction of 2,284 at Ty. ngh« Scores are mdi cative of confusnon , contra~

"! ‘.
4

diction, and general conflicf in self percepﬁon and we note the decrease of these

y
phenomeﬂa @ver the six week penod | <

1,
“ K

t J’

The fesf‘iresults of the WIBB are 44, 537 at T] und 42 .093 ot T2. The&e\ resulfs

—

* are much hngher ‘than the resulrs of the NBB ot “both T and TZ‘ This group is also

above the nom md would suggest o greoter degree of confuston, contradiction, and

\ “ A
It is‘to be no’ted thot with this group (W1BB) ther \wos a drop of, 2. 444 at Ty, although
T P Y
the score rémains htgher than the nomn (42 093 octual score at T%&c@p\or‘qd with

/

the méan raw score for the nJ‘rm group Whl ch is 30 10 J

RN
w'e ,"". '-" P

. o ’ . Iy
.
.
.

! - (J general conflncf in self—percephon in the WI\BYoup than in their NBB counterpart.




Total Positive Score: This is the most important single score on the Counselling

- C ] :
unhappy; and have little faith s’.oonfidence in themselves. This description is also

:
lj

Form. It reflects the overall level of self esteem. Persons with high scores tend
to like themselves, feel t};at they are persons of value and worth, have confidence
in themselves, and act accordingly, People with low soores,t;;e doubtfyl about
their own worth, see themselves as undesirable, often feel anxious, depressed,’
and unhappy, al?d !?ave little faith or confidence in themselves, (Fitts, 1965) |
With respect to the NBB, their total P score at Ty was 328.857 and 320,000

at T, In ofl"er words, there was a decrease in their total P score for the second

test of 8,857 The mean raw score for the nom group is 345,57, This means that

the NBB scored below the nom group both at Ty and dropped even lower ot T3,

The manual indicates low scores to be indicative of people who are doubtful about

their own worth; see themselves as undesirable; often feel anxious, depressed, and

-

«

éytfnptomatic of a low self-concept, which does not augur Tvell for achievement.,

According to our hypotheses and literature review, a low or poor self~concept is a

. \ v
\\

deterent to academic achievement, and could possibly be the result of being born

in'a minority situation with its attendant lack of role models.

With respect to the WIBB, their total P score at T) was 343,611, and 340. 537

at To. Bearing in mind that the mean raw score for the norm group is 345,57, although

the WIBB were below the nom at Ty, by less than 2 points, rhey are closer to the

norm group thon ?he NBB with their score of 328, 85{ It should be noted that the

WIBB also scored lower af To - their scbre falling by 2.064 points, Although there -




- et o r—————— o b e et ————— e Akl

N

4

is a iimilority in the sense that both groups registered lower-mean scores at T,,
'the-NBB fell by 8.857 points, whlreas the WIBB fell by 2.084. The overall

scores of the W1BB ;«rere highc;.r than the NBB although both groups remained below
the norm group. Ag;:in ' this seems to validate the hypothesis f‘hot Blacks born in -

a majority situation in which the significant others in their life represent c: cross
seftion of the socio-economic spectrum tend to regard themselves more positively
than Blacks born into @ minority situation. It will also be interesting to hypothesize
that NBB doubted themselves more/ after being “exposed to ofh;r Blacks who had !

. better concepts of themselves, ‘ \

Positive Identity: These are the "What | am" items, Here the individual is .

describing his basic identity - What he is as he sees himself. °

" The mean raw score for the NBB Group at Ty is 117,238 and ot T 116,857,
The mean raw score for the nom group is 127,10, Here we note the positive identity

] score for this group to be approximately 10 points below the nom at Ty and dropping

!

almost ong point at T,. According to the manual, this score would seem to indicate

a below the nom concept of self,

/‘ The mean raw score for the WIBB ot Ty, is 124.560 and at T5122.759, This

;

score is still below that of the nom group by more than two points at Ty, and it -

" should be noted that the score fell by over one point at T2, making the score at T,

over 3 points below the nomn. *

'
«r » /l \ . s




The mean raw score for the WIBB at T], is 124,500 and at T, 122,759,

This score is still below that of the n£arm group by more than two points at Ty,

t

and it should be noted that the score fell Fby over one point ot T9, making the
- score at To over 3 points below the norm. g C ]
) -However, comparatively speaking, the scores of the WIBB, although.below
thé nom and much higher than that of the NBB Group. Again confiming the
assurgption that Blacks born in a maiority situation have a more positive self perco:p- ¢
| tion than Blacks bom in a mmomy situation,

! '(
. Positive Self Satisfaction: This score comes from those items where the individual

describes how he feels about the self he perceives. In general, this score reflects .
the level of self-satisfaction or self acceptance, R /

The mean raw-score for the NBB af T is 107. 429 and ot T2 102,429, The

mean raw score for the nom g\ p is 103.67, while this group may not see themselves
W in a very positive light, their sco}\m this area reflects a high level of self sahsfachon
-\ | or self acceptanc:: Their description o\f ti self that fHey perceive is certainly pleasing
f" to them since they are almost three points abo_ve\thswn at Ty. Itisto be noted,
however, at To, they did not appear as self satisfied as at’ Tj\,\since their score fell
by five points. They were apparer;fly not as pleased with themselves or self-satisfied

at the temination of the programme as they were ot the commencement, This may;be

attributed to the fact that they set higher standards for themselves as a result of their
- ) \

DaCosta Hall expenen:e\ |- ! |
The mean raw score for the WIBB at T] is 108, 074 and at T2 107 870, The mean

- 4,.-«»*’-..“.......‘__7—. o TSR v
R AR e s b T TN - o
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raw score for the norm group is 103.67. This group appeor‘s“from the data to be
even more self-satisfied than their NBB counterpart and although the sfcore dropped

at T2 by less than one point, both scores remain oyer seven points higher than the

—

mean raw score for the n1:>rm group. While it is important that people be self-satisifed
‘ or self acceptant, this could lead to complacency and not provide the motivation
that would lead to higher aspirations and achievements, This may be compounded b(y '

the resulting defencelessness to social-structural barriers and, therefore to drastic

results,

- X
~ ' - . 4 .

Posuhve Behaviour: This score .comes from those items that say "This is what | do( - -

or this is the way | act". Thus this score measures the individuals perception of
{ .

L : %
is own behaviour or the way he functions, .

Al

~N

-The mean raw score for the INBB at Ty is 104, 190 and at T, 100.714. The 0’

v ~ fhiean raw score for the norm group IS 115.01 )l’nch meads that in this area fhe NBB v

N H - ’ \

VM are funchonmg below the nom, In other words, fhe N8B i saymg "This is what 1

. > do or this is the way 'l act" is also sajikg | do not do and ack in conformity with
| o i, . ’

~

-

#09.9%07. Bearing in mind
ng belov;r the norm group, but it
: v B8 éounterpoﬁ. \ | ,
Positive N ) > " R Vv 3 presenting his vie: oibi»body, his

sycl:te of heatt

ills and sexuality.

v

'y is 70.429 and at {f, the score is 68,524 -




\ The mean raw score',‘f.pr the nom group is 71.78, It is ’n; be noted that in this area

the N\BB Group is very close to the no«rm group in the way he describes his physical el
self, his view of his body, state of health,” appearance, skillls and sexuality; RS
although it should be nuted that the score in this area fell by two pointz\at To.

One wonde;; why this should happen after(:ib‘eeks in a racially controlled envir-

7 .
1 onme\nt‘:@ [t may again be ascribed to the possibility of their setting higher standards

for themselves at T as a result of their DaCosta-Hall experience.

The mean row score for the WIBB at T] is 74,630 anf at T2 the score is 72,926, .

{

It is to be recalled that the mean raw score for the norm g‘rcrup is 71,78, The WIBB

is above the norm by almost 3 points af T and although the score has dropped at T,

remains above the nom by 1,146, According to the interpretation in the mamal,

_ the WI.BB cértainly appears to think highly about his body, state of health, physical
appeorcmcé, skills and sexuality, Could it be that being born in a majority situation
gives one a greater appreciation o‘:f ones self and ones plysical attributes, whereas,
being bom in a minority situation, where one is not viewed with positi‘ve regard, makes
one less appreciative of ones self and ones physical attributes? Also, the drop may

f ) i be expiained in the same way as for NBB, Being exposed to ?ther Black’f who have

a much lower self-concept @y raise doubt in their mind about their own.

Positive moral ethical self: This score describes the self from a moral-ethical frame -

“ of reference - moral worth, relationship to God, feelings of being a "good" or "bad"

person, and satisfaction with one's religion or lack of it,

N A
o

-

‘ : : |
) ' The mean raw score for the NBB ot’T] is 64, 190:G0d ot T, 63.190, The mean

. raw score for the norm group'is 70.33. This score-is below the nom by almost 6 points;




and dropped 1 point at Tp. Obviously, their (NBB) description of self with respect

LY

‘e . ’ .
, raw score for the norm group is 64.55. At the-commencement of the programme, o«
L 4

&

to being "good" or "bad" and their ;cﬁs-facﬁon wiﬂ} thejr. religion or lack of.it ’
is below the norm, ‘ }
The mean raw score for the WIBB ut‘T’z s 66,833 and at T, 66.870, The mear‘m
#w score for the nom group is 70,33, This grt;up , WIBB, though close; ov the norm
Ehun their NBB'Sounterpgﬂs, is nevertheless still below the norm, It should be noted

|
also that in this area, the WIBB remained relatively stable in the scores at T and T,

indicating thcnt their posmon remomed relahvely')unchanged in their perception of" l

their own “goodness" or "badness”. ' ‘ -

Positive Personal Self : This score reflects the individual's sense of personal worth,
his feelings of adequacy as a person and his evaluation of his personality apart from
his body or his relationship to others,

The mean raw score for the INBB at. T] is 65,000 and ot T2 62b\ 857, The mean

ﬂ:e NBB sense of personal‘worth'ap;;:eared to be slightly above the non:m as indicatedy
by the score ot T] . JI‘!owever at T,, the score derped by almost 3 points fc'vvbelc;\:v
the nom. Is he now facing life more realistically as a result of 'fhiz programme ?

- The mean raw sco;e of the WiBB at T, is 68,593 and at Ty 68}685. The mean
raw score for the noﬁn group is 64.55: Th%i group (W1BB) maintained their above

the norm position at both T, and T5. What makes one group commence the progromme

at Ty above the nom, and drop to below the nom at Ty, whereas the other group

moiﬁtaiqs their dl;ovg the nom stance with slight improvement?. Could it be the




difference in a self-concept which was formed andmaintained and reinforced in a \
majority situation before being placed in a minority context?. These J]uestions

. could be the subject of furthér investigationl. . /

‘

Positive Family Self: This score refle}cts one's feelings of adequacy, worth and value

as a family member, It refers to the ipdividual's percep‘ﬁon'of self to his closest -
and most imm;diote c'rrclle of associates, IS
The mean raw score for the NBB at i’l is 64,714 and at T, the score is 65.571. -
The mean raw score for the norm group is 70.83. The NBB reflects feelings of
adequacy, worth and value as a fomily member seqeral p;aints be low the nom both
at Tq .crnd Tz,qthough it shoJld be noted that fl;e. score rose almost one point af T"2. i
The mean raw score for the WIBB at T] is 67,185 and ot Tp .the score is 66.370,
The mean raw score for the norm group is 70.83. The WIBBalso #flects feelings of
. adequacy, \;orth and value as a fomily member several points below the nom l;oth -
. at Ty and Ty, but to a lesser degreq,!hén the NBB., Although, the NBB group did

_increase their score to almcjst one point at Ty, whereas the WIBB group der./reased

‘ ‘ ' their score by almost Hne point. Note that many do not have complete fum”lies.\

] ( Positive Social Self: This is another "Self s pen?&'\ved in relation to others" category but

i - pertains to "others" in more general ways, It reflects the person's Lense of adequacy

- -

and worth in his social interaction with other people in general

\ The mean raw score for the NBB Group at Tl( is 64, 524and ot T the score .

4

is 59,857, The mean raw score for the nom group is 68.14, In both instances T)

7, ' [ and To; the NBB Group are below the nom, although at Ty they were much cfoser
" ) ‘ | )

ot +
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TEST OF HYPOTHESIS i , R

This study examined the self-concepts of Black Higir Schobl';tudénts uﬂer;ciing"
ﬂle DcCosta;Hall (Summer 1977) Pnogrumr.ne‘. The selfrcgncéy;fs, educational m.wd‘
occupational aspirations of WIBB and NBB were also examined or:d pom'poi’ed. The
findings \014 Jl'he two groups .hove been re;;oﬁed in Chapter 111 and the first part of
this Chapter. In this second part of Chapter IV, obsen‘fati‘ons about the rel:fions ’
and differences among the variables as.they relate to our hy‘po'fhéses are reported,

. S'inp;theveducofionol and occupational aspirations were equally high for
immi‘grc.mt as well as the Canadian born students, we decided to'use the academic /
and instrum;nt expe\ctation‘ items of the Weidman Edu;éi:ﬂonal Orfentation Typology
in ourr test. of hypothese;s as the ‘d,epenaet.wf variable as well as the ﬁgesfion probing

the respondents' perceptio'n of his/her chances of being successful in getting a

degree if a diploma if they. continue their education after high school.

.
e . L
. ’

I;izgothesls | — —

. "The higher the sel f-concept of pupils the higher their level of éducational csp‘nri:ﬁorfs".

The following five measures of seglf-concept were used for the test of this

hypothesis: 1) Physical seI‘F.' 2) Moral ethical self, é) Personal seif. 4) Fomvily ‘

self, 5) Social Self, The group‘ was divideé with'fhose on !oiv §elf—con<£epf and \\\
fhosé ivith high self-concépt based Ln the norm outlined. | /
The results of our test at T] (cbss tobulaﬁpn a!\d chi square) indicate that

there Is no significant relationship between most aspects of self-coné&ept and-instru-

mental expectation items of the Weidman typology. The same is true of the Academic
¢ i . - _ N aT . ’

v




A ATt R g

r

?

D

" Vevel and stronger th"the, intrumental aspects as well as on the aspect dealing with a

expectarion item lafed to "the chance to encounter new ideas”. H?wever, except v

for physncal self LII the other aspects of se lf-concept are reluted posmvely to
" the First expecfohon of the Atodemic Onentohon on Welcinons typology The
expectation for a well rounded generol educohon' . Nevertheless, there is no

R

With respect to the items related to the responder4ts expectations of obtcunmg

sugmflcance at the .05 level.

a degree or diploma from a higher education institution, ‘again there were no relation-
" ships observed except in the case of social self when there was al significant positive
relationship at‘the .06 level, méoniné that those w|h\6 he|le higher social self
c"oncepf ‘also held higher. hopes of being successful in obfoir;ing a do/zgree or diplocea.
(Tablé X ) o o , .
'Ar‘;other item which is related to academic aspiration - "The wish to be remem=

+
.

'_:- concept but there is no significance indicated. (Table X)

\9 As we have'seen in the first part of this Chapter, there were some changes in

self-concept at the end of the summer school, The same analysis as presented in the \

é

preceeding few “paragraphs were repeated at T.2. The results are qute interesting

since with thenew levels of self-concept, there is an increased relationship with the

same academic expectaNons, This relationship, furthermore, is significont at the .05

, . , .
well rounded education ﬂa!)e X1). Y )

Therefore, although the group was in general high in their academic and

a

occupational gspiruﬁ(Jm, there is definitely a relationship between self-concept and

. ’. &

e

_ s bered as a brilliant student in high school” - seems to be positively related to self- |
. ' v

-

-

e

-
2Q
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;\ , q/ -y . :
. . ' . .
L S o
e and educational as well os occupational osplrahons (measured ds expectationson | \
’ © ' - . | }
‘ o th%WeI&nan typology)/ C A ' ‘ . : :
T . I./ . '. . . . ,. ) . . '
° Hzeothens i . \\ I ' ar ’ é . "_\
. "WIB have hlgher self-concepf than NBB and WIBRI have higher self-concept .than T

\ WIBLI Therefore, the educational aspiration level of WIBRISWIBLIINBB"

o

ca ot { The results of fhe TSCS indicate that the WIB have a higher self-concepl' in all }

s aréas that measure sel f-contept, than the NBB. (Tables 6, 7, 8, 9 and part 1 oty

H y

e S

. Chapter IV). It is also true that the WIB were higher in academic and instru

RS

] expectations as measured on the Weidman Typology as well as in fheir(expec Q

" to get a Iy)-erv,educotion dipl@or degree. They also wished to be remembered

/

¢ as a "Brllllant student* in high school (Tables 1, 2and 5). A more detailed analysis -
Y
! R relcted to the hypothesis i is warranted since the results obtained support the ‘general
i \ ' ’
j ' *

- direction of the hypothesis.
|

A s !

~ A}

Hzefhesis i1 ! e : ' . a

¥ [x)

\
* The self-concept of the whole group is hi/gher at Ty than T' , and within each
group it is higher for those with high peer group, pupil-teacher E\d curriculum pre-

ference level than for those with low peer group, pupil-teacher and cufriculum

| preference level, _ - ] l
: ‘ The self-concept of the whole group was lower at T, than T (See. Tables |,
! : | ' : * "
¢ ) H, 11l and V) rather than as hypothesized. Moreover, the self concept for each
. . '

. - Group WIBB and NBB was lower at To than T] .
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-six weeks duration, . ¥

in the |§ghi of our findings.

“than WIBL! and NBB,. S N o

- - H L]

. [ / i S DU e
/- ?4-'.‘ ‘ N . ‘1..'\
- / / ~ i } . | '.\.‘ R

! ta
yoo

In general, however, the whole group moved towards the nomn group average” .

by T. " ' ' S h . - .
The data indicated a decrease in peer group ond pupll teacher interaction at
T2 than T,. This decrease could be attributed to programme duration since fhe

First teshqg reported on peer group and pupnl-teacher interaction developed over

t

the duration of one year or more whereas Ty results were based on reluﬂ‘ l-ups of
L}

4

It should be noted however that there does not seem to be any imb?rtant-

- i

e

HZEothe.ﬁz v

“The greater the increase in self—concept the greater the increase in educational

Is3

’

¢
This is more true For NBB>W|BLI>WIBRI. The reverse is also

%

aspiration level,

trve". b , l

As we have already discussed, although there has been a decrease in the self- . 1

concept at T, as compared to Ty, this has been in a direction towards the nom.;

an

Therefore, this hypotfnesis shod.ld be restated and tested accordingly in fur,\ther ;tudirs ’

' -t
o ' & Te . “ ’ r
. 0 s N ' ’ k.
Hypothesis V E " ' i .
i . » . 3 ©

Irrespective of self eoncept, WIBRI are higher on educuﬁdr‘ol\spirdﬁon level
L , - ‘ - 4




s ey 82 s e o h — e e b v

! i T F )

I Hypothesis VI : - C T -
‘ Irrespective of self-éonéept 'Ievel of educational ospi.raﬁo;\ is-higher for .
3 o the whole group at T 1 n T ; and within each group, it is hlgher for fhose with -
' R pat’2 v P
k . *  high peer group, pupll-teocher and curriculum. mtJmcﬂon leve] than fu those

é S ' - with low peer group, pll-feacher and curriculum interaction Ievel ,

As dnscussed in Chapfer 111, both hypofheses are supporfed although there is

F ) ’ ~mo significance obtained at rhe .05 level. o ' P .
o It is important/to mention at t.his st;ggg that several contro‘i variables were’
. ‘ used in the’ test of the hypothesesas they E;Ffeéted both the':'depen‘d.ent ;Jnc; mdepe\nd- ’
) .) ent-variables. ‘ o ‘. p t L
’ ‘ Thg control variables used wére the following: | ' g
\ . } 1. Membership in formal orgc;%zo;ior;s ang clubs (Question 34). ——
< B 2i. Bi'othe;-s and sisters at Oniversity (Question 60). o .
| e . 3‘. . Fomily atmosphere (Question 6:1). é ]
. | | f. Frequenicy of study:wifh friends (Question 38). /, Q
? ’Lﬂ_: ¢ 5 " Perceived i.n’elli'génce ronk\ing (éuesﬁon, 47). A ) ',c.
: To6 Fafher's inrerest in school work (ngstibn 65). ‘ /
) J ¢ . 7. Mother s mferesf in school work (Queshon 66).
-‘.' . , 8. Fother s pralsé of school achlevement (Question 67). ) '

9. ' Mother's praise of school achievement (Question 68).
: , |

10.  SES (bosed i father's occupation) (Question 51).

- 1. SES (bcséd on mqfher's occupation) (Question 54) o ;.
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Norhe of these variables ;eemed to haYe‘ much of g,sigmficant influence with

very few ‘exceptions. - Thus, plrceptlon of one 's mtelhgence corIrelufed posmvely

S

/\\" with academic expecﬁon of "well rounded education". The higher the per@éi.ved

z ' intelligence\}onking, the higher the expect&ﬁoﬁ""(.0¢ 'level of significance) as.

\well as the higher the preceived chance}or being successful in obtaining a higher
educohon diploma (.Q02 level of significance) and the hngher the fdeslre to be
remembered as a brilliant student (. 05 level of slgmflcahsg)}

In the same manner it is interesting to note that those who hud mothers in

“high SES (professions) V\(eré more infereste\xin encountering new ideas (.01 lenve‘l .

w3

of significanJe). ! ' r
. - |

. Therefore, as.far as we can tell from our analysis, Mother’s occuptation and

perce,ived intelligence ranking may be the only two confounding factors,

.
L)

&
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The study presented in this thesis carbe best descr‘ibedgs an inquiry ihl’oﬁ the

P

.

—possible différences in self-concept of immigrant and non-immigrant Black‘pupils and

-

- -

PO 0Py o s i
.

-an exploration of the relationship these differenc@have on the ocademﬁ ond occu-. ¢

h pational aépirafions or the two groups. It does not, as such, attempt to show how @ - a

s 5 y
" child's self-concept influences edtw'achievement, but merely examines

— N ]

whether differences in self-concept exist between immigrant and non-immigrant Black

p v

pupils and whethbr these differences dre related to differences in their educational : &

-

e

o !
and occupational aspirations. ) : S e

a x - I
As discussed in the methodology section of thid thesis, the original plart fora ,$
) ) ’

sample for this study was fo);ollef:f information on the total population of the DaCosta-

¥

Hal\ Programme during the sumn;er of 1977 Registration during the week of J'uly 5th' .

—

(fl rst week).was 305 pup;ls and fhe\week of Augusf 8th (last week) was 220 pupils.
*

. However, only 75 pupils completed the questionnaire thoroughly at the begmﬂ) g- \’_\ N
) and the end of the programme. Therefore, only these 75 pupils are included in the .

.

b e ALK
"
L A

Rt
£

e -

YRR R
J

discussion of our findings and in th test of hypotheses. The adyantdge of this altern- -t

..

&
X

Iy

..
-

s - i

ative is that we have a more repres¢ntative sample of the "average"/Black pupil in the i
“ . ) .

[

. “ ‘ y ) . .
public school system since we have elimir*ated the B\upiis who for one re/qsop or gnather
- M ‘( . . .

R could not complete the guestionnaire (reading prob'lemsl, for example). It should be
. \ )
P remembered tf’ot the DoCostu-Hull Programme whlch nas started L meef the needs

Qf those Black pUpl'S (Grodes 10 and n who were having problems in the public

Feaad,
) A
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school system, has evolved over the years to become more or less a regular summer

- school where parenf:f»-send their children to keep them busy over the summer holidays.

Anofher advantage of moving from the analysis of the total population results

o the sample of 75 pupils was that the new sarrnple'w'as more homogeneous. Sixfy-

ight of the students had a West Indian famtly backgyl.)und th fathers and morhers
being bom in the West Indles. Furthemore the dlstrlbuhor\:;XhA(

inal sample

L:pproxlmafes the distribution of the |mm|grahfs and Conadlan born West Indmn Blacks

[ ¢

in Canada._ .

-

' Only 38 pupils, less than half of the somple, live with both parents at home.

The rest live with single parents, rglafﬁ/es or foster parents, Therefore, many family
| ' , ) '
background factors were not taken into Eonsideration in the test of hypotheses. One

variable, However, seems important enough to be noted in particular: mother's

[N

occuparior;. Those children who had mothers in high SES type occupations were higher

in self-concept and education/occupational aspirations than the rest of the somple.

~

aspirations. comparison, however, the West Indian born recent immigrants (2 years
P pa f/ ! : Y
{

4

have been in Canada for a longer period of time (25 months or longer) and both groups

N\
o

were higher in their expectations than the Canadian bomn Black pupils. (Measured
f .

on the Wéidmgn scale). Furthermore, as predicted in the hypotheses, the recent

. . ) . i
immigrants have higher self-concept than the long term imniigrants and are again higher
. s '

in their educational and occupational aspirations rhan the Cunddian born Black pupil.
N}

It is also nmporfanf/l'o note that as gtedicted the Conadlon born Block pupils ]'\uc]i the

o
The majority of the sample have homogeneously high educational and occupational

’ and'less) were higher in their expectations than those West Indian bom immigrants who -

!

-

J




most significant changes in self-concept by the end of the summer school programme

as measured on the Tennessee Self-Concept Scale. However, .it was interesting tél,
. e :

note than this was not due to the frequency of in'teracﬁorl as measured by level gf 4 .
inferaction between peers,and between pupils and teachers, This level was much - - :

lower than the level of interaction in the respective high schools that the students ’ i

\

. in fh—e sample attended. Therefore, it is hypofhesized that fhe important element

—

in fhe interaction variable is’ nor Frequency or quanmy but rurher the special quuhl'y

~h ’ .
of the interaction, Thls hypothesis provides an interesting gundehne for further research. T

All six hypotheses proposed at the beginning of the study and which guided the

direction of the study were supported in gelnertﬂ,a although the results were not statisti- -

1
4

cally significant at the ,05 level in most cases, This is a summary of the hy;ijaeses
Do , ‘ )

and the results obtained:

Ak dada o
'

. as HYPOTHESES : g RESULT OF TESTS
1. The higher the self-concept of pupils - Although there was a generally h'/lgh
-the higher their level of educational - level of educational and occupa Honal—]r——*_“f—
and occupational aspirations, aspirations, those students who were

higher in self-concept did have relatively
higher educational and occupational
expectations.

{l. WIB have o hlgher self-concept than This hypothesis was supported in its :
" NBB and WIBR! have higher self-concept  general direction,
than WIBLI. <Fherefore, the educational . -
and occupational aspiration level of |
“WIBRL> WIBLI) NBB ' .

M. The self-concept of the whole group is " The genercl spirit of this hypothesis was / i
higher at T, than T, and within each supporfed.v H¢wever it should be re- )
group it is higher for those with high formulated to reqd the self-concept of .= )

‘ peer group, pupil-teacher and curriculum  the group is closixfo the nom at T, 17 ;
interaction level than for those with low  than Ty, As for thi second porf of the

peer group, pupil-teacher and curriculum  hypothesis there was no significant
interaction level, ' : relationship betweeh the three variables

t : 4
: ®
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) and self-concept as hypothesized here.*
. — o The results, however, suggest that

' LA the quality of interaction should be
tak‘into co?sidemtion. )

\ . : !
/ IV. The greater the increase in self-concept . Again, this hypothesis was supported

the greater the increase in educational and most of the tests were significant,

(and occupational) aspjration level. . However, once again it should be

This is more true for NBB than for WIBLI restated to read "the closer the self-

7nd WIBRI ) concept moves to the nom the higher , . "
V. Irrespective of self~concept WIBRIare Supported,

higher on educational aspiration level
than WIBLI and NBB

- b ~ . <

N -

Vi, irre;pegfive of self-concept, level of Supported. Same comment on the second
educational aspiration is higher for the - part of hypofhesus as for Hypothesis 111,
whole group at T than'T, and w:fhm / t ¢

each group it is hlgher for those with _

high peer-group, pupil-teacher curricu- -

lum intkraction level fhon for those with , 1

low peer group, pupi |-tépcher and ‘ , [

currlculum interaction Ietﬁ! . . o .
r J

Another important finding is that the self~concept as. measured at the end of

. the programme was significantly co(related (.05 I'eve\lwifh the educational expectations,

of the pupils in the samrle. Therefore, it is important to pursue this line of analysis
t I '

¢

ur future Tesearch.

~ .
Within the group of Black pupils, immigrant status seems to be the most import—”
¢

ant variable along which the fhree groups ~ recent |mmngront Blaclls, long term immigrant

/
Blacks and Canadian bom Blj;s - are dlfferenhated as opposed to SES znd other control

»

D
wariables such as age, sex, and family bu(:kground. This has important |mp||cahons for

-

the interpretation and generaljzation of much of the educational research being carried

on in'the field of the educof}on of minorities and immigfants in Caﬁudq. Most of these \

’
3 - =
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studies focus on the ethnic background Variable. There is an mdncahon in ﬂ'\ls sfudy, |

fhof differentiatioh along ethnic Imes is not as lmporft/nl' as the fact of bemg on’ J ‘

immigrant, as w

heymg\ucertam level of self-concept in refation to minority i
F

status, myl tﬁ? related opportunity structure at th# level of the Canadian Society‘at

, -~ BEEAY-) '_3 . '
large. / - Y- ' -
-~

—

.

In"summary, although this is only a preliminary and exploratory case study, r A
. _ ‘ .
limited to a specific group of pupils, the results o?tained are encouraging enough - ‘7

to recommend the mvesfmenl' of more research efforts and res;)urces in the same

{
direction, as well as the use of a variety of, methods, qucxlltohve and quanfahve,

‘ a
in the collection of data. .

o . ) .
It is of course possible to venture interesting policy recommendations based on

11

the results of the study .but the limited nature of the inquiry presented here does not

’

\ . -
warrant éxplicit recommendations at this stage., However, this is one more reason to

pursue,in future research projects,the line of inquiry fok%n in this study,

.
o . v 3
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SRS
STUDENT NAME:

| ' | . SCHEDULE NO:

STUDENT QUESTIONNAIRE N
- {

This questionnaire is prepared for my M.A. thesis in Educational Studies at
Concordia University. The pufpose of this questionnaire is to learn about the
interests of students and ébout their plans for the future. -
This is a confidential questlonnalre This means that your answers will not be
seen by anyone else in this school or outside the school. Your answers wilj
be used only for the purpose of the research which intends to assist in the
planning I01‘ education. .- o ‘
! hope that you will find these questions interésting to answer and | thank
you for your participation in this study.

-

»

: " AFTER USE THIS PAGE WILL BE DISCARDED
f TO RETAIN ANONYMITY.
)‘ o\gzsnonnmneﬁ WILL BEAR ONLY A SERIAL NUMBER.

1
)
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. | am a friendly person

. 1 am a sick person

. | am losing my mind

i
-

| have a healthy body. . .

| am an attractive person

N

* PART A

. . . -t a A ’
READ THE FOLLOWING STATEMENTS ABOUT YOURSELF AND CTRCLFI/THE NUMBER OF THE CORRECT
ANSWER IN EACH CASE:

..................

| copsider myself a sloppy person. . . ...........

| am a decent sort of person

| am an honestperson . . .

| am a bad person . . ..

| am a cheerful person

| am a calm and easy going person

{ am a nobody .

............

| have a family that would always help me

in any kind of trouble

. | am popular with men . .

. | am not interested in what other people do
. | get angry sometimes. . .
. 1 like to look nige and neat all the time

. | am full of aches and pains

. | am a religious person

| am a moral failure

. | am a morally weak person
| have a 1ot of self-control

. | am a hateful éerson ..

. 1 am a member of a héppy family . .. ..........

. My friends have no confidenceinme. . .. .......

......

. ldonotalwaystellthetruth. . .. ............

.................

| am an important person to my friends and family .

. | am not loved by my family
| feel that my family doesn’t trustme . . . . .

| am popular with women

I hke my looks just the way they are. . . .. . .

-----

. lammad atthewholeworld. . ..............
. lambard tobe friendlywith. ... ............
.| Once in awhile 1 think of things too hard to think about
. Sometimes when | am not feeling well, | am cross . .

. | am neither too fat nortoo thin . . ... ... ..

e

. 1 would hike 10 change some parts of my body

I amn satishied with my moral behavior. . . .. ... ..

| am satistied with my relationship with God

| ought to go to church more.

P e S e . T e
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41,
42.
A3.
44.

l;am satisfied tobe justwhatlam ... .........

t'am just as nice as | should be. . . . . Yo nee e '

Idespisemyself. . . ........... PR ' \ .
1 am satisfied with my family relationships. . . .. ..

45, | understand my, family aswellas fshould . . . .. ..

46.
47.
48,
A9.
50.
51.

“

' 52,

53.
54,

Ibs.
58.
57.
58.
59.

60.

61.

62. ?am 100 sensitive to things my family say

R23883I83 28

73.

74.
15
78
17.
78.
7.

i should trust my family more . . ... .. (/ RN

| am as sociable as | wanttobe ... .../ 7 ....
I try to please others, but | don't overdo it. ». .. .. .
1 am no good at all from a social standpoint . fr e /
Idonotlikeeveryonetknow . . .............
Once in a while, | laugh at a dirty joke. . . . . .....
) am neither too tall nortoshort . ... .........
Idon'tfeelaswellaslshould . ..... ........
V'should have more sex appeal . . .. ... ( ........
1 am as'religious as | wanttobe . .............
1 wish | could be more trustworthy. . . ... ..... :
| shouldn‘t tell so many lies. . . .
lamassmartastwanttobe.............. -
| am not the person | would like to t;e. e e
1 wish | didn’t 4ive up asseasilyasido..... peee

| treat my parents as well as | should
{Use pasr tense if parents are not living)

| should |ove my family more PRETEIRIP NP
{ am satisfied with the way | treat other people. . . .
| should be more potite with Lthers ............
| ought to get along better with other people .. . . .
| gossip a little moreattimes. . . . ............
Attimes | feel likeswearing. . .. .............
| take good %are of myself physically. . .. .......
| try to be careful about my appearance. . ... ..
| often act like | am “all thumbs’'. ... ........%

| am trua to my religion in my everyday life. . . ...

I try to change when | know I’'m doing things Y
that are wrong l R

| sometimes do voiy bad thangs .. . ... . . L.h

| can always take care of n:\vsoﬂ in any situation

| take the blame tor things wnhout getting mad -

tdo thmgs without thinking aBout them first . . . ..
I tey to play fair with my friends and family. . . ...
| take a real interest in my family . .\‘ ...........

lgiveintomyparents, .......... [
(Use past tense if parents are not llwng)
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81
82
83
84
85
86
87
88
89
90
91
92

. | try to'understand the other fellow’s point of view .
. | get along well with otherpsople. . . .. ........
. 1 do not forgive otr;e_rs easily . . ..............

. | would sather win than lose inagame. , ., ... ...

. | feel good most of the time .". R R R .

. ldopoorlyinsportsandgames . . . ...........

.lam#g poorsieeper .. .......... FERTIIN R

. | do what is ridht most of the time . . . . ; .......

. | sometimes use unfair. means to get ahead . , . . . .. ,

. | have trouble doing the things that are righi ......

. | solve my problems quiteeasily. .. ...........

93

94

95

96

97

- 98
99

100

o | c?\ange mymindalot. ..............00vu.

! try to run away frommyproblems. . ... ......
. | do my share of work at home . .
. quarrel withmy family. . ... ... ... .. Yo ..
. bdo r{ot act like my family thinks | should. ... ...
.‘_I sea good points in all the pec;ple Imeet........
. 1 do not feel at ease wit}1 otherpeople. .. .. ... ..
. 11find it hard to talk with strangers . . . . . .

. Once in a white | put off until tomorrow o

what | ought to'do today

Completely
False
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« PART B

READ THE Fou.owmc STATEMENTS ABOUT YOURSELF AND CIRCLE THE NUMBER OF THE CORRECT
ANSWER IN EACH CASE: o 1

. YOUR EDUCATIONAL PLANS

®

1. Do you think you will leave school soon, leave after, or stay unt%ilishing high school?

1. Probably/lonve soon | .

. Definitely leave soon

. Probably leave later but before tinishing high school

. Detinitely leave later but before finishing high school

. Probably finish high schoo! . .
Definitely finish high school . .

. Don‘t know ~

N OO DA W

\

2. |f you are probably or definitely going to leave hngh school ‘nforc fmuhmg, indicate the main reason for leaving.
MARK ONLY ONE SPACE

1. To getajob
2. To make my own living and be mdepondent
3. Poor marks or grades
4. To get married l

5.'Because of financial prob‘ems ) .
6. 1 do nat like schoo! work ;j / .
7. 0Otherreason. . ........... e e e e e e
8. Don‘t know T
9. | plan to-fimish, high school !

3. Do you think you wiil continue your education after hugh school on a full-time bssis, on a part-time basls, or not

at ali? .
' 1. Defintely full-time i
2. Definitely part-time ‘ ‘
3. Probably not at all
p "4, Definitely not at all .
. §. Undecided

6. Have not thought about it yet

4. 1f you do not intend to continue your education after high school, or if you are undas':idod, is there any one thing
that might make you change your mind? — PLEASE MARK ONLY ONE ANSWER

. Nothing would make me change my mind
. Yes, if 1 could get enough monsy to continue
. Yes, if my parents insist that | continue
. Yes, if | do not get a job at all .
Yes, it | need more education to get ahead in my job
Yes, if | only find jobs that | don’t tike . '
Othar R A e e e e e e e
Ne t«m thought abou( "
P . Pwtend to continue my education atter high school ‘
!

’

T~ D WA=

5 1 you o itend 1o continue your education alter high school, s there any one thing that might make you chanoe
your mind? - PLEASE MARK ONLY ONE ANSWER

+ 1. Nothing would make me change my mind ."}

2. Yes, if ).am offered a job ! like t ,
3. Yes, if 1 do not have enough money to continue o

. Yes, if my gradas or marks are not good enough

. Yes, if | got married )

. Yes, if my parents feel that Ishould get a job °
COther L e et S
. Never thought about it 'L [ ' :
. | do not intend to continue my oduca on after mgh school '

© 0O ~NOD O S W
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6. What kind of school do you think you will lttcnd after high school?
Please write the name of the school, CEGEP, or university or the kind of school you think you will attond sfter -
* high school. . /

.......................................................................

7. Have you chosen your ares of specialization in the post-secondary school CEGEP or university?

1. | have made my choice ~ o
. | have narrowsd my choice down to two or three alternativu
| am considering many areas of specialization '
. | am still confused about this choice
. | have not thought about it yet
. | do not intend to continue my sducation after high school ) » ,
>
8 Who has helped you most so far in your thinking about the kind of 3choo! yoy might amnd ar your area of
specialization after school? v

QUMb WN

1. My parents
-2 6ther relatives or adults
. A teacher
A guidance counselior
. The principal or the vice-principal
. A friend already in post :econdgy school )
. Friends .
‘No pone helped me “ ‘ ,

1 do not intend to continue my educatiop after high school .

©®NO OGS W

-]
9. About how much of the total cost of your education after high school do you expect your tamily will pay for?

1. None . . ) ) !

2. About one quarter . .

3. About one half ' : } ’ ,
4. About three quarters ,

5. 1Al

6. | do not intend to continue my education after high school

e

10. 11 your family does not pay for all, what is the miain way you will pay for the rest?

1. Summer job or part-time job during the year -
2. Scholarship or bursary

3. Student loan

4. 0Other ...............c... .
5. -| do not intend to continue my oducation after high school

1. Suppose you continued your education after hngh school. Thinking of vour ability, how good you think your
chances would be of being successful in getting a degree or dlploma? )
1. Much better than average \ !
N 2. Above aver. ) )
J. Average . J
4 Below average
5. Much worse than 4vnrago

.

12“ How far do your parents want you to go in hi‘m school?

1. Leave soon ' ' . , : ’
* 2. Leave later but before finishing i ' :

3. Stav until finishing
4, Don’t know my parent’s wishes ) ’ S




i ]
| { - 13. Do your psrents want you to continue your education after high school on a full-time besis, on a part-tims basis,
o or not at ali?

1. On a full-time basis ’ ’

2. Qn a part-tima basis - '
3. Not at ali s

4. Don't know my parent’s wishes

R L T

LA
( ; 14, If your parents want you to continue your oducatnon sfter him school, what kind of school do you think they
! would l’ke you to attend?
o

, Please write theirwish . . ... ... PR ’ .........
. / : B}
{ . 16. JDo the following people think that you should continue your education after hlﬁ\ school?
. FOR EACH ONE CIRCLE1o0r20r3 {

i . YES NO " DONIT KNOW
| 1. Teacher . 1 2 ¢ 3 )
2. Guidance Counsslior ) 1 2 3
3. Principal or Vice principal . 1 ;o 2 3
4. Friends in school . 1 ‘2 ' 3
5. Friends out of school 1 2 . 3

16. Among your frwnds m school how many are planning to fmlsn’hlgh school?

. Allot them

. Most of them . ' \ ]

. About half of them o ! (%4
. A few of thg‘in ‘ -~

. None of them

. Don't know

)

i
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. Have any of your triends left high sghool before finishing? ) - .
1. Yes . 2. No : . , N

18. Among your friends in“school, how many are planmng to continue thelr education full:time or pm -time after high /
schooi? ’

[+

v
- ‘

. All of them‘ ’ ‘ . . f
. Most of them ' ‘ .

. About half o/f them ,
A few of them . ) . S~
. None of them N ) ) '

Don’t know ’ s,

"~

oOWmdWN =

I. "YOUR IDEAS ABOUT WORK AND THE FUTURE S . ’ '

19. 1t you had y&m choice, what type of work or occupation would you //ke to have most as a career?
Widie the name of the type of work or occupation you have ch¥sen ¢ §

...........................................................................

DO YOU AGREE OR DISAGREE WITH THE FOLLOWING STATEMENTS

20. Making plans only makes a person unhappy bocause plans hardiy ever work out anyway, : i
1. Strongly agree X ) N
‘ 2. Agree . ’; .

: 3. Disagree e
a ) - ’
. 4. Strongly disagree . .
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J e eimes. .
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Ve rymer, i 7,
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] 21. The most important thing for a parent to do is to help his children get further shead in the world than he did.
1. Strongly agree ~ E . .
B 2. Agree i
3. Disagree

4. Strongly disagree

s §
et . \

22. \A person shduld try 1o do what he does botte*ban anyone eise.

1, Strongly agree e

2, Agree ‘ o -
- 3 Disagres . . —
—/
A-Strongly disagree

J

1. Strongly agree
2. ‘Agree

- f 3. Disagree . Y\

- 4, Strongly disagree ,

{
24. When g person is born; the success that person is go
accept it and not fight against it,

1. Strongly agres

2. Agres !

3. Disagree

4, Strongly disagree
L4

25. The tougher the job, the harder 1 work,

1. Strongly agree ®
2. Agrge o -

3. Disagree _ .
4. Strongly disagree .

28. 1If a person is not successful in life it's his own fault, .

1. Strongly agree

s S 2. Agree

3. Disagree s .
4. Strongly disagree

'

1. Strongly agree

2. Agree

3. Disagree -
4. Strongly disagree

28. The best way-10 judge a person is by that person's success in his/her occupation.

1. Strongly agree . \ ,
2. Agree . ' L
3. Disagres .

4. Strongly disagree . *

{
' 729./ Good luck is more important than hard wark for success.
, / ) 1. Strongly agree
l 2. Agres
3. Disagree
4. Strongly disagree

»

e e e e

23.’ Thé most important purpose of high schools is to prepare people for the occupational

'{ng to have is already in the cards, so that person might ss well

27. The job should come first, even if it means sacrificing time from recreation. . o

dewr

e,
7
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30. | would make any sacrifice to get ahead in the world.

. 1. Strongly agree
2. Agree
© 3. Disagree
4. Strongly disagree

. YOUR ACTIVITIES IN SCHOOL

31. People want different things from school. Indicate how important it Is.for you to get each of the followl}\g by

circling the appropriate number. . % .
Essontiel Unim u-}nwnm

Help in formulating the vatues and goals of my life

. Learning to get along with people

Training and skills for occupation.

. A wali-rounded general education

A detailed grasp of a special field

A chance to encounter new ideas

. Freedom in the design and planning of my education
. Personal contact with feliow students

Personal contact with teachers

Advice and.guidance from teachers '

e Tm e A0 TE
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32. Are there any students in your school with whc;m yaqu do any of the following?

4

e T e+t b v ) Thinntek

l
I
a., Often discuss topics relajed to your educational plans
b. Often discuss topics of intellectual interest
c. Somaetimes engage in social conversation
d. Ever talk about personal matters o

33. Are there any teachers at your school with whom you do any of the following?

al Often discuss topics related to your educational plans
b. Often discuss topics of intellectual interest

c. Sometimes sngage in social conversation

d. Ever talk about personal matters

b it

FRF R

34 Are you a member ff any teams, clubs or organizations in the school?;

LSOV

1 Yes | am an officer-in at least one .
2. Yes, | amh very active in at’least one, but not an officer ‘
3. Yes, | am a member of at least one, but not very active
4. No, | am not a mamber of any
s .
35. lndu‘cate' the kind of school teams, clubs and ovganizatiors to which you belong.

|

" 38. Are you a member of any teams, clubs or organizations outside of school?

1. Yes, | am an officer in at least one

/ 2. Yes, | am very active in at least one, but not ap officer
3. Yes, | am a member of at least one, but not very active
4, No, | am not a member of any
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37. How many of your friends are:

' . in your class /

’ . not in your class but in the same school
. in other high schools

. in a CEGEP or univarsity

None
None
None
None

all
all
all
all

canow
R e -~
NN NN
WWWww W
F - -

. working full time None alt

38. How often dL you study or work on schoc;l subjects with v*:ur friands after school hours?

1. Several times s week
2. About once a week ' '
3 About pnce a month /
4. Never
5. | do not have any friends in tt!e same class as myself
. ) .

39. On an average weekday, about how much.tinie do you spend on home work or studying?

1. None, or almost none .

2., Less than one hour

3. About one hour .

4. About two hours / s i .
5. Three or more hours , '

40, During the whole waekenr:t, how much time do you spend on home work or studying?
AY

1..None, or simost none

2. Less than one hour

3. About one hour

4. About two hours

5. Three or more hours "

. 4%. If you have worked harde last year, do you think you could have imp?oved your marks or grades?

1. Yes, a great deal ' - - : ‘
2. Yes, a little bit 7
3. No, it would not have made a ditference .
. . \
42. Have you ever failed a year or skipped a year in e/ementary school?

1. Failed a year .

2, Skipped a year ' (

3. Neither . [ ’ ' '
43. Have you ever failed a yépr or skipped a year it high school? .

1. Failed a year | .
2. Skipped a year; l . . .
3. Neither ! ’ . .

44 Arae the students in your class allowed to choose the subjects they take?

t. They can choose sil of them

2 They can choose some ol them
3 They can‘t choose any
4 Don’t know

2 N 'a
.

. . f
45. If you could be ru{gnembered here at school for one of the four things below which one would yru want it fo be?

N

1. Brilliant student
*2. Athletic star .
3. Leader in school clubs and organizations . -
4. Popular student X :

»

' - e
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48, Suppou you had an extra haur at school, whn would \*ou most like to dowith it? . i’ ’

1. Take some extra subject of my own choosing ‘ )
2. Use.it for athletics ’
3. Spend it in a club, organization or other school activities . 4 )
4, Use it as a study period . -
\ .
. 47. Where do you think you stand in intelligence in relation to the students in you class? |

/ 1. Definitely above average &

i 2, Slightly above average ,

: 3. Just above average ‘ ) '

4, Slightly below average LT
5, Qefinitoly below average

' )
48. Even with a good education, a person fike'me will have a tough tims getting the job !{clnhn wants.
1. Strongly agree ' . ‘ :
2. Agree ’ : . -
e . 3. Disagree . ; . ) “
4. Strongly disagree . o - . /

\ 49, sﬁhat do you consider to be satisfactory grodes for you? - \

3 1. Any paumg grude
2. Average grade is O.K.
3. An above average grade ‘
4. 'One of the'highest grades in the class \ M
5. | really don’t care much l \ .

.

4 e o W+

—

50. Do you sgree or disagree with this statement: “’If | could change, | would be someons Hlfforqm from myssif.”
. 1. Agree " 2, Disagres ' ' "

4

. N
V. YOU AND YOUR FAMILY / o

51. What is your father's occupation? Please write on the line

R R T I R e L L B R R T S P R T T P A Y

\ [

52. How much unemployment, if any, has V,‘L" father experienced over ths past two or three years?
1. None at all i -
2. Once or twice lor short periods
3. Frequently for short periods .
4. For long periods of time ’
5. Most of the time

53. Does your mother work oJuide the home? _ . )
1. Yes 2. No , . : h

< . .

54. |f your mother works outside the home what.is her occupstion? | <

55.. How far did your father go in school? (Mark only the last school that he attended.) i
None o o o -
. Elolfm\tary school ~ .®
Some high school ,
. Finished high school : ’
_ College or univarsity N
Post-secondary technical school, such ai institute of technolow s
Teacher’s collegs or normal school .
. Agricuiture college or institute i J
Business or commarcisl college g ' .
Don't know. . ' . !

e ~2 QP O
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/ 58. How far did your mother go in school? (Mark only the last sch?ol that she attended.)
# ' /

|
4

a. None Iy
. Elsmentary school ’

. Some high school

. Finished high school : ¢ ”

. College or university iy

Post-secondary technical school, such as institute of technology

. Teacher’s college or normal school

. Nursing school . T
Business or commercial college ’
Don‘t know o

- Ta =9 an o

" A

57. Which of the following statements describes your family situation? -

»
k-]

. | live with both of my parents

. My father is dead and ! live with my mother

. My mother is dead and | live with my father ,

. Both my parents are dead - ro .

. Both my parents are dead, and | live with foster parerts .

My parents are separated or divorced and | live with my mother

9. My parents are separated or divorced and | live with my father

h. Other ' ' - . 7

e QO O

58. Do you have any older brothers or sisters living at home_? -

a. Yes, older brothers
[ b. Yes, older sisters I
¢. Yes, both older brothers and sisters
d. No v .
e. | have no older broth:er and sisters _ -
o L] . -
58. Do you have any older brothers or sisters going to high school? P

a. Yes, older brothers .

-~ ’ .b. Yes, older sisters

¢. Yes, both older brothers and sisters
d. No
e

. I have no oider brothers and sisters . f

. ©

60. Do you have’gﬁy older brothers or sisters'going to University or other post-secondary school?
a. Yes, older brothers ) '
b. Yes, older sistejs .
. & ¢. Yes, both older brothers and sisters
' d. No ‘
e. | have no older brothers and sisters

81. Do you have any o/der brothers or sisters who have a regular job? .

. *3. Yes, older brothers . .
] bh. Yes, older sisters . . /
-~ ‘ <. Yas, both older broghers and sisters

d. No

e. | have no older brothers and sisters

4' 62. How inuc{h influence would you say you have in family decisions affecting yourself?
Y

a. Alot of influence ~ ' .,

b. Some influence
¢. None at all . ’ i
d. Don’t know ) ' . . \

2

[N

:




83 lf ' deci:ion is made at home that you don’t like, 60 yo'u feel free to eomplain. do you feel a"littlo umsv nbout
: eomplmning or is it batter not to complain? .

a. Feel fPee
b. Feel a littie uneasy
¢. It is better not to complain  *

P et T

N 684. (n general, how are decisions made in your family?

. a, In general, father makes the decisions
- b. In general, mothm_' makes the decisions
c. Both parents decide together ,
“d. Each parent acts individuatly :

e TR ek e e e e

.

65. How much would you say ydur father knows about your work in sci\ool_? '

o. Agreat deal - PR
b. A fair amount
. €. Very little

) ”

4

o Wemtr v e e

88. How much would you say your mother knows sbout ;our work jn school?

a. A great deal
b A fair amount
t. Very little .,

o

687. How often would you say %lr tather praised-you for ym]r acoorhplishments?

. a. Very often
b. Quite often
c. Not too ofLen .
d, Ailmost never

68. How often would you say your mother praised you for your acéompllshmehts?

a. Very often

b. Quite often

¢. Not too often . /

d., Almost never . e

69. What do your parents consider to be satistactory gad![ or marks for you?

a. A passing orade or mark
h. An averdge grade ormark o )
. An above average grade or mark -
d. One of the highest grades or marks in the class L{/ .
«. Thay don‘t really care much “
70. Do you have a quiet place in your house where you can study ?
a. Yes : b. No

*
-

71. Where was your father born?

~

a. in this town or county

b. Outside this town or county, but in'this province
¢. Qutside this province, but in Canada

d. Qutside Canadas.

e. Don’t know

7. Whaye was your mother born? /v*“
a. in this town or county ,
b. Outside this town or county, Jht in this province
¢. Outside this province, but in Canada E
d. Outside Canads )
¢, Don’t know




A

73. If you wetre bprn in another country, indicate the number of years you have lived in Canade?

Less than 1 year .
1 or 2 years * A B
3or 4 years o I ’ 7

1}
5 or 6 years . o
7 or more years ) . \ j
Was born in Canada b

s~ Q0o e

74. How well do you speak French? . o ‘ . '
a. Fluently ¢y (€ .
b. With some difficulty L -
. c. With a great deal of difficuity Lo ‘ o ‘ 1 .
" d. Notat all Ce

- \ ] . X -
75. Have you been in this school ever since you entered high school? ' , 4

oA Yes ° b. No . ; . ) S

” 76. How fong have you lived 4n this town or cltv? ' ‘ ’ . |
- 8. Lessthan 1yesr . ’ L
b. 1 or 2 years o : - et
4 - .
c.93or4years \/ " - ' . )
) d. 5 or 6 years , ’ : N '
£&. 7 years or more T o -

- 77. Did you earn an’y money by workiig outside the home this past summer?

~. . a7 Yes, all or almost all summer X : -,
4 b. Yes, about amon , ' 3 4
. . c’ Yes, for 1or 2 N . \
D ¥ . d. No .
78. How much did vou earn per weok? - . - -
. ‘ . ‘8. Less than $10.00 per week SR . -
- .+ b:10.00to0 19.99 . . T
» | ¢, 20,00 102999 1 Lol l ~
. d. 30.00 10 30.99 . . -, | —
Tt L . e, 40.00 to 49.99 / : '\ ¢
. ' 1. 50.00 to 59.90 ’ R - o o
. - 9. 60.00 or more ot ) :
: h. Did not earn any money lut summer ‘ ] !
- 70 As uﬁmsull ol answering this qwstionnaiu do vou think you will be more cpncernad with planning your career v
than you were betore? ) . -
o " a. Yes, much more than before - ; ‘ . .
[ ») ¢ b. Yes, somewhat more ‘ . . CL .
'.( . . C. Yes, alittle more < (e ¢ - ' , T
' . d. No.just the same IR . ) : .
_e. Don'thnow 5 3 .
- . “ . . e ! i \ , .. . . ~ ;
: ! WOULD YOU MIND TELLING US YOUR © CoL - g

*.‘ _,'Scx: Male D, Female [3 , ’l/\ ! “+ ‘ ‘J
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STUDENT NAME:__" .

SCHEDULE NO:

STUDENT QUESTIONNAIRE

This questionnaice,is prepared for my M.A. thesis in Educational Studies at
Concordia University. The purpose of this questionnaire is to learn about the .
interests of stidents and about their plans f?r the future,

{
This is a confidential questionnaire. This means that your answers will not be
_seen by anyone else in this school or outside the school. Your answers will
be used only for the purpose of the'research which intends to assist in the
“Pranning of education. a ;

| hope that you will find these questtons mterestmg to answer and | thank

you for your partlcupatlon in this study ; ‘
. | |
, g | ' |
S ST
) ' 'AFTER USE THIS PAGE WILL BE DISCARDED * ' o
TO RETAIN ANONYMITY. | !

QUESTIONNAIRES WILL BEAR ONLY A SERIAL NUMBER. ' 7 \




PART A

REA THE FOLLOWING STATEMENTS. ABOUT YOURSELF AND CIRCLE fHE NUMBER OF THE CORRECT
ER IN EACH CASE: ‘

Completely Mostly Partly Mostly Completely
False Falss Falss True True

3 5

N
-9

. | have a healthy body

[5,]

. laman attractive person. . . . . ........... /

w

. 1 consider myself a slopqy person

. 1 am a decent sort of person
| am an honest person
. | ama bad person

| am a cheerful person

. | am a calm and easy going'persob. \~.'
N i

© ® N O A WN =
- -  wms b P I
N NN N NN
F R R L TR T R

. 1 am a nobody

-
o

. | have a family that would always help me
in any kind of trouble

-
o

. | am a member of a happy family
2. My 1riend{ have no confidence in me
. lama friehdly person '
. } am popular with men
. L am not interested in what other people do

. | do not always teli

. | get angry sometim

. 1ike to look nice and neat all the time
. I am full of aches and pains

. 1 am a sick person . . .,

. 1 am a religious person .-

W W W W W W MWW W WWw W WW W W W W W

. 1 am a moral failure
.. | am a morally weak person
. I have a lot of selfcontrol

. | am a hateful person

S H L s D DS A2 AL LS L L A A

. lam losmg my mind

. | am an impoi tant person to my friends and family .

Y

. 1 am not I&ved by my tamily

. | teel that my family doesn't tnfst me

.| am popular with women

. | am mad at the whole world

. l am hard to be friendly with

. Once inawhile ! think of thmgs too hard to think about
. Sometimes when | am not feeling well, | am cros%

. ' am neither too fat nor too thin’

. | like my looks just the way they are

. 1 would like to change some parts of my body ..

| avn satisfied with my moral behavior
. -
. 1 am satisfied with my relationship with God

DT RO AW A AN AN N QGGG UG GGG MGG OO ;e ; ;o ,m

an
MNNIN.NMMNNNNM‘NMNMN‘MNN\N,NMM‘MMMNNNM

o1
1
1
1
1
1
1
1
1
9
1
1
1
1
1
1
1
1‘
1
1
1
1
1
x
1
A
1
1
1.
1

S b b b L s LA L L L LSS D

. 1 ought to go to church more




41.
42.
43.

1

Completely |

| am satisfied tobe justwhatlam ... .........

} am just as niceas | shouldbe. ... .........x.

ldespisemyself. . . ............ ...« e

44. | am satisfied with my family relationships. . ... ..

. o
45. | understand my family aswell as I should . . ... ..

46.
4% | am as sociable as | want to be

48

| should trust my family more . . ... ..........

{ try to please others, but | don‘toverdoit. ... .. -

49. { am no good at all from a social standpoint . .. . ..

50.

{ do not hike everyone | know . .., .

51. Once in a while, | laugh at a dirty joke.

52,
53.
54.
55.
56.
67.
58.

| am neither too talt nortoshort ... ..N ... ...

| don't feelaswell as Ishould . ..............

| should have moresexappeal . ... ...........

I &m as religiousas t wanttobe . .. ... ........

ish 1 could be more trustworthy. . . .........

| shouldn'ttelisomanylies. . . ..............

} am as smartas | wanttobe. .......... ‘e

59. ‘I am not the person | would like to be.

80. | wish | didn‘t give up as easily as | do .

61.

| treat my parents as well as | shoQld

(Use past tense if parents are not living)

.........

62. | am too sensitive to things my family say . ......

63.

{ should love my familymore . ... ...........

64. | am satisfied with the way | trléat other people.”, . .

65

( should be more polite with others. . . . . . P A

66. | ought to get along better with other people ... ..

67

68.
69.

| gossip.a littlemore attimes. . ..............

At times | feel likeswearing. . .. .............

| take good care of myself physically

.........

70. | try to be careful about my appearance. . .. ... .

71,

1 often act like | am “alithumbs”. . . . ... ......

72. | am true to my religion in my everyday life. . ... .

73. | try to change when | know I’'m doing things

that are wrong

74. | sometimes do very bad things ... ..

75. 1 can always take care of myself in any situation . . .

76. | take the biame for things without getting mad . . .

77. | do things without thinking about them first . . . _ .

78. 1 uy 10 play fain with'my friends and family. . . . .

M

80.

| vake o “l wierost e my family . .

Igive mtlomy pareits ., . 2., .
(Use past tense il parents are not livi

9)

Falss

S R |

-

-

- o emd ek b b emd md ad ek md eh e

P N . . T NV S S N

P . . I Y

Mostly
False

2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2

SN N NN NN NN NNN

NN NN

M W W W W W W W W W W W W W

Partly
False

W W W W W W W wWwWw W WwWw W w Ww www w wow

W W W W W

4

Mostly

True
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Completsty

True
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4 ' l Completsly  Mostly Partly Mostly  Completely
) False False Felta . True Troe
: » i . ’
3 85. | try té understand thg other fellow’s pidint of view . 1 2 3 4 5
{ 82. 1 get along well with otherpeople.’. . ... ....... 1 2 } ] 3 4 5
83. | do not forgive others easily . . . . . ... v.ce. .. 1 2 3 4 5
1 84. | would rather win thanlose inagame. . . ....... 1 2 3 4 5 )
; 85. | feel good most of the time . ... . ........... 1 2 3 4 5
; 86. 1 do poorly insportsandgames . .. ...... e 1 2. 3 4 5
E 87. lamapoorsieeper ... ........cocuuiennnan 1 2 3 - 4 5
‘ 88. 1 do what is riglr most of thetime . . . ... . e 1 2 - 3 4 5
89. | sometimes use unfair means to get ahead . . .. ." . 1 2 3 4 . 5
* §0. 1 havé trouble doing the things that are right. . . . . . 1. 2 o3 4 5 .
0 91. | solve my problems quiteeasily, . . ........... 1 2 ‘ 3 4 6
92. tchangemy mindalot. . ............ e e 1 2 3 4 5
93. | tr’y to run away from my ﬁrobiems ........... 1 ' 2 3 4 5 £
94. | do my share of work athome .. .. ........... B 2 3 4 5
95. | quarrel with my family. . . . . .. e l 1 2 3 4 5 4
96. | do not act like my family thinks 1 should. . ... .. 1 ) 2 3 4 5
97. | see good points in all the people | meef. et 1/ 2 i‘ 3 4 5
98. | do not feel at ease with other people. . . . . e 1 2 3. 4 :5 [
) 99. | find'iT hard to talk withstrangers. . ... ....... 1 2 3 4 5
100. Once in a while | put off until toforrow ______ 1 2 3 4 : 5

what | ought to do today - . " ’




| PARTB | ° .

i
! READ THE FOLﬁ‘b,WING STATEMENTS ABOUT YOURSELF AND CIRCLE THE NUMBER OF THE CORRECT
: * ANSWER IN EACH CASE - . / 4
: . / o . £y
| ; I. YOUR EDUCATIONAL PLANS . - , v
'f 1. Do you think you wiil leave school soon, leave after, or stay until finishinb high school?
} } 1. Probably legve soon “ _
2. Definitely leave soon -
3. Probably leave later but before finishing high school
4. Definitely leave later but before finishing hcgh school ' .
. 5. Probably finish high schoof
) 6. Definitely finish high school .
7. Don't know
7/
2. tf you are probably or definitely going to leave high school before finishing, indicate the main méson for leaving.
MARK ONLY ONE SPACE ,

1, Togetajob
. . ’ 2. To make my own living and be independent
t ' 3. Poor marks or grades
. 4..To get married : J
. 5. Because of financial problems . ' .= e
6. | do not like school work i ! T
7. Otherreason. . ....... R e e e P y
8. Don't know - ‘ l

! 4

- 9.1 ptan to finish high school

3. Do you think you will continue your education after high school on a full-time basis, on a part- t|me basis, or not

-+ atall? . .
1. Definitely full-time ) 1 '
2. Definitely part-time | , ’
. 3. Probably not at all i ,/5‘ !
4. Definitely not at, a|| . o , ( -
5. Undecided N : &
6. Have not thought about it yet : -

4, If you do not intend to continue your education after high school, or if you are undecided, is there any one thing
- that might ake you change your mind? «~ PLEASE MARK ONLY O/QE ANSWER

. Nommg would make me change my mind

es, if 1 could get enough money to continue

. Yes, if my parents insistthat | continue .

. Yes, if | do not get a job at all .

. Yes, if | need more education to get ahead in I')‘W job

. zes, if 1 only find jobs that | don't like | ’ . )
L 1T R e e e ettt e

. Never thought about it

. Lintend to continue my education after high school

tl

5. it you do intend to continue your education after high school, is there any one thing that might make vou, change
youc mind? PLEASE MARK ONLY ONE ANSWER

» 1. Nolhing would make me change my mind |
2. Yes, it | am otfered a job | like 4 -~
3. Yes, if 1.da not have enough moneay to continue
4. Yes, if my grades or marks are not good enough
5. Yes, if | get married
8. Yes, if my parents feel that 1 should get &.job :
< 7. 0ther . . e e e e e e e ey
8. Never thought sbout it ’ o ' !
* 9. | do not intend to continue my education after high school , "

-

,)./ '
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. , ‘ . . }} ;
| v | N

H
| ,ié- 6. What kind of school do you think you will attend after high school? -
| t “Please wnte the name of the school CEGEP, or university or the kind of school you think you will atterfd-after
’ X high s¢heo!. . /
8 E T N .
1 " 7. Ha yo? chosen your area of specialization in the post-secondary school CEGEP or uiniversity?
| have made my choice ;
: - i 2. | have narrowed.my choice down to two or three alternatives
¢ o 3. 1 am considering many areas of specialization
: 4.1 am still confused about this choice .;
; . . 5. I have not thoughit about it yet . ‘ ‘
) ) 6. 1 gdo not intend to continue my education after high school -
B § : .
o ‘8. Who has helped you most so far in your thinking about the kind of ool you might attend or your area of
specialization after school? R .
1. My parents & _ ’
2. Other relatives or adults . N
3. A teacher { a
4. A guidance-counsellor ' : N
5. The principal or the vice-principal
6. A friend already in post secondary school ¢
7. Friends . !
8. No one helped me w o~
9. | do not intend to continue my education after High school

9. Suppqse you continued your education after high school. Thinking of your am how 'good yau think your "
chances would be of being successful in getting a degree or duploma?

1. Much better than average .

2. Above average . o ' 4

3. Average . o / T
/ ‘4, Below average . . ) ‘
A ‘(y ‘6. Much worse than average / i

10. Among your friends in Da Costa-Hall Summer Programme, how many are planning to finish high school?

Al

1. Al} of them - . ¢ T
2. Most of them v N , y .
3. About half of them : 4 ‘ .
4. Afew of them , ! .

5
6

. None of them
. Don't know [ ’
}

. Among your friends in Da Costa-Hall Summer Programme, how many are planning to continue theur educatlon fult
time ?r part-time after high school?

1. All of them

2. Most of them * ‘ ~

. About half of them

. A few of them ) . )

. None df tsem—~ ) : , - ) )
. Don't know . . , .

ovaw

N ) N i

- $
Il.. YOUR IDEAS ABOUT WORK AND THE FUTURE ' [‘ _ T

12. if you had your choice, what type of work or occupati%n would you like to have most as a mJ rT - :
Write the name of the type of work or occupation you have choun

-
4t v aenL Sy
.




‘ DO YOU AGREE OR DISAGREE WITH THE FOLLOWING STATEMENTS

- 13. Making plans only makes a person unhappy because plans hardly, ever work out anyway. i
i 1. Strongly agree ‘ .
‘ 2. Agree . K /
. ‘ 3. Disagrae ' ’ o

! 4. Strongly disagree
|

, !
14. The most important thing for a parent to do is to help his children get further ahead in the world than he did.

1. Strongly agree )
i 2. Agree N
. - 3. Disagree <
G' Strongly disagree /

ot 2

15.. A person should try to do what he de better than anyone alse. ' \

e

1. Strongly agree - /
2. Agree ! . '
3. Disagree

4. Strongly disagree

I
. . ) s , ] .
~ 16. The most important purpose of high s*hools is to prepare ﬂ»eople for the occupational career. i

1. Strongly agree ' : . -
- 2. Agree N
3. Disagres -
4. Strangly disagree

17, When a person is born, the success ;hat person'is going to have is already in the cards, so that person might as well
\accept it and not fight against it. ) - ‘

1. Strongly agree
. 2. Agree

' 3. Disagree \ '
. ‘ 4. Stronyly disagree i .. ’

18. The tougher the job, the harder | work.

‘1. Strongly agree . /
2. Agree '

3. Disagree

4, Strongly disagree

Y .
’ 19. If a person is not successful in life it's his own fault.
) 1. Strongly agree . b A i ‘
| 2. Agree ) . -
! 3. Disagres"

4. Strongly disagree

» 20. The job should come first, even if it means sacrificing time from recreation.

1. Strongly agree -

2. Agree - [ . »

3. Disagree . . ’ I
4. Strongly disagree v T

21. The best way to judge a person is by that pérsqn's success in his/her occupation.

1. Strongly agree ° ‘ -
2. Agree ) )
3. Disagree
4. Strongly disagree
' ~

A - s .
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22. Good luck is more important than hard work for suc«Tss.

1. Strongly agree
2. Agree )
3. Disagree ‘ )
4, Strongly disagree - N l

23. 1 would make any sacrifice to get ahead in the world. 4 o

1. Strongly agree , . \
2. Agree

3. Disagree

4. Strongly disagree ) . ‘

111, YOUR ACTIVITIES IN SCHOOL \)
24, Pepple want different things*from school. Indicate how important it is for you to get each of the following by
circling thg appropriate number. '

. . Fairl i

* J Essential |mp.urt:nt I Uni:l.p:ryunt Unimportant
a. Help in formulating the values and goalgso my life 1 2 3 4 |
b. Learning to get along with people 1 2 3 4
¢. Training and skills for occupation 1 2 - 3 4
d. A well-rounded general education ] 1 2, 3 4
e._A detailed grasp of a special field & 1 2 3 4
f. A chance to encounter new'ideas 1. 2 3 4
g. Freadom in the design and planning of my education 1 2 , 3 4
h. Personal contact with fellow students 1 2 3 4
i. Personal contact with teachers 1 2 3 4’
j. Advice and guidance from teachers 1 -2 3 4 !

t : . ‘ !

m

7
25. Are there any students in Da Costa-Hall Summer Programme with whom you do any of the following?
YES NO

a. L)ften discuss topics related to your educational plans ' : /

b. Qften discuss topics of intellectual interest / & /
2

¢. Sometimes engage ih social conversation
d. Ever talk about personal matters
.26. Arg there any teachers at Da (Costa-Hall Summer Programme with whom you do any of the following? -

i . . YES

a. Often discuss topjcs related to your educational plans 1 -2

b. Often discuss topics of intellectual interest _ o 1 2

¢. Sometimes engage in social conversation ) . _ ) 1 2

d. Ever talk about per: \nal matters . 1 2

/ .

27. if you had worked harder last year, do you think you could have improved your marks or grades? —

1. Yes, a great deal '

2. Yes, a little bit .

3. No, it would not have made a difference i ' '

" 28. Elen with a good education, a person like me will have a tough rime getting the job he/she wants.

1. Strongly agree

2. Agree . s /
. 3. Disagree : o ’ Ce

4. Strongly disagree ' .

.
[PPSR VENUIINSS PRI VNINGEVENSS ey RS ) (P B T A N . .
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29. What do ypu consider to be satisfactory grades for you?

3 1. Any passing grade . -
X 2] Average grade is 0.K. ) '
‘ 3." An above average grade ’ o -
4, One of the highest grades in the class . o ’

5. | really don't care much |

30. Do you agres or disagree with this statement: “If | ceuid change, | would be someone different from myself.”

1. Agre# 2. Disagree -
. K ' » '
,  31. Which school do you like better, your own high school or The-Da Costa-Hall Summer School Programme? = Why?
1 i . . . '

T R R R JE S I R S R A R R P T T
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; " AN EDUCATIONAL EXPECTATIONS TYPOLOGY DEVELOPED BY
| WEIDMAN (1974)

-

&

;t ) . The scales will be developed from a set of items with the instructions:
"People want different things from college. Please indicate how lmportant
it is for you to get each of the following by circling the appropriate

&rl A -4, o
"Fairly Important" - 3; dFairly Unimportant” - 2; "Unimportant" - 1.

alternative." The alternatives.and their scores are: "Essential

The Academic Expectat1ons Scale is comprised of two items: " Well-rounded

general education" and a "chance to encounter new ideas." The Interpersonal
Expectations Scale is comprised of four items: "Learning to’ get along with'
people.", "Help in formulating the'values and goals of my life," "Personal
contacts with fellow students." and "Personal contacts with {eachers",

The Instrumental Expectations 'Scale is comprised of two items: "Training
and skills for an occugation" and “A detailed grasp of a special field."

1. Help in formulating the\va1Ue§ and goals of my life. ° 1 23 4

2. Learning to get along with people ' 1 2 3 4
‘ ' 3;\ Training and skills for occupation ( i 21'3 4 .
. . . )
I s ; o L — " L
r 4. A well-rounded general education o o 1 2 3 4
“ ’ 5. A detailed grasp of a special field : T2 34
6. A chance to encounter new jideas . i 2 3 4 ‘
7. Freedom in the design and execut1on of my ' ‘
o educational program , 1 2 3 4
f 8. DPersonal contact with fellow students T 1 2 3 4
. o
9, ‘P,e,rsonal contact with faculty " 2 3 4 K
o 10. Advice and guidance from faculty . ’ 12 3 4
* ) | ‘ ‘ ) - l |
LA -~ ’ ) rde
= nm%! ?,‘3 FuT S e o oo S 45 e e : s T T sl A g,
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SIMMARY PROTOCOL FORM

RESEARCH WITH HOMAN SUBJECTS

Please comment briefly on each item, using additional space if F

‘necessary

ll

3.

Title of Research Project.

‘ A Study of the self-concept, educational and ooc\pational

aspirations of Blaék Youth attending the DaCosta-Hall
summer programme in Montreal (summer 1977). - >

Granting Agency ' Tt

Sample of Persons to be Studied

Seventy-five st;xhnts .

‘Method of mcruimmt of Partlupants

. Tptal Student populat.lon of the DaCosta-Hall summer pmgramne,

of the Quebec Board of Black Educators, held in Montreal, Quebec,
during the summer of 1977. :
S —

Treatment of, Participants in ﬂLe Course of Research.
[ brief sumary of procedure)

Students were given a:booklet by their classroom teacher and
asked to complete the document, by answering every gquestion.
.Ubon conmpletion, the students handed the bocklet to their teacher.
(For further details, see data collection section of this thesis).g .

—_ " i'




Ot e, W,

-

e
!

,

[

w

)

Indicate briefly how the research plan deals w1th the following
' potential ethical cox%erns.

— . ’

3 \ (a) Informed Consent: ~ f

| - Seé Appendix A of this thesis. The students were told that -
Lo \ the data was being collected as part of the xesearch foran , . .
} M. A.lThesis. This was printed on the first page.

| - | |

(b) Deception: .
None . ’ -
(c) Freedom to discontinue: ’ _

Total

N ‘ , . “. 1
’ N

i ' (d) Physical and Mental Stress: o B /

None

(e) Post—Ebcperinental Eb.cplaxﬁtion B -~ 1

e £

Results avan.lable in the form of Thesis, Svailable in the
. usual manner from University.

(£) | Confidentiality of Results: \ -

Completely confidential. . . -
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