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ABSTR1\Cl' 

This th~s dlscusses sane a~ts' of the, M::.{;ill Nonnal School fran 

1857 th 1907. ~period spans the history of the Scmol, after which, . • 
it becëlœ the ~l. for Teachers at lJ'acDonald College. An attenpt is' 

made t.o interpr'et. the mIe of the school and tlÙs is done by noting saœ 

of thE; problans conœrning its foonding· and operation, by focUsing on 

the expressed views of s:me of the leaders of !J:Jwer Canada whd' were 

cil.o~y cormected to the scOOol, and by examini.ng t:h3 financial resourees 

awortianed to the scb:xJl for the incanes of the staffs, ~ for the upJœep 

of the hlildings and extensiOl1S, arx1 for student needs, sinee -the éJItCI.1l'lt 
of-nnney set aside ~or a given activity is quite a gocxl irrlicator of the . ( 

relative importance attacherl to that acti vi ty by society. 

Attention is given t.o '!=he different incx:xne levels of the staff and 
, 

the effects of these on them and on the sb1dents, te the mIe of the 

Principals, the loi:."Gi1l No:rmal Ccmnittee, and other authorities, te staff 

relations aroong thernselves and "ri.th the principals, and to the students 

of the schoOl and their varicru.gl activi ties nost inportant of which were 

their cow;:ses of study. Reflect.?-0n on these aspects of the McGi1l 

NoIIllal School, gives a fairly clear picture of the type of student 

as ~ll as the students 1 perceptions of their Ot'1l1 expectations. 

-ne hY!;x>thesis is that elèrnentaJ:y education, and hence education 
'- , 

as a wlx::>le, was regarded as sanething that had to he developed with 

sane reluctance am extreme ciaftion. First, there are indications that 
, . 

the McGilL Nannal School, essential te the educational needs of 

Protestant Quebec at the t:iIœ, "laS nevertheless formed and nlaintained 

at the lowest possible cost. Second, i t provided training for rather 

poorly qualified students; who, third, caroo frou poor families. Fourth, 

these observations, if accurate, indicate a Law priority given to 

elementary education; am l'lenœ, fifth to education as a \-loole; and, 

fina1ly, sixth, such dicrimination as was evident in the M:::GiU Nonnal 

Scb:x>l, was above aU, a class distinction, baserl on financia~ status. 
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· .' ~tte th~se examina ql.Elques aspects de l'Ecole N:>rrnal de McGJ.ll de 

1857 à 1907, période après laquelle elle ~viJl.t l 'F.cole de _ - ill pour les 

Enseignant~. Lô: th~se cœrche à interpréter le rôle de l'é le en notant 

quelques ms des problË!mes concernant sa fondation et son f nctionnerrent; en 

J;éfl~chissant sur des points de vues ~rirrés par certains dirigeants du Bas _ 

canada qui avaient des liens étroit,s avec l'école; en examinant les sources 

financi~res ass,ignées à l'école 'fX)ur le paierœnt des errployéfo, le maintien 

des bâtbœnts et ses annexes, et finalanent pour les. besoins des étudiants, 

parce que l'argent que l'on co~sacre ~ me certaine activité indique assez 

bim l'importance relative que la soci~té y attache. 

les ni veaux des salaires des emploY;s y sont aussi étudiés, ainsi que 

leurs effets sur les employés et les éttrliants. L'étude se penche ~alerrent 

sur! le rôle des principaux, du, Comité Nanna! de r.t:Gill, et d'autres autorités; 

sur les relations des errployés et des professeurs entre eux et vis-à-vis des, 

principaux; e~ sur les étudiants de 1!éoole et leurs activit~s 'dont les plus 

imoortantes étaient les cours d'études. -èè~ réflexions sur-- l'histoire de 

l t~oole l·bnnale de McGi{l, donnent un tableau\assez clair du genre d'étudiant 
\ ' - , 

qui fréquentait œt établissaœnt,rle ce gu'0I\.attendait de lui, ainsi 9lle, ~ 

de ses prcpres aspirations. , 1 

L'hypo~se est que l'éducation 61érrentaire et"ainsi l'éducation en 

général, était vue oorrrne me expérience à développer ~terœnt et avec une 

attention extrêrœ. D' abor~, il y a' des indications que l\' ECole Normale dé , 
McGill, essentielle pour les besoins ~ucatifs du 0uébec PrQtestant du temps, 

\ ' 

avait été neanm::::>ins créFfe et financée aux coûts les plus bas .• ' Deuxi~t, 
~ 1 ~" 

les étudiants c:omrençaient à un ni veau assez bas, et, troisi~tJ ils 

venaient de familles pauvres. Ainsi, et quatrièmement" ces observations, si , 
elles sont justifiées, nrotrent l' linportance relative accordée à l'éducation 

1 • 

élémentaire, et cinquièmement, à l'éducation en gpnéral, et finaletœnt, 

cette étude essaie de montrer que' s'il Y ë'.vait une discri.nJ.natiori' quelconque 

):l l,' Ecole Nonnale de McGill, elle ,était surtout ,basée sur unf distindtion 

de classe, fonction du statut financier. 
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INTRODUCTION 

• 
The McGi11 Normal School lasted fifty years, from 1857 . .. 

to 1907. Wi th the two Roman Catho1ic Normal Schools, Jacques 

Cartier in ~ontreal, and Laval in Quebec City, it was the 

first of the confessional normal schools in the Province of , , 
Quebec, knd it was destined ta e~and and prosper, and eventu-

ally to become merged into the school for Te~chers at Macdonald 

College. There are ma~y tributes to its success, among them, 

the fact that 2,989 teachers were trained there. l 

The normal schools were started in order to promqte 

teaching in the elementary schools, as there were not enough V 

teac~ers and aiso as there were insufficient standards by 

which to judge their suitability. Th~ normal schools were 

f. designed to train teachers so that accepted standards might' 
- ---J:f' 
·7 

be reached and the whole country might, if possible, benéfit 

from equal excellence. 
\ 

One of the conditions of entrapce 
\ 

1 

into the McGi11 Normal School was an u,ndertaking to teàch for 

at least three years after graduating. 
1 

This thesis attempts to throw, light on the role of \ 
o 

the McGi11 Normal School in the Province of Quebec, especially 

in the English-speaking Protestant sect~. Sorne aspects 

1 .' 
George Parmelee, "English Education," Canada and Its 

Provinces, Vol. XVI Province of Quebec, . ed. by Adam Shortt 
and Arthur G. Doughty, 'lbrontO âïil. Edinburgh: T. & A. Constable, 
1914, p. 4.86. 
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of the work at the Nonnal Schooi are discussed and there is 
, '''''''-~ 

an attempt to interpret, events ,and attitudes, 50 as to assess 

the acti vi ty of the School in the context of the aims and 

aspirations of the society which ~t served. The latter can 
\ 

be jUdged from expressed opinions, \from the amount of money 
, 
i 

,',:"."; '-. allotted to the institution and the \way it was distributed, 
l\v 11,."': : { , 

',,",' , from the people 
\ 

chosen to direct the institution, from thone 
\-

chosen-to benefit from it, and from what was expected of them, . 
and from the nature o~the benefits conferred on them. 

There i5 little pb,lished material on the McGill Normal 
.... 

School. There are articles in magazines such as Johri Calam's 

in The Teachers1 Na'gazine, .ancl" John Irwin Cooper's and D.C. 

Monroe 1 S in The Educational Record of the Province of Quebec. 

There 'a,re also references to the Normal School in the Montreal 

Gàzette, and in the M.A. these5 of Orrin B. Rexford, Teacher 

Training in the Province of Quebec, and Keith D. Hunte, The 

Developrnent of the System of Educatidn in Canada East 1841-1867. 

A Historical Survey. Several references to tH~ McGill Normal , 

School are made by Dr. Margaret Gillett in We Walked Very. 

WaIily. A History of Women at McGill, publisned in 198i. 
1 

More general information concerning normal schools in the . . 
Province of Quebec is found in histories of education such as 

George Pannelee 1s section on' English Education in VolUme XVI 

Canada and Its Provinces; in the histories of Louis-Philippe 
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~/ol Audet; in John' Adams, The Protestant School Sy:?tem in .. the,) 
J ~ <.. (;.; 

"rovince of -Quebec; and more espec~ally 0 in th~ wri t:i.ngs of 
", l' J 

Jean-Baptiste, Meilleur and J. W. Da~son·. 

rn order tq relate ;J:lle acti vi ties of the Normal School 

to the social patterns of Quebec and Canadian society, and 

ta gain sorne insi-ght into the role of the McGill Nomal 

School in this society, more general studies on the. rale of 

education were 'examined, such as the section on Canadian 

Sooie'ty: Trends and Perspectives by Fratlk G. Vallee and 

'Donald Whyte,ftan Canadian Society: Sociological PersPectives, 

and Brian Simons, The '!'Wo Nations and the Educational Structure ", 

1780-1870. 

Above aIl, however, information concerning the McGi11 

Normal Schoel is contained in the varioü~ill Archives, , -

and to a lesser extent in the Journal of Education (Quebec) • 

The former include the Minute Books of the Normal Conuni ttee 

Meetings, the Corporation Minute Books, the Letter Books, the 

Prospectuses, copies of various regulations, reports, enroll

ments-, pay lists, cash books, and bye-Iaws. 

rn Chapter r the' relationship between 'the McGill Normal, 

School and the society of which i t was a part is studied. . In 

the remaining chapters discussion centres on the acti vi ties 

of the pr~cipals, staff, and students. These, in addition 

to revealing the nature a~ the School, aIs a show i ts struc
,/ 

ture and the kind of financial problernswhich i t faced, and 

thus help in assessing its role. 

'-
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This thesis attempts ta show that education ranked 'low 

on the scale of social pri<;>rities 01 It might be contended that 

this i5 to state the obvious and yet it can ... be ,argued that 

everY facet of attitudes towards education is worth examining 

since it i5 likely to throw light not only on the particular 
, f" 

institution that is studied but also on the society of which,' 
• l 

i t is a part. The founding and operation of an educational 

institution
l

, especially, on! that tends towarc:1 higher learning,\ ft 

J1Ü9ht be regarded as a sign of progress and advance, ,but whether , 

this i5 sa, will depend,on the nature an'd character of that 

-insti tution. 
() . r. . 
If the act1v1tl.eS of such an institution are limited to' 

the point where the students are' provided wi th a curriculum, 

which forces the'm te> cram somewhat heterogeneous material 

rather than to study an area of knowledge which 1s more struc

tured to lead by degrees ta zoore knowledge and ~~lich ;nl\ances 

their ability to think, and if further, the institution gives 

students seant opportuni ty to develoF their abili ties and 
) 

talen1;s through extra curricular acti vi ties;' the conclusion 
~ 

may be drawn that in spite of appearances, thete is little 
1 

real will, or at any rate insufficient will, to further the 
1 

cauSé, of' education. Such a conclusion is even ·more justified 

if it becomes apparent that the beneficiaries of the educational 

institution are ex~cted or rather compelled ta follow set 
" ,. 

pat~erns of conduct and thought which in this case lea..d only to 

i 
rather humble and ill-pa1d careers. Patterns~,;of conduQt and 

(] 
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of though t, IOOreover, tend to be 'the reS ul t 0 f a totali ty 'o'f 
; 

> 

expèriences including in the case of the McGill Normal School, 

not only the nature of the studies and of the extra-curricular -
·acti vi ti~s, but also the financoial and other îesources of the 

,school and the effect of these on the teachers and staff wi 1:h 

whom the Normal School s~udents were in contact. 

The hypothesis is that the McGill Normal School was an 
r,. 

. 
essential element in developing'a s~stem of education which 

tended to be a tool to make possible the maximum use of the 

human resourc~s of a particular society while not disturbing 

existing social, economic and religious structures. The 

~ McGill Normal School had aIl the.' signs of being, an educational 

i~titutio~ forrned and mai~tained at the least possible cost, 

to provide training~ por rather poorly qualified. students \ 

drawn almost ent;irely from the 'poorer families, who wère ,then 

to become elementary school teachers. This seems to indicate 

that elementary education, and hence education, as a whole, was 
~ 

regarded as something that should be developed with sorne 

reluctance and extreme caution. 

" The lack of financial resources is seen as the most 

important demonstration of this hypothesis for it affected 

every other aspect of-a the educational process here ·discussed. 
\' 0 0-

It affected- the choice of students, their opportunities, 

their academic curriculum, and their general act~vities. 

It al.SO"affected the atHt,udes of principals, st,ff relation

'ships, and the school buildings themselves. The hypothesis 

9, 

II> 
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may be considered as demonstrated if i t can ,be shown that 
. 

the student curriculum had serious shortcomings, that student 

activities were severely limited, that the principals and 

staff were overly worried by financial insècurities, and . ' 

that the buildings were inadequately maintained. 

The McGill No~al~SchoOl, althou9~'founded to promote ...... 
elementary edrlcation, seemed to function as though there weze 

a fear, most overtly ëxp~essed at the inau9uration ceremonies 

in March, 1857, that education for the population as a whole 

was a somewhat risky proposition, whose benefits were uncertain 

and even doUbtful, and wh~ch had to be guided very cautiously 

and under strict control. Introducing mass education was a 
" 

moye in a direction which could weIl have had unpredictable 

results. This attitude remained essentially unchanged through-

out the history of the McGill Normal Sc~~ol. Such discrimina

tion as the School revealed, was essentially a class distinc-
'. 

tien based on financial .st~tus. 

The events of the fifty years of the !oicGill Nonnal 

School are discussed both chronologically and thematically. 

In Chapter I, sorne aspects of the early years are analysed, 
" wi th emphasis on how the raIe 0,; the Nannal 'School was seen. 

In Chapter ~I there is chronological progression, which is 

absent in Chapters IV'and V, but throughout, the thesis seeks 

te foc~s on thos~ elements which explain the functioning of 

the Normal Scheol in relation to the perce\ved goals of the 

seciety of the time. 

} 
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CHAPTER l 

THE FOUNDING AND EARLY YEARS OF THE McGILL NORMAL SCHOOL • 

A. PROBLEMS 

1. Social 

In 1857, at the tirne of the inauguration of the McGill 

Normal School, the most fundamental deterrent to the start of 

the school was perhaps the social one which concerned,±pe 

importance given to education by the society in which the 
\ 

school was founded. The issue of whether education was to 
. 

be substantially supported by society is not one which the 

school facéd consciously but on~ that surrounded its whole 

being, permeated its entire atrnosphere, and remained 

unresolved. Education in Canada did not enjoy/a high 

priority in the scale of soc'ia! values and it was in a 

rather harsh and hostile atmosphere that the Normal -School 

began. The University which controiled it and which gave it 
li ' 

its narne, was itself still struqgling for survival, and the . 

·i·< 
1 commercial society in which both the Univers~ty and its 

affiliated Normal School, i'found' themselves, was very undecided 
.'\;! 

as to their value or role~-' As events .turned out both" the 

University and the Normal School did in fact enjoy steady 

impr.overnent bath in status and 'in prQsperity, but this has 

probably been due to rnany factors besides. local foresight 

and good will. 

1 
.~ ... 

" 



The problems of financing tHe public sch09ls on whose 
~ 

2 

progress and welfare the Normal School depended, were still 

belng debated, and indeed the necessity even of the existence 

of public schools had only just been decided. During the 

1840's and early l850's controversy over payrnents of-taxes 

Had been fierce andl-even in 1855, Ade1ard Derosier~ reported 

seven municipalities as s~ill refractory, that is as refusing 

to pay their taxes. l 

The low priority given to education wa~ both a cause for 

the, existence of the McGill Normal School and resulted in 
·1 \ 

ifiving it certain characteristics. For it was the absence of 

interest in a system of educatio~~hiCh created such a dearth 

of teachers that imposed the start of the normal school by 

1857, and i t was a resul t of thfs S~le o~ priori ties that e 

for many years left the McGill Normal'Schooi with the charac-

~,teristics that go wrth seant financial resources. The student-

teachers, for the most part,;;, came from 10w,:-income families and 
. ' 

were subjected to a rather r~trictive educational experience 

in somewhat harsh living conditions as indicated in more detai! 

in Chapter II. The Sicotte Commission in 1851,2 reported 

that o~y 503 school co~ssioners,~ut of 1,025 could.read and 

write, 190 teachers were nineteen years of age or 1ess, and 
r -

on1y 412 teachers out of 1991 were qualified. The se 

lLouis Philippe,Audet, Histoire du Conseil de l'Instruc
tion Publique de la Province de Québec, 1856-1964, Montreal: p 

Editions Lem€ac, 1964, p. 8. 

2Ibid ., p. 18. 

"1 
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.1 

ratios show that the standards of education were low, but 
1 

they become @ven lower when'we consider the low absolute' 

numbers of teachers and when we bear in mind, further, the 

level '~f qualification which was considered acceptable. ' 

3 

Several referenèes are made in this thesis to the scale 

of values wHich resulted in little money being given to the 

,McGill Normal' School. This is the clearest outward manifesta-

tion of the real scale of values in o~~tcommercial society. 
, 

But values can also be assesseè from staternents, attitudes, 

a,ud p:t:'actice s • 
Il 

At the inaugu~ationlceremonies 'of the Mcbill Norm~l School, 

on March 3, 1857, several statements were made which reveal 

clearly that those in authority were diffident about the re

sults of expanding the numbers of people,who would be èducated. 

Pierre-Joseph Olivier Chauveau, the Superintendent of Public -'" . 
~ . 

Instru9tion of Lower Canada, towards the end of his opening 

speech adjured mothers to watch carefully, "in case evil is 

spread by the teachers instead of good". 3 This warning re-

veals a deep respecf' for the powers that education was believe.d 

oapable of unleashi~~ and a deep fear lest '~OietY should be 

unable to control them, which in part explain why the spread 

of -education was not encouraged ta a greater extent • ., . 

3Journal,'of Education (Quebec), Vol. l, No. 3, March 
lB57, p. 42. 

", 



c) 

\ 

( 

, .. / 

( , 

\ 

.. 1 

Il 
1 

4 

TIle warnin9, in 

for tea~hers, for it 

anQther sense, shows a lack of r~t '-"'.,., 
~ Jo .; 

:1:~\f " 
1S addressed te "mothers" i and one may 

ask by what standards "mothers" were supposed to judqe what 

was ",Vil", -e~cePt.bY the ve:'Y simple criterion of accusing 

any,!eachinq of beinq "evil", if the~e was criticism of 

acoepted values. Fur~ermore, the teachers of the Normal 

School, and their pupils, were already so tiqhtly controlled 

by the established pOlitical hierarchy of the country, that 

it is hard to finfr the tiniest unprotected crack. The warn

ing issued by Chauveau could only act as a general plastering 

over a wall whose every crack had already been sealed off, 
- , 

by spreading a vague unease and suspicion of anything new 

,that might by"'accident be' uttered by some teacher. It "made 

assurance doubly sure. 
. 

; BiShop Fulford, the Lord Bishop of Montreal, who spoke 

aext, expressed himself as sceptical of the "blessinqs of in

c;-eased education". 4 He pointed out that education does not 

necessari~y cure, the evil nature of man, and that it doea even 

enable the ev!l man ta be Iru?re effectively bad., 

His Excellency, General Eyre, also spoke and gave credit 

to the "liberal government ,,5 of the Provinèe," adding that 

the support of the people waa certain to be given to such a 

government. By connec~inq the liberality of the qovernment 

" 

'." 4~., p. 42. 
, , 

5Ibid., p. 42. 

.. 

1 

1 



somewhat.dependent role to education, making it appear as a 

pri vilege to be extended or· wi,thdrawn according to behaviour. 

~rtherrnore by focusing on the liberality of thé Government, 
" t' 

General :f;Ayre WétS exaggerat.ing the qualitY,of''goodness in that 
\. , 

authoritYi which by to-day's standards, and evè~bY many 

ancient standards, was hardlv "liber'al." \ -, \ 

\ 
Professor Hicks too, in part of his address ,re~rred to 

teaching as being hitherto left almost entirely to the~'r~ined 

, tradesman Il or the, IIdisappointed clerk Il who, having faile\' in 

other pursuits, a't last, and as a rtemporary measure, "rescJ-ves 

to try teaching ~ill somethin'"g better turns' up. ,,6 \ 

Tradi tionall~-)i n the Province of Quebec, and elsewhe re" 

education had been relegated to the'religious authorities, 

who always regarded it, at best, as a secondary responsibility 

and allowed it véry limited development. Even the Roman 
, 

Catholic Church, 'the rnost powerful of the Churches in Quebec, 

was never able to give elementary educrtion to ,more th~n a 

small fraction of the population. With~ut~reg~lar and sub-
, . 

stan tial 5 ubsi die s, the effecti veness of' the Church' \ effort 

was I!severely limited,,,7 and when"in 1839,' Monsignor IJ~rtigue, 

the coadjutor in Montreal, urged the clergy to turn to eduèa

tiont it was to be "after" their concern! for the "maintenance 

6 ' 
Ibid., p. 42. 

7~eith D. Hunte, The Development of the System of Educa
tion in Canada East, l84l-1Q67~ A Historical Survey, M.A. 
Thesis, McGill University, April 1962, p. 36. 
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of th~" ~U/Ch.1I8 The Roman Catholic Church place.s priority on 

the / intenance of the Church, so that however .qreat the re-

sou ,this cannot change, and it seems as though education 
\ . 

c "be furthered only when subsidies are granted, from an out-
. 

s'de source, for the specifie purpose of eduoation. 
, 

Protestant care for education was equally limited by that 
/ 
Churchls priorities and was further we~ened by fragmentation, 

1 ~ .. 
with numerous religious sects conceining themselves with 

small scattered sections of the population, and riddled with 

fear of the effects of education. Mark Willoughby of th~ 

British and North American Society for Educating the Poor, in 

1839, reported9 persons engaged in teaching, who were "inferior 

in character," and even, "highly dangerous to the principles 

of the pupils, and inimical to the iI'}.sti tutions of the country." 

If we assume that Mark Willoughby accurately reflected the 

riorities.o~ his Churph, then it can be seen that the highest 

im ortance was attached to guarding the pop~lation against any 

crit cism of established Church values. It is because of 

possib e disagreement by the teacher with sorne aspect of the 
. ' 

"il1stitu ions" that he becomes "dangerous to the principles of 
\ 

the pupil Il, ~d hence is "inferior in charac,ter." Thè danger, 

moreOVér, in this case, is limited to comparisons between the 

Repub~icanism of the United States and the Monarchy of Great 

8" Ibid .-, p. 36. 

9Ibid ., p •. 4L 
., 

.... 
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.. 
'Brita1n,lO wjrose differences are 'refatively mild, but they . 

,are enough to draw the strongest condemnation. A-society, 
v ~ r ~ ~ 

or a nation, fu~ther, which declares a need- to~e,ducate 'the 
\ , ~ .... 1. • . 

'poor" in contradistinction to sorne other education for those 
1 

who are not poor, 

in its methods of 

rev~als se~ious dis6riminatory .. \ 
\ 

propag~ting educ~~ion. 

attit.udes 

In 1857, the ruling groups of Lower Canada ~s certain 

statements in the inaugural speeches reveal', appe~ to have 
-

'had doubts , (-about the benefits of education for the 

population as a whole. Bence they did not believe that the 
----? , 

spread of education was important and 'that i t desez:.ved a high 

priority in the apportiorting of economic resources and 

opportunities. The McGill Normal School felt the consequences , 
, / 

of this situation, and consciously or unconsiOUS1Y, was 

fighting for greater re~Ognition, aga~nst so~t hostile 

forces. 
\ 

f " 

--, 

• 

• 
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2. Economie 

.The relatively low p~sit'ion of education, and consequent

ly of the McGill Normal School, in the hierarchy of "social 

values in Lowe~.Canada, is nowhere better seen'than in the 

economics of that,School. By its chàrter., Il the Normal Schoo1 
" . , . 

came under the immediate ~,dir~ction of the 'Corporation of the 

Uni}lersi ty of ~1cGill, in co-operation wi th the Supe~intendent 

of Public Instruction,'and'a Stapding Committ~e, known as the 

Normal School Commi ttee was later appointed yearly for i ts ,~- ';: 

açiministration'. The No:;:mal,School Committee had five members,' , 

four from the University' and the conmunity in general, and one, 
, . 1 

the Principal, from the Normal School, and met once a month ~ 

during the school sè·ssions. By the Act of 6/10/56 , (19 'Vict:-'::: 
. 

'c 54), b 4000 (four thousand pounds) were set aside as ~ grant 

from the Government f~r the Normal 5c1100ls, of which b 1300 

(one thousand, three hundred pounds) went to the NcGill Normal 

School. l2 T~is sum was intended to cover aIl expehses except 

major 'repairs. Ta this sûm may be added the receipts from 

the Madel School fees which were, however, paid back almost 

entirely to the Superintendent of Education, except in the 

first five years of the School, from 1857 to 1862: During 

these years the annual fees totalled from $867.35 in lB57 tp 

$2,273.79 in 1B62. l3 

llJournal of Education (Quebec), Vol. l, No. l, JànuaLY 1657, 
p. 27, quot1ng :rrom 6/10/56 Act for the' Establishment of Normal 
5chools in Lower Canada, Art. l, No. 1 and No. 3. 

12Ibid ., p. 27., Art II, No. 6 and No. 7~ 

l3McGill University Archives, 5tatément of Gross Receipts 
and Expenditures of the McGill Normal SChool, 1857 to 1879. 

, 
- . 

" 
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The minut~s of the Normal School Committee meetings 

show that financial problems wer\ serious and continuaI, 

taking up more time than any othe~r subject. The difficulties 

manifested themselves mainly in two ways. First, in the 

salary structure of the teachers, and second in the laborious 

way mone~ was extracted from the authorities for every repair 
< 

, 14 
on the Normal. and l-1odel School properties. The first con-

cerns the generally low levei of teachers' salaries as indicat

,ed in more detafl in Chapter III, but within this low level . . 
-

t?ere was a relatively wide gap between the sala'ries of the 

Principals and a few favoured(teachers compa~ed with those 

of the rest of the staff. This led to fraquent complaints 

concerning salaries but they were rarely if ever satisfacto~ 

ily answered, since there were~ no efficient me ans that the , 

) teachers could use, so that even when upward revisions were 

made in the salary scales, the gap was'widened further.be

cause of the muéh greater increase in the higher salaries. 

upward revisions, the salaries still 

to the general resources of the 

country. The second 

pairs which were submitte 

the requests for funds for re

the Normal 

Committee, on to the Superintendent 
'1 

of Education, and by him usually to one of the Departments 
" 

14McGill University Archives, . Accession Number 14?, 
Minutes of the Meeting~ of the McGill Normal Committee, 
1857 to 1907. 
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of the Board of Works, which eventuallY'paid the Normal 

10 

School authorities who in turn paid the contractor or worker 

who had done the jOb. These bureaucratic procedures pro-

videâ a dead-weight which by slowing down aIl motion were a 

deterrent to spending and'added to whatever inst~nct for 

economy the various human agents in the transaction already 

possessed. Every item of expenditure came under the close 

scrutiny of the Normal Commi ttee and great importance was 

attached to minimising costs. In their exercise of this 
\ 

function there was a distinctly similar approach between the 

attitudes of the members of the Normal Cornmittee and the' 

attitudes of other authorities. It was the Normal Committee 

whièh had to judge in the first place whet~er !epairs ~and 

addi tions weré needed and then to guide the reques ts for ' 

funds through to a successful conclusion~ The members of 

this Committee were as conscientious about minimising costs 

and as parsimonious in their, estimates as anyone could wish. 

The'great importance attached to the careful handling of 

money can be seen from_the long deliberations concerning 

every prospective outlay, and from the slowness of payrnents 

for work done. 

The need for increased ~ccommodation at the Normal 

500001, for example,.was recognized at the Committee meeting 

of October 4, 1871. By ~pril 3, 1872, it was decided that 

1 

1 
1 

, 

1 
1 

1 
1 

1 



~-------- -------

{ 

\ 

( 

li 

( 

An ear1y suggestion had been that the cost of additions to 

the building might be d.e~rayed from the proceeds of the sale 

of the Jacques Cartier Normal. Schoo1 buil.ding and the Govern

ment property around. This was mentioned at the meeting on 

January la, 1872, and i t was further suggeated that the 

Nonnal Schoo1 additions ahould b~ part of a more general 

expansion programme which wou1d inc1ude extensions to Laval 

School.' A year later, on the twe1fth of March, 1873, aince 

no further s teps had been taken concerning the two wings, , 

roof repairs to the hall and repairs to the Preparatory School 

necessitated further estimates W'hich ,oit waa considered might 

be inc1uded in a more extended series of works than those that 

the additional wings a10nei would entai1. At a meeting on 

June 20, 1873, the Committee decided to address an urgent 

plea to the Ministry of Public Instruction to request an in-:.: .... -.-~ .. ~-~~ 
crease in the Government grant by $5,000.00 per year, part of 

which would cover costs of repairs. On December' la, of the 

same year, a letter was read from t-1r. Ouimet, the Superintend-

ent of Education, who cornmented favourably on the proP9sed. 

increase in grants, and also feferred to a suggestion that 

part of the proceed~ from the sale of the old Government House 

be used fo;r the enlargement of the Normal. Schoo1. 

On June 3, 1874, at the Cornmittee meeting, mention was 

again made of the money from the sale of the Jacques Cartier 

'Normal School building which would help pay for improvements 
} " ! 0 

in the McGi11 Normal School.-' The problem of the drains to 

l 
1 
t 

1 
! 
\ 

, ( 

1 
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the outhouses was brought up on Janua~ 6, 1875, and became . .' 
intertwined with that of the building of the east and west 

wing additions. A ~irst estimate by Mr. John Clifford,another 

contractor"was presented on June 2. This was a~cepfed on 

September l, 1875, and preliminary work was carried out. By 

November3, Senator James Ferrier and Dr. Dawson~, both members 

of the McGi11 Normal Schoel Cemmittee·reported that they had 

been informed in Quebec that $15,333.33, representing oné third 

of a SUffi of money that had become availa?le for construction, . , 

• was apportioned for the McGill Normal' School. By August ~, 

1876, the, lowest of the publi~ tenders had been accepted and 

Messrs. McKenna and Sheridan were app6inted as contractors. 

By November 1, l876J the west wing framework was completed and 

"by December 6, the east wing ,fraine~ork was ready. But the 

buildings weré not ready for occupancy until late in IB77, 

the heating system was not ready till the end of 1878~ and 

the drains were not completed till the end of 1879. 
"" , 

In this case, delays )-Tere, caus~d, not by the builders, 

who indeed acted quickly, 'but by deliberations concerning 

funds, and such deliberations are typical of those that pre-

ceded e ven minor repairs.' 

The 6aref'~1 handling of rnonèy can be seen also in the' '" 

slowness, of payrnent for work done. In 1870, for exarnple, 

at the meeting of November2, there was still no news,on re-

funds from the Board of Works for repairs arnounting to 

$257.88 done in the sUIlimèr. 
~ 

By December 7, 1870, the Board 

.. 

l 'il' 
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~ " 
agreed to, pay and requested the accounts, so that payment waS-. . 

not made until early in 1871. Again, in 1871, the Minister, __ -

of Public Instruction required ...on October 4, vouchers as w.èll 

as statements for work done i,n' summer, andfrequested that bills 

of repairs be sÙent to the Board o~ Works. On Navember l, bills 
o • 

were requested in duplicate, and payrnent was delayed. 

'~ere are numerous ~'other examples of such del.ays, many 

of them affecting even daily routine. In 1~~'2 on November 11, 

application was made to the Superintendent - for surns paid in 

the sununer for desks, chairs, and the J>rinting of diplomas and, 

?aysheets. On December 4, 1872; a letter was sent requesting 

$~99.40 for these items, b1;lt payment was not made until 1:873: 

On November 5, 1873, the money required for work done in the 

rununer, had not Deen sent, and at the meeting of the Normal 

~School Cornmi ttee, the Secretary asked permission to make 

advances from the school fees which would be deducted from the 

amounts sent to the Go~ernment. The Committee advised waiting. 
1 

However, on December 10, a letter was read from Dr. Moreau of 
1 

the Board of Works, st1ting that lÎ.is de~artment would be unable' 
1. 
1 

to pay the contracto;-sl. The Chairman then advised a temporary 
... 

advance ta the contractora from the Normal School savings 

Q<; account from the Model School fees. The CGJpIrti. ttee sanctioned 

this action and Ferr,ier was asked to present the };>roblem at 
\ \ ;\ d. (, 

Quebec l By January 14, 1874, .two of the contractors, Messrs. 
, \ 

Deblais and Alexander,' had received payment fram the Board of 

Works, but Bobert Staveley had not: yet been paiÇl, and a letter 

was sent to l the departm.ent about this. 

j 
j 

1 
l 

1 
1 

1 



( 

( 

14 

\ 
Sorne of the de1ays appear over suros trifling enoùgh to 

appear embarassing, and led to actions which must have serious

ly inconvenienced the rec ipien ta . On' November .3, 1875, Robert 

Staveley presented an estirnat~ for $167.00 to rnake double 

windows. This was approved and the windows were set up by 

December 8. Yet by March 8, 1876, Robett Stave1ey's account 

fo~ repairs, still unpaid, was sent to the Govarnment. By 

May 3, 1876, E. Moreau, secretary te the Department of Public 

Works returned the bill, stating that such bills were not 
, ..... 

chargeable to that oepa-rtment and that the Board had to approve 

aIl, repairs. A letter from S. Lesage, Assistant Commissioner 

of Public Works, confirrred this. In order to avoid sorne of the ,-

bureaucratie delays, on June 26, 1377, the Committee requested 

o James Ferrier and Dawson to apply to the Superintendent of 

Public Instruction and to the Protestant Cormnittee of the 

Council of Publie Instruction to permit payment of part of 

the exp~nses of the upkeep of the b~ldings from the Model 

Sch061 fees instead, of from the grants to the Normal School. 
, 

Thus there was a constant struggle between the economic 

requirements of the McGill Normal School and their satisfac-

tian. Requirements, i t should be noted, a1ready reduced to 

bare minima by the status af the Scherol, and defined 'on a 
:: ,...., 

day-to-day basis by reprèsentatives of that same authori ty 

that paid the bills. The members of the !4cGill Normal Commi t-

tee were honept, hard-working, conscientious, and responsible 

citizens. Nevertheless, they did represent the interests and 

,...views of the authorities, and reflected the accepied scale of 

values. 

-

( 
1 

1 
1 
j 
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3. Religious 

Wlten the McGill Normal School began its operat:ions in 

1857, the decision had already been taken, throuqh the efforts 

of Jean-Baptiste Meilleur and others, 15 to separate Roman 

Catholic from Protestant Normal SGhools. Nevertheless 1 sin~e 

the School ~as in a predominantly Roman Catholic Province, 

" one :in which a1most the fi:lntire qoverrunent. personnel was also 

French-speaking, there were fears that a normal school 

orqanized for the Protestant minori ty, .wou1d not receive just 

consideration, and there were, in addition, uncertainti~s as 

to the role such a school mi.ght be expected to play. In his 

address at the 'in,UgUra~ ceremonies on ~larch 3, 1857 , Bishop 

Fulford expressed the hope that the Chur ch of England and 

ot;h.er religious communions would continue to receive, "fair 

and liberal treatmentn16 as compàred with the Church of Rome. 
'~ 

The latter had the addi tional advantage that besides the 

annual Parliamentary grants by Ac;t of Govemment, i t also re

ceived very large endowments, one special object of which was 

,the education of the people. Another advantage of the Roman 

Church was that Roman Catho1ic schools were' 1eft under i ts 

und:ivided charge while the Protestant schools associated 

l5Keith D. Hunt~ , ~. cit. , p. 155. 
lb 

,16Journa1 ·of Education (Quebec) , Vol. l, No. 3, March 1857, ( 

p. 43. " 

.! 
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'. 
together Hat some possible' risk and disadvantage, some neces

sary cornpromis~ ... 17 Therefore, in the distribution of annual .. 
parliamentary grants, Bishop Fulford argued, if any favour was 

shawn, it should be ~or the side of the minority. 

In the event, throughout the history of the McGi,ll Normal 

School, relations with the ROIn?ln Catholic authorities remaihed 

harmonious and there wap mutual respect. This may be pa-rtly 

explained by a balance of po'{..rer tha t did exist. in spïte of the 
.;"r 

disadvantages of the Protestant minori ty which Bishop Fulford 
1 

mentioned. Although Lower Canada was px::edominantly Roman 

Catholic and French, the paramount power in Canada was Protest-

~ ant and English-speaking, and thus the governing circles in 

Quebec were acting under a pararnount power and so were consider-

ate of the minori ty. 
, 

There were, however,. two other interconnected -areas where 

,religion was a real D and continuing problem. The first con

çerried the place of religion in educatiqn ~ Th~~ second, the 

nature and extent of the' compromises that the various Pro-

testant sects were obliged to make. With regard to the first, 
fJ 

the Protestants of Lower Ca~ada in 1857, were clearly deter'" 

mined to give education a Christian but not a Roman Catholic 

character. In the words of Bishop Fulford at the inaugural 

ceremonies, the Normal School was to be conducted witb, 

"due regard to the interests of religion and mo~ 

, 17Ibid ., p: 43.,~· 

18Ibid ., p. 42. 

. ... 



and he advised évery religious group to resist effor~s by 

any one gro,up to control education. With regard to the ' 
, 

second, the success of the compromise by which the'various 

Protestant groups were p1anning to ,work together depended 

on thei r abili ty to find common ground or an area of common 

belief, and this was a kind of lowest conunon ~nominator of 

the acèeptability of religious çredos. Bishop Fulford at 
-" 

17. 

" the inaugural ceremonies made several reference\s to Il re ligien " 

and the "fear of God", and the nearest, he came to mentioning 
. \. 

1 

-Christianity was when 11.e suggested a "knowledge of the Gospel." 

It was one thing 'te aim at preserving the Christian character 
\ 0 

of education, and another to put ~es5 aima into practice, 

for the very act of defining a Delief, acceptable to aIl, 

tended to modify that belief. What was actually practised 

depended a great deal on personalities and on predominant 

modes. The code of conduct expected of the student-:teachers 

of the Normal Schoel was Puri tan in i ts strictness, but this 

did not necessarily make i t Christian. Article XVI of the 

• By-la~s signed in 1856 by Pierre-Joseph Chauvea~ required the , 

applicant to prOdu~ a certificate of good mor~ c~aractetr 
• b.Li:. • . b t' fI. t .. s~gned y "[;.11e curate or m~n1ster, ut a cer ~ !lca e test1 y~ng 

to "good moral character," is not the sarne as a testimonial 

regarding a religious belief. The Christianity of the PrQ'-

testants in education was much broader and more tolerant than 

many Protestant sects desire,d, and more liberal than the· ; 

Chris t:tani t Y enforced ,by th'" 'different sects themsel~s when'j' 

1 
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schools were unàer their immediate influence. ' Bishop Fulford 
1- '.' • 

emphasized the need for mutual forbearance and ff/r the abse'nce 

of proselyti zing • 

If the Bishop himself was so moderate in the claims he 

made for the role of '~religion in the Norma'l,School, two of 

the three men who later became, in tur~, Principals of the 

Normal School, made even more modest claims. Their references 

to religion were panthetf'stic in their generality. Professor 
o 

Hicks spoke of the "beneficial arrangements ,of the Almi9hty,,19 
" 

by which he claimed Gad is able to raise people to do a , 

particular job, when that job was to .the benefit of mankind. 

In-this case, he méant that God would bring forward those 

capable of benefi tting from the training of the Normal School, 

since teachers traineç}" in this way, were to be of benefi t to 
" ' 

Lower ca~ada. People with the right qualifications, he 

claimed, are to be found, if society were to look for them. 

Professer Robins spok,e of "moral excellence, n the "religious 

element," and the "everlasç.ng memory,,20 where the details of 

the deveted life would be recorded. 

~USr although it was generally accepted- that religion 

was not to be excluded from education, in fact religion was 

defined in such broad terms that it came more and more te be 

./ something confined to priVcite lives, As far as the Normal Schoo1 

was concerned, religion was taught as a subject and pupil

teachèrs were expected to attend their own places of worship • . . 
19 . - 43 I:bld., p. • 

20 Ibid .; p. 44. 1 

, 
. ,. ,-
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B. PRELIMlNARIES'''AND BARLY YBARS 

,1. Preliminaries to the Opening 

, The second Act of 1856 (19 Vict., c. ,54), Rul~s and 

Reg~lations for the EstabJ.,ishment of Normal Schools in Lower 

Canada, created the McGill Normal School and two French' 
r 

.. ~ • • \}o , 

Roman Catholl .. c Normal Schools, Jacques Cartie,r in Montreal 

and Laval in Quebec ci ty • It also raised the permanent ' 

funds for higher equcation from $25,000 to $88,000. 1 The 

McGi1l Normal Schoo1 was co-educational and the two latter, 

while originally, designed to be co-educational, in fact 

enrolled men only whi1e older religious schoo1s, t~e Sisters 
, 

of the Congregati,on in Montreal and the Ursuline convents in ' 

Quebec and Three Ri vers, trained the Roman Catholic women 

teachers. This was the second time that Government-sponsored 

Normal Schools were tried in Lower Canada, the fillst,\time 
1 

Deing from 1836 to 1843, w~:'{r;:' the Montreal Normal Sc~ool, an 

interdemoninational school was functioning. One impo!rtant 

difference between the schools of the two periods was that 

thé ~ater Normal Schoo1s were separate in religion. 

The possibilities of promoting the establi~hment pf 
, 

normal schools were energetically pursued'both by Jean-Baptiste 

Meilleur and by Pierre-Joseph 01ivier Chauveau, as 

lGeorge Parmelee, QE. Cit.; p.'429. ,4 

, . 
> , 

19 
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, / 
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weIl as by a few other educators. Jean':'Baptiste Meilleur 

had indeed bought the old High School of Montreal building 

in 1852,2 as a home for a Protestant Normal School under the 
o 

auspices of McG!ll Uni versi ty, and his inf luence had been 

strong in the formulation of the 50 th clause of the Act of 

1846 (9 Vic. c 27), which was amended in 1849..:f integr~ted 

into the Act of 1851, and formed the basia of the special 

law on normal schools in the Act of 1856. This clause deter-

rnined the principles of primary education, the classification 

of teachers, and the conditions of their entry into teaching. 3 

In the Superintendent's Report of 1846,4 Meilleur re

commended the establishment of normal schools in two distinct 

and separate branches~ 'one Protestant and one Roman Catholic. 

He there expressed himself as being convinced that in a few 

years teaching would be made what it ought '"to be, a distinct 

profession, "influential, rèspected, honourable as useful."5 

The Education Act of 1851 provided for one Normal School, 

with a provision that the 1 Govetnment could from time ta time 

• review the rules and regulations necessary for the management 

of such a sc~ool. This may be construed as an opening for a 

possible di vision along lines of re ligion • The Act, however, 
t. 

2 Jean-Baptiste ~iJ.leur, ~. M~morial de l' Educabion du 
Bas-Canada r Ouebec: Des Presses i Vapeur de L~ger Brousseau, 
1876', p. 272. 

3 Ibid., p. 275. - -
40rrin B. Rexford, Teacher Train,ing 

Quebec. A Historical Study to 1857, M.A. 
Ûniversity, August: 1936, p. 77., 
4 '-..1 • 

5 \', ,.'\' 
Ibid., p • 77., ' ~ 

in the Provinge of 
Thesi~, McGi11----
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was never implemented as a resplt of strong opposition. The 
fi> 

Aet also adopted the general prineiple of di vi ding school 

appropriations on a population basis and proposed to apply 
" 

this principle to the Normal Sehool grants. In that case, 

the Protestant Normal School, would have reeeived two 

twelfths of the surns of money designated for Normal Sehools .. 

Cnauveau recognl.zed that this \\!ould mean that the Protestant 
, 

Normal Sehool would beèome inferior and he reeommended an 

l d · .. 6 equa ~v~s.l.on. In 1853, Jean-Baptiste Meilleur repeated 

the suggestion of 'the necessi ty for establishing a normal ';. 

Behoo1,7 elaiming'" that the teaehers, male and female, were 

deficient in good methods for conveying knowledge rather 

than in the kno~ledge itself. 'The normal school would pro

vide for an otherwise unobtainable uniformi ty. 8 The Sicotte 

Commissic)n also reeommended the Immediate opening of normal 

sehools in Montreal and Quebec as the first and most indis-

pensab,le act. 9 
, .. , 

In his report in 1855, Chauveau stated that the normal .. 
, 

sehools had been successful in ,Upper Canad'a and other pro-

vinces and in the United States. He argued in favou~ of 

state supervision of the normal sehools rather than the 

-
6~rge 

' .... - p- o 

Parmelee, QE.. Cit., p. ,486. 
: 

70rrin B. -Rexford, Qe. Cit. , p. 77. 

8Ibid • , p • 77. : 
....--
- }"~ 

%Oül.s:...philippe Audet, ~.: Cit., PlO 22. 
- , -, 0" 
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man~gement of volunteer societies, and ~or separate normal 

schoo1s for the P~otestants and Roman Catholics of Ouebec. 100 

The difficulties inherent in reconciling the Christian religion 

and the rights of conscience were recognized and Chauveau re-

conunended that ,normal schools be under the active and incessant 

superintendence of the Departmènt and organized to give the 

principal section of the population, heterogeneous in language 

and ~eligion,- guarantees that the individual would-be able to 

attend that institution whicn' 'most suited his views. ll He 

fuzther recommended that the Normal Schools be set' up in 

urban not rural areas, and that the Legislature leave lattitude 

to the governrnent whose actions ,hitherto had been too precisely 

legislated. 

The Second Act of 1856 (19 Vict. c. 54) did indeed avoid 

tbe precise previous legislatièn, leaving the details of 

organization in the hands of the Super:i,.ntendent with the 

approval of the Governor in Council. 12 The Superiiitendent 

was to associate with himself the Corporation of the University 
.,. 

of McGill College. ~e original idea had been for the McGill . , 

Normal School to be' independent of McGill college13 but in 

fact the ,University did obtain control and the Principal of 

'McGill Unive:tsity became the Principal of the Normal School. 
" -

Il -
~., p. 78 • 

'. : ' 
.1.! • 

12 (,' 
Ibid., p. 81. -

13 Jea~-Baptiste ~illeur, 2E.. ~., p. 274. .. ," 

J 

j 
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Chapter II of the Act, Article 5, gave the Superintendent 

the right ta keep a book of accounts for money spent on each 

of the Normal Schools. Art~cle 6 apportioned a total of 
o 

L 4,000 .00 (four thousand pounds) ta be divided among the 

Normal schoOlS,l~ and the first Act of 1856 (19 vict. c. 14), 

instituted the Jou~nal of Education on "the recommendation of 

the Louis-Victor Sicotte ComInission. 15 

Parallel to these events, were the activities of the 

Colonial Çhurch and School Society which in the early l850'a16 
o 1 

decided to train its own English-speaking teachers and in 1853 

sent a properly qualified ma~iter te commence a ~edel ~cheel 

under the direction of a committee formed for that purpose. 

The Committe'e was to est,ablish in Montreà~, a Normal and a 

Model School under a weIl trained rnaster from~nglandt to be 

#- h 1 17 used to train masters for the~r own sc 00 s. William 

Henry Hicks, formerly of Bower Scheol in C1apharn, England, 

arrived in Montreal in Septeinber 1853. In October 1853, the 

Montreal Normal Schoo1 of the Colonial Church and School 

Society opened with eleven scholars ~n St. George's Church 

on St. Joseph Street. By Christmas this nwnber had risen ta 

1 

14Journal of'Education (Quebec), Vol. l, No. l, Jan~ 1857, . 
p. 27. 

li- lSLoUis-Phllippe'Audet, "Education in Canada East and Quebec 
1840-1875~'1I\ Canadian Education: A Histoxy; ed. by Donald J. 

Wilson, Robert M. Stamp," Lo_uis-Pbilippe Audet, Scarborough, 
Ont: ~ Prentice Hall of Canada Ltd q 1970, p. 178. 

160rrin B. Rexford, 2E.. ci t. , p. 89. 

17Ibid" p. 89. 

o 
~ ".-."~ ~~-""--'-'-~------'e= ______ '_H _'8 __ ' __ ._~ ___ ... __ 'iOIiIIoiII .. _ •• _.I_. '0_. " ...... ô_.,,'o_, _'*_'97'_' 1_.~iIMII_,,,,,,,,~ •. 
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60, and new quarters were obtained on Bonaventure Street, 

the old name fo~ the extension or Craig Street, at the 

corner of· Victoria Square. 18 The new MOdel School was 

opened by the Lord Bishop of Montreal, the Right Reverend 

Francis Fu1ford, in May 1854. 'By June therè were 150-180 

pupils at the Mod~l School. 19 Hicks was determined to avoid 

monitors if sufficient te~chers-in-training presented them-
./ 

l 

selves, and by 1855 there were sixteen. This number increased 

ta 22 in the following year, and the school obtained Governmen! 

grants for tM:> suœessive years, of I:a ,500 (five hundœd~pourX:s) .for each year. 

Hicks himself, was 1ater reported in the Journal of Educa-
~ '-., - . 

tion as being trained in England in some of the best insti tution.~ 

and as having already made a reputation in Lower Canada for 

training good teachers. 20 

t\Jil1iam Dawson, who was appointed Principal of McGill 

University, from Nova Scotia, in 1854, was anxious to give 
21 ~ effect to a provision in the statutes of the University 

which made possible the creation of a Normal Schoo1 depart

ment. He had close associations with'Chauveau, who became 

l8John Irwin' ~ooper, "The 'provincLal Association of 
Protestant Teachers Centenary Sa1ute. Il The Educationa1 Record. 
Vol. 80. April to Junè, 1964, p. 83. 

, , 

190rrin B~ Rexford, ~. ill., p. 90. 
20 ------, -. 

Journal of Education (Quebec},Vol. l, No. l, Janu~ry 1857, 
p. 30. 

210rrin "B .--lœxford~ 2E. • ci t., p. 91. 
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Superintendent of Public Instruction in 1.855, and wi. th" Sir 

EdmWld Head, of New Brunswick, then Governor-General, who .. 

had recommended Dawson" for the principalship of McGill, 

25 

and had sU9gested to him the esfâ'blishment of a Normal School 

within the University as ~ wise and profitable move. 22 

Dawson' s first innovation in l-iontreal was to found a counter-

part at McGill of the normal school he had founded in Truro, 

Nova Scotia. As an alternative to selling sorne of the 

valuable land on the outskirts of ~he city, Dawson sought 

Government support and Sir Edmund Hea.d suggested he take 

advantage of an Act for the Establishment of Normal S~hoolS, 23 

through which Ryerson had already founded the Toronto Normal 

School in 1847. Chauveau c~-operated wi th. him and established 

similar schools for the Roman Catholics in Quebec and Montreal. 

The advantages to the University were additional strength to'

the. staff and''''the placing of McGill in direct contact with 
- , 

the higher schcols of the English and Protestant popufation 
~ . 

of Lo-,.rer Canada, thus 9i ving grea ter uni ty and s':\:.rength to' 

that part of the education system which especially provided 

for their needs. 24 

22william D"aws0I1, Fifty Years of Work in Canada. 
London: ,- Ballantyne, Hanson, 1901, p. 116. 

23Ibid~, p. 116. 

24Ibid., p. 117. 
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During the Christmas season of 1855, Dawson visited 

Toronto a~discussed this project with the Governor General. 25 

On his return he reported to the Board of Governors on January 

Il, 1856 at a meeting in the office of the Honourable G~orge 

Moffatt. The plan was ap!?roved in principle. On Septernber 27, 

at il meeting of the Board of Governors, D'awson urged action 
,', 

again wi th regard to the Normal School. A Comnu. ttée was formed 
Q 

C?f ~udge Charles D.ewey Day, Senator James Ferrier, Christopl1er 

Dunkin, and Professor ~'1illiam Dawson to examine the building 
. 

of the Hi~h School on Belmont Street, and to contact the , 

cornrni ttee of the Colonial Ohurch and School Society26 to uni te 

that branch of theJ--r operations connected with -the ~orrnal School 
, 

with the -proJected Nor~al School ta be affiliated wi th McGill. 27 

At the October meeting, the sub-commi ttee reported progress, 

one of the problems'bein9 fo find ~taff, and shortly 

after, there was à'greerr:ent wi th the Bishop of Montreal" Francis 

Fulford, and the Uni yJrsi ty, that, the School should become the' 
. . 

operative section of the McGill Normal School. 28 

On Octobe~ 29, it W'as agreed that William Dawson was to 
) 

pe Principal of· the new Normal School wi th Sampson Pàul Robins, 

, 
, ' 

25 Ib , " ----2:.9.. , 

.. 
2-7 Ibid., 

1 

28 b'd , l..!..-., 

.' 
p. l17. 

. ' 
p. 92. 

p. 92. 

. ' 

" 

\ 
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Principal, of Brantford Institute, as Professor in the Normal 

29 School on the recommendation of Dr. Ryerson. The basis of 
C';l 

negotiations with the Cornmittee of the Colonial Church and 

School Society wa'll adopted and sent to the Superintendènt 

for approval. 

The ~lcGill Normal School would give to the teachers-in-

training in the school of the Colonial Church and School 

Society 1 all the ac1vantages of ~upils under their regulations. 

William Henry Hicks was to be a Normal Sç:hoo! Professor wi th 

a salary of tJ 300 (three hundred l?ounds) plus allowances. 
~ 

The Principal of the University and the Professors of the 

McGi~1 Normal School were to prepare the bye-laws for secular 

and religious instruction and for the general rnanag'ernent of 

" 
the school, for the approval of the Corporation. These bye-

laws were to be approved also by the Corrnnittee of the Colonial 
, , 

Church and School Society in 50 far as they affected the school 

and the teachers. TWe Colonial Church and School Society 

School was to continue under William Hicks, to instruct pupil

teachers in the practice of teaching. 8n the above conditions 

,the Colonial ChurcA and School SocietiU.\'I70uld transfer to the 
1 

'" McGi11 Normal School "that branch of t-heir work which related 

- 30 to the training 0f teachers. 

f) 

i'9 John, Irwin Cooper, Op. fi!.., p.. 83. 

300rrin B. Rexford, QE. Cit., p. 93. 
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.' 
In this rnanner, William Hicks and the entire Colonial 

Church and pchool Societ~ School were to be absorbed by 

McGill Uni versi ty. The 110del School of the Colonial Church 

and School Society, was ta Decorne the Model School of the 

McGill Normal School, and the Normal School of the Society 

was ta become part of the McGill Normal School with William 

Hicks as a Professor of the Normal School and in charge of 

the Madel School. The London Commission, the Head Office 

of'the Colonial Church' and School Society in London, 

re~liz~ng that ~heir essential objectives were safeguarded, 

h~d no objection, provided an arrangement was made for the 

31 continuance of religious,instruction and management. 

3lIbid ., p. 94. 
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2. The Inauguration 

The McGill Normal School opened with great pomp and 

ceremony'on March 3, 18S7. 32 There is something disproportionate 

between the circumstances of the scheel and the glamour of 
'·1 .. 

the qathering of notables that came ta the inaugural ceremony. 

The No~al School had an enrollment of se ven men and fort y 

nine'wornen, Most of them from fairly poor homes, with at best, 

very rnodest careers to look forward ta. The ceremony, how-
-

ever, was attended by leaders from every walk - ,the Honourable 

Colonel Taché, Premier~ the Honourable Mr. Cartie'r, 

Attorney General; the Honourable Mr. Lemieux, Commissioner -
of Public Works; mernbers of Parliament; Jean-Baptiste Meilleur, 

the former Superintendent of Public Instruction'; Pierre-Joseph

Olivier Chauveau, the present Superintendentt His Lordship 

the Anglican Bishop of Montreal, the Rev. Francis Fulford; 

the Reverend Dr. Leach, Canon of the Cathedral; William Dawson, 
~ 

Principal of McGill University; the Honourable Judge Dày, 

President of the Board of the University; the sec~etaty and 

officers of the Department of Educat~on; school inspectorsi 

~ members of the Protestant Board of Examinersi Principal 

Verreau and P.rofessdrs ·-of -the Jacques-Cartier Normal School; 
• 

William Hicks, Samson Robins, and the Professors of~the 

\ MaGill Normal School; and: others. Moreover Many' of those 

? " 

32Journal of Education (Ouebec) Vol. l, No. 3., 
March 1857, p. 40. 

J. 
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who attended the McG!ll ceremony had that very morning 

attende dl the opening of the Jaègues-Cartier Normal School, 

and again there is a discrepancy .' between the importance 

attached to the inaugurations of these two schools and.the 

rush to have both inaugurations over in one day. It is as , 

though there was a desire to give to those events an im

pression of significance which~they in fact lacked. It 

would perhaps have been better for the cause of education, 

but more expensive, if larger grants were given and much 
. 

, simpler inaugural ceremonies. 

The nature of the cere~ony and the vario~ addresses 

given at the inauguration reveal sorne of the views and 

3,0 

attitudes of the people of the time; First the acceptance 

~f_the ~le of government participation in education 

was reaffirmed both symbolically and explicitly. Symbol

lically, by the presence of many government officiaIs 

and by the letter from H.E. the Governor-General, Sir 

Edmund Head, which ·was read by Ch auve au , in which the 

Governor-~neral excused his absence, thereby implying 
. 

that he was present in spirit. Explicitly, this view is 

stated several times. Bishop Fulfo'rd said that no effe~t

ual progress in education could ever be made without 
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~ 

the "active interference 33/ and in{'luence ll 'of government. 

Sampson Robins refered. to Canada as being at the beginnings 
, 1 ~ 

of nationhood when, a ncomplete educational systemn3 was an 

imperative necessity. 

Second, as concerns the McG!ll Nor.mal School, there is 

a general aoceptance of the principle that religion ahould 

not be - itftparted pr1marily within an educational system. Again 

Ne have both symbolic and explicit references. Symbolically, 

the acceptance of the Normal SChool by aIL the principal non

Roman Catholic c1ergy and the presence of their representa-
-

tives at the inaugural ceremonies showed a 10yalty to a 

patrioti9m beyond religious limitations, and the presence of 

so many Roman Catholic diçnitaries also showed good-will on 

their part to this patriotisme Exp1icitly, there were several 

broad reference~ to Gad the Creator, but no narrower inter-
, 

pretation which conforrned to the views of any particular se~. 

Bishop Fulford indeed, stressed the need for "mutual forbea

rance ,,35 and stated clearly that there should be no efforts 

"to prose1ytize. ~ 36 

Third, although praise for the benefits of education 
\ 

was lavish, there was an undercurrent of uncertainty as to 

where efforts to expand èducationa1 opportunities wou1d lead, 

, 33Ibid ., p. 42. -
34~., p. 43. 

35Ibid •. ; p. 43. 

36~., p. 43. 

'. _' •• c •. ""KI iF Il "1111 m711 Il W_-li'" 1IilI • .• •. • .. , .... ,. ., __ " ._lIi.IId Mn .111 1 •• ".'11 1 Ill_ru'! rr 1,'111 ~ 1_0 '" •• 
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and some misunderstanding or misrepresentation of the role 

of the teacher. This uncertainty persisted in spite of the 

iron~clad controls placed over the entire educational system. 
, (. 

Bymbolical,ly again, this is seen in the over-emphasis in the 

inaugural cere_moni-es of the importance of starting' the normal 

schools, because, apart from anything else, as Jean-Baptiste 

Meilleur37 said~ tbey should have been ope~ed at least twenty 

yea~s earlier. The glitter of a grand opening, to sorne extent, 
, 

hid the modest role that had in reality been assigned to the 

normal schools. 

Fulton expressed his fears concerning the benefits of 

mass education openly.38 Robins emphasized the importance 

of not imparting knowledge alone, in the Normal School, but 

also the training and strengthening of the "faculties" for 

the "du,ties of futuré life" 39 by which presumably he meant , 
that the teacher should be so trained tha~ he would/have a 

kind of instinctive, reflex reaction to obeying the dictates . 
of society and to acting within the canons of accepted 

mores, ~omething like a soldier. Buch a trainin~,wouid 

naturally dry up any desire to foster important critical, 

attitudes. To Robins, the reward of the teacher will be 
. 

te realize~ or perhaps to 9ream, that his name and the 

37Jean-Baptiste'Meilleur, ~. cit., p. 272. 

,38Journal of EducàU,on (Quebec) Vol. l, No. 3, March, 1857, " 
p. 42. 

39 Ibid., p. 44. 
{} 
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"rememt>rance" ,of his "devoted life", 40 will be recorded 

in the "everlasting memory." 
1 

It is interesting also to ob~erve the remark~ made by 

Hicks that the "elementary" teacher, by proper training, 

will be regartled as a "protagonist in the fiqht" against 

, d' 41 
~gnorance an cr1me. But proper training, according to 

Robins, is precisely that which will incapaci t:ate h:l.m as a 

33 

------ -----~ 

( 

" 

( 
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protagonist, sincè it will train him not to' resist estaQ1ished 

systems and ideas, which automatically.wil1 remove him from 

the ranks of the protagoniste Tc assume that there i8 a 
a \',~{I • 

"fight" against ignorance and crime is a1so perh,aps, an illu-

sion, if by that we mean that the de facto authorities neces

sari1y wish to e1iminate ignorance and crime by expanding educa-

t , 1 . t . t' 42 F th th b t' th ~ona oppor un~ 1es. ur ermere, e 0 s~rva ~on a t 

the elementary teacher should be this protagonis..t, when even 

the University professors· have not been, is probably in-
/!. 

correct. 43 Our societies are~ harsher ,!:han such an optimistic 
44 -

view would concede. But even if we admit a fight against 

40 Ibid., p. 44. 

41~., p. 44. 

'42. . , Br1an S~mon, 
Structure 1780-1870, 
a 1engthy discussion 
to education. 

The Two Nations and the Educationa1' 
London: Lawrenc~ & Wishart, 1974 - for 
of the attitudes of p~ivileged groups 

43Frank G. Vallee, and Donald Whyte, "Canani;::m Soê!i.ety: 
T't'ends and Perspéctives,"'pp. 556-575~ . Canadian Soc;i.ety. Socio
Iogica1 .Pè'rspecti ves~ , ed. by Bernard R.- B1ishen, Fr~nk. E!. .Jones, 
Kaspar D. Naege1e,' and John_Porter; Toronto: Macmillan 0 

of Canada, 1971. .,.-

44Br1an Si~on, 2E,.. cit., passim. 

P prwz' nr , liB 'F" 1: ". 
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• 
,~gnorance and crime by a small proportion of society, it is 

hard to see "the teachers as a whole, let alons the elementary 

teache'rs ~ as being in the vangu;]rd;~} Here ~gain, there seems 

to be evidence that teachers may-~ llow, but they are no~ in 
• t 1 ~ 

the vanguard of any kind of fi,g' . '5 

Foùrth, in spi te of the;~eriousness of the educa-

tional autnori ties, and particularly of the prïncipals and 

professors, certain stateménts made by thern do not seern to 

be consistent with others or with professed aims, and leave 
, 

the impression that even with then, education does not have 
. , ~ 

first priori ty • Robins, for ex·ample, spoke, of the "thoroughly 

efficient school" and the "thoroughly efficient t'eacher, ,,46 

bath perhaps hyperbolic anp.even slightly denigratory in that 

the word "efficient" has,connotations of functioning srnoothly, 

machine-like. ~fuat is stra~ge, however, is the means suggested, 

of how this may be done. There were to be lectures on 

"various branches -of knOl'lleCJ:qe, " but "not confining our

selves to what the pupil doesn 1 ~ know,,47 , there will he 

thorough reviews of the rnost elementary branches of a common 
l'-

school education. There appears ta be an over ern?hasis on 

r 
45 John S'. Brubacher, A History of the Problerns of 

Education, Second Edition, New York: McGraw Hill Book 
Company, 1966, pp. 584-594. 

46 Journal of Education (Quebec), Vol. l, No. 3, March 1857, 
p. 44. 

47 Ibid ., p. 44. 
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elementary studies and such thorough reviews of the most 

elementary branches must he truly boring for the pupil as 

weIl as a hindrance to ~urther knowledge. An objective, of 

teaching the Normal School4 pupils again, according to Robins, 

was to give them; "moral and mental ft advantages' by giving them 

insttucti.on a little beyond the "mere modicum" 48 which they 

themselves might have to teach. This ia hardly a high stand

ard of knowledge at which to aim. 

Again, the plan of the curriculum, as outlined, contained 

contrad~ctions. Among the subjects, there were to be lectures 

on the theory of teaching connecting the "art of teaching 

with laws of our mental being, as far as they have been re-

vealed to ,,49 uso This requires a high level of understanding 

and ia inconsistent with what Robins had just said nor ie it 

consistent with what followed which was that these objectives// 

would be achieved by "constantly witnessing operations of / 
, / 

the Model School. Il To connect the "ar-t;. of teaching with laws 

of our mental being" is very difficult, demanding concentrated 

thought and observation, especially if it is to be "as far 

as they have been revealed tô us" which implies keeping up 

with current information. Obsrrvation of other people teach-
~ , 

ing, however, "must have much more limited value, so that time 

48 bOd 
G LLo, p. 44. 

49~o, p. 44. 
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spent on/the less profitable must' be ded"ucted from time that 

could/have been spent on the more profitable. 
// • 0 

/' Fifth~ ',many tributesowere paid to'Teachers' Associa
/' 

,/tions, especially by William Hicks, who indeed was one of 
! 

/ the founders of the Protestant Teachers' Association of 

Lower Canada. 50 However, the concept of a Teachers' Associa- , 

tion was very different from what it is to-day. William 

Hicks spoke of the Association as attempting to establish a 

"permanent depository of school apparatus. ,,51 But he believed 

also that such an association should concern itself with pro

viding for libraries and with arranging for pension funds. 

What particularly distin9uishes his attitude, however, from 

~ecent attitudes is h~s lack of milibancy and his uncritical 

approach toward the authorities, which i8 natural to one who 

was sa unprotected. 
, ' 52 

He spake af the "liberal" trustees 
( 

and in general accepte~ the view of a hierarchical society 

where those below have to act in an extremely judicious . 
, 

manner toward those-abové, in order to be able to raise their 

standards of living • 

. 50 ~ohn Irwin Cooper, 2E. ~., p. 81. 
51 . . : ~.. .' 

a;:;,o=-u;::;r::;.:n;;,:;a::;;1=.....;~;.;f;;;.....;;E;.;d;.;u;.;c;..;a;.;t;;.;;1;..;o;.;;.;n~(:.::::O:.;;u;.;;e.;;;.be.;;..;;.c.:..) .Vol. ~,. No.. 3; lIIJan':h.1857.~, p'o 45. 

52Ib o d 45 --L-., p. • 
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3. Early Activities 
; 

The McGi11 Normal Scheol, as already stated, opened on 

March 3, 1857, with'an enrollment of 49 women and 7 men. This 

preponderance of women was a characteristic of the scheol to 

the end of its time, and to some extent this indicates the 
'. 

assessment by prospective students of the career which it 

made ~ossible. The Schoo1 opened by virtue of the Acts of 

1856 (19 V!ct. c. 14 and 19 vict. c. 54), but several of the 

principles embodied in the Acts of 1856, which guided the' 

activities of the School, were given legislative forro earlier. 

The"Act of 1846 (9 Vict. c. '27) established 53 three grades of 
, t ~r""J,? .. . 
\ ~'.? 

teacher~diplomas -'the Elementary, the Model, and the Academy, . . 
and se~:out Gefteral Regulations Numbers XI, XXVIII, and XXIX 

for alf normal schools, with each school having it~ own,bye

laws, within tl)e framework of these General Regulations. 

Articles 12 te 14 of the bye-laws of the McGill Normal 

School defined the status and functions of ordinary .and 

associate professors, the salary of the former being set at a 

maximum of L 350 (three hundred and fifty pounds), Article 13, 

'and the ;Latter at L 100, (one hundî'ed I?OUnds), Article 14. 

Article 15 'set out the ter.ms of the entrance exarninations 

which were-to be given under the supervision of the 

principal or his-delegate, . and would include reading, 

writing,' the rudiments of grammar and arithmetic. AlI 

530rril'1' B. Rexford, .QE.. ·cit., 'p. 84. 
r--
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diplomas were to be issued by, the Superintendent of Public 

Instruction, Article 28. -Each normal school was to hav~ 

a model school, Article '30, and the teachers of the normal 

schools were to be nomipated,by the Superintendent. The 

normal school pupils were' to teach in the model school under 

the d~rection oli the teachers and under the supervision 

the pJincipal;'::and' .the ordinary professors' of the Normal 

Schoo1. 

of 

At the o.lose of the first session in June 1857 , e1e'{en 

elementary certificates were presented to fema1e student-teache~s 
-

and five to- male. In June, as in Mard'l, at the inaugural celebrations; .elaborate 

ceremonies marked the occasion, althoqgh the dune ceremonies 

were much simpler in,comparison. In' the morning se~sion, 

from ~ a.m. to noon, a short address was given by the Principal, 
, 

William D~wson, and in the afternoon session which was attended 

by the Superintendent of Public Instruction, Pierre-Joseph • 
. 

Olivier Chauveau; the Right Reverend, .. the Bishop of Montreal, 

Bishop Francis Fulford; P~ofessors and teachers, th~ class 

was examined in various subjects. Robins examined them i.n 
• 

. mathematics, algebra, and geometry; Hicks examined them in 

geography and grarnrnar7 Professor'Fronteau in French; and 

Dawson in Zoology.54 
_/' ~ 

'"," 

It iB ,astonishing to read of suèh examinations which by 

their range would normal1y mquiœ much more time both to be .., 

54Journal of Education (QuebecbVol. 1, No. ~, Ju1y 1857, 
P,_ 98. "' 
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given and to be assessed, and could, one would' think, be 

g'iven in more appropria te circumstances. It is interesting 

to note aiso that the S~l?erintendent in his spe'ech on this 

occasion stated that he "heard people laugh or at least 
-'y 

smile,,55 at the many subjects taken by the Normal 5chool, 

stud~nts, so that the gJ:eat range ofl-..subjects seems to have 
,-

puzzled observers .of' that time too. It wouJ-d be reasonable 

to assume that t.he word "examination" used for t.."le question-. : 

ing that took place- that afternoon, referred 'to a king of 

exhibition sampling of knowledge, like a gymnastic display 

or a pianoforte recital, but this cannot have been so, for 

the Superintendent claimed_ that this examination "showed ,,56 

that it was possible to learn.all the subjects. This means 

that these examinations were taken as accurate indicators 

ot what the 'pupils learned and the students who passed their 

elementary year were to proceed to the model class tb recei ve 

their model diploma the following year. 57 

The Normal School building, bought in 1852 by Jean-Baptiste 

lleilleur f 5 ~ used to belong ta the lligh Schpoi of l-iontreal. 

55 Ib · . 
~., p. 99. 

. , 

56 Ibid ., p. 99. 

57 Ibid ., p. 99. 

SB ' 
Jean-Baptiste Meilleur, çœ. cit., p. 273. 
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It faced Belmont St., 59 with La Gauchetiêre behind and St. 

Geneviêve Street on its eastern side. It was thus at the 

, 1 qorth-eastern corner of Victoria Square to-day.". The eastern 

wing of, the building was reserved for th.e boys and the west-

ern wing for the girls, and in each section there were model 

school and normal school class rooms, with recitation gal-
·G 

le ries and libraries. Space, howeve~, must have been limited 

for each of the two model schaol class rooInS was 27 f by 38', 

ta fit all the male and female classes respectivelt,' 'and the 
-\ .' 

. two normal scho6l classrooms were 21 f br 37' each. 60 The ~ 

Normal. Schooll Conuni~tee too, often complained that th7 School" 

occupying less than two acres, did not have enough room for 

playgrounds, nor for expansion. 61 However, ~n the Prospectuses 

the c1assrooms were described as weIl ventilated with a 

plentiful stipply of fresh air. 62 The ~ormal School~library 

measured 16' by 28', and was also used for storing apparatus. 
, 

The Madel School had double desks according to the Boston 

plan" with accomodation for ~OO children, and the Normal 

School had" 50 desks and chairs. The, building was heated by 

59MCGill 
-

University Archives. ' Accession 927L3Ll c 1857, 
Prospectus of the Normal School, p. 1. 

60McGill University Archives, Accession 927L3L64: '00 
00 • 

, 

.61o~ c. MOnroe, "The Ed~9atio'n of Teachers Seventy Years 
. Ago. Il oThe EducatiQnal Record of the provinoe- of Quebec. 
Vol. L~II, No. ' 1., .Jan-Match 1951. , 

a 

62McGill University Archives,. Accession 927/3/1 QE.. m., 
p. 1. ( 

~\'(,-

" 



1 

if.) 
1 • 

1 

1 
1 
~ 

t 

, 1 
f 

\ 

, I( 

41 

three furnaces, in the basernent, where the porter too, had 

his residen.ce. 

The MeGill Normal School was the only nonnal senool that 

was affiliated to a Universi tt and the Superintendent had 

, associated with him for its management, the governing body 
c 

l ' 

of the university.63 Although, as previously mentioned, th:i,s 

had not been Meilleur's original thought,64 the affiliation 

of the Normal School with the University enabled the students 

to derive benefits from the University with its more ample 

means. 

The first teachers incluàed Dawson who taught natural ' 

~tOry and agriculture;' Robins who taught the art of teaeh-

ing in the junior division, arithmetic, algebra, geornetry, 

natural philosophy, chemistry and linear drawing; and Hicks 

who taught the art of ,teaching in the ~enior division, hïstory, 
\{ 

geography, English granwar, comp?sition, declamation, mental 

and moral philosophy, :r::eading, spelling, and wri ting., 65 

Graduates of the HcGill Normal School could 'g'Ô-to the Unive,r-

si ty free of charge, and indeed their 'education at' the Normal 

School' was also free ~0,7ith a grant of ~ 8 (eight pounds) to ~ 9 

(nin: pounds) pe~ year for ooard. '!he stuClents 1ived in private boarding 

. 
~4Jea"BaPtiste Meilleur, 2E,. cit., p. 274. 

65McGill University Arcbives. Accession 927/3/1, ~. cit., 
p. 3. 

, 
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houses selected by the Principal, if they were fram outside 

Montreal. Students who lived over 90 miles from Montreal; 

were given a small allowance to a maximum of fJ2 10/- (two 

pounds, ten shillings) per annum to cover travelling expenses, 

proportiona te to the dis tance. Thi s allowance was paid 

quarterly. /' 

The sessions were from the fifteenth of September to 

the fifteenth of July, 66 with a oné-week vacatioll\ for Christ

mas. The first year's session started on March 3, but was" 

counted a full session. 

Lodgings were not always easy to find. A note ta 

Dawson from Mr. A.H. Vaughan of Clarenceville, P.Q., dated 

July 3, 1857, presents the case of three young ladies -

Miss Bissel, Mis$McPie, and Miss Rebec who searched, aIl day 

wi th Mr. Vaughan but were unable te) find lodging. They re- '-, 

ported this to Dawson who suggested they call on him the 

following morning. When~ there was still no news of available 

l~dgings, Vaughan searched.'·himself and found accommodation 

at 15/- (fifte~n shillings) a month but this tu~d out to 

be too expensive since the Normal School was unable, to give 

the promised eight or nine pounds. Vaughan tried to see 

Dawson again on a later day when he was in Montreal but Dawson 
. 

was away anq. Hicks advised him to leave Miss Bissel in Montred1 .. 
. 67 

until Dawson's return. 

66Ibid ., p. 2. 

67MCGill Univéfsity Archives, Accession No. 927/3/24. 
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The fpunding of the McGill Norntal School was an important 
1l; 

'event in the history of education of the Province of Ouebec, 
il' - --- \.\, 

for i t marked. the beginning of an organized and sustained 

effort to improve the quality of teaching of an important 

section o~ tHe population. ,Nevertheless, in operation, the 

School showed that the founding fathers and their successors 

were conssrvative and cautiolls 1:;0 the point where their 

leadership enabled the institution barely to keep' abreast 

of current practice. These characteristics are reflected 

in the limited resources given to the school and the some-

what barren prospects of the students. 

\ 
\ 
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CHAPTER II 

'THE PRINCIPALS OF THE MCGILL NORMAL SCHOOL 

A. WILLIAM J. DAWSON, 1857-1870 

1. Personal prestige 

The first of the three principals of the McGill Normal 

School, 'William J. Dawson, was a:lready Principal of McGi11 

Uni.versity, and continued as Principal and Vice-Chancellor 

of thjlt University until 1893. He was appointed Principal 

of McGill UniversitY'on the recommendation of Sir EQmund 

Head, Governor-General of Canada, whom he kne\lt from 'Nova 
~ 

Scotia, and wi th whom he frequently confeJ:l.red during the 

time he was also Principal of the McGill Normal School. 

Dawson was -active, energetic, and innovative, looking beybnd 

the izmnediate su~roundings to wider horizons. He seems to 
1 

have had a flair for public relations, so that he was con-

"" stantly in contact with government officials of the .highest 

rarikl and a1so wi th leading business men, leaders i.n the 

economic life of the countr,)', who often take an interest in 
. 

the government of a country and in its educational policy. 

Thus Dawson was close to the fountain-head of power in. the 

country and his influenc::.~ i.n sha.ping the character of the 

1William Dawson, Fifty ~ears of tolork in Cànada, London: 
Ballantyne, Hanson, 1901, po' 117 et eassim. 
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" 
Normal School, and in guiding its activities was palpable. 

He was well placed and weIl. qualified to steer a course which 

would somewhat meet the requirements of the populat~on at 

large, and at the same time not overstep any,boundaries set 

Iby those in authority. 
\ 

It was Sir Edmund Head who directed attention to the Act 

which enabled McGill University to affiliate the new, Pro

tes'tant Normal School, 2 and Dawson also worked closely wi th 

Pierre-Joseph-Olivier Chauveau, the S~perintendent of Publ~c 

Instruction in Lower Canada, as weIl as with members of the 

Corporation of McGill University, to realize the Normal School 

in the fonn it eventually took. Thus the influence of the 
, 
first Principal of the Normal School was strong in shaping 

the destinies of that Normal School even before' it came into 

existence, and equally it continued long after ·he retired 

from the prinéipa1ship, for William Dawson took an active 
, 

interest in the school to the moment of his retirement as 

Vice-Chancellor of McGill iri 1893, and even te the day of 

his death in 1898. Until he left McGill, he was on the 

Normal School Committee, almost continuously as its Chairman, 

so that his advice and op~~ion were of vital importance. 
____ ..--r-

Above aIl, Dawson was the spokesman for the Normal , -
School to the Goveriunent. The period of his principalship 

2~ •. , p. 116. 

"~-'pt.! li_Ad lm ••• r 1 "1 [1 blRl., fil 1 •• 1" ••• 'IR 1 mm. Illf' 7 IVU 1 r 'MU .,. If r. 1. Q. 1 1*1';11 IIINIIII/ ..,..;;;;\11 
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was one part only of the period of his connection with the 

Normal School, and i t is over the total period that his role 

can be rnost clearly seen. The Normal School was not an 

institution that attracted the rich, but in the words of 

Dqwson, it provided an added dimension to McGill Uni~rsity, 

and in the Normal School, the University together with its 

sponsor-class, found an extremely pliabl~ tool with which 

to direct Protestant education in Lowe.r Canada. Dawson was 

an intermediary between an educational institution whose 

operàtions he understood in detail": and the leaders of the 

Protestant, English-speaking comm~ity of Lower Canada who 

were interested'in shaping the development of education, 

especially when this development affected the new struggling 

University of McGill. These leaders tended to give from their 

own resources when these were adeq~ately protected, but also 

took full advantage of public resources as admin~stered by 

governments on whiCh their influence was considerable. 

Dawson made frequent trips to Quebec City, often with . 
Senator James Ferrier, and was successful, on many occasions, - , 

': 

in obtain~ng for the Normal School, grants, payments and re- -" 

cognitions, which would not 'otherwise have been gained. This 

is particularly evident in the negotiations for increaséd 

grants ,which began in 1873.' This was after. Dawson had retired 

1 
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from the princip&lship of the Normal School, it is true, 

but he was Chairman of the McGi Il Normal Commi ttee and in 

the arguments presented to the government were references 

to practices at the time when he was still Principal. 

At the Committee pteeting of June 25, 1873,3 the deci

sion was taken to request an additional $5,000. in'annual 

government grants for salaries and for the maj.ntenance of 
, 

47 

the building. Dawson stated at this meeting that Jean-Baptiste 

Meilleur, when he was Superintendent of Public Instruction 

had expressed his readiness ta support such a request. On 

OctobeJ;" 6, 18734 a letter was sent to the Minister of Public 

Instruction, formally requesting this increase. In later 

discussions,5 it was stressed that 'the" Normal S~hool was 

• maintained wi th t~e utmost economy, that the Coromi ttee and 

the,Principal exerted themselves to.avoid unnecessary ex-

pen~es, but the annual grants were inadequate and in 1872-
1 

1873 there was a deficit of $250. This w~s so in spi te 
, 6 
of "too much" eaonomy, S'uch that improvements and faci1ities 

were often deni~d. The c~nditions for salaries too, had long 

since changed. Dawson for several years had recei ved no 

;>' 

3Mc~iver'!itY Archives,' Accession No. 145, Minute 
Book, On. ., June' 2.5, 1813. ' __ .::.Ii:. ,-' 

4MCGill University Archives,' . Accession No.' 927/24/42b. 
October 6, 1873 • 

. 5MCGill University forchives" Accession No. 927/24/420. 
'Memoire Wants of McGill Normal f?chool, Novèmber 1ÏJ, 1873. 

~~~, November 18, 1873. 
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remuneration as Principal, and had been paid only for 'his 

lectures on natural history and agriculture. His presenta-
1 

,tion of the request for increased annual grants contributed 
. \ 

to J. ts eventual fulfilling. 

Apart from being uniquely placed ta act as spokesman 

for the Normal School in its dealings with the Government, 

Dawson was aiso able, partly because of his position, to make 
.' 

suggestions concerninp new practices in education. On 
, 7 

February 27, 1868, he wrote ta P.J.O. Chauveau concerning 

,ways to encourage and improve the quality of rural education, 

observing tha t, al tho'ugh female teachers could not work on 

modei farms, they could teach th~ theory of agriculture. He 

therefore recommended the setting up of experimental gardens 

in which they could work. He suggested that a small outlay 

would make this possible, near the school, on the College 

grounds. Teachers trained in this way, he contended, .might 

at least promote a taste for horticulture among pupiis. In 

:1859 aIso, through the influence of Dawson, normal school 
~ ;-' \ 

bursaries were established in the Facul ty of Arts of McGi11 

Uni versi ty wi th a view to encouraging young men to devote 

themsel ves to the work of teaching in the High,er Schools and 

d
. 8 Aca emles. 

7McGill University Archives, Accession No. 927/17/31.' 
'February 27, 1868. 

8McGi11 University Archives, Accession No. 927/10/24. 
J.W. Dawson Official papers. .f.1emorandurn 1859. 
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Before the retirement of Dawson as Prin~ipal, of the 

Normal School in Jafuary, 1~70, the CorporJ'tion Committee 
, , 

, 
of McGill pniversi ty in-"a report in Decernb7r, 1869, recom-

, 
me~ded that a Standing conunittee of the Corporation, to 

49 

be known as the McGill Normal Commi ttee, have the general 

super~sion of the affairs of the school on behalf of the 

corporation. 9 Dawson then continued as Vice-Chancellor of the 

Uni!Versity onlyand Hicks recarœ Principal of the Normal School. 

These decisions.were read to the CQrporation Committee at 

its meeting on l\1arch 3, 1870, by Hicks. The Normal School 

Committee was to be made up of five ntembers of whom the Vick

Chancellor was to be-the chairman. Three members would form 

a quorum and the Commit tee '\rIas to report annually. 

The Corporation Conunittee also reconunended that the 

Principal of the ~ormal School continue to hold monthly 

meetings of the pro'fessors anè' teachers of ,the Normal School 

which the Chairman of the Normal Comwittee was free to ~ttend. 

The Chairman was to watch over the interests of the school 

and, to represent the Corporation, and he was to assist the 

principal and professors 'in the examinations of the School. 

In this way Dawson was able to maintain a very close watch 

9MCGill University Archives, Accession No. 145, Minute 
Book of the Meetinqs of the Corporation Conuni ttee 'Of the 
BcG!ll Normal School, March 3, 1870. 

\, 
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on the acti vities of the Normal Scheol. As Chairman of the 

Normal Schoel COInII4-ttee, he directed the deliberations there, 

and he had free access to aIL the staff meetings at the scheol, 

as weIL as to aIL the activi ties of the' School. At the same 

~_ he was relieved of a significant portion of the day-tq

day details. At first, he had not intended té be Principal 

of the Normal SchoollQ and he claimed tha t the duties of 

Principal, reduced to half his avai:lable time for Qric;rinal 

research, which he regretted in spi te of his pleasure at 

teaching there, because of the earnestness of the classes. 

DaWSOl"l was also one of the champions of Protestant 
• 

education rights in Lower Canada, and he agreed wi th P.J.O. 
# 

Chauveau and Monseigrre~r Turgeon,' the Roman Catholic Arch-

bishop of Quebec, that educational standards had to be 

raised to bridge the gaps between primary, secondary and 

higher education. He believed that the' cenunon schools were 

not to be considered as if operating in an academic vacuum. 

He emphasized the need for an integrated system. 

He was, however, c championing educational rights in a 

local sense, fearing loss of Protestant rights compared to 

French Roman catholiC? rights, not wi th a great vision or wi th 

àny ~ort o~ more absolute ideal such as universal -education. 
1 

Thus the 'concept ef the "raising, of educational standards Il 
\ 

.J 

does not appear te have included any appraisal of thè curricula 

-1 

IOWilliam J. Dawson, Q.E.. cit.", p. 120. 
-- III 
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of the McGi11 Normal School, nor any e~amination of extra-
, 

curricula~.educatioR or indeed of the way of life ~of the 
.]"l 

Normal School studerits. At the meeting on Decernber 14, lSSl, 

he was firm in his rejection of the proposaIs suggèsted by 

Eison- ,I •. Rexford, Il ~hich did suggest changes of emphasis 

in the Normal Schoo1 curriculum. 

'But mere inteqration within a system does not necessar

ily constitute progress or advance, which surely are deter-

mined rather by ,the nature of the curriculum, the nature of 

extra-curriculâr activity, the attractiveness of daily 

living, and the future prospects, of the McGill Normal School 

students as well as some assessment of the. ad~antages of more 
-~ ~ 

universal opportunities for education. 

llMcGill University Archives, Accession No. 145, Minute 
~k, Qf. ill., Decembe.r 14, lS81. ' 
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2. His Influence on the Character of the Normal Schaal , 
In this section four characteristics of the McGill Normal 

School are mentioned in order tO'sh~ the nature or character 

of the school. The first and second of these .are almost com

pletely independent of the will of the principal, but the 

'third espe'cially and even the fourth, to ~ome extent, show 

the effects of his aims and methods, or at leàs~show that 

these were in harmony with the aims and methods of hhe time. 

Throughout the years of the principa1ship of Dawson the 

McGi11 Normal School was, first, strictly Protestant, in 

accordance with its charter, and also Anglo-Saxon. Student 
12 . 

enrol1ment for 1857 shows tw~nty-one memb,ers of thee Church 

of Eng1and, nine Presbyterians, and a ~ma11er number each of 

Baptists, Congregationa1ist~ Scottish Church, ~1ethodists, 

and Adventists. The fo1lowing year showed thirteen Presby-

·terians and seventeen members of the Church of England; 1858 

to 1859 showed twenty-five Presbyterians and twenty-one 

members of the Church .of' England; and 1859 to 1860 showed 

thirty-five and e'leven respective"ly. ~fter this, the records 
" 

fade away, but all the denominations present in the spring 
"'. 

of 1857 were still present in .. the sununer of 1860 with the . . 
Methodists as weIl as the Pr.esbyterians in a higher- prQPor-

tion. 

o12z..1cGill Univer.sity Archives, Accession No. 145,Enroll
ments, 1857 to 1868. 
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The second characteristic of the McGill Normal School 

was the overwh'elming prep!Z>nderance of women. By December 4, 

1872,13 a total of 831 pupils had enrolled, .of whom 105 

weré male and '726 female. The~e are numerous references to 

fuis preponderance and Dawson himself observed that' co-educa-

tion was possible at the Normal School because the great 

exeess in the number of women over the number of men faeil- " . 

. t d . t d· . l' 14 ]. ate a strJ.c J.scJ.p J.ne. The greater number of women 

is also indica,tive of the opinions held 'at the time of the 

career that the Normal Sehool made possible.. Teaching, 
, 

particularly. at the elementary 1evel, does not appear to 
-

have been. attrac~i.rve to men. 
. , 

At the sarne time, p'artly 

perhaps because of- the small,.er number applying, the men 
. . 

had no difficul ty obtaining po~ts on graduating. In his 

additional report in 1867, to the Report of the Superin-

tendent of Public Instruction on t'éilchers in t~aining at 

the Nor.mal S~ho~l, DaWS?n observed that male graduates ob

tained positions almost immediateIy.1S It_ i5 aiso possible 
i&" .If ~ ? 

rJ ... 

that al though men did not find elementary or even secondary 
, h 

."t;" • 

school teaching attractive, the population at large might 

have preferréd maÏe teachers to female ~ 

l3MeGill univers1:ty .Archives, Aeeession No. 145, Minute 
Book, ~. cit., Deeember 4, 1872. 

14 r,'" . 

William J. Dawson, ~. cit: •. , p .. 120. 
15 . " . i' i '" , 92 1 . !oleGJ.ll UnJ. vers ty Arch ves }>-AeeessJ.on No. 7 18. Report 

bl W.J. Dawson to Superintendel1t of Public Instruction, 1867 .. 
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The preponderance of \'lOmen students, obviously had a strong 

influence on the character of the Normal School and this is 

~onsidered in more detail in Chapter IV. Student activities 
o 

were sui ted to women rather.:, than men, and the men subject tO, 
, . 

'rules designa,d primarily for wornen, outnumbered six or seven 
, . \ 16 . 0 • 

times by, the women ", and above all, restricted in thei~ social 
(1; 

intercourse, musit h;ave fel t a certain isolation and lack of ful-

fillment. Tney were hardly in a position to enjoy the suppos

edly male world in which they were living. 
:2\, 

The third characteristic of the Nor~~l School was that th" 

students were strictly controlled, not only in the conditions of 
• 

their entrance and stay at the, school, bu,t also in their privat~ 

li'ves and in thëir attitudes and thoughts. In Februa'ry, '1859, 

for example, five students were suspended as ~~e learn from a 

letter from Dawson to loir. SI'1i th, 17 three for th'\; whole session, . , 

including Hiss Smith. ~ve are not .told what the offence was, 
, 

but Dawson writes that it. was "nb~ing more than a juvenile in-

discretion", and again, "no grave moral offence .. " Dawson"also 

writes that Miss Sr:\ith c::ame in too late in the session to be 

able to succeed, which seems to be an irrelevant fault. But 
,111 

in spi te of aIl this, the indiscretion r adIni ttedly not sèrious. 

in itself, "could become" more serious and' "could" result in 

"serious in jury to themselves- and to the school". So that the 

" 1 students appear to be punished. for an act which might have had , 

16 G' Il U . . Ah' A . N 145" E Il t Mc ~ n~ vers~ ty rc ~ ves, ccess~on o. , . nro men s. 

l7McGill University Archives, Aqces,sion No. 927/9/l21A,. 
February,_ 1859. 
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.. 
unpleasant consequences but which. did not actually have them. 

But what is more interesting is the horror-stricken letter 

wi th thirty:-one si'1natures, which was addressed to Professor 
,.. 

Dawson by the' junior students in connection with the above il).-. 
cident. la In this they ex~ress' "horror" and "indignation Il 

tha1:l the conduct of a' few should brin~. -so much contumèly on the 

whole school. They claim .that this incident caused remarks auch 

as, "1 like to converse wi th Normal School gi1;'16 for they vie 

with me in profanity", or "1 would have entered the 'NorIl\.al 

School after. the Christmas vacation, could l have done B9 with

,Jtit éndangering ..; +~tation.. The signatories ex:ressed them

selves as being against the re-admission of the five offenders. 

,The impression 'is th-él't the studént~ body or 'perhaps the 

leaders among the students, were so conditioned by their anxiety 

to ple~se the school authori ties t that they were mox:e severe 
. 

even th an the a~thorities. There seems to have been a great 

degree of sub~ssiven~ss not çm1y to the orders but to the whims 

of the school authori ties, and a d~sire to foresee what would be 
,- , 

an accepte~ reaction t~ a situation 'so as to gain the maximum 

appmvaf and prëlise. 'lhi.s htmility and dasi:œ to please 1 ooupled wi th sare . , 

sanctimoniousnèss, the res~l t perhaps of stern discipline, 

altholJ,gh not universal, is!,quite evident. Tt can he seen even 
,-,< 

in le tters of s tuden ts \oJho had alœady graduated. On'; July 15, +859,19 

l ' , 
.Mary Harp!r writ.in] fr:œî 'lhurso to ~ asks what she should ch as she 

had received the offet of a good teach.i.ng post in Upper 

18Ibid• 

19McGii1 University Archives, Accession No. 927/11/36. 
'_ Dawson. Paeers, July 1S, '1859 • 

J 
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Canada. She c1aims, some,what posturing, to be opposed by 

enemies in her present school. Aqain, on the fifth of 

April, 1870,. Ellen Hancroft20 writes, to Dawson that she had 

left the Normal Schoo1 seven years earlie"r afte:ï:\·receivinq 

an elementary diploma, and after having made the usual pro-

mise to teach three years in Lower Canada. As she had been 

unable te find a position as a teacher, she had qone into 

McLovel1 's printing offices "and had been working there for 

six years. Now, she thought she was no longer competent to 

teach but was uneasy as she had not kept her promise and . 
fe1t as though "my who le. life W'erea lie." She asked to be 

released from her promise so as to have a quiet conscience. 

If, however, Dawson wished her to teach she would try, 
• r 

~ 

althouqh she felt she was deficient in knowledge having 

obtained her diploma in the first place, "by merest chance. n 

The tane of this letter is pi tifully hwnble, for if she had 

been unable to obtain a post after-graduating, this would 

. " appear to giv~ her the right to complain rather than ta 

apologize. But she, furthermore, 18 abject in her 'apoloqy, 
,_. .1 

to / the point of absurdity, offering to teach at a time when 
~ . 

she had ~lready forgotten.w~t little she ever knew. It i8 
. .., " 

also rather ludicrous ta claim that a release .from this pro- . 
. ~ 

mise would give her a ·'q1,1iet conscience", as if in aIl other 

20McGi11 UniveJ;'sity Archives,. Accession No. 2211/27/42 .. 
April, '1870. 

.' . 
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respects, but this minor delinquency, her life was perfectly 

blameless. 

The fourth characteristic of the Normal School was that 

the students came mainly from less well-to-do families'. 

Tuition was free, in exchange for a promise to teach in 

Lower Canada for three years after graduation, and there 

were allowances for boarding and for travelo Lack of money 

makes for submissiveness, and students who know that their 

career-opportunities are strictly limited, who have exper-

ienced difficulties in entering a particular institution 

and who see that they can be expelled from ~hat institution 
• 

1 ( 
\ ; 

wi~hout any problem, either through acadernic failure or 

through a breach of conduct, and who furthermore, do not 

pay for their education, such students are,willing to do 

almost anything to get through that institution. They will 

study ha~d and will tend ta he very circumspect in aIl their 

actions. 

. . 

# 
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3. His Encouragement of Activities at the Normal School 

e:t The main activity in the McG!ll Normal School was of 

course the education of the'student teachers. ~heir number2l 

. 
remained quite stable, ranging from 56 in 1857 to 62 in 1868, 

with a peak of 82 in 1859. Proportionately the highest number 

of men was in 1857 wi th about 13 per cent of the student pc:pwation, 

or seven men out of '56 students, and the lowest proportion 

was about five per cent or fo~~ men out of 82 students in 

1859. The principal teachers were William Dawson, Samson . 
Robins, William Hicks, Professor Fronteau who taught French, 

and later, James McGregor,who joined,the staff ta teach 

classics. The academic programme was sa full that there was 

litt1e time for other activities and the Literary Association 

was the main organized student aptivity which held meetings 

at fairly regular intervals during· the school years. The 

Normal ScHool was also host to the Teachers' Association whose 

meetings were held at the School, which was its headquarters. 

The influence of William Hicks in the Te ache rs, Associa

tion is seen in the meeting early in January, 1856,22 of 
',,-

about 30 young persons who were attending the training 

institute of the Colonial Chur ch and School Society, ta dis

euss the possibilities of forming a ~achers~ Association. 

Again on June 28, 1856, a meeting of teachers was he1d at 

21McGill University Archives, Accession No. 145, 
Stud~nt Enrol1ment.,l857-1868. 

22 . 
Montreal Witness. January, 1856. • 
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the Training School to consider an Association,. "to enable 

instructors • • • to meet. • • ~nd help each other in their 

arduous yet delightful employment. ,,23 A further meeting 

was held on July 5, wh en a,Society was established whose C 

object was the welfare of the teacher and the advancement 

of education.~4 This Society became known as ~e Lo~er 

Canada TeaChers' Association and was to meet at mônthlY 

intervals. At the meeting of October 4 , there were 22 

members ~resent, half of whom taught in the local Angl~can 

School arid the other half were teàchers-in-training. 25 Among 

the topics discussed was the possibili ty of publishing a 

teachers' ·magazine, which carne out in January 1857 as Le 
Cl _ '..... -

Journal de l'Instruction Publique de la Province de Qu~beci 
. 

or the Journal of. Education, Quebec. This w'as bilingual and 

a departmental publication. It was not published by the Teach-

ers'· Association, but was the only voice of the teachers. 

At the inauguration.ceremonies of the MaGill Normal , 

School in Ma ch 1857,26 Hicks advised a11 teachers to join 

the Teachers' ssociation, which would ho1d annual conven-

tions. advised'teachers to visit the mode1 schoo1 

in arder ta in fresh hints on improved methoqs of teaching. 

Hicks envisaged the McGill Normal Schoo1 as being a depository 

23Ibid • Ju1y 7, 1856. 

24!!?!f!.~' October 15, 18.56. 

25 Ibid• Octaber 15, 1856. '-

f • 

'" 

26Journal of Education (Quebec), vol. l, No. 3, 
~ël~~h! 1857. - ----- ------,---w---

_L 
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,of Schoo1 Apparatust apd as having a permanent 1ibrary of 

reference. 27 

In the spring of 1B57 the Teachers' Association was 

gi ven a new ti tle, the Teachers' Association in conne.c:t.ian. 
• 0 

with the McGi11 Normal School; Later, in 1863 and 1864, , 

60 

Dawson took an active part in the formation of the Provincial 

Association of Protestant Teachers and Qecame the President 

of this Association, ~hich was fir.m1y centred in McGill, and 

he1d its month1y meetings at the Normal School. 28 

• The most important of the student-organized ac~ivities 

of the McGi1l Normal School during this period appears to 

have been the Literary Association which was formed ear1y 
o 29 
in 1859 bythe women students of the senior plass, and 

whose records show that it lasted til1 about 1874. 30 This 

Association had many characteristics thât indicate a strong 

desire on the part of the students to organize and perfor.m 

in a/manner that would be p1easing to the authorities of 

the Normal School. The Association was strict and authori-

tafian both in its regulations and in its activities. The 

~7Montreal Gazette.March 5, 1857. 

2BJohn Irwin Cooper, "The Provincial Association of 
Protestant Teachers Centenary Salute", The Educational Record 
Vol. 80. April'to June, 1964, p. 85. ' 

, 

29McGill University Archives, Accession No. 145, Minute 
Book of the meetings of the Corporatlon'Committee of the 
MaG!1l Normal School. February 21, 1859. 

1 

30McGill Univers!tt Archives, Accession No. h45. Minute 
Book, 22. ~., Sept~ber 30, 1874. C 
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language of~the bye-laws is full of heavy injunctions. 3l 
, 

By Article 2, the members are requested to give a pledge 

to "ohey and sustain" existing rules. By Article 9, 
, . 

members ~senting themselves frommeetings' without permis-

sion from the P~esident, were to send a written excuse to 

the secretary to be read to the members who would,have to 
o' 

61 

accept the excuse. Article 11 imposed censorship on books 

to be read, none being permitted except those that were 

approved by the Select Commi ttee. Article 17 sanctioned the 

expulsion of any member who broke the rules unti1 a written 

apology had been sent. Even self-evident actions were auto

cratically spelled out. Article 15 dernanded that the 

Editress read the papers in a distinct and audible tone. . ' 
The records show that every effort was made to be as strict 

and authoritarian in practice as the bye-1aws demanded, not 
, 

al~ays, however, with p,armonious results. The officers of 

the Association were relative1y numerous, with impbsing 

titles inciuding President, Editress, Chairman, and Secretary. 

Very early in the career of,the Association, the titie Pre

sident was voted cpanqed to Directress,32. but the titie 

President, contlnued to be us~do, revealing pexhaps an anti-fern:i.niœ 

bias. At the neeting of ~r 25-, 1862, a ootian °Wàs passed ta construot 

3IMcGili University Archives, Accession No. 145, Bye
laws of ttie Normal School Literary Association. 

<l, 32MCGili University Archives, :Accession No. 145. Minute 
Book of the Literary Association, March 14,1959. 
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a Bond of Union'by whi~h the members bound themselves ta thè 

Association, pledging, in writing, not to 1eave it until they 

left the school. 

Nevertheless, in spite of aIl efforts, ~he membership 
,# , • 

dropped and on Jan~ry 13, 1863 even the Seoretary, Miss 

Patterson, and the Editress, Miss Cairns, resigned as they 

found their duties tao strenuous. On January 20, in mid

session, a new President replaoed Miss Osborne, and on January 

27, a new Editress and Secretary were appointed. The number 

of members continued to be srna11 and the teachers suggested 

that students of the junior division be permitted to join. 

These two problerns, resignations of officers and small numè~r~-

of members kept cropping up over the years, and were partly 

dut ta the strict and authoritarian regulations and practices. 

The teachers of the Normal School-appear to have been 
l " 

p1eased with the activities of the Literary Association, .and 

Dawson spoke weIl of its activities, especially after the 

public meetings. In April 1870, particu1ar1y, he congratu'

lated the members on their very marked success, stating that 

they were a credit ta themselves, that they had gratif~èd 

their friends, and had shawn interest in the we'lfare of 

their ~Chool.33 

, But the main activity at the Normal School was the 

traininc;t_~f student teachers. By 1871, 34 647 diplomas had"':' 

33Montreal Gazette, April 20, 1870. Extract in McGil1 
University Archives" Accession No. 145, Minute Book of the 
Literary Association, April, 1870. 

'.' 

34McGill University Archives.' Accession No. 145. Minute 
Book of, the Normal Committee Meetin<Js. beoeriiber 6, lB'l. 
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been granted ta 481 individuals, of whom 430 had taught, 

230 were at present te~ching in Lower Canada,\several had 

63 

gone outside Canada, soma had not reported" and sorne had 

not obtained p'ositi~_ns. The average time spent "on teaching 

was over three years, but some had been teaching,from the 

time they graduated in the early years of the Normal School. 

It might justifiably be claimed that without Dawsop, 

the McGill Normal Schoel might even not have existed. He 

influenced the day-to-day running of the school, and made 

possible much of the financial support. ~evertheless, the 

character of the School remained in harmony with the charac-

teristics of the time, without innovative tendencies. 

u 
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B. WILLIAM HENRY HICKS, 1870-1883 

1. His Activities through the McGill Normal Committee 

William Henry Hicks was appointed Principal of the 

McGill Normal School, effective January l, 1870, on the 
" 

i 

recommendation of thé committee of the Corporation o~ the 

64 

McGill Normal School in a report in December 1869. The 

appoinbnent was accepted by letter from the Ministry~~~ '~ 
Public Relatiops and announced at the me~ting of ti: Com-' v 

mittee of the Corporation on March 3, 1870. The sarne re-

port ~ad recommended the setting up of a standing committee 
, 

of the- Corporation of the Normal School, to be Itnown as the 

\ McGill Normal Committee, and it had also reaffi~ed the 

appointments of William Hicks and Sampson Robins as Ordinary 
" 

Professors of the School. Robins was responsible ,for the 

immediate over-sight of the Model School in the Normal School 

building, and Hicks was responsible for the Bonaventure Street 

model school and the,general supervision of the entire Normal 
1 

School. William Dawson was to-be chairman of the Normal 

. . k j ff" mb Committee, of Wh1Ch H1c s was to be ex-o 1C10, a me er. 

This arrange~nt did'not satisfy ~obins, who resigned 

as Ordinary Professor on August 2, 1870, remaining only a~ 

Associate Professor of'Agrtculture an~ Na~ral Science to 

:~ continue'his lectures in Che~stry and Natural Philosophy. 
cc 

James McGregor was appointed Ordinary Professor in"his place 

and he was also to continue the teaching of classics in th~ ~ 
, , 

Normal School. Francis H~cks, the son of william Hicks, was 
,1~ 

appointèd Headmaster of the Bonaventure Madel Schooi. r 

,~ , 
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"The Nor~l Committee like its predecessor, the Com-

mittee of the Corporation of the McGill Normal School, met .' 

every month, with ra~e exceptions, during the school sessions, 

and discussed va~ious aspects of school pOlicy. The Normal 

School Principal's position on the Committee, for several 

reasons, gave him added prestige. He had unusual insight 

into the formation of policies, his opinion was frequently 

requested, and decisions were often delegated to~. In 

addition there was less likelihood of error because several 

experienced people expressed themselves on each issue, and 

to the staff and pupils the principal appeared as more unas

sailable than if he were a~ting on his own, especially since 

<=. the Normal Committee was composed of men each of whom was 

( " 

j highly placed in the social hierarchy. 

In the Normal Committee, the Normal School Principal was 

concerned first with financial problems because these affected 

the salaries, the state of the'buildings, and the nature of 

the studies and ,extra curricular aqtivities of the students. 

Various"aspects of the financial problems are discussed 

elsewhere in this thesis. 

second, 'during this period, there was concern over the 

nature of the curriculum, and this 18 discussed in mdre 

detail in Part 2 of this section of C~apter II. 
-

Third, there was concern over the state of the build-

ings quite apart from the financial problem of how to effect . 
repairs. It is difficult to draw accurate conclusions . 
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c~:mcerning the buildings from formaI documents. These may, 

for various reasons, understate the deficiencies, so that 

an impression is left that the buildings were' reasonably 

weIl cared for .. nd comfortable. It is also possible that 

frequent rèferences to the need for repairs show great 
1 

vigilance and that every imperfeceion is set right qui te 

quickly. If however, an institution has great difficulty 

in obtaining money, and if the authorities are very anxious 

to save money, then it can reasonably be assumed that refer

ences to defects in the building are made unwillingly and 
1 

only because the defects are even worse than what is revealed. 

At the meeting of the Normal Committee on October 4, 

la7l, Hicks reported that several applicants t~ the Normal 

School 'were refused because increased accommodation was 

necessary. This is a tribute to the efficacy of the school, 

but it doss give an impress'ion of cramped quarters with 

resul tant èi~advantaÇJes., For 'wè may assume that every 

effort would be made to accept students, and that none would 

be refused who could at all-be accornmodated even at sorne 
, 

cost through discomfort. 

On -lune 7,. 1876, the secretary, W.C. Baines, reported 

~ending à letter to Lesage of the Department of Public Works, 

stating that Nicholson, a contractor, was prepared to under-

take repairs on the east angle of the' eas't wing 'of the Normal 

-, 

. , . 

l ) ~; '\ 
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School, but wou1d not be answerab1e for breakage in the 

ornamental stone work. Nicholson requested that Aubertin, 

an architect, be sent for advice. The-".~ommittee .itse1f. 

declared that i t would not be responsib1e for damages that , 

could resu1t "from the condition of th~ .building." In fact,' 
,1 ' 

l, l , . 
the "cop.dition of the buildings" was tct;be brought to the 

".t' 
attention of the Department. Two months late~, at the 

meeting Cilf August 28, Nicholson was still asked to waitc. 

These",'ôbservations add to the impression that there w~e 
r 

li • 

, serious defects in the buildings", because aIl the while more 

manageable repairs were being made. 
" ' .. . ' 

On June 6, 1877, Hicks,was asked to make a memorandum 

on "the deficiencies of the building, and on June 26" Sheridan, 

another contractor, was asked to inspect the entire building. 

On December 5, 1877, the secretary reporte'd that a vènti1at

ing shaft ~as p1aced to the basement following complaints 

by Dr. Godfrey. ON June 25, 1878, it was reported that 

'another boiler was needed to heat the Girls' roorns, and on 

October 2, began a long series of. discussions concer~ing 

drains to the outhouses on the east end, which went on 

unti1 Aprii 26, 1881, when Radford, an engineer, presented 

a report on the state of the drains and outhouses. This led 
-

to the formation of a special commi ttee composed of Dawson 

and,Senator James Ferrier who were to head,the applications 

te the Government to effect the necess'ary repairs, which 

were not-dane ..until septembèr 10, 1882, and even ihen, not 

.. 

\. 
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satisfactorily, since ori December 7, 1882, Hicks reported 

hea ting i ri..."the 
, Ï!~ j, " 

the work was n?t completed. There was no 

outhouses, and a.governmen~ inspector had been inyited,who 
-

had ordered a hot water attachment to the furnace. By 

January l, 1883, nearly everything was ready expept the

painting. 

o _ 

Meantime on November 3, 1880, the roof of the preparatory 

school house l'laS reportèd to be leaking and b~ April 26, 1881, 

the teachers were demanding repairs in their rooms ~ 

Thus the impression' is that the Normal" School buildings, 

were frequent1y uncomfortab1e and that the occupants suffered 
CJ •• 1 ' 

fram o~er-crowding, lack,~ff ventilatiem, lack bf proper 

-- drainage', fack of" heat' in·",inte~,. l~ck of hot water, leaky 

roofs, and drabness. 

. Fourth, William Hicks in the Normal Committee, was 
, 

concerned with prob1ems relating to student policy. The same 

type of strictness which was observed when Dawson was 

principal, continued under Hicks and none of the rules of 

conduct ''lere changed. On May 4, 1871, the Secretary reported 

Miss Carragh as requesting permission to be absent from 

. ., . morning prayers for per'sonal reasons: This, was of' course / 
, " 

refused and she was told that she was expected to conform 
" '. 

to the rules of the school. .C 

On the question of entran~e examinations to th~ Normal 

School, it was reso1ved at a meeting on J~nuary B, 187.9, 

. that the School Examinatio~ of the University of ~lcGill be 

c 
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'1 recogniz~d as an entrance to the Normal School, while Hicks 

was ta ~port 011 whether Associates in Arts of MCGilÎ Univer

si ty could. be exempted from ,examinations for ente ring Model 

" or Aca~emy classes •• 

.. 

.. 

'( - . 
, . 

The 'amount' of teaching done by' the Normal School students 

also recÊdved attention. On April 3, 1875, ProfessC?r Darcy 

reconunended that they be employed~ as much as possible in , 
c 

giving French lessons in the different classes of the Model 

School, and again at the meE7ting of SepterOber 11, 1875, it 
. . 

was decided to divide the Normal School students so that 

one quarter wouId he teaching in the l40del School at any 
o -:; r • , 

one time. .?-'he decision wa~ ,also taken on September 9, to 
1 

enable the ~cademy class tP teach only the sublects on their 

"courses without, however, ;t:he right: to examine their pupils. 
,', - J 

e On 'March 1, 1879, a SUgrStion was made by Darcy to increase 

marks in recognition of· the ability ta pronounce Fr~nch 

correctly, and ail increase of 25 was agreed ~pon, but tIlis 
, 

. was changed, on November l, 1879 to the grëlJl.ting of a special 
"'-

certificate instead .• 
. \ . 

The Nor.mal Commdttee thus gave'Hicks added leverage in 

all his dea1ings with the Normal School. 

't/ 
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2. His. Response ta criticism 

At the" Nonna.! Committee meeting of Novernber 9, 1881, 

Hicks referred to the criticism 1eveled against'\ the Normal 

School by Eison 1. Rexford', President of the Association of 
. 

Teachers and Secretary to the Protestant Conunittee of the 

, ~ Council of Public Instruction. l'he unfavollrable remarks 

Ci 

( 

concerning the cur:iicul um and teacher-training, had been 
j 

published in newspapers in, Mon'trea1, and a full Normal .' 

Conuni ttee met to hear Hicks' opening reac-è1.on. Present were . , 

Wil~iam Dawso~ the Honoûrable James Ferrier, the Honourable 

Frederick N. Torrance, the Reverend Dr. Cornish and Mr. J .R • 
..-

~ougall. Hicks pointed out the unfairness of the ·remarks 

and i t was agreed that the Chairman, Dawson, would see Rexford, 
~ . 

to represent to him, the inexpediency of pursuing'\,~UCh dis-

cussions, especially as they were not conducive to ita in-

teres,ts, and ~hey. concerned themse1ves with t~pics that 

shou1d, more properly, he considered by the members Qf the 
~. . 

Corporation of l·icGill Uni versi ty, before whom Rexford 

should present any matters concern.ing the Normal School. 
. 

If this manner of presenting the prob1ems were ta he rejected 

by' Rexford, the Chairman was authorized to cal! a special 

meeting of the Normal kommi ttee • Hicks was meantirne, to 

prepare statements concerning the matters raised by Rexfox;.d, 

for the information of the members of the Cornm.i ttee • 
o 

... 
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On December 14, 1881 at- the Normal Corilmi ttee- meeting, 
, . 

Dawson stated that he ~d met Rexford but had been unable 

to change his attitude. The Commi ttee expressJd regret, and 

earnestly deprecated any discussion of matters relating to 

the curriculum of the Normal Schoo1 and i ts management by , 
"an Association connected with the schoo1, and meeting in its 

building. Il fIowever, no obstacle w,ould be placed in the way 

of proposaIs made in regular fOrIn to ·the Corporati.on of the 

Universi ty for improvements in the Normal School ahould stibh 

be practicable. 

Thus at the Normal Committee meeting of May 3, 18~2, th~ 

. SecretarY read a notice of mçrtriop. submi tted to the Corpora

tion,of the University on January 25, 1882, to consider the 

resolution from the Teachers 1 Association, thaç the curricu-
.' 

lum of the Nopna1 School requir~d revi;sion and the Corpor

ation of the University of McGill was respectfully requested . 
to take such steps in this direction as would in their opi-

.n~on b~st ~romo~e 'the interests of education in the Province 

of Ouebec. The subject was' referred to the Normàl School. 

commi ttee so that they might prepare their report by October. 

, Rexford was invited tp inforrn the members of the Normal 

Conuni ttee of the details of the suggested ~evisions, and 

thèse were presented to the members at their meeting on 

June 7. The remarks were in general terms. First, tha t one 
, 1 

ye~~' s study of Greek waa not sufficient fo~ t)le teachers. 
- ? ~ 

Second, the practical professional training of pupil teaohers 

' .. 

, < 
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was "not receiving the amount of attention that the subject 

deserved. Third, English and Histoxy were not sufficient 

to give the 'necessary ~reparation !for teaching, while 

Mathemat~cs, an' extensive and difficult course, should be 

reduced. 

72 

The following suggestions were to ,he considered. First; 

practical professional training should )not be left so much 

to the independent action of the model J school but should be 

part of a defini te professional course, which would connect 

and regulate professional training in the different schools. 
t 

Each model school would be held responsi~le for carrying 

out stated portions of this practical course. Model lessons 

were to be given' regular.ly by teachers of the Model School 

and by pupH teacl1ers. The pupil teachers were to know 

what classes they were to take each day in time t<? prepare 

the~r lessons and finally, the pupil teachera were to take 

notes of lessons and be given practical illustrations of 

the best methods of presenting different subjects, by the 

,professors of those subjects. Second, the course in English 

should include a thorough course in granunar and 'composition 

with special attention to pronunciation and common errora 

of speech: a history of the English Language and an outline 

of E.nglish Literature; and a special ~tudy of two masterpieces 
" 

of the Enqlish classics each year, one prose and one PQatry. 

Third, no diploma was to be given without a knowledge of at 

least the outlines of the whole of English, Canadian, and 

- -1\\--_ - ----------.- ,--- -- . --=.c:-.:.::.... 
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sacred history. The three years ~ourse~was to inolude the 

whole of Engiish and Canadian history, and outlines of sacred, . 
Roman and Grecian history, as weIl as Colliers' Great Eve.nts 

of Modern History. Fourth, if necessary, more time should 

be given to Eng~ish and History by adopting the follp~ing ~ 

reduced course in mathematics which would provide sufficient 

mathematical training for the work required fr.om teachers -, , 

arithmetîc, no change, algebra, to quadratics, 1ncluding 
, 

involution, evolution, indices, and surds; geometry, books 

1,2,3, parts of 5 and 6; trigonometry. AlI these changes 

could he effected without additional expenses;' 

The Committee resolved ta bring these suggestions to 

the attention of the Corporation of the University of McGil1,. 

after Hicks had had an opportunity to examine and comment 

on them. 'lhis involved consultations with members of the 
1 

staff, especially MacGregor, on the possibility and desirab-. , 

ility of reducing the mathematics courses in the Model and 

Academy classes. 

The report of the Normal School Cormnittee on the course 

of study was presented at its meeting of January 3, 1883, an4 

this was in effect, the Normal Committee's answer to Elson 

1. Rexford. First, no increase could be given to the time 

"all.owed for classics for the Academy diploma, unless a . , 

year of study were added, or the staff inçreased. There was 

a189 no advantage to the s~udents of such a change since 
"-

most of them taught where classics were not required. 
", 

'" Second, the Committee,was satisfied that the most careful 
" , 
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supervipion was exercised over teachers-in-training, 
f 

who did 

practice teaching for a large portion of their time. . , Object 

lessons and practical management were attended to as branches 

of study and practice, under the professors of the Normal 

Scheol.. The adV~ tages for practical. tra~ng in the model 

school were enjoyed in ~e McGill Normal School to a qreater 

degree than in any other siniilar institution on the Contin

ent. Third, courses in English Literature and History would 
1 

gladly be expanded by the staff, but the st~dents required 

time for the ordinary English branches required by the law 

ta be taught in the, school. Entrance standards could not 
., 

be raised rouch, and ne1ther the English courses nor the time 
, " 

spent on professional work could be increased at that time. 

Additional English.Literature and history could be given 

only at the expense of l1D~ ,elementary work, which would 

bring inunediate disCl:edit ~ the teachers from those schools 

which could not be 'C'ompensated by knowledge not required in 
". 0 

their teaching. Fourth, mathematics was a severe course, ,-

but with~ the 'c,apabilities of the students and beneficial 
=jÎ ~ .. 

to them. Reduction in mathematics could not at ~at time 

he replaced by,increased English. In conclusion, the Normal 

School gave professional training for teachers, to enable 

them to meet the requirements of the law, and had provided 

a class of teachers superior to thQ.se otherwise procurable, 
~" ........ t 1 

and did this with means·inferior to 'those in other Normal 

Schools,of most other countries. 
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Thus, at this time, the proposaIs put forward by Elson 
. 

Rexford, were rejected by the McGill Normal Coromi ttee. ,It 

is indeed hard to understand why the reforma suggested by 

Eison Rexford caused such a stir. "Wi th the exception of 

the suggestion that mathematics be decreased for the sake 

of English and His tory , they were so 'phrased, that had they 

been accepted outright, the change would have been scarcely 

perceptible. The insistence, for example, that more 
., 

emphasis be 9i ven ta practical professional training, while 

high sounding, ,amounted to little. ' Moreover it was surelY 

plati tudinous to suggest that pupil teachers shopld kn0X 

what classes they were to take, so that they could prepaJ;e 

their lessons, or that they should take, notes of lessons, 

or ey,en ,.~that mode l' lessons should be 9,i ven regularly by 

teachers, a~d so on. The increased emphasis suggested for . , 

English and History too, was of a natu~e that would make 

monit"oring almost impossible. The atteJl\pt, for example, to 

teach ta students of the lJormal School a history of the 

English language, an outlin~ of English literature, plus 

the whole of English and Canadian history and the outlines 

of sacred, Roman and Grecian history, and aIl this as a 

relatively smal~ part of their total curriculum, such an 

attempt would almost certainly have' run headlong, into a 

posi tian of endless compromises. Furtherrnore there is what 

appears like an insuperable paradox between insisting on 

auch an immense area of knowledge on the one hand, and on 
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the other hand placing equal emphasis on the' importance of 

teaching the same students how to pronounce wor,ds and how to 

avoid common errors o~ speech. Students who are in need of 

instrtlction of the second kind are hardly those that wi1l 

master instruction of the first kind. 

Unfortunately for Hicks, Elson Rexford was well p1aced 

to badger him and at the Normal Commi ttee meeting of February 

7, 1883, a resolution of the Corporation Committee'>meetinq 

of January 24, was read. This. reselution follewed the 

reading of Hick' s report and was,. moved by Elson Rexford, 

seconded by Professor McLeod, and passed. It requested the 

Principat' of the McGill Normal Scheol ta furnish the 

Corporation before its 'next reqular meeting, with a detailed , 

statement of the amount of work taken. up in class in each 
1 

subject with the ~ree levels of classes during the session 
• 
~ , 

1881:"1882, together .with the examination papers set for 
"!:'o 

the June examination, and an outline of the course in P'rac-

tical Professional Training in the Model Schoel. The Normal 
, . 

Committee asked Hicks to have these documents ready for the 

meeting on April 25 of the Corporation Conunitteè. It" is 

possib~e to argue tha~ such a request was unfair to Hicks 
1 

since i t seemed to imply lack of efficiency on his part and 

subjècted him to an almost punitive task hardly merited by 

the calibre of Rexford' s criti.cisms. 
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3. Persona1 Financial' Securi ty , 

During this period, teachers, like rnost employees, had 

to fight for their rights individua1ly, especiallY, for the 
, . 

most important of these ri~hts" the salaries or wages they 

received. It is only natural, in such circumstances; for the 

individual to take advantage of whatever circumstance ia in 

his favour, and for those with 'sorne authority to a11y them

selves as closely as possible to those with even higher autho

ri ty, and to try to adapt to their interests. In the ,McGi11 

Normal School salary scales this is seen' in the big gap between 

what Hicks and Robins, as Principals of the Normal Schools, 

plus 0 e or two teachers, received, compared with what the rest 

staff received. From the point of view of keeping sals- -' 

ries n general as low as possible, i t paid to gi ve suh':;' 

stan to those persons who knowing the details of 

th funçtioning of an institution, were best plB:..~o to make 
.. --I!!.~ 

• 'r t ( 

sure tbat everyone else' received the lowest possible salary. 

, " l' and yet vroduced t~e mo~t possible work. Thus untiI 1875, 

f!P HickS was receiving $1,60'0 35 per year,' and McGregor was re

ceiving $1,400. While the remainder of the staff of the 
~) ~ 

Normal School were receiving between $250. and $400 each, with 

three ,éxceptions, inc1uding Francis Hicks. On April' 7, 1875, 
, , 

35~., April' 7, 1875. 
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a schedule of increases was presented whereby Hicks' salary 

was to be increased to $2,000. and McGrègor's to $1,800, 

while the rest of the staff would still be receiving between 

$250. and $400 each, with thesame three. exceptions plus Miss 
t) 

De,rick, Headmistress of the Primary Department whose salary 

would rise to $550. 

Hicks-also promoted his son's interests to an unusual 
> >- J' 

degree. As soen ,as Robins' resigned as Ordj,nary Professor 

on August 2, 1870, and JaItÏ.es l<lcGregor was appointed Ordinary 

Professor, Francis Hick~ was appointed Headmastèr of the Boys' 

Model School at a salary of $1,100.,00, higher than that- of 
lJ 

every other teacher except Hicks and McGregor. When the pro-
-. 

posed increases were suggested on .April 7, 1875, Francis 

Hicks was presented as requiring $1,~50.od as' his new salary, 

which was $500.00 more than that of the teacher, next closest 

to· him, Associate Professor Pierre 1. Davey, the proposed 

increase for whom would g1 ve him $ 750. :rt should be noted 

also that Amy F. Murray, Headmistress of- the Girls' Model 

School, with roughly the same responstbilities as Francis 

Hicks,- was too, offered\ $750. Also on May 3, 1877, Hicks 

claimed that he had too Many lectures to give, and requested 

that the ,number be reduced from twelve to ten hours per 

week~ the two hours to be glven to Francis ~ic~, his son, 

With the title Associate Professor of Engllsh Literature, 
, 

with an additional salary of $150., to be paid from the 

ordinary revenue of the schoÔl.3~ 

", 
36Ibid., June 26, 1877. 

, . 



i 

:C 

79 

Final approva1 of this appointment was not received until 

January 5, 1879, in a letter from the Departm~nt of Public 

Instrucbion, but interim approval waS given on September 5, 

1877 by the Superintendent of Public Instruction. 

So long as Hicks remained Principal of the Normal School, 

he continued to receive favoured treatment, but after he 

, retired in 1883, he receiv.e<!, much less consideration ~ \~irst, 

preliminary agreem~nts were that he would retire with $1,000. 
l ' 

a year, and the tities Emeritus Principal and Assoc~ate Pro-
~ , 

fessor. HoweverA vaxious hitches soon began to appear. Hicks 
\~ ~ 

found that he h'ad to obtain a diploma from the Provincial 
<D 

Board of Exarniners'to have his name on the List of Teachefs 

and to he qUàlified to draw from the Pension Fund. The 

Secretary of the Normal Committee was instructed to write 

to him about this at the Normal Commibtee meeting on Octoher 

l, 1884, and it is extraordi~ary that he had not known, it 
, 

ear1ier. '!1pere, fQllowed numerous other delays with regard 
,,----~ 

to the settling of llicks' pension rights and finally on 

October 14, 1886,38 he was informed that he ~ou1d receive' 
. 

a sum of $400, per year for three years starting from January 
o • 

37Ib O d , ~., July 9, 1883. 

3'8MOGi1l University Archives, Accession No. 145, Letter 
Book, McGil1 Normal School, December 4, 1880 to June 7, 1894 • 

• 
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1, 1887, as his c1aims under the Pension Act had been re-

cognized by the Administrative Cooo~ission. The sum offered 

was to be in the place of his present pension and in full 
, 

sett1ement of aIl claims on his part against the Normal 
, 

School. Thus instead of the original $1,000. per year, 
~ 

Hicks was obliged to accept $1,200. less the back stoppages, 

that is, his own proportion of pension contributions, as a 

total sett1ement. Since Hicks died on August 9, 1899,39 he 

would have received about $12,500 under the original arrangement, 

compared with $2,000. plus $1,200., minus back stoppages, which 

he did receive. ,~~~ond, the tone used toward him appears very 

abrupt and even harsh, while he hirnse1f appears to have been 

dissatisfied but unab1e te say so. Not ônly had he retired 

somewhat embittered, but he had lost his son and with him doubt
) 
l , 

less many hopes and dreams,' and his own pension was now drastic-

a11y curtailed. To the letter written to him on October 14, 

1886, he had n9t rep1ied by DecenÏber 2, 40 so that he was pressed 

to do this, and requested to pay aIl the back stoppages on his 

pension by Decembe.r 31, 1886, in order that. the final payrnent 

might be made to him, on January l, 1887. Any payment of 

salary after that date would be il1egal, an!:l he ,'was indeed 

request~d to certify his back payrnents by December 28, 1886. 

39 J • Keith Job1ing, Hicks, William Henry. Biographic~l 
Note. 

40 G' ~l . 'h' 'N 145 Mc 1.l Unl.versl.ty Arc 1ves, Access10n o. , Let,ter 
Bool<: , 9.E.. • ci t ., p: 15 5 • 
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William Hicks w~s the senior professor at the McGi1l 

Normal School from the date the" School s tarted in 1857 to 

1870, when he was appointed Principal. He remained in that . 
position until hisÇretirement in 1883. Before 1857, he was 

Principal of the Bonaventure " Normal School, of 'the COlo~al 

Church and School Societ~which became the McGill Normal 

Sèhool. 
dl 

Bis association with the McGil1 Normal School was thus 
.. 

long and vital, Not only was he cons tan tly al:ert to thé' 

requirements of the schoo1, but he aiso champ-ioned i ts in-. 
terest~ at the Normal Conuni ttee whose meetings he does not 

appear ever to have missed. He also promoted the general 

welfare of teachers through his work at the Teacher~' AssQcia

tions and i~i~IIY he often stressed the bnportance of 
_1 

securing pension rights perhaps because'he realized aIl too 
o 

c1early that his own .were so insecure. 

" ... 

, -, 

"1 

- ,-
.. t::<.. .. 
';:~~l .~ 

?-
-~!:.~~, 

. ---~-------_._--------------OO\'~ 



l' 

( 

,~, 

o , 

C. SAMPSON PAUL ROBINS, 1883-1901 

1. "Special Position Before 1883 

Sampson Paul Robins had influence over the affairs of 

the McGill Normal School for a longer period than anyone 

else. He spoke at the inauguration ceremonies in 1857, 

and had the 1ast word at the c10sing ceremonies in 1907. 

He w~s .:Jenty three
o 

years 'old when ,he' became a mernber of 

the staff of the McGil! Normal' School ih 1857, 41 after re

ceiving his' training at the Normal Schopl in Upper Canada, 42 

and serving as Headmaster of the Central School at Brantford, 

Upper Canada. 4 3 Robins had in fact been discussed as a pro-

posed professor of the t>Jomal School, on the x:e~ommendation of 

Ryerson, at the Corporation meeting on October 29, 1856"r at 
" ( 

the same' time as Dawson hâd been discussed' as Principal and be-
" 

fore Hicks 1 posi ~ion h~d been mentibned. On the first pay 

list of April 1857, his mune appears first,.befoxe that of Hicks,45 

and they are bath listed as 'having received 1»75 (seventy five pounds) 

1 

41John ICa1am, "McGill Trains '1'eachers: 1857-1964. II 
The Teachers'Magazine, Vol. XLV. No. 2,23, Sept~r 1~64. 

\ 

42McGill univerSity Archives, Accession No. 927/3/1, 
Prospectus .of the McGill Normal School, 1857, p. l. 

43John C. L. Andreassen, liA Pictorial His tory ." MeGill 
Journal of Education, Vol. 'lI, No. l, Spring,. 1971, p. 52. 

44McGill Uni versi ty Archives, Accession No. l4t. Minute 
Book of the Meetings of the Corporation Conunitteelô the McGIll 
Normal School. October 29, 1856. 

.. 49'MCGill University Archives, "Acces~ion Noo'927/3/57, 
Pay List, April 1857. , 
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each, from January to Aprj.1 of 1857. It appeprs as though 

~1ate i~ 185'6 and perhaps "at the beginning of 1857, Robins 

regarded himself, and was regarded, as senior to Hicks. He 

says this in his 1etter,to the Corporation Committee of the 

McGi'11 Normal Schoo1, Wh(Ch was read by the Secre tary a t the 
. ~ 

meetl.ng of March 3, ~870 Robins c1aimed that when he was 

first engaged, his position and salary were equal f to those 

of Hicks, that Hicks accepted his .position aft,er Robins had 

been engaged, and that Robins, had seniority because of prio-

1 

-~ 
rit y of appointment. 1 In the first annoullcement of the school 

83 

and in the pay 1ist, as we have seen, Robins' name came first. 

However, with the first official announcement of the appoint

ment, the earlier arrangement had b~en put ,aside as Hicks 
; 

was made senior. Despite Robins' protest, his name was re-

moved from the head of the pay 1ist, and i t was clear that 
, 

Hicks was regarded as the senior. . The teaching assignments 

aiso showed this, for Hicks taught the Senior Di vision and 

Robins the Junior Division46 at the Normal School. 

The difference in the positions of 'the two men widened 

greatly over the years, and Robins' letter reveals a spirit 

of rivalry and bitterness. For he continued,stating that 

he at first regarded the swi tch in their seniori ty as a 

nominal grievance, but a grievance nevertheless, and la ter 

46McGil1 University Archives, Accession No. 927/3/l. 
Prospectus { 2P.: cit., 15.57 , p. 3. 
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he regarded it as creating a substantial injustice. • JI> 

DUrJ.ng 

the time when' Dawson wasPrincipal of 'the Normal School, 

Robins ,continued ~afOrdinary Professor, but the decisions 

reco:mmended at the Corporation Conunittee meeting of the 

McGill Normal School in December 1869, and confirmed at the 

meeting of January 27, 1870, in a letter from the Ministry 

84 

of Public Instruction, a_ppear to have had a disturbing effect 

on him. Robin's letter was read on March 3, 1870, the same 

date as the meeting of the Corporation Cornrnittee of the Mc-

Gill Normal School which ratified previous recommendations 

and authorizations. Hicks was by then Principal of the Mc-

Gill Normal School wi th an additional salary of $200. and 

Robins W:ps Associate Professor of Natural Science and Agri

culture, also with an additional salary of $200. In his 

letter, however, Robins' claimed that Hicks also had house 

rent, fuel, and taxes paid, while he had onry the $200 • 
. 

In addition, Robins claimed that the éstablishment 

of the Academy Class gave him three times as much' addi tional 

labour as it 'did Hicks, 'especially with the teaching of 

chemistry and natur'al philosophy. In ;;hort, he cl.aiIœd that by far the 

chief portion of the_labour relinquished by Dawson, was 

ass ighed to him, while the honours of his official posi-

tion went to Hicks, and furthermore the emoluments attached 
o 

to Natural History were so divided that Robins believed he 

was relatively worse paid than before the changes, for ' 

while aiso attending to the Model School, his period of 

1 
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.attending to the Normal School was not at aIL diminished. 
.. . 

Such was the disappointment of Rob;ns, tha~ in this 

l'etter, he requested help to leave his ne ,position. At 

this time Robins came close to severing hi ties with the 

McGill' Normal School. The Committee, how er, passed a 

resolution, recornmending that Robins not act in haste, and 

expressed the hope tha,t the duties wauld not be qui te as 

onerous as he anticipated. The effect of these delibera-
, , . 

tions appears to have been ta: prevent hast y actl.on on the 

part of Robins, but: he was nat satisfied and his letter of 
~ . 

, '1 

resignation was presented to a special Normal Committee 

meeting on July 30, 187.0. -::'At this meeting Da~son stated 

that he wou!d recommend 14cGregor to replace Robins, after 

he had con.sulted Hicks, thus implying that he was prepared 

to accept the resignation,~and at a further meeting of the . , 

Normal Commi ttee on August 21. Robins resigned as Ordinary 

Professor of the McGill Normal School, remaining only as 

Associate Professor of Agricul ture a~d Na tural Science. 

James McGregor, Headmaster of the McGill Model School, was 

recommended for the position of Ordinary Professor in ·the 

place of Robins, with a salary of $1,400., and he was 

also to continue teaching cl.::l.ssics at the McGil! Normal 

School. The rela tionship be tween Mc Gregor and Hicks 

appears to have been close, whereas the relationship be

tween,Hicks and,Robins appears to have become more distant, 

85 
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especially with the appointment of Francis Hicks, till now 

Headmaster of the Bonaventure Model School, as Headmaster of 

the McO!ll Model School at'a salary of $1,100. 

However, in spite of hid'strained 'rel~tionship with' . 
, 

Hicks, and to sorne extent with Dawson, R~bins continued'as 

a main-stay of the Normal School and on several occasions 

addressed the students and guests at the end-of-session 

ceremonies. His continued influence at the Normal SChool 

was due to several factors including his own abilities and 

his close ties wi th important people. 

r 
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Period of Least Connection with the Normal School 
1870-1883 

87 

During the time that Hick~was principal of the McGi1l 

Normal Schqol, Robins' connection with the school appears 

to have been at its weakest. When·he resigned as Ordinary 

professor, he was left with ~200. as Associate Professor and 

immediate1y asked the Normal Committee to consider increas~ng 

this amount to $300., the amount paid to Associate Professors 

in aIl other subjects. This the Committee'accepted anQ recom-

mended such an increase ta the Minister of Public Instruction, 

sta;ting that if the latter were unable to effect this raise, 

the addi tional $10'0., or as much of i t as possible, would be 

paid'at the end of the session from the schao1 funds. 47 

On September 22, 1874, he wrote to the ,Normal Committee 

offering his resignation as Associate Professor of Natura1 

History and ~griculture, on the grounds of ill health. It 

was decided that Hicks would ask Dr. Baker Edward to take 

over Botany and Agricultura1 Chemistry and ta receive the 

balance of the sa1ary agreed to with Robins, that is $225., 
~ 

whi1e a 1etter expressing regret would be sent to Robins. 

But in fact Robins continued in the school teaching zoology, 

47McGill University Archives, Accession No. 145, Minute 
Book of the Normal Committee Meetings, September 7, 1870. 
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botany, 'and/or one hour~ a week, subjects connecte'd with the 

Art of Teaching. 

The question of Robins' remuneration was "again raised 

at the Normal Conunittee meeting "on April 8, 1874. A letter 
) 

was read from Dr. Louis Géard, writing on behalf of the 

Superintendent of Public Inst~uction, Mr. Ouimet, in which 

he discussed a new project which, if approved, would greatly 

improve salaries, and which would raise Robins' salary from 

$300. to $400. In fact, at the, Normal Conunittee meeting 

on April 28, 1875, Robins' salary was confirmed as $375., 

while it was decided that app1icat~ons for fu~~~r increases 

be put to the Government through the Hinister a:: Public Ins-

truction. 

From 1871 until he became Principal of the McGill 

Normal School in 1883, Robins was also the Superintendent 

of English Schools in Quebec. 48 This position probably 

inclined the members of the McGill Normal Committee toward 

a desire to keep Dr. Robins on the staff of the Normal 

School if this were at aIl possible, and he was given recog-

nition on several occasions, out of proportion to his actua1 

position on,the staff. At the Normal Committee meeting on 

January 4, 1871, for example, it was resolved that the 

Normal School send delegates ta the Board of Arts and 

4BGeorge Parmelee, ~. cit., p. 429. 
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M-anufactories for Lower Canada, on the same terms as the 

Colleges. Hicks and Robins were chosen as delegates. 

89 
f 

Again ,'~t the Normal School staff meeting of April 3, 1875, 

and at t~e 'Normal Cornrnittee meeting of May 5, 1875, the 

decision1was taken to àSK Robins to deliver the address 

at the closing ceremonies in June. 

Th,e year 1883 marked a change in the fortunes of Robins 
\ 

in his relations with the McGill Normal School, and this 

year also sawa decline in the affairs of Hicks. For alrnost 

two years the latter had faced the det"ermined attack on the 

curriculum of the Normal School by Elson 1. Rexford, and on 
1 

June 30, 1883, he resigned as Principal. His position was 

Qffered Il to Robins and at the .Normal Cornmi ttee meeting of 

JUly 9. t883. the announcement was made that the laêter was 

to be the Principal and Or~inary Profes,s,or of English Lan-

guage and Literature,' as well as Lecturer in the Ar't o~ 

Teaching, and in Natura1 Science. 

During Ju1y and August of 1883, Robins appears, still 

to have been uncertain about the amount of his remuneration, 

and there was sorne activity over this problern. The efforts , " 

to find a satisfactory solution appear ta have been somewhat 

hodge-podge until the Normal Cornrnittee meeting of September 

5, 1883, when confirmation was received that Robins' salary 

was to be $2,400, and by January 31, 1885, indeed, Miss 

L.B. Robins, hj..s daughter, was herseIf receiving $600. 4~ 

49MCGill University Archives, Accession No. 145, Cash 
Book, 1885, \ lt\onth ending January 31. 
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During Ju1y and August, however, of 1883, the main efforts 

seemed to be directed toward raising the $375.. Dr. Robins 

had been receiving, to $400. 50 ; al~o to making available 

$600., which at the Nonnal Comm1ttee meeting of Ju1y 9, it 

was announced, had been promised b~\ the Superintendent of 
- . 

Public Instruction, to help pay inc,reases in the salary of 

Robins a'ld the salary of Hicks as Jheri tus Principal. ' The 

availabili ty of these extra $600. w~s confirmed by Elson 

I.' Rexford at the Normal Conunittee meeting of septePfer S, 

1883, and\they were deposited to the credit of the Normal 
...;.>, 

School, ~n addition\to the regu1ar grants, to be drawn as 

90 

\\ needed. 
\' 
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3. Final Years at the McGill Normal School, 1883-1907 

The Normal School had undertaken from the' first, to 

combine professionai training and a general education, and 

in 'spite of criticism, especially in the early l880's from 
l 

Eison Rexford, which contributed to the resignation of Hicks, 

there was little change either in the curriculum or in 

organization. The final yeàrs of Robins' connection with 

the McGill Normal School, are also the final years of the 
~ , 

scho6l itself. They were the.years when he had his greatest 

share of power é.nd when perhaps his character is best reveal

ed. He appears to have a'btempted to root out inefficiency, 

and to institute reforms. But the inefficiencies which be 

tried to correct were minor and so were the savings. AIso, 

although there were severai changes in the number and types 

of classes at the McGill Normal School during these years, 

as discussed in more detail in Chapter IV,' A2, the changes 

weré due rather to different external conditions, such as the 

developing relationships between the McGill Normal School and 

McGill University, and cannot perhaps be properly considered 

as reforms. 

On taking over the direction of the Normal School, Robins 

atternpted to r~duce expendi tures to even· lower than their 

custornary levels, and he seemed to seek out to reprimand àhd 

even dismiss mernbers of the staff whom be suspected of care-

lesness or inefficienty. At one of the earliest Normal 

Committee meetings that he attended on Septernber 5, 1883, he 

j 
,J 
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requested that aIl orders for school requirements be- submitted 

to the Principal, and if possible, aIl accounts he laid be-

fore the Normal Committee and initialed by the Chairman be

fore payments. To check carelesness and inefficiency, he 

ocused attention on human failings. At the meeting of December 
; 

" 1883, he asserted that Dr. Edwards could not offer. a satis-

actory explanation for the bad state of th~ chemical apparatus, 

he, Robins, had left, and at the meeting of January 9, 

1~84, Edwards was 

mJssing. He also 

1 

" asked to ~eturn whatever 
\ 

singled out McGregor and 

appara tus was 

the jani tor, 

Cooper, as is s~6wh' in more ~etail in Chapter III B3. 

DUring~hié period, it Jas becoming increasingly clear 

that sorne da~tions\to c~anging external conditions were 

i'"::" ~ 
necessary. At 'th,meeting of the Normal Cornmi ttee on January 

1 l " 

Il, 1888, Obi~ e*pre sed his doubts over the value of keeping 

the ,Clf~s sinc~he University had opened its doors 

to women. If 'tf Academy~lass were dropped, time could be 

ience, supervision of student teaching, 

the lack the being one of the main criticîsms of 

BIson Rexf rd. resolved that a committee be formed 
o 

of Dawson, the Reverend Dr. Cornish, and Robins to report 

on Diploma and to recommend policy. This 

Committee February l, 1888, that the Academy 

class, st rted twenty three years earlier, was now not re-. , 
quired, and that entrance into the University should be 

direct from the Model Class. 

1\ 
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Robins like his predecessors, was conscientious1y pre-

occupieà with the day-to~day responsibilities of directing
q 

the 'McGill Normal School, but, like Hicks, he too gives the 

impression of being agitated and preoccupied by the problems 

of his own financial securi ty. Such anxieties appear to" be 

ful1y justified, since not 'only was it possible for in9ividua1s . 
to 108e their sources of income but even the danger of closing 

the school was not WhOl~ absent. At the Normal Committee 

meeting of April 12, 188~, a request was read from Elson 

Rexford, for information on teachers from the Normal School, 

the object of the enquiry being to decide whether the Govern-

ment should permit 'the NOL~al Scnool to continue. The 

Committee decided to bring the matter to the attention of 

Senator Ferrier with the request that he watch over the 

'-
interests of the scllool, - ~n Quebec. On l'lay 7, 1884, the 

"'-. 
Reverenô ur. Cornish and Robins formed a con~ittee to confer 

with Senator Ferrier, requesting additiona1 aid by increasing 
.'1< 

the r'1unicipal School tax for the Protestant Board of School 

Co~issioners ta pay the assis~ant teachers by special grant. 

Robins said that Mr. RoLertson, the Treasurer, had reassured 

him that no changes were contemplated with respect to the Normal 

School. At this time, Robins reported that 1,097 persons had 

received'dip1omas since 1857, the history of 641 of whom was 

known,{ that 285 of these were still teaching, that sixty-three had 
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died after teaching an average of four years each, and fifty 

four were reported as cnot having taught at aIl. Robins, 1ike 

Hicks, seems to have thought that these kinds of statistics 

were significant demonstrations of the success of the Normal 

School. 

In spi te of the continued assurances from the Normal 

School authorities of the adequacy of the school to meet 

i ts obligations, there was pressure from the Protestant Board 

of Schoo1 Commissioners. On February 19, 1°895,51 a letter 

was sent to this board, signed by the Chairman of the Normal 

Commi ttee, admit.-ting the right of the Board to inspect the 

Model School even if that rneant that their grant might not 

he renewed. Subsequently, the Normal Comndttee, as though 

confirming a certain dependenc~on ~evera1~occasions, sent 

1etters thanking the Board for their kindness. 
q;) 

But while on the one hand, the very existence of the 

Normal Schoo1 seemed threatened, on the other hand, there 

were continuaI efforts 1;0 gain greater grants. In 'the 
, 52 

Principal's Report of 1899-1900 Robins refers to an 

additional grant of $3,000. to the McGill Nonnal School 

which wou1d make possible more individual oversight, more 
, 

super'intendence and administration, raise ~a1aries and 
if' " . 

enable outside lecturers to come in. In bis letter to the 

Honourable H.T. Duffy, Minis!=-er of Public Works, dated 

51Ibid., p. 27. 

52McGi11 University Archives, Accession No. 145, 
Principal's Reports. 1899-1900. 
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- April 5, 1900, Beckenridge, Secretary of the' McGill Normal' 

Conuni ttee, wrote that the Normal Commi ttee hoped that the, 

amount of the increased subsidy would not be less than 

$3,000. 53 On May 14, Bèckenridge, writi~g to J.E. Robidoux, , 

Provinciëi1 Secretary ~ and presenting a statement of the 

financial position of the McGill Normal School, which wou1d 

later be more formally presented througp the Pr0"restant 

Commi ttee of the Council of Public Instruction, stated that 

in conference with the Eonourable H.T. Duffy on May Il, , , 

$4,000. was :calculatèd to he necessary, apart from expenditu

res on repairs and maintenance to be undertaken by the 

Department,o~ Public Worl:s. This SUIn w6uld be used for 

additional assista.nts to the' Model School, administration 

and superintendenge, increased salaries, and special courses , 

by outside experts. Robidoux was asked to give his persona1 . 
attention ta this matter and to bring it before the ~vern

ment, while a more formaI application would be. sent ta the , 
Protestant Cornmittee of the Council of Public Instruction. 

By this time Robins' own salary, which had risen steadily, 

was $2,400. plus a bonus of $200., and the increase requested 

was a further $400., bringing the t9tal to $3,000., while 

Miss Robins' salary had reached $720 .. by 1889. 54 

53McGil1 University Archives, Accession No .. 145, 
Letter Book, 2E.. cit .. , p. 291. 

" 
54M~Gillo University Archives, Accession No. 145, \ 

Cash Book,' 1889. \ 
\ 
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The engagement of Miss Robins on the staff of the 

Normal Schoo1 was first raised by Dr. Robins at the Normal 

Commi ttee meeting of June' 27, .1884, when he enquired whether 

she could be engaged as assistant in' the Normal. Schoo1 at , 

$500., the exact nature of the work to be_ decided 1ater. This -- ~ 

decis±on was apparently made at the Normal Committece meeting 

of Septerober 10, 1884, although no à~ta,ils are given, and at 

the meeting of October 7, 1835, it was, agreed to move the 

sa1ary of Miss Robins from the General Account to the 

Model Schoo1 Account. Her work assignments varied from time 

but on June 2, 1886, she was recommended by Robins to teach 

penmanship for an additional.,$lOO., and on January Il,1888, 

Robins pro.posed tha t on McGregor' s resigna tion, he, Robins, 
~ 

woul.d teach Mathernat,ios, the Art of Teaching, and Natura1 

Science, while Eng1ish and the Claspical Languages would b~ 

given to a new person. Miss Robins 1 role would then be to 

help both Robins and ,the new person. She would teach 

"Mathematics for six hours, English for ten hours, and .~9-uld . , 

devote a further four hours to helping the principal, for 
1 
1 

a total of twenty hours. 

That these salaries showed an inordinate concern to 
, 

shore up Robins' own position, can be seen by comparing tn~m . ~ 

with other salaries. Miss Selina F. Sloan, for example, 

after teaching for 29 years, and being Headmistress of the 

primary Department- of the Model School was earning $480 in 

/) 1897. The increase requested for Robi_ns, over and above the 

, ;/ 
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bonus, was $400. By itself it is almost equal to the entire 
[ 

salary of Miss Sloan, and it is over one third of the entire 

increase requested for salaries. Out of $1,100 to be devoted 

"' to the raise in salaries, $400. was for Robins, and $700. 

was to be shared by Professor A.W. Knee1and, ($200.), Professor 

S. Cornu, ($100.), the Headmaster of the Boys' Schoo1 ($300.J, 

and the Hea~stress of the Girls' 'Sçhoo1 ($100.). The re-~ 

mainder of the staff would receive nothing. On June Il, 1900, 
( 

at the Cornmittee meeting, there was assurance fram the Pro-

testant Committee that authorization wou1d be given by the 

Gover~nt for these-increases. 
J 

Robins, like Dawson and Hicks, served the Normal School 

for many years, and the fa ct that the School functioned 

day after day during all these years, is a tribute to their 

abili ties. The changes, however, which perhaps Robins once 

hoped were possible, were not sufficiently carried out, and 

the insecurity of his own position, affected him somewhat in 
i 

the sarne way as Hicks had been -affected, so that improvements 

were more noticeabl.e in his personal fortunes than in those 

of the cornmunity that he led. -, ' 
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\ . CHAPTER III' 

THE STAFFS OF THE NORMAL AND MODEL SCHOOLS 
, 

A. STAFF ORGANIZATION AND FINANCES 

1. Positions on the Staff 

The synopsis of the roles of the three principals of 

the McGill Normal School leads to a more detailed examina-

tion of their connections with their staffs and a closer look 

at the attitudes and nature of the staffs. The McGill Normal 

School included ~he student teachers, who were in the ~ormal 

School proper and the Model 5chools: the Boy' s Model School, 

the Girls' Model Scheol, and the Primary Department of the .. 
Model Scheol. 

The Principal ef the McGill Normal School had the 

oversight of the Normal and Model Schools including teaching 

and supervisory staffs and the students and pupils. In many 

cases the duties were delegated, but in others there was' a 

direct link between the Principal of the Normal School and 

a rnember of the personnel who from the point of view of 

rank or financial reward, was quite far removed from hirn, 

as for example, the janitor. The Principal was helped by 

the Normal Committee of McGi11 University which, with him 

and a Secretary, numbered six. The Scheol was controlled 

by the Corpor~tion of McGi11 

the Superintendent of Public 

98 

University together Wi\~ 

!nstruction of the provtnce 
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of Quebec, and was ans~erable also to the Protestant 

Cornmittee of the Council of Public Instruction. 

From the very beginnings of the McGill Normal School, 

professors were divided into Ordinary Professors anp Associa

te P.rofessors. l Th~ former could teach several branches of 

the disciplines~ ~ith a maximum salary $1,750.00. 2 The 

latter could teach one or more separate branches and were 

often employed part time. Their maximum salary was set at 

$500.00. 3 Only an Ordinary Professor could become Principal,4 

AlI teachers were at first nominated by the superintendent,5 

but later the y were nominated and appointed by the Normal 

Committee, and confirmed in their appointments by the Gover-

nor-General-in-Council. 

The Normal,School opened with three professors and this 

number increased rapidly in the first few years. By 1898-

1899 the Normal School had about 13 teachers and the Model Schoole 

IMCGill University Archives, Accession No. 927/1/41, / 
Art IV. Ru1es and Regulations for the Establishment of Normal 
Schools in Lower Canada, No. 12. 

2ill.9.. , No. 13. 

3 ' 
Ibid. , No. 14. 

4~., No. 12. 

5~bid. , Article VII, No. 31. 
( 
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about Il. 6 This number seems to have reached a maximUl1\ in 
.' 

1904-1905 when there were 21 teachers in the Normal 

and 15 in tbe Model Schools. 7 The number of students } 

and pupils in the Normal and Model Schools increased gradual-

1y over the years to about 450 in the Model Schools El and 
Il 9 

about 133 in the Normal School in 1900-1901. In the latter 

the annual aVerage pumber of student-teachers from January 

l, 1857 to December 31, 1879, is given as 89 in a report by 

the Secretary of the Normal Committee to the members of that 

Committee in 1880. 10 

There were regular staff meetings, 'and ~ reaffirmed in 

the by-laws of the McGill Normal School in March 1889,11 a 

conference of the Principal, the professors, and the teachers, 

was to take place on the xirst Sathrday of every school month 

at Il a.m., and due notice of this meeting was to be given 

by the Principal to the Chairman of the Normal School 

6MCGill University Archives, Accession No. l45,Prospec-
tus of the McGill Normal School# 1898-1899. 

7Ibi~.,1904-1905. 

8Ibid .,1900-l90l. 

9Ibid.,1900-l~Ol. 

10McGill University Archives, 'Accession No. 145, Minute 
Book, December 1, 1880. 

llMCGill University Archives, 
laws of the McGill Normal School, 

Accession No. 927/1/7, By
March 1889. 
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Co~ttee, s6 that he cou1d attend on beha1f of the Normal 

Committee. 

Some teacher~ were not on the Government Pay List, which' 

indicated an absence of full ~ecognition with consequent dis

advantages regarding increases in sa1ary, stabi1ity of tenure, 

an@ pension rights. A partial 1ist of sucn' teachers in 1875 

. di t d 12 d th t' 1 l' t' 1883' d' t d 1n ca e seven, an ano er par 1a 1S 1n 1n 1ca e 

the S 'am-- e numbe r'.13 A t th PL' t d t ccep an ce on e ay 1S oes "no seern 

to have depended on'any particu1ar qualification, other than 

a request by the Normal Schoo1 authorities. The 1ist of 

1875 mentioned Lucy nerick who was in charge of the Primary 
, , _ .. ,:,. ", '-r:i 

Department of th~' M~'dèfr~Schoo1 as not beingon the Pay List, 

and those not on the pay list of 1880 inc1uded John P. Ste~en, 

soon to be Headmaster of the Boys' Model School; Mary I. 

Peebles, soon'to be Headmistress of. the Girls' Mode1 Schoo1; 

Selina P. Sloan, 1ater':'Headmistress of the Primary Department 

of the Model School. On the other hand, James Cooper, the 

janitor, was on the Regular Government Pay List. Lucy Derick, 

was not placed on the Regular Pay 1ist unti1 November 12, 1883, 

12UCGi11 university Archives, Accession. No. 145, Minute· 
Book, QE.. Ci t. , April 7, 1875. 

13 'lI . . . A h' A ' 145 MCG1 Un1vers1ty rc 1ves, cceSS10n No. ,Letter 
Book, Qe. cit., 4 Dec. 1880 to 7 June 1894, p. 74. 
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although she had been in the service of the McGill Normal 
, 

Schaol si~ce the first of F~bruary 1860, and had for rnany 

years been in charge of the Primary Departrnent of the Model 

Schaol and was, by courtesy, considered Headmistress. 
o , 

As in aIl schools, several of the teachers had long 
" 

years of experience. The Normal School Prospectus of 1895-

9614 shows that by then Lucy H. Derick had 44 years of teach

in9 experience. Mary l. Peeb1es had 21, Selina F. Sloan 29, 

Jane A. Swallow 27, and Sanpson Robins 49. Sa thatby the Une the 

Normal School c10sed in 1907, Robins had about 60 years of 

experience as a teacher. 

At the Normal Committee meeting on February 6, 1884, 

Robins recornmended that for, the first time, a fema1'é profes-

1 sor, "of high standing", be appointed "to the Normal School 

the following year. This recommendQtion was approved at 

the meeting of June 25, 1884, and Robins sugge~ted that such 

a person wou1d be satisfied with"a salary of $1000.00. At 

the meeting of March 8, 1886; Mme Sophie Cornu replaced Pro-

fessor Davey as instructor in French, and on May 5, 1886, 

she becarne the first fema1e professor in the Normal School, 

receiving the sarne sa1ary as her male predecessor, $750.00. 

The interre1ationships among members of the staff, and 

the attitudes and opinions of teachers are analyzed in more 

~ 

14McGi11 University Archives, Accession No. 145, Prospec
tus, ~. Cit.; 1895-1896, p. 18. 
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detail in the remaining sections of this cha~ter, but it may 

be mentioned here that the y worked long hours and their posi

tions were insecure carpared ta the sectirity of positions in rnany countries 

today. This is se en particularly in the necessity for each 

individua1 to struggle independently not knowing exactly what 

others were aiming at or how successfully their aims were 

being achieved. 

were from 9 a.m. 

In the Normal School l the student tirne-tab1es 

15 ta 12 noon, and from 1 p.m. to 5 p.m. 0 

from Monday to Friday, and from 9 a.m. to 12 noon on Saturday. 

~is wou1d keep a fu1l-time teacher on the job from about 

8.30 a.m. to about 5.30 p.m. from Monday "to Friday, and 

from about 8.30 a.m. to 12.30 p.m. on Saturday, or about 

49 hours a week. To this we must add h~urs of preparation, 

supervision, administrative work and other responsibilities. 

Beyond this was the toll paid for a feeling of insecurity. 

The teacher had to worry about whether his or her various 

rights and privilèges, present and future, were proteeted, 

whether a competitor might creep in and undermine, or 

whether a government, i tse1f looking around anxiously ta 

save what it could, might not whittle away at sorne gain, or 

even eut it out boldly. Everyone was on the look-out for a 

chance to gain, whether by a better salary, by emp10ying a 

son or a daughter, .by having extra work, or by whatever 

other means were available . 

15 . . 
Ib1d., l873-l8~4. 
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2. Problems of Insecurity 

There is a great deal of evidence 'to shGW that although 

the teachers at the McGill Normal Sèhool were paid above the " 

average for teachers, and that in general, théy were a privi

leged group among t~achers, yet there was a sense of (psecurity 

among thern. Above aIl, it seemed tt:o be fear of finding oneself 

without money, especially since individuals had nowhere to look 

for support except to themselves, and perhaps to members ~~ . 

their 

staff 

whose 

self 

with 

Even 

own families. It was possible for any fember of the 

who w~s not on the 'GovernMent Pay LiS~ ~at ls ta say 

position was nat officially recognized, ~o find him-

or herself without a position at the end df any year 
\ 

\ 

very little notice and for a great varietyof reasons. 
\ 

those who were on the Pay List faced the daager of 
\ 

sickness or sorne unforeseen event which could dePfive thern 

totally of their incorne. It was natural therefor~ that a 

two-fold struggle should take place while a teach1r was 

working and while the going was good. The first 1as a cons

tant effort to irnprove earnings by striving to injreaSe 

salary, or to find extra work or to Plac~ one's r,latives 

as favourably as possible. The secon-a >. was to seek to make 
1 

\ the best possible arrangement for pensions. Both! these 

S~Uggle~ we~e difficult but more'especially the second 

S1nce a ~ens10n is not an immediate need, one moreover that 

human beings tend to ignore until they begin to approach 

retirement age, and above aIl it was not even a right in the 

, f 

1 
i , 
j 

1 

1 
l 
~ 



( 

( 

j' 

\ 

" .... ,k, _"'- ~!~-::.. \ .... r 

105 

nineteenth century, and was still regarded with sorne suspicion. 

Hicks was weIl aware of the value'of pensions and mentione~ 

, he 1 185 h . C . 17 t m as ear y as 7 at t e Inaugurat~on eremon~es. He 

tried hard to secure his own pension but was not successful, 

for he ended with a greatly curtailed amount, as shawn in. 

chapter II. 

If Hicks who was eminently weIl placed ta secure his 

own pension, was nevertheless unable ta do this, how much 

more difficult was it for almost everyone else. His son, 

Francis Hicks, is another illustration bath of the principle 

of attempting to do what one can while that is possible, and 

of the impossibility of gaining certain rights which other 

societies and other ages, have accepted as normal. Francis 
\ 

Hicks' career in 1870, must have seemed bright. He was then 

appointed Headmaster of the BOYS' Model SchoOl,18 with a 

salary Qf $1100.00 hiqher th an this position had ever previous-

ly earned, higher than almost aIl other salaries in the Normal 

School at the time, and higher than what his successors received 

until the beginning of the twentieth century. Furthermore, 

during his time as active Headmaster, until 1882, Francis 

Hicks received increases and promotions. On April 28, 1875, 

it was decided that a recommended increase to salaries be 

presented to the Government through the Minister of Public 

l7Journal of Education (Quebec),Vol. l, No. 3, March 1857. 

~8MCGill University Archives, Accession 145, Minute 
Book, 2E.,. Cit., March 3,1870. 
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The salary recommended for Francis Hicks, 

as previously mentioned dwarfed the salary of Miss Amy F. 
1 

106 

Murray, Headmistress of the Girls 1 Model School, a post pre-

sumably parallel and equal to his own, but she was reco~nded 

for $750.00. These salaries were in fac~ accepted, except 

that in ~he case of Miss Murray, when she drowned in August 
, " 20 

1875, her suécesso~, Miss Jane Ann Swallow, was given $650.00. 

- On June 6, 1877, Francis Hicks was reco~nded as 

, Associ~e Professor of English Literature for two h0urs per 
e 

week, f~r an additiona1 sum of $150.00, ta be paid from the 

ordinary revenue of the School, bringing his total to $1400.00. 21 

At this tirne Francis Hicks was in a favoured~ositi9n, his 

advance effected by people who were willing and able to help 

him. 

Yet when mis fortune struck and Francis Hicks' became 

seriously ill in 1882, it was apparent almost at once' that 

~. 1 

19Ibid ., April 28, 1875. 

20 Ibid ., September l, 1875. ' 

21 Ibid ., June 6, 1877. 
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his income was serious y jeopardized and it must have been a 

terrible blow to Hicks who from this point on began to fight 

a losing battle. On January 3, 1883, it was announced that 

the Headrnaster, Francis Hicks was still unable to attend to 
4 22 

his duties, because of severe illness. This imposed extra 

work on the first and second assistants, who had required 

the aid of an extra teacher during the examinations, and the 

help of Hicks and McGregor,,, as weIl as sorne of the senior 

teachers-in-training. Hicks was clearly under great strain 
-, -

to prevent 'any actual replacement for his son. At this 

point John -P\ Stephen was acting as Headrnaster without o~fic

ial recogniti~n, and Miss Shanks was acting as second assis-
\ 

tant". Sorne remUneration would soon have ta be found to pay 
\ 

them for theirJextra duties. At the Normal Committee meeting 

of February 7, 1883, Hicks showed a certificate from Dr. W.C. 

Glasgow of St. Louis, Missouri, dated January 16" stating that 

Francis Hicks was suffering from a lung disease which necessi-

tated his staying in a warm climate and he recommended that 

he remain in S. W. Texas. A bonus was recomrnended for John 

Stephens of $100.00 and another one of $50.00 for Miss Shanks. 

But unfortunately and naturally, this was not satisfactory t~ 

them. On March 7, 1883, John Stephen's letter was read, in 

which he wrote that the bonus was entirely inadequate but 

22 Ibid ., January 3, 1883. 
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that he ",ould accept i t, since no more money was availab1e. 
) 

The acc~ptance was c1early of a temporary nature. Obvious-

1y if Francis Hicks did not recover his hea1th, he would be 

forced to re1inquish most, if not aIl, o'f his income. By 

June 28, when another certi~icate from Dr. W.C. Glasgow was 

read, dated June 21, 1883, it was clear that since he W'as 

suffering fram a pulmonary and laryngea1 disease, requiring 
'0 , 

an open air life away from Canada, he wou1d have to be re-

placed. The Committee recommended a leave of absence on roughly 

half salary or $625JOO, and John Stephen was appointed First 

Assistant wi.th $600. r)O.' Short1y after t'his, Hicks retiieo. 
~ ~, 

"-

and when hi s son Francis di~d in 1884, the only pension hé" 
• 

received W'as that the balance of $625.00 for that year was 

paid ta his f~ily. Thus the Hicks fami1y was ta receive 

very li ttle more maney from the teaching profession. From 

July l, 1884., Hicks received $2,000.00 to July l, 1886, when 

he received the final $1,200~.o-O on December 31, 1886, after 

paying back stoppages of about $900.00. 23 Yet Hicks lived 

till August 9, 1899, and his wife survived him. Their situa

tion, furthermore, was not helped by the fact that Robins 

succeeded Hicks as Principal of the McGill Normal SChool, 

because there is no evidence to show that the latter by deed 

or even word, did anything ta help them. On'the contrary, Robins 

seerned to have-acted in all respects as though he was anxious 

23Ibid ., Decernber l, 1886. 
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to assume the new positi6n and to rnake the most of it. Rela

tions between him and Elson Re:1{ford, the great advocate of 

reform while Hicks was principal, were harmonious from the 

beginning, al t:hough scarcely any reforms were carried out 

in the Normal School, and Elson Rexford was even placed on' 

the staff giving lectures on Education Law and the Obliga

tions of Teachers. 24 

\ . 
The career of Jarnes-J·~acGregor is also interesting, 

. 
both as showing the efforts made to improve positions while 

~ 1 

this w~s possible, and also as showing'the insecurities of . " 

the positions. He was appointed Ordinary Professor upon 
1 

the resignation by Robins of this position in 1870, with a 

salary of $1,400.00 and'wïth good prospects for increases. 
i ~ 

Yet at the"Normal Committee mee.ting -of September 30, 1874, 
~ .~ -

his letter was read announci'ng that he had started his own 

boarding school at Cote des Neigés on September 29. Pre-

sumably, one of the reasons he did this, was ta ·increase 

his incorne, because there was no question of his resigning 

his position on ~he McGill Normal School. The immediate 

reacti~n ~<f/ the Normal School ConunUtee was to permit him to 

do this, on condition that his work at the Normal School 

was not int~rrupted, and if the Committee judged that there 
1 

was interference with his work, he was ta give up the 

boarding school. The members of th~~ormal Committee were ç .... 

'-

24 Ibid ., January 7, 1885. 
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, 
ObvIoùs1y not satisfied with this arrangement, and at the 

meeting on March 3, 1875', McGregor was tol~ that aIl his time 

would have to be devoted to the Normal School. At the 

following meeting, on April 7, 1875, McGregor informed the 

Norm~l Commi ttee that he wou1d have to gi ve further thought 

to the decision that had been taken, as he had spent mach 

money adapting the hous'è to i ts new purpose. The Commi ttee 

decided to offer him $1,800 .• 00 ÇLS' a salary if he gave up his 

pri va te school. He accepted this offer and inunedia te1y 
. 

began to liquidate his school which, , however, was not easy, 

so tha t on June 7, 1876, he asked for more time, and on . \ 
May 3, 1877 he had still not comp1eted the disposaI of his 

school, promising on1y to try ta complete the business by 

that surnmer. At this meeting, he was , however, given an 

~ ultimatum, to be ready to aid the Principal of the McGi1l 

Normal School by the Fa11 of 1877, aI;ld to, this, he gave 

his consent on June f'. 

Unfortunately for McGregor, his pos~tion was not-œ 
(" , ) 

~,' favoured one after Robins became principal . 
• . r, lr.; 

On Octo6ër 25, 

(,t,lS87, the Narmal Committee introduced a resolution thàt it 

,'" ,- ,': , 

_ \ .. 'Jo.. 
, (0 --, 
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be suggested to McGregor, tha t he pJ:a~e his resignation in 

the hands of the Commi t tee before July 1, 1888, and that if 

he did this, a gratuit y of $450.00 would be paid to him out C1 

of the funds of the Normal School. This was to be communicat-

ed to him by the Secretary, which was done on December 9, • 

1887,25 when he was asked to send his letter of resignation 

te> the Secretary of the Protestapt Committee of the Council 
o 

of Public Instruction before their 

1888. 26 In man y ways this offer and the 
_ J' 

in February, 

i t was cornmu-

nicated, were rather demeaning to McGregor, and on November 
, 

2, 1887, a letter was read from X-icGregor, in answer to a' 

verbal communication of this resolution from Dawson, in 

which he stated his objections "to the place proposed for 

his retirement. ,,27 The Commi ttee in a second reso1ution ex-

pressed regret that. their proposaI did not meet wi th his 

approva1 and stated that they were sympathe~ic to his views, 

because of his long and valuable service, and would endeavor to 

secure more favourable conditions. He was asked to prepare 

an amended statement confined to the actuai reasons for the 

claims he made, and which could be used to his interest. A 

25McGili Un~versity Archives~ Accession No. 145, Letter 
Book 0' Op. Ci t., p. 198 • 

. 26McGili University Archives. Accession No. 145, Minute 
Book, Op. Cit., November 2, 18-87. 

27Ibid ., November 2,' 1887. - , 
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special meeting would be called on his reply. This took 
1 

place on November 16, 1887, and McGregor's statement began 

"I cannot,'I am sorry to say, accept this.,,28 He insisted 

that: the. bonus should be" $900.00 or that he be permitted' to 

stay on for another two years ~d resign without bonus. The 

information that he sent concerning his thirty-year connec-

tion with the school, stated ·that he had organized the Boys' 

Model School in 1857, starting with six boys, and having a 

full school wi thin a few months. He also mentioned E1son 

Rexford 1 S reference to his work as being "the backbone of 
'" 

the Normal School". 

The Normal Conuni ttee sent this staternent to the Rev. 

Canon Norman for his sub-committee and for the Protestant 

Committee, with the recornmendatfons that first, if six 

months' salary, or $900.00 were to be given to McGregor, 

then every facility was to be a110wed the Normal School to 

provide the necessary funds "wi thout cramping the efficiency 

of the school" , 29 and second, there were difficulties in ( 

permitting McGregor to stay on for another two y~ars, so 
" 

that if this were done, the Normal Cornmittee would have to 

do its best to, "secure the efficiency of the school during 

this time." It is clear that McGregor was po longer wanted 

28Ibid ., p. 262. 

29 Ibid ., p. 266. 

1 
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at the Normal School, and the persan who most likely gave 

voice to this feeling was Robins. Earlier, at the Normal 

Committee meeting of October 5, 1887, a letter had been re-

ceived from Elson Rexford which stated that the Protestant. 

Commi tt~e, on September 21 had appointed the Rev. Canon 

Norman, Dr. Heneker, and the Rev. Dr. Matthews as a sub

committee to confèt with ~the Normal. School Cor,uni:ttee and. 
1 

the Superintendent of Public Instruction, on the appoint

ment and removal. of professors of the Normal School and 

to report at the next meeting O'f the Protestant Committee. 

The Rev. Canon Norman who was present a t the Normal Commi t-

tee meeting of October 5, 1887, stated that the Protestant 

Cormnittee wanted McGregor to retire "in the interest of the 

Schoel".30 Again it appears as thpugh the infor:nation caus

ing the Protestant Commi ttee ta come to this decisien, came 

from Robins. 

On Decentber 7,31 the Rev. Canon Norman wri ting on be-
---J" 

half of the s~-conuni ttee advised that the first recormnenda-

tion of the Normal Co~i ttee was accept'ed. The Normal 

Conunittee therefore, reque~_ted Professor McGregor to hand 

in his resignation to take effect on Ju1y 1, 1888, and re

ceive $900.00, ou:t of the Model Schoo1 fees'. At the following 

Normal Committee meeting on January Il, ,1888, Robins suggested 

30 b' d 254 L..!......( p. .. 

31Ibid .,p.267. 
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that'McGregor be rep1aced ~n the fOllowing manner. Robins 

himself would now be in charge of Mathernatics, the Art of, 
, 

Teaching, and Natura1 Science, whi~e a new person. would be 

in charge of English and the Classical languages, who wou1d 

also use Miss Robins to help him. Miss Robins' new time-

table would be-rnathematics six hours, English ten hours, , 

he lping Principal four hours, a total of 2 O' hours, compared . 
. to 14 hours before the ohange, with commensurate increase 

in salary. Robins' own teaching time would go from 14 to 
-
16 hours. 

J 

• 

, 
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3. Salaries 

The two main sources of revenue for the McGill Normal 

School were Government grants and Model School fees. From 

these funds aIl expenses were paid except those required 

for major repairs or additions to the buildings, and these 

were paid by the Board of Works. Government grants rose 

with a few setb~cks, fairly steadily from 1857 to 1879, 

from $6,469.11 in 1857 to $15,200.00 in 1879, and the Model 

School fees rose in a similar rnanner from $867.35 in 1857 

to $2,974.39 in 1879. The salaries paid to the Principal 
. 

and Professors in 1857 amounted to $4,284.17 plus $388.67 

to the secretary and janitors, and $10,649.07 plus $799.92 

in 1879.3~ In 1ater years, a few additiona1 sources of 

revenue appeared. At the Nor.mal Committee meeting on 

Novernber 21, 1903,the Government Grant is stated as $16,866.67, 

,the Model School fees are given as $3,750.00, and in addition 

there are $2,000.00 from the City of Montreal, $1,000.00 fro~ 

the Montreal Protestant Board of Schoo1 Commùssioners for the 

Mode1 Schools, and $1,500.00 from the fees of Normal School 

students resident in Montreal. 3,,3 

The salaries paid t9 teachers at the Mç:Gill Normal 

School ~ere distinctly better than those paid to teachers 

in the e1ementary and secondary schools. The lowest salary 

32MCGill universi ty Archives, Accession No. 145" Cash 
Bookè Summary of Revenues and'Expenditure, 1879. 

33McGil1 University Archives, Accession No. 145. Minute 
Book, Op. Cit.,November 21, 190i, p. 486 • 
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in the former was $250.00 and most teachers received $300'.00 

to $400.00 1 while in the latter, salaries 1 as latE{ as 1901, " 
/ , 34 _1 

ranged Iro~labout $140.00 to $216.00 and in t~e country 
1 

they reached as low as $70.00. What is even more unpleasant 

about these latter salaries is that they were categorized 

so that a salary of $16.00 a month was considered usual, 
\ 

$17.00 a month was considered satisfaètory 1 and $18.00 a 

35 month was considered distinctly good. It must also bfI 
borne in mind that a- salary could be paid ov~r a ten-or a 

twelve-month per~od, 50 that $17.00 a month could meant any-

where from $170.00 a year to ~204. 00 a year. In this 

categorization, whereas the gu1f that separates a "low" pay-

ment from a "distinctly good" payment would appear to be 

ra ther wide, we see that in practice, this is transmuted 

into a very slenc1er monetary difference of $4.00 a month. 

Thus at a very slight cost, not only is the recipient immediately 

satisfied but a feeling is created that eVen future prospects 

are good. 

A typica1 characteristü: of the salary payments at the 
, , 

McGill Normal School is the wide range between the salaries 

of Principals and one or two favoured individuals 'on th(e one 

hand, and thoss of the rest of the staff on the other hand. 

This characteristic has already been mentioned, and reasons 

34 John Adams, The Protestant School System in the 4 

Province of Quebec. New York and Bombay: Longmans, Green 
and Co. Montreal: E.H. Renoux, 1902, p. 32. 

45 Ibid ., p. 3'3. 
--\ 
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for i t have been sugges ted. Furthérmore, salary payments were 

arranged individually in most cases., Thus salaries were 

treatl?d as copfidential, or perhaps we might say secret, 
o 

since i t is only natural that peo;ple abject when they know 

that someone else is receiving more for the same amount of 

work. This leads to a certain distrust and suspicion since 

on the whole, people are unaware of each others' earnings, 

·and are therefore not sure whether or not the y are being 

treated justly. There is also a feeling of uncertainty, as 

to just how far a claim can be pressed or ~hether it should 

be presented atall. It is hard to tell" whether one is 

ambitious enough or whether one is being too timide These 
, 

thoughts cause anxiety and dissatisfaction. There develops 

a tendency ta intrigue, ta flatter, ta look for alliances, 

or more simply, to do as little as possible. The employee 

usually àJes rot know llUlCh about the financial .intricacies of an 

organization and is at a great disadvantage try:ing ta de

fepd,himself or herself. This causes frustration and ill-
, 

feeling. A major reason for such a dispari ty in salary 

sca1es is indeed very probably this very inabili ty of the 

individuai tQ defend himself, and lhnreasonable disparity de-

creases in proportion as the abi1ity to defend onese1f in

creases, as is demonstrated by the history of teàchers' 

sa1ary scaies. Fina11y, in keeping with the principle of 

paying the lowest possible price for every article, women 

tended to receive 1ess than men, although this does not 

1 
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apply in cases here and there, where wornen happened to be 

particularly strong or had strong help. 

The story of Jane Swallow's salary revea1s severa1 of 

these characteristics. Unti1 September l, 1875, she re

ceived $350.0~ but when Amy F. Murray drowned in August 1875, 

and Jane Swallow took her place as Headmistress of the Girls' 

Model School, she was given $650.00,36 which\.,as a good in-

crease. However, as a woman, she was receiving much less ~ 

than her male counterpart, Francis Hicks, and she was re-

ceiving less also, because she did not have the personal 

backing that Francis Hicks had. Furthermore, the sa1ary 

offered Jane Swal1ow, and accepted by her, was in fact $100.00 

less than what Amy Murray had been offered under the new 

scale just before her death. It is not c1ear when Jane 

Swal10w realized this, but sooner or later, she did realize 

it, anèthere was definitely a dissatisfaction at what seemed 

to her, unjust. discrimination. We may presume that she 

made determined and continuous efforts to find someone to 

back her, for ear1y in 1883, the Honourable'W.W. Lynch wrote 

to the Normal Committee requesting that her sa1ary be raised 

by $100.00 to $750.00. 37 

36MCGill University Ar hives, Accession No. 145, Minute 
-Book, Op. Cit., September l, 1875 • 

• 
37McGill University Archiv~; Accession No. 145, Letter 

Book, Op 0, Cito' 1883 ° 
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On Ju1y 4, 1883,38 Jane Swal1ow's request for this in

crease was·read and considered, and at the meeting of Ju1y 

9, i t was decided to, present the proposed increase to the 

Government, through the Superintendent of PUblic Instruction, 

and the increase was approved on October 3, 1883. In spi te 

of aIl this, on April 2, 1884,39 a request by Jane Swa110w was 

read, that she be paid her present salary retroactive1y 

ta the time she first assumed duties as Headmdstress, eight 

years earlier. This was that difference of $100.00 per year 

just mentioned, which roeant a total of $800.00. Rer request 

was f1atly refused. In fact it was perhaps regarded as some

what an enormity, and is an indication of the extent of Jane 

Swallow's disapproval of the discrimination against her. 
\ 

This request and its refusaI, appear to have 1eft scars, 

although Jane Swal10w continued as Headmistress for another 

nine years, unti1 1892. When Mary J. 'Peeb1es succeeded her 

as Headmistress of the Girls' Mode1 School, the Secretary 

of the Normal Committee, Beckenridge, on February 18, 1892, 

'" 1 40 . h wrote somewhat .harsh1y to Jane Swa low suggestl.ng t at 

she was. fired, and when he wrote to her again on February 24, 

it was to tell her that aIl matters re1ating to her relief 
, . 

b . h b th P' . 1 41 Th' th were to e dea1t W1t y e r1ncJ.pa. J.s meant at 

38McGill University Archives, Accession No. 145, Minute 
Book, Op. Cit.,Ju1y 4,1883. 

39 Ibid ., April 2, 1884. 

40 Ibid • , p. 383. 

41Ibid • , p. 400. 
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Robins, and there are reasons to sugg~st tha,t he wanted to 

get rid of her, wa~ anxious to isolate her from any sympathe-
; 

tic hearing, confident evidently in h~s own strength to deal 

with her. It was four months before Jane Swal low , in a letter 

dated June 16, 1892 appears to have recovered sufficiently 

to show any resistance, and this, when' i~-finally came, was 

mild enough, a request for sorne- kind of pension. The reply 

was prompt, sent on June 22, and she was informed that her 

c1aim waulq be cansidered. The net resu1t af this considera-

tian~ however, was that on September 7, 1892, it was decided .. 
that Miss Jane .SWallow, retiring headmistress of the Girls' 

Model Schaal, was to be given $200.00 in full pension pay-

f h h ' f' 42 ment or er t ~rty years 0 serv~ce. This payment just 

over one quarter of one year's salary, w~s ta be authorized 

by the Protestant Committee of the Counci1 of Public Ins-

truction. 

r 

42 b' d 410 LL·, p. • 
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B. ATTITUDES OF THE AUTHORITIES TOWARD THE STAFF 

1. Towards Income Decisions and Hiring 

On most reguests for sa1ary improv~rnents and on hi ring 
\ 

po1icies, the decisive authority was th Normal Committee, , 

but natura1ly, individuals, particular1y the Principal, were 
" \ 

able to sway opinion. The consideration iven to a reguest 

for a salary or a pension improvement, ~epe ded to a great 
\ 

extent, on the importance given to the pe'rso making that 

reguest. Sorne senior teachers and the Princi 

much attention, except at those moments when 

clear that they were ,to lose their positions 

The rigid qeneral pelicy was not ta pay' 
, f 

hac1 become 

more than what was absolutely necessary to ke~p a particular 

teacher in his or her place. In economic terms each person 
/ 

was purchased at his or her lowest marginal cqst. This 

principle superceded but did not'exclude discri 'nation 

against women, while the latter discrimination wa~ot 50 

much a principle as a fa9tor which lowered the marginal cost 
! 

of women, just as ether factors lowered the marginal costs 
, 

of both men and women. Most teachers and employees 
/ , 

1 • f 
were treated somewhat summarily, and even cruelly, as be-

fitted a situation where maximum economy had/to be practised. 

In almost every single case \'lhere a salary ,'in-

crease was requested by a teacher earning $;600.00 or less, 

when the increase was granted, it was quit~ small, and at 

times, ~ery small. At the Normal Committee meeting of 
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June 28, 1882,43 for examp1e, honorariums OI $25. 00 each . ' 

were given to Miss Sloane, Miss Peebles, and Miss Shanks, 'aIl 

three, able and experienced teachers; and on July 4, 1883,44 

a $25.00 gratuit y was given to Miss Cooper, the matrone 

It was also a practice when a teacher bec::ame ill,. to 

hire someone else at a very low salary, while at the same 

time cutting off that portion- 'of the sala~~ of the sick , \ 

teacher which corresponded to the time when the replacement 

was hired. On May 2, 1883,45 Miss Shanks' illness made it 

necessary to hire -M,aude Clarke in her place at $25.00 a 

mon th , but at the sarne tirne Miss Shanks 1 salary fdr the 

period corresponding to the hiring of Maude Clarke, was eut 

comp1etely. Yet on November 2, 1882,·46 it was recognized 

that Miss Shanks, with John P. Stephen, had done agreat 

deal of extra work, because of the il1ness of Francis Hicks. 

On April Il, 1883, 47 Miss Peebles was appointe.d to the 

place of Miss Francis who had recently resigned, and her 

salary was raised ta $375.00. Her own place was taken by 

Miss McNaughton as announced at the meeting of June 28, 1883, 

43 Ibid • , June 28, 1882. 

44·Ibid • , Ju1y 4, 1883. 

45 Ibid • , May 2, 1883. 

46 Ibid • , November 2, 1882. 

47 Ibid., April Il, 1883. 
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at a salary of $250.00. This was $50.00 less than what 

Miss Peebles had been getting. Again, i t is not elear when 

Miss McNaughton found out this difference, but at the Nornal. 

Corrani ttee meeting of April 2, 1884, her complaint was dis-
, 

cussed and, her request that her salary be raised to equal 

thàt of her predeeesâor. The decision was that her request 

could not be entertained. 
\ / 

On Mareh 4, 1884, letters on behalf of the Normal Corn-

mittee were sent to John Andrew, who had been teaehing 

Elocution and Reading for 25 years, an:51 Mr. Bird, who taught 
~ ... ''''-

drawing, to increase the number of le~~ons they gave, or to 

accept a lower salary ainee the session was to end i,n May. 

On April 1, Bird' a reply was received, that he would resign 

and in his place, Nancy E. Green was appointed wi th the 

stipulation that she was to teach four hours instead of two, 

for the sarne salary. 

On June 6, 1888,48 Selina F. Sloan's'(J;--equest for an 
,~ 

increase "was eonsidered. After 17 years of teaching her 

sa1ary was $375.00, and in her own words, she Was now '~be99ing" 

for an increase of $75.00. The Committee agreed to a $25.00 

increase. 

The attitude pf the Normal Conuni ttee toward teacher in-

~omes, and the influence on these attitudes of a few indiv-

iduals is c1earl~ illustrated in the prob1ems of 1880. 

48 Ibid ., June 6, 1888. 
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On Febr!ry Il, 1880, 49 a letter was read from 'the 

Superlmtendent of Public Instruction concerning a reduction 
l'::l , \ 

of the Annual Grant by ,~l, 330.00, and it was decided that 

this sum would havé'; to be made up as far as possible by re

ducing contingent expenses. .On April 7, the Secretary was 

instructed to write tooBarnjum, who instructed in Drill, 

'Dr. Ba~er Edwards~ Science l-!aster, P.I. Fowler, Music Teach

er, and twa assistant teachers in the Madel School, infarm-
, " 

ing'them that if the reduction in the Grant was carried through, 
, 

the Normal Cornmittee would not b~ responsible for their posi-
Q, 

tians. At the meeting OI September 8,' the rnernbers of the 

'Commi t;,tee were informed. that Dawson had wri tten to Hicks on 

August 28, to dismis5 the teachers who had been warned in 

April, except for the two junior teachers in the Model School. 

'!'hus the maximum possible money was saved. Edwards had 're-

plied propos,ing to continue at a reduced salary, and so did 

P.I. Fowler, foregoinçr, $92~OO for the hire Qf pianos and $80.00 

from extra" teaching in the Model School. The Commi ttee accept

ed these counter-offe~s, guaranteeing Edwards $50.00 and if 

.possible, $100.00, and promising Fowler that there wou Id be 

an effort to pay him the $92.00 and later, perhaps, even the 

$ 80 .00 • The plans for reducing expenses in their final 

" approved forro were as fol1ow~: 

49Ibid ., February Il, 1880. 
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gymnastics discontinued $200. 
bursaries reduced 5 percent 
salary for music diminished 
'salary for chemistry diminished 
'salaries from two model school 
teachers at $300.00 each~ 
one assistant less 

$ 200.00 
66.00 
80.00 
50 .00 

600.00 
400.00 

$1,396.00 

Thus the reduced grant was covered by suitable reduc

tions elsewhere. But it will be noticed that whereas 

~elative sacrifices were demanded of the students and sorne 
" 
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teachers, and absolute sacrific~s were demande~ of other 

teachers, the remaining teachers not only saof'ificed nothing 

but on the contrary based their whole gain on the sacrifices, 

relative and absolute, of a few colleagues. There is no 

record of a single protest against such conduct. 
o 

Interesting insight into hiring practices is also pro-

vided by a letter addressed by Dawson{ ta Robins on July 30, 

1892. 50 In this latter Dawson was discussing the relative 

advantages of h~iing one of two ladies as kindergarten teachers. 

He said that he had a good opinion of both ladies as far as 

tfleir formaI cha'racters and fi tness were concerned. Miss ,..' 

McKenzie, he presumed, had more experience of that special 

work. Miss Derick, on the other hand, knew the ways anq posi-- ~ 

tion of the Normal School better. Miss McKenzie might, In 
addi tian to the extra $100.00 offered, expect more in speedy 

50McGill University Archives, Accession No. 267/18, 
July 30, 1892. 
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increases in salary. Miss Derick wou1d,be more 1ike1y to 

be contented for a time. Miss McKenzie wou1d, have more 

, prestige" but Mis's Derick would probably give' 1ess trouble 

in the future. There was also the question of favouring 

their own former student. His opinion, therefore, inclined ~<\ 

\ \ 
a li tt1e toward Miss nerick. He suggested however 1 that if,~--, 

after seeing Mi~.s McKenzie 1 s testimonials, Robins still 

p thought she was worth $100.00 added to $500.00, he wou1d be 

glad if Robins se1ected her. As it happened, Miss McKenzie 

found a job in Ontario, and 1eft. 

1 
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2. Favourinq Certain Members of the Staff 
\ 

There were several teachers at the McGi11 Nonmal Schoo1 
, 

who seern to have been treated wi th exceptional favour" and 

it is perhaps tru~of/a11 organizations tha~ a fewemployees 

will be treated favourab1y. 'In the McGi11 Normal School, 

most positions were given with sorne objectivity, but a few 

permitted special treatrnent. 

Several factors determine Who shall be favoured. The 

'most obvious and the most common is the favouring of one's 

own family, which is of the very essence in a private con-

cern but in public affairs is usually done with discretion. 

Secondly there is a tendency to look for allies, so 

that a person May be singled out because for a variety of 

reasons, he has a set of characteristics which are parti cu

larlY sUit~---
Thirdly, and in a manner, superceding the first two 

groups of factors determining who ~hall be favoured, is the 

necessity of giving special rewards to those whose role is 

the immediate command of a partxcular organization. In the 

McGi11 Normal School, the Principal was the only link between 
-

the School and the University authorities who, with the Super-

intendent of Public Instruction, were ultimately responsible 

for its functioning. The latter needed a person who could 

effectively translate their objectives into daily actions, 

'and who for this purpose requir~d a-detailed knowledge of 

,the organization which they could not'possibly master. The 

1 , 
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position of Principal was the stronger because there was 

only one Protestant Normal School and also during the entire 

history of the School the Principal was unhrunpered by unions 

or any organized force from below as it were, which might 

have lirnited his powers. He was thus permitted to sorne ex-

tent to influence the appointments of those around him and 
1 

to place near hirn, 'where possible, those who, he thought, 

cou~d best help him or those whom ~e Manted most to help. 

A favoured teacher was not necessarily working full 

~ time. Robins himself was a part time teacher, particularly 

~ at the time when Hicks was Principal; and when Robins became 

(\ Principal, Elson I. Rexford accepted'the invitation to deliver 

lectures on Education Law and The Obligations of the Teachers. Sl 

He was at that time English Secretary in the Department of 

~ducation, and he had also been a persistent critic of the 

School curriculum though now he becarne silent. ~ 

At the time of Robin's principalship the most favoured 

teacher was probably Lilian Robins who was appointed alrnost 

immediately after Robins became Principal, with a salary of 

1$500.00, higher than Jane Sloane-'s salal:y of $375.00 and of Mary 
" ' 

Peeble~' of $375.00, both teachers of several year~' stand

ing, the latter becoming Headmistress of the Girls' Model 

SChool in 1893 and the former becorning Headmistress 

5lMcGill University Archives, Accession No. 145_ Letter 
Book, Op. Cit., December 4, 1884, and Decernber 15, 1884, 
pp.- 99 and 100. 
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of the prirnary Department in 1897. By January l, 1885, 

Lilian Robins was receiving $600.00~S2 equal to the earnings 

of Lucy H. Derick, then Headrnistress of the Primary Depart

ment, and weIl above the earnings of Mary Peebles and Jane 

Sloane who were receiving $490.00 each. By September 30, 

1889, Lilian Robins was receiving $720.00, higher now than 

what Lucy Derick was receiving, still $600.00, while Mary 

Peebles arid Jane Sloan were then getting $480.00, and even 

Madame Sophie Cornu, the first fernale Professor of the Normal 

School, was receiving $750.00. 53 Mary Peeb1es' sa1ary did 

not reach $700.00 until April 3, 1893,when she became Head

mistress, and even in 190054 the 1ist of requested sa1ary 

increases to be presented to H. Thomas Duffy by Dr. Peterson, 

showed that $700.00 was requested for the Headmistress of 

the Girls' Model School. , -

Lilian B. Robins a1so had prestigious positions and 

responsibi1ities. In the 1894-189555 school session, she ~s 

shown, as giving Tutoria1 Aid together with Madame Cornu, Pro-

fessor Knee1and, and Robins, and her official position was 

Assistant to the 'Principal and Instructor in Classics. In 

52MCGi11 University Archives, Accession No. 145, Cash 
Book, January 31, 1885. 

- -'~ 

53McGi11 University Archives,- Accession No. 145~ Letter 
Book, °12· Cit., p. 133. 

54 Ibid • , May Il, 1900. 

55MCGi11 University Archives, Accession No. 145, Pro-
spectus, QE. Cit. , 1894-1895, '1895-1896. 
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addition, she had a number of unique benefits. On November 

l3, 1889,5' the attention of the Committee was directed to 

Lilian Robins' hours of attendance at the Normal School, and 

a decision was reached that in order to allow her to comp1e.te 

her two years' course of study at McGi11 University, her' 

,hours of attendance at the Normal School during that perid~ 

G were to he: Mondays, Tuesdays and Thursdays, l-S,p.m.; 

Wednesdays and Fridays, 2-5 p.rn. Thus for several years she 

had been receiving a salary which norma11y was given to 

teachers with certain academic qualifications whiCh she was 

now being given special faci1ities to obtain. 

( 

56McGi11 University Archives. Accession No. 145- Minute , 
Book, QE.. Cit., November 14, 1889. 
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3. Discriminating hgtiinst Members of the StaJ.f 
, 

, " 
Severa1 cases have been cited of-employees whd; at one 

time or another in their careers, and especially toward the 

end, had been tre~ted unjustly. Jamès Cooper the janitor 

of'the McGill Normal School, a~s'as an outstanding ex-

ample of such treatment. The position of janitor is normal-

ly a hard and lonely one. It is often regarded as a rather 

lowly position and the duties of the janitor are seldom 

accurately defined 50 that it is quite possible for a cons-

cientious janitoE to work hard with little acknowledgement. 

The janitor at the McGi11 Normal School was on his own, 

except'when he hired help, for which he was given extra 

financial assistance after 1877. 57 He was responsible for 

the cleanliness of the school, minor repairs, and the main-, 

tenance of the electrical and heating-systens. He had no 

colleagues like the teachers had, and it is also likely that 

he was treated as inferior. It is quite possible, there-
-- - ---~-? 

~-o fore, that a per~on like James Cooper deve,loped a certain 

truculence with time and also perhaps that he perfected 

57Ibid ., Mar 3, 1877. 
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a few short-cuts in his services. Neverthe1ess he was 

appointed in 1857, so that when he was fina11y put out of 

the school in 1887, it was after .!=hirty years of "faithfu1 

services fi, as they are described in the Minute Book. 58 

There is every reason to credit a person with having perform

ed reasonably when he has kept a position so long and when 

at the end there is sorne ex'press~on of satisfaction on the 

p~rt of the employer. 

James Cooper appears ta have had a sa1ary of $360.00 

until 1876 when the salary increases recommended t~ the 

Government on March 3, l875,were implemented and his salary 

rose to $400.00. He comp1ained in 1877 of having eight 

extra roorns and requested at least $12.00 a rnonth to hire 

extra help. To this the Normal Committee agreed and at the 
"-

meeting on June 6, 1877, he was requested to present an 

estimate of his extra work so that the Committee might 

decide whether they would be able to grant him a maximum of 

$12.00 extra. Whi1e Dawson and Hicks were Principals there 

does not appear to have been any criticism of James Cooper's 

services, and the Cash Book of January l, 1885, shows him as 

still receiving his $400.00 after Robins had become Princi-

pal. However, shortly after, Robins became very critical. 

5~id., September 7, 1887,'p. 249. 
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On January 6, 1886,59 he asserted that the janitor was , 

very inefficient and unwi11ing ta accept instruction, that 

he was persistent1y neg1igent ~nd disobedient. The Secretary 

was instructed to express ta James Cooper, the dissatisfac-

tian of the Committee. Since James Cooper was now, in his 

twenty-ninth year of service, it is perhaps understandab1e 

that he would not 'take kindly ta instruction from the new 

principal, and a1s~ that he wou1d even be disohedient. In 
tl 

December 1886, a fire took place and Robins was convinced 

that ib was due ta the negligence of James Cooper. A 1etter 

was' sent to him on December 24, 1886,60 informing him that 

he would no ,longer receive the $12.00 per month because the 

cleaning was poor, and in a letter dated March Il, 1887, 

when James Cooper was in his thirtieth year of service, 

Robins wrote to the Superintendent of Public Instruction 

that James Cooper was "no good", and that because of age, he 

shou1d be replaced. He recommended that James Cooper he dis-
-

missed with $200.00 or six months' salary, and an annua1 

pension of $100.00. Since, however, James Cooper was by 

then, admitted~y advanced in age, this fact might have-been 
1 

cited in his fatoùr and not against him, and it might have 
',J 

lerved ta soften the harshness implicit in the description 

59McGi11 University Archives, Accession No. 145, Minute 
Book, Op. Cit.,January 6, 1886. 

60McGi11 University Archives, Accession No. 145, Letter 
Book, Op. Cit., December 24, 1886, p. 158. 
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"no good". Furtherrnore only the views of Robins are known. 

There is no record af James Cooper's version of these events. 

On December 22, 1886, a letter was read from Robins . 
where he elaborated on his views of James Cooper. He des-

cribed him as quite unfit by natural disposition and advanced 

age. One wenders how James Cooper managed to keep the first 

disqualification a secret for so many years, and the second . 
is hardly an offence. Robins accused him of not reporting 

a~fire which nearly burned the building, and declared him a 

"j::otally incompetent incumbent". He repeated his determina-

tion not to renew the contract with James Cooper at the end 
-"t 1 
~~Ithe session, and to recommend a replacement to the Govern-

ment. This recommendation was to be presented by Robins 

and Dawson, the Chairrnan of the Normal Committee. Dawson, it 

may be hoted, on this as on other occasions where a member of 

the staff who had completed his years of service, was receiv-

ing unjust treatment, remained silent. 

On January 19, 1887,61 a resolution was passed to request 
'~ 1 

a successor to James Cooper, who was declared unnit, and as 

having to be replaced. On March 9, 1887,62 a res01ution from 

the Protestant Committee was read that in the event of the 

superann~ation or retirement of the Janitor, appointments in 

61Ibid., p. 225. 

62 Ibid ., March 9; 1887'. 
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the future wou1d be on an annual basis. The Normal Com-

mittee resolved that James Cooper should leave after June 

30, 1887, on account of "age and infirmi tyll, with a retiring 

al10wance of $100.00 per annum payable month1y, and that 

the Committee would appoint a successor from year to year. 1 

This al10wance, proposed by Robins seems generous, but 

63 on May 4., 1887, a letter was read from Gédéon Ouimet, the 

Superintendent, who favoured a year1y agreement with future 

janitors but re,fused to accept a retiring allowance for ~ames 

Cooper. Only the $200.00, or six-month salary was to be given. 

As it happened, even this was a long time coming. Though on 

August 12, James Cooper was notified by 1etter from l. MeThane 

of the Bureau du Gouvernement, that he was dismissed and had 

IIto leave the place" by August 31,64 it was not till Novernber 

1887, that authorization was received to pay the $200.00 from 

the McGill Normal School share of the grant,65 ~nd the sum 

was actually paid after the Norma1 Committee Meeting of 

December 7. 66 Thus half a years '. salary was the tota~ 

pension after thirty years' service. 

63lbid ., p. 237. 
, '-

64McGill University Archives, Accession No. 145, Minute 
. Book, QE.. ci t ., p. 24 7. /' 

65 lbid., p. 260. 

66 Ibid ., p. 267. 

J 
J 
î 
1 
l 



( 

( , 

,.. ~ -..~:.;~. 
~~ ~ .... 

136 

We' do not know what James ùCooper thought of the who1e 

episode. There are, however, several references to 1ater 

ja.nitors which throw sorne light on what he might have thought. 
/ 

James Brown, for example, who was chosen to succeed James 

Cooper, was told' in a letter to him by w.c. Baynes, the Nonna1 

Committee Secretary, that "implicit and prompt obediencè" was 

expected of hirn,67 and on January 8, 1898,68 the Secretary 

':las instructed to write to Aaron Maclean, successor to ,.-

Jarne s Brown, that the Cornmittee had learned of his 

disobedience to the instructions of the Principal with regard 

to managing the furnaces, and he was warned that such conduct 

would not be suffered. On January 9, 1902,69 Robins com-

plained against Aaron Maclean, that he did not keep the 

school sufficiently clean although he ~as paid enough, .and 

that he did not" recei ve comp1aints wi th respect al though 

good temper should be "an essentia1 qualification for a 

caretaker". He was warned that subsequent 1ack of attention 

would endanger-his position. On the wh6l~ .the-i~pression 
1 \ \ 

is left that Robcins~ was undu1y harsh toward those' least able 

to, defend themselves. 

o 

67z,1CGill University 
Book, Op . ci t., p. 195. 

Archives, Accession Ho. 145, Letter 1" 

68 Ibid ., p. 186. 

69M G'll " 't c 1. Unl. versl. y Archives, Accession No. 145, Minute 
Book, Op. t:it., p. 342. 
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i 1 

, 
C. ACTIVITIES OF THt,STAFF 

l T h o LI .. . eac ~ng ano. Superv~s~ng 
Il ~ 

As indicated atl :\:he beginning of ~his chapter, a futl-
'1 ' 

t'ime teacher at the McGill' Normal School, had to spend 
1 , 

about 49 hours a weel{ on the prernises, not counting prepara-
; J ' 

tion, or administra~ive and other responsibili~ies. Presum-
. il 

ably th~s meant thir most of the Normal School teachers had 

minimal time for ejtra-curricUlar activities, including 

/ reading. Ide al. ly 'il this may be considered a serious dis

advantage, althou h in fact it was the position of almost 

the entire ion of the worl.d. In recent years, leisure 

time has increas ,Id considerably and we may even reach a point 
1 -

where peoPle-wil~ have to be paid to enj?y themselves. 70 It 

is now customart for teachers to spend severai hours a week 

on activities ~ber than teaching, and in many ways these 

contribute to # better understanding of the subject taught 
• 1 

and of the per~on who i5 taughto 

One grea~ obstacle to-the teacher's manage~nt of his 

or her time, uring the years of the McGill Normal School 

was the lack l f job definitions and this coupled to an ethic 

which insist d on the subordinate's wo~king beyond the calI 

of dut;, mad~ it difficdlt to find time for ones:elf. One 

criticism le eled'against the Normal School curriculum by 

70Pierre Berton, The Srnug Minority, Toronto, Montreal: 
McClelland ~d Stewart Limited,1968, pp. 30-38. 

'1 
! 
1 

i 
1 

l 
If 
f 

f 



\ 

, 
~ .. 

'\ 

( 
., 

138 

'Elson Rexford" for examp1e, was the 1ack of time to super

yise the teaching of the student teachers. There was a 

clear admission that tirne was 1acking, but even if time 

could be found, and this cou~d he done only by removing 

sorne teaching, then it seems that the suggestion was that 

this had to be transfered to sorne other type of teaching/ 

the sup,ervision of student teachers. On October 4, 1882, 7~ -

Hicks was asked to enquire whether the advanced classes of 

the Mode1 Schoo1 could be taken away so that the Headmaster 

and Headmistress could spend more ti~e supervising the 

Normal School students, and later, when the Academy Class 

was'remo~, one ~f the reasons given for this step was the 
.,J 

extra time that teachers would have to supervise the student 

o 

teachers at the Model Schoo1s, or to take classes in Sc~ence, 

a subject which to that time was inadequate1y staffed. 72 

Apart from relieving absen~ or sick colleagues, teach- . ~ 
, " 

ers were aiso frequently asked to carry out surveys and 
J ' ~ 

inquiries Which ~n 1ater years were regaJïded as bein..9--~ore ,..... 
. proper1y the responsibi1ity of members of administrative 
1·, 
\' 

staffs. When Miss Green, ·the Art Teacher, died in 1902, the 

Normal Schoot Committee at the meeting on AP?Ïl 8, 1902, voted 
--( 

71McGili ~ersity Archives, Accession No. 145, Minute 
Book, Op. cit., October 4, 1882'.' 

72MCGill University Archives, Accession No. 637/.411, 
,Minutes of the Corporation Co~ittee of McGi11 University, 
Januaxy 25, 1888 • 
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to ask the Protestant Committee of the Council of Public . 

Instruction to recommend the appointment by the Lieutenant 

Governor-in-Council, of Henry F. Armstrong, Assistant ~ro

fessor of Freehand Drawing and Descriptive Geomet7'Y at McGill 

University. His salary was to he' such as to enable him to 

discharge the additional,duties of teacher of drawing for 

the Elernentary Class of Teachers in Training. After the 
~-

appointm~nt was confirmed, the Honourable Superintendent of 

Education requested 73 that the Normal School Commi~te~ con

fer with Armstrong with regard 1;.0 framing a ca~efully graded '. , 
scheme for teaching drawing, appropriate for the first six 

years of a pubLic school cou'rse. 

The annua1 sessions at the Normal School were ten months, 

from September 1 to June 30, until a proposaI was made on 

June 25, 1884, to shorten them to nine rnonths. The extra 

tirne gi ven to teachers was, however, not as rnuch as appears" 

~ince the first of the three summer months was to he devoted 

to attendance at the Teachers' Institutes. 

It should be noted, however, that, as is natura1 in a 

situation where jobs are in short supp1y, many t.eachers, 

especia1ly part time cnes, were more anxious ta'· increase 

- rather than éfecrease' their hours of work in order thus tO' f 

increase their incornes. On April 6, 1887,74 a suggestion 

73Ibid ., September 25, 1902, p. 371. 

74Ibid ., ,April 6, 1887, p. 236. 



( 

( 

140 

was in troduced to reduce the nwnber ot days devoted to 

examinations so as to add ten days of lectures. On September 

5, 1877, ?~5. a letter was read from Dr. Baker Edwards suggest-

ing an extra chemistry course, for extra remuneration, of 

from one to one and a half hours per week, on Practical 

Chemistry, "which Edwards believed would facilitate the intro-

duction of instruction in Chemistry in the City schools. 

This suggestion was accepted by the Normal Cornmi ttee on con-

di tion that an increased grant to the Normal School would be 

given, and an application wa~ made to the Superintendent 

of Public Instruction. 

The hours spen t on pupil care a t the Normal School were 

too many to permit teachers the opportunity to have other 

interests or even· to read beyond their inunediate requirements. 

Their rights in this respect as in rnany others, were not 

protected, aod it was always necessary to be on guard against 

-' erosion of their positions. That their positions were super-
" 

ior te those of a1most all other teachers, meant that there 
.. 

was a constant demand for these positions as can be seen 

@ from applications for vacanciés and, this was an added anxiety 

caused by unusual competition. 

7~Ibid., September 5, 1877. 
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2. Extra-Curricular Interests 

The extra-curricular aetivities of the Nonnai Seqool 

staff, as mentioned, were limited both in intensity and 

variety. They included attendanceat the Teachers' 1ns-
1 
\, 

titutes in June, star.ting from,1884;'att~Fding Teachers' 

Conventions; sharing in the activities of the Lower Canada 

Teachers-1Association: taking part in student aetivities; 

taking a rare leave of absehce, often quite short; and tra-

'JO velling a little during the summer holidays. Except for 

the last two activities, they were aIl closely connected 

with school work, and were eontrolled and narrow in their 

range. Ye t there were people, incl uding educa tors, who 

felt that the teacher should experience and understand more 

of life. This is frequently' seen in the exhortations given 

to student-teacners on numerous occasions. In the closing 
/ 

exercises of 1894, for example, the Reverend J .B. Silcox 
, 76 

/j..commented on the "disgracefully" low pay of the teachers, 

and urged tho,se starting out, to be "ambitious", by which 

presumbaly he meant that they should aim at gaining better 

working conditions which~would make it possible for thern 

to broaden their knowledge and deepen their understanding. 

But i t is precisely this' which the established routine 

seemed to frustrate, and to such an extent that nei ther the ' , , 

rare and short leaves of absence, of the teachers, nor their 

76MCGilL Uni versi ty Archive:;, Accession No. 145, Minute 
Book, op. cit.,\ June l, 1894.' 
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'participation in the activities of the various Institutes 

. and Associations, nor' the 1itt1e travelling that they cou1d 

afford, were sufficient to make a significant difference. 

The Teachers' Institutes offered courses in 1;11e Science 

and Art of Education and on Schoo1 Management. 77 It is 

interesting to contrast the frequenb references to the "art 

of education" with the grim rea1ity of enforced cramming and 

penury which in fact constituted the training for and ~rac

tice of teaching, and which are not conducive ta developing 

art. The Institutes were organized by the English secretary' 
, ~ 

of the Department of Public Instruction, who appointed 

Directors and who supervised the operation of the Institutes. 78 

The Directors were responsible to the Protestant Committee 
~. ~ l. 

, , 

of the CouDeil of Public Instruction, and, assisted by the' 

Professors of the McGill Normal School, determined who .should 

be a member of the Insti tutes • 79 These were he1d in four 

centres, with an attendance of between 50 and 100 in each. 80 

They were regarded as providing significant experiences and 

an important reason for ending the school sessions in May 

rather th an in June was to enable the teachers to go there. 

77MCGill University Archives, Accession No. 927/1/10, 
Regulations of the Protestant Committee, Part IV, Article 
113. 

, 

78Ibid ., Article 114. 

79 Ibid ., Articles 114 and 115. 
,0 

80 
Georqe Parmelë~, 

,~ 
~~ 

.->:: 
"'0 

,~. ~., p.'488. 
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The expenses of the teachers from the Normal School were 

paid by the latter, 81 .and the teachers were given certificates 

of attendance. S2 Short summer courses on the Science and Art 

of Education and on School Management, designed as refresher 

courses for primary and secondary teachers, were probably 

not quite as us~ful to the Normal Schoo1 teacher who was 
• 1 

immersed in, or at least in close contact w1th, such courses, 

all year. But they did serve to establish further contact 

with other teachers. Certificates of attendance perhaps en-

couraged at·tendance but they a1so introduced an element of 

regimentation. 

The Lower Canada Teachers' Association, in which both 

Dawson and Hicks took great interest, and on whose executives 

,; 

both serVed at different times, was perhaps the most important 
r-

of the organizations in which teachers participated. Through-

out the fifty years of the life of the McGill Normal Schoo1, 

this Association gained in membership and became more pres-

tigious, but it remained modest in its own perception of its 

role which was as set out in its original Ru1es and Regula

tions,83 to "further education Il , and to devote a part of its 

81McGill University Archives, 
Regulations, Op. Cit., Article 118. 

82Ibido! Article 116. 

83McGill University Archives, 
Lower Canada Teachers' Association, 
1856, Article 1. 

Accession No. 927/1/10, 

Accession No. 927/3. The 
Ru1es and Regulations, 

\ 
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84 
funds to the purchase of books. The first of these two 

roles implied basically an interchange of ideas through dis

cussion of methods and techniques, às suggested by severàl 

speakers at the Inauguration ceremonies of the McGill Normal 

School. An interchange of ideas, however, can only be as 

valuable as the ideas themselves that are interchanged. If 

these remain fairly stale then interchanging them will'not 

provide the stimulus needed to galvanize necessary changes. 

The cause df education, for example, could scarcely be , 

"furthered" wi thout discussion of such problems as the work-
.' 

, 

ing conditions of teachers, the purpose of education, or 
'6 

the nature of society. But 'there is no evidence that even 

the most basic of these issues to the teachers, that which 

concerned their working conditions, was discussed. It is 
1 

almost as if the working conditions of teachers, were irre-

levant' both to the subjects taught and to the methods of 

teaching them. 

The second of the two roles, that of devoting a part 

of the funds to the purchase of books, could hardly have 

generated a large sum. The main source of funds for the 

Association was the annual membership fee and this was 2/6d. 85 

, or sixt Y two and 'a half cents. Even if we multiply this by 

84Ibid., Article 4. 

85 Ibid ., Article 3 • 
. --, 
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500, we have a maximum of a little ove~ $300.00, and the 

membership of the Association was probably much 1ess. In 

1884, Robins gave the number of McGill Normal School 

graduates who were tèaching at the time, as 285. 86 This 

figure incidenta1ly, is not much different from that given 

145 

87 . 
by Hicks in 1871, which was 230. , From a total annuàl revenue of 

at most $300.00, not much could have remained for the pur-

chase of books. .' 

Leaves of absence from the McGill Normal School, were 

without pay except occasionally for part of the expenses or 

for transportation or even as part payment in times of ill-

ness, and do not appear to have been given for the purpose 

of enab1ing teachers to improve their academic qualifica-

tions by undertaking formaI s tudies, nor to gi ve them time 

for major research. Almost aIl references to leaves of 

absence, suggest that the purpose was private either because 
,,' 

the teacher was iii or to allow the teacher to carry out 

sorne personal obligation. There does, however, seem to have 

been sorne development in this respect during the fifty years 

of thé Schoors,history, for whereas at the beginning, Ieaves 

of absence were almost entirely for the reasons suggested 

above, a t the turn of the cen tury they were granted also to 

• 

86McGill University Archives, 'Accession No. 145, Minute Book, 
Op. Cit., May 7, 1884. 

87Ibid., December 6, 1871. 

1 
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enab1e teachers to attend conferences or to examine briefly 
t 

sorne aspect of an educational system elsewhere. Furthermore, 

1eaves of absence in the earlier years appear al:so to have 

been more difficult to obtain. On October 2, 88 1879, for 

example, Miss De.cick' s informaI a:eplication for a -0 
1eave of 

.J .. 
absence was presented whereby she requested ta he permitted' 

to stay away for the reminder of the session owing to il1-

ness. She was asked ta present this request ,in writing, 'and 

i.t was at the Normal Committee meeting of November 5, 1879, 

that her request was accepted and her leave was granted with

out paye On February 2, 1881, Miss Francis was granted one 

month'~ leave of absence, and on April 4, 1900, Madame B. 

Cornu was granted a two-week leave of absence, hoth for 

personal reasons. On January 10, 1900, Miss Chisholm was 
( 

granted three weeks of leave to visit a Boston Ki.ndergarten 

and was also given fifty dollars travelling expenses. 89 Also 

in May, 1903, Liliane Bobins90 was al10wed to visit Normal 

Schools in the United States. 

o 88Ib 'd 
-~_., October 2, 1879. 

89 Ibid., January 10, 1900. 

90MCGill Uni vers! ty Archives f Accession No. 14,5, 
Letter Book, Op. Ci t., Januaty 31, 1903. p. 385. 
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3. Limitations/ on Activities Imposed by Financial 
Uncertainties 
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As already mentioned, financially, the Normal School 

teachers were better oH, .than the primary and secondary 

sc~~ teachers. The~r ~~rking conditions, especially com

pared to those of teachers in remote or outlying areas, Were 

also better in that they were located in the Netropolis and 

had relatively easy access to means that could lead to further 

improvements. Above aIl, they taugh~ a group of students 

who were earnest, well-behaved, and hard~working. Their 

students were highly motivated to succeed, and yet were at 

an academic level that did not de~and ~uch reading or re-
l 

~earch by the teachers. The NO-r'!':Ial School stuèl.ents realized 

that neither their entrance into the Normal1School, nor their 

stay there, could be taken for gr'anted and this made .the teach-
t 

ers' task as far as discipline and motivation were concerned, 

much more pleasant than was the case in other schools. Never-

theless the way of life of the normal School teachers was re-

stricted by various financial problems, including·facing strong 

competition for their positions, and uncertainty of tenure. 

First, there was no lack of applicants for teaching posts 

at the McGill· Normal School and only exceptionnally weIl 

placed teachers were able ta threaten resignation as a way 

of gaining their objectives. There were even times when a 

teacher took another teacher's job" without remuneration. 

'When Peacock resigned as drill instructor in 1870, he was 
d 
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\ 
replaced by Eldridge without pay.91 When Robert M. Campbell 

sent his letter of,resignation On August 5, 1881, it was 

accepted at thé Normal Committee meeting of September 14, 

and two letters'of application for the post had a1ready been 

received by August 30, one from R. Smart and one from Lynn 

P. Leet, 50 that the latter was appointed at $400.00. When 

Leet himse1f, resigned the following year,92 applications 

were received from Robert Bernie, who had a Model School 

Diploma and taught at Leeds Madel School in Howicki L~ther 

Gilman who had a Model School Diploma and taùght in Lawrence-

villei and John P. Stephen, who also had a Model Schoo1 

Diploma and two years' experience in teaching, the second 

at the McGill ~ormal School where he appeared very satisfied. 

John P. Stephens was appointed to this post with $400.00. 

J 
The ease with which teachers could be rep1acèd gave 

additional power to the Normal Çornmittee. On Septernber 14, 

1881, Dr. Baker Edwards' request to resume his classes in 
o 93 physics anc1i" chemistry was refusedi on June 7, 1882, re-

quests for satary increases by Miss Shanks, Miss Peebles, 

and Miss Francis, were rejectedi 94 on May 2, 1883', Miss 

91McGill University Archives, 
.;..O ... p..;.., _C.;....~;;;.· ...;;.t., August 2, 1870. 

92 Ibid., Septemb€r 20, 1882. 

93Ibid., September 14, 1881. 

94Ibid ., June 7, 1882. 

Accession No. 145, Minute ~, 
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95 Francis' resignation was accepted; On April 6, 1903, 

Esther M. Smith's request for a salary inérease was rejected,96 

while on June 6, 1903, her resignation was accepted. 97 
t 

,Second, a co!ol~ary to the ease with which resignations were 

accepted, and requests for improvements turned down, was the 

readiness to use the power of disrnissal. This power was 

used with discretion, but to the Normal School teacher it 

was a ~orry. When JanelS10an was reinstated as Headmistress 
1 
1 

of the Primary Department on April 6, 1903, she ~as informed 

that her services would no 10jger be required after June 30 , 

of that year. Also J.R. Dougall, of The Witness office, 

a member of the Normal Cornrnittee, together with Robins were 

appointed as a Standing Committee to fill any vaaancies in 

the Normal and Model Schoo1s during the summer vacations, 

and Elsan Rexford was appointed a sub-committee of one to 

consult with Kneeland concerning the teaching of physical 

geography in the Model School, and to inform Kneeland of the 

Normal Committee's desire that this be taught by a specialist, 

to intimate that this desire was not a reflection on his work, 

and after these interviews to contact Robins and Peterson. 

At that time the three of them were given the power to 

1 .,. 

95Ibid ., May 2, '1883. 

96McGill University Archives, Accession No.145, Letter 
Book, Op. Cit.,pp. 405 and 415. 

97Ibid., p. 400. 



( 

( . 

1 

i i. ~ __ 

150 

appoint Dr. Wilson, in the place of Kneeland if that were 

advisable. 

There was aiso the problem 'of retirement. As already 

seen, even Hicks had -g';ave- problerns over receiving his 
"" 

pension and eventually was given a' small proportion of what 

he had expected. It is interesting to note that on June 8, " 

1883,98 the Chairman reported that Senator Ferrier and he 

had recommended to the Government that in ~e event of a 

retiring a).'lowance being gi ven to the Principal in the future, 

this would not prejudice a gre<1lter allowance from the Pension 

Act or ci vil Service Fund, and that such an allowance was not 

to be chargeable to the funds of the Normal School to any 

greater arnount than that of the balance of the Mod~l School 
Q 

fees. The expectations, apparently, even at that time, when 

Hicks' resignation was a certainty, were' much greater than 

events wa"rranted. When Davey sent his resignation in 1886,99" 

he earnestly requested that his pension rights be clarified 

before the resignation was accepted, but he too was dis-

appointed. Pension expectations of teachers appear to have been 

uncertain throughout this period and settlement~ were always 

much lower than the salaries indicated or even than the 

expectations of those concerned. 

98McGill University Archives, Accession No. 145, Minute 
Book, Op • Ci t ., June 8, 1883.' 

99 Ibid ., February 1. 
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(, l' 
,Teachers, furthermore, had the constant worry of interna!' 

( 

c, 

, ---- ,.-~-

p 

co ti tion wondering when to apply for increases and how 

mu to reques":t. Jane Swallow writing on June 28, 1883, 

po out that she had not requested an increase for eight 

years, and during this period had taken no holidays. This 
i 

indicates that the' teachers were under more strain ,th an might 
l ' 

ap~'ear from a statistica1 statement ~of their tirne off dut y, 

for officia11y Jane Srallow was enti t1ed to two rnonths of 

holiday in the summer and about three more weeks during the 

year, which evidently she ,vas unable to take., 

Obvious1y, the teachers of the ,McGill Normal and Model 

Schools had their own private interes,ts and hobbies 1 Hicks, 

for example, was chess champion of Montreal, but on the whole. 

they probably led rather quiet, hard-working, and sober lives, 

careful of the impression they creatèd, and anxious about 

numerous problems, important arnong these, the financial ones ",,' 
"<-

-_ ..... '<t4 ..... ,_. ______ ..... ____ ... , ....... , .... _ ... 5 __ ..... ' ..... _ .... ",. _____ "'1 " ... _-.... __ ... -4~'f;"~ .... ~ .. ~f ------'-"-4'0. .. ____ _ 
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CHAPTER 'IV 

STUDEbTT._AC'l'IVIT lES 

A. STUDENT CURRICULUM 
lJ 

1. Subjects 

The subjects taught to the stqden'j::s of the McGill Normal 
o 

School, are o~}lined in the Ru1es and Regulations for the 
i 

E.stablishment of Normal Schoo1s in Lower Canada, 1856.,1 

There were fourteen subjects in the Senior Division - the 

art 'o"f teaching, history, geography, composition an~ declama

tian, intellectual and mor~l fhUOSOPhY, drawing and music, ' 

ari~etic, a1gebra, geometry, chemistry, agriculture, natural 
( , 

hlstory~ French, and religious instruction; and sixteen sub-

jects in the junior division. If, however, we separate 

intel1ect~al from moral phi1osophy, and drawing from music, 

the number of subjects becomes sixteen, for the Senior Divi

sion,' and eighteen for the Junior Division. The latter, in 

~ddition to the subjects taught in the Senior Division, also 

took grammar, reading and spe1ling, writing, and natura1 
~ 

phi1osophy; but did no;!: take chemistry, and composi ti<;m-de

clamation. I~ both divisions the students also practice -

taug~t in the Model Schoo1, the Senior Division for thirte~n 

lMCGill University Archives, Accession No. 927/1/41, 
Ru1es and Regulations for the Establishment of Normal Schools 

. "in Lower Canada, 1856-, Art!c1e III Course of Studies, No. 10. 
'\ 

'-..,. '>--, 
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hours a week,. and the Junior, for twelve hours. 2 The total 

hôurs that students were in teaching conditions, was fort y 

two for the. Senior Division and fort y six for the junior. 

'!'.he following table shows the number of ho urs devoted to the 

various s~jects. \~ 

TABLE 1 

SUBJECTS AND NUMBER OF PERIons PER WEEK 1857. 

Subject 

Art of 'leadti..ng 

History 

Geography 

Gran1ra.r 

Carposi ~clamation 

Intellectual;l-bral Philœ'oFhY 

R:!ading/Spelling 

Writing 

DrawingjMusic 

.A:ri thnetic 

Algebra 

Geaœb:y 

Natural Fbil.osc::.PlY 
alStIist:J:y 

Q. 

Agricu1 tw:e 

Natura1 HistOl:y 

F.r:endl 

Fellgious Inst:ru:::ticn 

Practioe-'J.eaddng 

~ 

Number of Periods Per Week 

Senior Division Junior Division 

1 

2 

2 

2 

1 

2 

3 

2 

2 

1 

2 

3 

5 

1 

13 

42 

2McGill UniveJ;'sity:Archives" Accession No. 927/3/1, 
Prospectus, ~. '.s!!., 1857, p. 3. 

,')' r ?' ~, 
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A, major weakness of this curriculum wou1d appea,r to lie in its 

\ 
lack of qualitative differentiation. The most elementary 

1 
subjects such as reading, spel1ing, and wri ting are coupled " 

wi th subjects that are considerab1y more advanced such as 

algebra, geometry or natural history, and even with subjects 

that are extremely advanced such as the art of teaching or 

inte11ectual and moral philosophy. The incongruity of this 

kind of juxtaposition of learning areas becomes more clear 

if for a moment we turn our attention to the demands on the 

time of the student. If we assume an equivalence in the time 

required for study to the time taken in c1ass, which is little .. 

enough when we consider how long it might take a student to 

work out a.geometric or algebraic problem, or how long it 

would take to study the material required in chemistry, his"': 

tory, geography or philosophy, then we have a student work

load of roughly 80 to 90 hours a week or thirteen to fifteen 

hours each day of a six-day week. There is thus a prima facie 

case for arguing that the students did not in fa ct learn nearly 
" . 

as much as the curriculum indicated for with sa many subjects, 

very li ttle time o~ enerqy remained for thought and r~ading. 

'rbe difficulties."for the student œcaœ even clearer as we look at the 

ëletails that theo:retically were :reouired in the subjects. In history, . , 

for example, a general and particu1ar knowleàge was expected,3 

., 
-McGi11 University Archives, Accession Nurnber 927/1/41, 

Rules and Regulations, Op. Ci t., Artic.le III, No. 10 . 
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of sacred history, and the histories of Bri tain, "France, and 

Canada. The Prospectus for 1857, gives even mo~e detail. 4 
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At the end of the first year, the student is there portrayed 

as having gained a general knowledge of the histories of 

Egypt, Assyria, Babylon, Persia, Greece, R~e, and the Jews; 

and a "minute" knowledge of Canadian history~ the end of 

the second year, the student was supposed in addition, to 

have acquired a knowledge of medieval and modern history, 

more detailed knowledge of th~ history of modern nati'ons, 

particularly Britain, France, and the United States, as weIl 
~ -- ,-, .... , 

as a history of modern Asia and America, the histories' of lite-

rature, the sciences and art, the history of manufactures, 

colonization and commerce. He was furthermore, expected to 

be able to trace the influences that had produced and still -

affected the present sta te of society, and to narrate the -events 

of the presertt century "as minutely as possible. Il This know

ledge was to be gained by means oi two periods of history 

per week or a total of roughly 140 hours over a two-year 

period, or if we were to put the time into one stretch, about 

tlu:ee~, plus whatever stl,ldy time the student was able ta 

squeeze out of the little that was available. 

In geography too, the students supposedly cavered é!-

vast area. In their first year, they were expected to iearn 

the boundaries of cities and towns in Canada, the lengths and 

) 

\tcGill University Archives, Accession No.' 145" Prospectus, 
QE.. cit., 1857 •. 
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. courses of rivers, the position and extent of lakes, thermal 

and hygrometric lines, atmospheric currents, geological struc~ 

tures, sectional' contours, and the statistics of manufactures 

and commerce. By the end of the second year they had to be , 

able to solvè nautical problems, know the positions of 'aIl 

remarkable points throughout the world, the extent and popula-

tion of towns, lengths of rivers, mountain chains, the dis-

'tribution of heat and moisture, geological structure, currents 

of air and ocean, location of plants and animaIs, statistics 

of commerce, and be able to describe everyUm degrees square 

on the earth. Thi s knowledge was to be acquired wi thin the 

sarne time that was allowed for history. 

In contrast to subjects such as history and geography 

where the knowledge required was expressed in an overly am

bitious manner, there were other subjects where the knowledge 

required was expressed in a manner that more accurately re-

flected attainable standards. By the end of the first year, 

for example, students were expected to read and spell weIl, 

to write intelligibly and with ease, and to construct plain 

English prose. The subj~cts that would help them achieve 

these skills were reading, spelling, writing, and grarnrnar, 

each of wJ:tich was given the exact amount of teaching time 

given to history and geography. But the fact that the~three .. 
more simple subjects were more accurately defined only makes 

the claims for the other subjects more unrealistic because 

students who can scarcely read or write, will certainly find 

. ~_·_---""'-"";P-''''~--_~ ___ '''lV_.i"",;'$_.(_'''_=_.I" ... *r .... ' ..... _1 __ "_' "' ___ ~"""" __ #W_'_9 ____ _ 
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impossible, studies which assume these basic ski1ls-and' are . .. 
-still extreme1y difficult. 'Nevertheless, the curriculum re-

'. 
mained essentially unchanged throushout the history of the 

Normal School, with a few modifications none of which took 

into account the necessity to limit the nurnber of subjects 

and the area of knowl~dge within the subject, to that point 

where a student wou1d have time to study and understand. 

\ 

---___________ ... __ ._ ....... - ____ ------------.. ~- ~ '>lt_~_Ji_.~ 
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TABLE II 

MCGILL NOF}U\L SCHOOL TIME TAbLE~ 1873-18745 

E1ementary Classes 

M:m. 
M:xl. Sch. 

ft 

ft 

~. 
Rist. 

Tues. 
Arith. 

Alg/Gean. 
Art of T. 

M:xl. Sch. 
n 

~. 
M:xl. sen. 

ft 

" 
Gecm. 

Eng. Lit. 

'lh~. .fil. 
Arith. !tDd. Sch. 
Alg. Il 

G;ean. " 

l>t:xl. Sd1. Gram. 
Il Hist. 

ISB 

-----i 

Sat. 
Drëw.i.ng. 

Eloc. 
Singe 

1 
2 
3 
4 

CaIp. (3.30) 
Fr. 

Eloc. 
lhys/Olem. 

Fr. (3.30) Eloc. Writing 

M:XIe1 Classes 

~. Tues. 
9 Arith. M:Xi. Sch. 

10 Latin ft 

il 

1 f.kXl. Sch. Geog. 
2 " Rist. 
3 (3.30) Alg. Gram. 
4 

,\ 

Acadelri Classe! •. 

Men. ~. 
9 M:x1. 6ql.. 

10 M:>r. lbil. 
11 Math. latin 

1 Gt. 1 G30çj. 
2 Hist. 
3 Fr. 
4 

Geol. 

Wed. 
lUg. 
Lat. 

Fr. 
Eng. Lit. 

~. 
-

Math. 

M:>d. Sell. 
ft 

Ehg. Lit. 
Fr. 

!e1g. 

'lhurà. 
l>txl. Sch. 

" 

Ed. 
. Cbnp. 

Cllem. 
Helg. 

~. 
l-bd. Sch. 

ft 

" 

Ck. 
Carp. 

M:>r. Ibil. 
Pe1ig. 

S~11 University Archives, 1\cCession No. 145, 1~73-1874. 

Fr. 

Frie 
Gean. 

Arith/Alg. 

M::xl. Sch. 

" 
Fr. 

2'001. 

Fri. 

Math. 

Latin 
M:x1. Sch. 

Il 

Zoo!. 

.--------'----. - _._--_._._-------- --,----"'-------

... _. -. ----------------_ .. ' ..... _ .. _--

1 
Sat. ! 

Eloc. 1 
Dr · 1 awmg •. 

Sol Fa. 1 

1 
l 

Sat. l Êl'OC. 
DréWtli.ng 1 • 

Singing 

--__ .J 
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The time-tables for 1873-1874, show the studies at the 

Elementary, l-lodel and Academy classes. The 1ack of qualitative 

differentiation noted at the beginning of this chapter le 

clearly seen. Drawing and singing were included at aIl three 

levels, even at the Academy, side by side with Moral Phi1osophy, 

very extensive areas of History and Geography, Latin and Greek, 
" 

Mathematics and the Sciences. Latin,~which is not included 

in the Elementary class, is defined in the academy class,6 

presumably within tw~ years of starting, as including a know-

ledge of Sallust, Catiline, Virgils' Aeneid Book IV, Latin 
~ 

prose, C01fosition, anQ Roman History. 
r 

in the Academy class, included within 
" ( 

the year, the\ New 
'-.. 

Greek, which started 

Testament and Xenophon's Anabasis. 

The second interesting c~racteristic of these time

tables is the time devoted to practice-teaching which was 

14 hours for the Elementary classes, Il hours for the loode1' 
\ 

\ Classes, and 9 hours for the Academy classes, per week. A 
, 

'\ closer look at two sing.le ~ays picked at random one each, 

fram the Elementary and Academy classes, reveals the fo11owing. 

On Mondays, the E1ementary class students spent the morning 

from 9 a.m. ta noon with classes of the Model School, perhaps 

singing with the chi1dren, or dancing, or drawing. There was 

also presumably sorne academic teaching and even correcting. 

Whether the students were with very young children or ~lightly 

6Ibid ., 1873-1874. 

,.. ,,-
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older ones, whether listening to Model and N9rma1 school teach-

ers or teaching themselves, sorne preparation was necessary for 

the se classes. At one o'clock, after a somewhat hurried meal, 

the students went to their own classes of Geography, History, 

Composition and French which finisbed at 5 p.rn. That evening, 
~ 'j 

~, 

assuming rapid, efficient work, 'roughly five hours' prepara-

tion had to be do ne for Tuesday's Elementary Classes where 

they were the students, plus preparation for the Model School 

classes where they practice-taught. If this amount of prepara-
\. 

tion was not done, then it is difficult to believe that the 

Normal School student could achieve the standards that the 

guide-lines professed. Yet it is probable that much less tirne 

must really have been spent in preparation. 

The academy class time-table shows more "spares" but the 

number of subjects is still so great that the same problems of 

finding time for preparation, and therefore of actually reach

'ing set standa'rds, faced the student at this level. On a 

'lhursday with a schedule corresponding alrnost exactly wi th the 

one just rnentioned of the Elernentary class, the Academy student 

ending the Thursday with a class on religion at 5 p.rn., had 

to prepare for three Academy Classes and two hours at the 

Model School on Friday. 

If we presume that the rnost important aspects of the art 

of teaching include a sound knowledge of the subject taught, 

the ability to express oneself, and the ability to judge 

whether what is said is ,understood, one wonders how many hours 

! of practièe-teaching 

l~~=~~~ .... 
, 

are required to~~~till such knowledge 

- --~--.. ~- .. ~-.... ,-~~---.. - -_. - ~-_ ... ------ .... _ ... _ ...... -
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and,such abilities. The first is almost entirely independent 

of practice-teaching and is a part of academic 1earning. The 

other two also probably require re1atively litt1e practice-

teaching.~ Yet the first requisite must have been extremely 

hard for the Normal Schoo1 student whose qualification on 
, 

entering the Elementary classes were the abi1i ty to "read and 
, 

write tolerab1y weIl," and to know the "rudiments of granunar," 

and who therefore must have 1acked a sound know1edge of the 

ub ' 7 s )ect. It wou1d appear that the E1ementary class would have 

benefitted much more from scarcely any practice-teaching, and 
, 
that even the Academy c1ass shou1d have had much less. Yet, 

Elson Rexford insisted that there was rot enough practioe-teaching. 

Teaching indeed, is almost inseparable from the subject 

taught. There is no such thing as abstract teaching and there 

are probab1y transfe~able-techniques only within narrow limits. 

A person who understands a subject and is reasonab1y articulate, 

will learn methods of imparting ~know1edge of that subject, but 
, ~o.J'1 

" -
a person who does not understand a subj~ct will soon also 10se 

interest in the method of teaching it. \We may assume therefore, 
<Iv 

that there was Iimited gain to the Elementary C1ass student in-

spending hours, Iearning how to teach dancing, singing, and draw

ing to litt1e children. Hours spent 1istening to and wàtching 

the teaching of history Iikewise, probab1y gave limited gain 

since the student had such seant know1edge of the subject, and 

i t seems that i t wou1d have been" more profitable to make sure 
ex 

the student-teacher knew the subject weIl. 

---'--
/7~Gi11 University Archives, Accession No. 92-/1/41, 

€ Ru1es and Regulations, ~. cit., Article 16. 
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2. Examinations and Diplomas 

At the beginning, in 1857, the McGi1l Normal School was 

divided into two classes, the Junior Division and the Senior 

Division,8 also known as the Elementary and Model Classes. 

In 1865, the Academy Class was added and in 1897, a kinder

garten class. 9 The fallowing year, 1898, classes were further 

refined ta include an Advanced Elementary Class, a nine-month 

coursei 10 a special Elementary, four-mon th course for rural 

teachersi ll fDd a class in Pedagogy. In 1888,12 the Academy 

C1ass, as such,'was closed, but prior to this, manyefforts 

were made to define the nature of this class in attempting 

to relate the Normal School programme to that of the Univers-
IlL 

ity. / 

On Septernber 20, 1882, it was decided to g~ant two levels 

of Academy diplomas, a First Class Academy Diploma and an 

Academy Diploma, the former to be presented to both men and 

l 'k th l tt b t on d~fferent cr~ter~a.13 women , ~ e e a er, u.... Jo" ... Male 

students with Academy diplomas from the HcGill Normal School, 

would be entitled ta a First Class Academy Diploma after their 

8prospectus, QE. Cit.,1857 p. 3. 

9prospectus,' ~. Cit.,1897-l898. 

lOprospectus, -~e. Cit.,1898-l899. 
Il ' 

John Adams" QE.. Cl.t'.', p. 35. 

l2McGill University Archives,' Accession No. 145, Minute 
~, Op. Ci~., February 1, 1888.-

13Ibid., September 20, 1882. 
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second year at the University, and female students would be 

entitled to the sarne diploma when they passed the university 

examination of Senior Associate in Arts, including examinations 

in Greek and Latin, English Language and English Literature. 

This decision was adopted and sent to the Corporation of the 

University with the recommendation of the No~al Commdttee 

that it be accepted. By June 8, 1883, the resolution, in 

arnended forro, was sent by.the Superintendent of Public Ins-

truction and the Protestant Committee of the Council of 

Public Instruction, to the G~vernor for confirmation in the 

form of Regulations. A First Class Academy Diploma was to be 

given to graduates of Arts from British or Canadian Univers-

ities, who had passed in Latin or Greek and in the Art of 

Teaching at the McGill Normal School. A Second Class Academy 

Diploma was to be given to candidates who had taken the 

Academy Diploma at the McGill Normal School or at the Board 

of Examiners, and who had passed the Intermediate or Second 

Year's examinations of a university in Quebec, or if a female, 

the examinations for Senior Associate in Arts, including 

Latin and Greek. The Second Class Academy Diploma, thus 

corresponded to the Normal Committee's resolution of the pre

vious year for a First Class Academy Diploma. A Third Class 

Academy Diploma was to be given to those who passéd the 

, Academy examinations of the McGi11 Normal School, or ,those 1 

of the Boards of Examiners. 
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The authority of the latter, however" had been attacked 

on several occasions. As early as May 6,'1873, at the Normal 

Commi ttee meeting, Hicks had reported on the inconvenience 

and abuse of the Exarninations of Persans for the School Diploma,' 

by the Boards of School Examiners, and at t~ Normal Committee 

meeting on January 7, 1885, a resolution was passed that it 

was not in the interests of higher education that local Boards 

of Examiners should have the power ta exaptÎne Candidates for 

the Academy Diploma. Lbcal Boards of School Examiners were 

in fact replaced by a c Central Board of Examiners, by 1899. 14 

On July 9, 1883, the resolutions mentioned above, con

cerning the Acaderny Dip~ma were- sanctioned by the Government. 15 

It should be noted that women were barred from a First Class 

Academy Diploma by the new regulations, since at that time 

the Uni versi ty courses were not open to them. 

In any case, this arrangement does not appear to have been 

satisfactory and the years 1883 and 1884, saw a f1urry of 

activity beth in re-defining the relationship of the Academy 

c1ass to the University and in changing the opportunities for 

higher education, afforded te women. On December 3, 1884, 

Robins and McGregor re cOIllIl\ended to the Normal Corrani t tee, 

that the Acadel'!lY Dip10ma be con~idered equiva1ent 'to the 

first year of the Bachelor of Arts course, and that students 

with marks above a certain standard he given free tuition. 

14M G' Il U' • 'h ' A ' 145 c ~ n~vers~~y Arc ~ves, ccess~on No. , 
Prospectus, Op. Cit., 1899-1~OO, p. 22. 

15M G'll u' . h' . lAS C ~ n~vers~ty Arc ~ves, Access~on No. q, 

Minute Book, Op. Cit., July 9, 1883. 
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A formaI resolution to this effect was passed on January 7, 
, 

1885, and the approval of the Facul ty of Arts to this was 
~ 

noted on April l, 18'85. 

Meantime at the meeting of~the' Corporation Committee of 

McGill University in Octoher, 1884,16 Dawson presen~ed hi~ 

report on the Higher Education of Women and àubmitted a plan ~ 

for ·carrying out the objects intended, by the' endowment of " 

the Honourable Donald A. Smith for women's education. He , 

estimated that the incarne of the endowrnent'would he sufficient 

for the educational work of the first and second years in 

Arts, providinq no expense, had to be incurred for roorns or 

buildings. The following' arrangements were decided for the 

first year and preparations were a-l.so made for succeeding 

years. First, classes were to he opened for women under 

the Donald A. Smith endowment, to replace the special course 
, 

in the Facul ty of Arts which had been created by Chapter 7, 

Section 6, of the Statutes. Second, the Fa.culty was to be 

requested to prepare regulations and make arrangements for 

these special courses, reporting ta the Corporation, and 

with power immediately to begin the·~lasses for women for 

the first year's,work in the Faculty of Arts. Third, the 

Faculty was authorized to admit ta the ~triculation Ex-

amination, women over sixteen, who would present thems~lves, 

16MCGill University Archives; Accession No. 929/2/11, 
-~·U.nute Book of the Meetings of-the-CorporatioFl of McGill 
University, October, 1884. 
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)'-, 

and tié>- admit as partial students in the classes for women, 

any who could proceed wi th the classes in the hope of making 

good their standing at a later date. Fourth, with the 

perndssion of the Board of Governors, the professors ,and 

lecturers~ were to he the instructors for thé special courses, 

as far as possible, and the Board of Governors was to be 

requested to grant permission for this purpose and to pro-

vide assistance that might be required. The principal of 

the University was authorized to confer with the executiye 

Co~ttee of the Ladies Association concerning co-operation, 

reporting to the Corporation, but with pow~r to make tempora-

ry arrangements wi th the approval of the Facul ty of Arts. 
1 , 

"the McGill Normal School was to be requested, to consider how ' 

the students of the Normal. School could best use these class-

-es for women and to report on the subject if necessary. The 
'. 

Principal of ~the Uni versi ty was authorized wi th the consent 

of the Board of Governors to procure the necessary class 

rOOIns for 9ùch of the classes for women as could not con-

veniently be accommodated in the college building. 

/ 
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The Fac'l;ilty of Arts prompt1y and unanimously issued an 
J 

al1nounbement '$tating the subjects of the matricu1ation' and 

~t>tudy fo+"cthe 'first ye~r, and informing the public that a 

" c0';lr$e for the second year was to be announced for the ses

,<,1 si6n of 1885-1886. For the third and fourth years, it was 
. 

,tlexpected" that the Corporation would be able to provide 

courses, separate or mixed. '!n the Peter Redpatl,1 museum, 
,-

where the classes were adeguate, courses had already started 

with fourteen undergraduates ana pa~tial students, and 

thirteen 0ccasional students. The new class6p had en-
. 

couraged the Board of·Governor~ ta appoint a long-needed 

assistant ta the Professor of C1assics and to invite lectur

ers from English uni versi ties .17 The Faculty of Science 

had started the same way, and the special courses in the 

Facul ty of Arts came at once under the operation of aIl the 

machinery of the Faculty. That session and the next could 
, 

, be com~leted wi thout touching any of the general revenue 
# • 

of the University .. The salary of the assistant in Classics 

was ta be shared with the Donald A. Smith endowment. 

The personal opinion of Dawson was that the culture of 

women should be higher, more refined, better suited for 

their natures than that which was provided for men, and 

18 therefore had to be separate .~, 

l7McGil1 University Archives, Accession No. 929A/2/l2" 
December 6, 1884, p. 5. 

l8Ibid .,p.12 • 
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19 On January 25, 1888, Dawson reported from the Normal 

Committee meeting, that the-Academy class would close, beeause 

the need for which this clëf~s was intended could now- be better 
/' 

met at' the University since it had always been specially 

li terary and non-professional, and had never' had a large 

number of students. QpPC?rtuni ties for li terary training 

were now appearing for women as weIl as for men in the Uni ve~si ty • 

The Normal School Commi ttee requested permission tc? suggest 

the following regulations for the approval of the Corpora

tion and of the Department of Public Instruction, and the 

Protestant Committee of the Couneil of Public Instruction. 

First, that selected students be permitted, at the end of 

the Model School year, to take the examinations for entrance 

into the first year of the Fa-cult y of Arts of the University 

being examined either at the exarni'hations for the Assbciates 

in Arts in June, or at those for the Matriculation in Autumn, 

and that these students take the ful;I. course of study in the 

first and second years.. Second, that such students enroll 

in the McGill Normal School as Aeademy class students pledged 

to teach for' three years, and engaging in PX'act~ce teaching, 
_'l.' 

the times and sehools to be arranged by th.è Principal of the 

Normal School, under ms suPervision and conforming to the 
1 

'. 
regulations of that school. Third, on receiving the report 

19 _ 
McGil1 Univers,ity ~rchives., Accession No. 637/4A, 

Corporation Minute Book. Op. Cit., January 25, 18S8. 
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from the University of the Christmas and Sessional examina-

tions, the students wou1d be en ti tled to bursaries not ex-

ceeding $30.00 per session in aid of fees and board. The 
r 

bursaries could be p~id by the Normal School Corrani ttee out 

of funds available for this purpose. Fourth, on passing the 

Intermediate or equiva1ent examination, studen'ts were entitled 

to recei ve the Academy Dip10ma in accordance wi th the Regula-

tions of the Protestant Commi ttee of the Counci1 of Public 

Instruction. Fifth,. such students, with the advice of the 

Principal, mi,ght attend classes at McGill or i ts affiliated 

Co1leges or at Bishop 1 s College, and the Normal School Com-

mi ttee would make such arrangements as might be possible, 

for free tui tion at such co1leges. Sixth, the Pri~cipal 

would provide tutorial assistance and select the studies re-

quired by the curriculum of the Nonnal School. Seventh, 

students who had taken the Academy Diploma in this way, could 

continue for two years longer at the University or return 

after teaching, for the degree of Bachelor of Arts, but they 

had to fulfill their obligation to teach and not do any other 
~ 

business. The Principal moved that this reso1ution he adoptèd 

and transmitted to the Superintendent and to tl;e Protestant 

Commi ttee, of the Counci1 of Public Instruction. , 
. 20 

The Prospectus of 1895-lS96 .. oI,:~st'ated that a First 

Class Academy' Diploma could also be awarded t? a teacher 

20 
l'!cGill University J!.rchives,· Accession No. 145,' 

Prospectus, 22. Cit., 1895-lSg'6, p. 12 • 
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hqlding the Acaderny Dip10ma before Ju1y 1, 1886 or the 

Second C1ass AeadEfUY Dip10ma under the new regulations, 

after ten years of satisfactory teaching when recommended 

by the Normal Cormni t tee. 

On February 4, 1891, a course in Pedagogy consisting 

of fort y lectures, was presented by Robins to the Normal 

~70 

Committee. The headings and sub-headings o~ the topics, of 

this course indicate a somewhat arbitrary assessment of the 

nature of the knowledge that was to be imparted and also a • 

somewhat exaggerated expectation of the usefulness of sueh 

knowledge. Sorne lectures were on topies subject to widely 

varied interpretation, Good Manners, Earnestness, Philanthro-

py, or Patriotisme Another series of tapies would appear to 

be useful to only a portion of the teaehers each time, for 

example, Botan~ or Chemistry. Another series of topics, pre-

sumably at a more advanced level, must again have appeared 
1 

ei ther too elementary or too comp1ex, depending on the back

ground of the 1istener. The five lectures' on Physical and 

the ten on Mental Characteristics, dealing wi th the Training 

of the Eye, or the Ear, or with Health, presumably were 

ele~entary to the specialists in biology, and those on 

Understanding, -'Judgement or Reason must have appeared too 

complex to aIl but those whose interests were philosophy or 
(, 

perhaps religion. 
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B. ATTENDANCE REQUIRru~NTS AND DISCIPLINE 

1. Attendance Requirements. 

The attendance and entrance requirements at the McGill 

Normal School are set 0ut in the General Rules and Regula-
___ -T 

tions for the Establishment of Normal Schools in Lower Canada, 

1856. 21 Entrance requirements were not demanding with res-

pect to academic standards but '{tlere fairIy stringent in 
/ 

other' respects. Once a student was accepted, academic levels 

had to be strictly maintained in addition to other require-

ments, and since the starting levei was quite low, and 

the curriculum diffuse, the problem of completing the course 

became correspondingly more complexe 

Entrance requirements seemed to emphasize a socially 

acceptable backgroupd. The age of the candidate had to be 

sixteen at the minimum,22 for the Èlementary class and 

seventeen for the ~odel, and these indeed bec~ the usua1 

ages of students entering the McGil~ Normal School. The 

candidate had td be a person of good maraIs, as defined and 

•• • • ',l:' 23 d stated by the curate or m1.nl.ster 1.n a certb.1.Cate, an a 

British subject. 24 The application had to be signed by two 

2lMcGili University Archives. Accession No. 927/1/41. 
General Rules and Regulations for the Establishment of Normal 
school;. in Lower Canada, 1856 t also Journal. of Education 
(Quebec), V<:,l. l, NO. l., January, 1857, p.",.~7. 

22Ibid., Section V, Artïcle l.6. 

23 lbid., Section V, Article 16. 

24McGill'University, Archives. Accession NO.927/l/l0. 
Rü6u~ations of ~e Protestant Committee of the Council of 
P l1c Instructl.on, seqtion IV Article 95. 
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/ 
and had to inclhde the declarati.on required by 

article 23,25 by which' the candidate promised to teach for at 

least three years after graduation. AlI these certificates, 

./ 

forms and statements had to be examined by the Principal of ~ "". 

the McGill Normal School, or his delegate, and when aIl this 

was complete together with the academic assessment, the 

entire application portfolio was forwarded to the Superinten

dent of Public Instruction, after which the name of the 

candidate was inscribed inthe Register and notice was sent 
.,/ 

to the Principal of the McGi11 Normal School. 

The academic qualifications are stated26 as including 

the ability to read, 'ta write, to knew the rudimentl;i of gram

mar, arithmetic to the rule of three, and so~ geographY. 27 

These qualifications are refterated in the Normal Scheel 

Prospectus of 1873-1874, where there is a statement within 

article 15, that entrance requirements could in the future, 

include addit~onal stipulations. 

Entrance examinations took place at the beginning of the 

session, although individuals were perndtted to write them -

upto the end of the first term at Christmas. Howevèr, any

one writing after October could not take any part of the 

25McGill University Archives, Accession No. 927/1/41, 
Section l, Article 23. 

26 Ibid., Section V/ Article 15. 

27Ibid ., Section III, Article 10. 
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\ . i' ·28 bursary fund which was d~str buted \at Christmas. 
\ 

Students could be âenied the privilege of attending the 

McGi11 Normal Schoo1 if they fa11ed to pass an examination, 
, 29 \ 

or for improper behaviour such as drunkenness,. or because 

a professor excluded them from a course of study. 30 

28MCGi11 University Archives,' Accession No. 927/~/lO " 
Op. Ci t., Article 99. 1

' ,,,:/ 

29 Ibid., Article 100. 

30~., Arti~le 101. 
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2. Rules and Regulations. >: 
The behaviour and activities of the students at the 

McGill Normal School were contro1led in severa1 ways. First, 

the entrance requirements limited the number to those who 

were acceptable froIn the point of vieYi of moral out1ook, 

religion, ethnic origin, and education. '-This at once assured 

the authorities of the schoo1, of a more manageable student 

body, one which, furthermore, cou1d b~ moulded according 

to their preferences, and guided eventually to teach accord

ing to their traditions and perceptions. Second, once the 

student was accepted, there were other restrictions. Import-

ant_ among these was the necessi ty ta work hard in order to 

pass the mid-session and end-of-session examinations and the 

threat of expulsion from the Schoo1 if they. failed to do this. 

Important aiso were a series of control.s over the pia,ces 

and conditions "of residence. Those students who were hot 

staying with their parents, had to stay in approved boarding 

~ 31 32 
houses, se1ected by the Principal. The address was to 

be stated by the s~udent, 33 and' on1y students of the sante 

sex cou1d stay in any one boarding house. If parents chose 
if 

a place of residence for the students, this choice had to be 
,1 

31.MCGill University,Archives, Accession No. 927/1/41, 
op. cit., Section V." Article 18. 

32MCGi1+ University Archivës, ~ccession No. 145, Prospectus, 
~. ~., 1857-;' -

McGi1l_' University Archives, Accession No. 927/1/41, 
op. ci t., Section II, Article 3.' 
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approved,34 and aIl changes ~f ac!~res8. ha'd ta be made known 

inunediate1y.35 Furthermore, aIl places of resic1ence were 

subject ta a monthly inspection by the Professors of the 

McGi11 Normal School. 36 Copies-of these regulations were 

given to aIl boardirig houses, 37 and the owners of the board

ing houses were instructed ta report aIl i~fringements.38 AIl 

sicknesses were to be referred at once to the school, and 

special visits from the school authorities were to be made. 39 

A list of approved boarding houses for lady students 

in 1891, shows that board as weIl as lodging was provided. 40 

Presumably ladies were not perrnitted, as were the men, ta 

take their rnea1s at taverns,. restaurants, or clubs. 41 Ladies' 

and Mens' houses were often on tÏle sarne street and charged 

wi thin the sarne p~ice range,. f rom $ 2.50 to $ 4 • 50 per week. 
,-

The priees charged were wi th the approva1 of the Principal 

of the McGi11 Normal School, and had to be a1lowed also by 

the Superintendent of Public In~truction. 42 So important 

34 G011 0 0 hO Mc l. Un~ vers~ ty Arc l. ves , Accession No. 927/1/10, 
~op~._c~it~., Article l04e~ 

35 Ibid ., Article 104f. 

36 Ibid., Article 104g. 

37Ibid., Article 104d. 

38MCGill university Archives, Accession No. 145, Prospectus, 
~. œtfi., 185, By-1aws January 20, 1857, Article 5. 

39McGill University Archives, :Accession No. 927L1[10, 
012· cit. , Articles 104h and 104i. 

40MCGi11 University Archives, Accession 
book pp. 130-131. 

No. 267/10 l ScraE-

41Ibid., pp. 130:-131.· 
" , ~ 

42MCGi11 University Archives, Accession No. 927L1L41, 

°E· cit. , section V, Article 18. 
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was the question of the residence of the students that'a 

Director of Boarding Rouses was appointed by the Superinten

dent wi th the approval of the Governor-Gèneral, 43 who was 

paid frorn the purse of the pupil teachers, by the Superinden

dent. 44 

The Act of 1856 which defined the status of the Normal 

Schools, allowed $333.33 annually for students' travelling 
45 - . 1 

expenses, especially for those li ving over 90 mi les away 1 

who were allowed a maximum of $10.00 each,46 paid quarterly. 
\ 

Up tf $36.00 each were also given to help pay the board. 47 

Several regurations and bye-laws governed the activities 

of the students. They were not permi tted in0 taverns, in 

disorderly houses~ or gambling dens, nor to get drunk, nor 

to associate with persons of bad character, nor to perform 

acts of inunorality or insubordination,. upon pain of expul- " 

sion. 48 Students were permitted to attend lectures and 

public meetings only with the approval of the principal,49 and 

50 and had to be in by 9.30 P .m. No social inl:eroourse was pem:itted 

'\.. 

43~., 'Section V, Article 27. 

44'Ibid. , Section V, A:tticle" 26. 
45 Ibid. , Section II, Article 6. 

46 Ibid., Section II, Article 5. 

47Ibid.~>Section II, ~l\tticle 4. 

~~MCGill Universâtty Archives, Accession No." 927/1/41, 
op. cit., Section V, ÀrticlEi 17. ~...;;;..;;;.------------....... ""'--'~ 

...;.;.a..----4-~ 9-M~~ill Uni ve r~i t~- irchi ~es:' ~~-b~~~'io~ . " 
No. 145,' Prospectus, 

~. 01t., 1857, ,By-laws, January 20, 1857. 

50Ibi~~ 1 Ar~icle 3. 
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between males and females, and visits were prohibited. 5l 

Professors were authorized to exclude students from their 

f b . 1 "" l' 52 lectures or reak~ng ru es or regu at~ons. 

Students were expected to attend places of worship but 

were allowed to go to their own churches,53 and they also 

had to attend religious instruction classes at 4.00 p.rn. 

on Thursday afternoons. 54 

Expulsion from the McGill Normal School meant that the 

contract between the student and the school was at an end 

and no diplorna or grant could be given. 55 But the contract 

was not considered broken if the student could not find 

ernployment after graduation. 

The duties required by the curriculum, and the restric

tions that applied te extra-curricular activities, indicate 
1 

that the McGill Normal School corresponded more closely to 

a secondary school than to a University, so that students 

graduating from there, although bette~-equipped to teach than 

most other prirnaty and secondary school teachers of the time, 

as i6 widely clairned, rnay be judged by more universal 

standards to have been quite limited both in their knowledge 

5l:~'!t Article 7. 

5~Ibid., Article 6. 

_ --5~cGill University Archives~ Accession 927/1/41, op. ci~., 
,-section II, Article 9. 

54 b'd" . 1 7 ~., Art~c e • 

5SIbid~, Article 24. 

----___________ .... iI._. _____ --.. ·--.... --·-....... ..- ~-
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and outl.ook for there were several incongrui ties in the 

curricul.um, as discussed ear lier, and too lit tle tinte, be-

cause of the great number of subjects, to read even to the 

stated standards, of the school. There appear.s further to 

have been littl.e in the extra-curricular activities, which 
"'-

are discussed in more detail in the next section, that could 

!lave contributed signif.i.cantly to the intellectual or ooraI.. 

development of the students. Like other Normal schools, the 
,il 

McGill Normal School tended to be an instrument of socializa-

tion designèd to pro duce discipl.ined and pliant teachers to 

guide future generations along acceptable paths. 

D 

.' 

v 

. -' 

l " 

, 
" 



( 

() 

'-

179 

c. EXTRA-CURRICULAR ACTIVITIES 

1. Clubs and Societies 

The academic curriculum c;:>f the McGill Normal" School (j 

Students took up so many'hours of, each day that little time 

or inclination seemed to remain for other acti vi ties. This 

made it difficul t for clubs and societies to floqrish. 

Further the HcGill Normal School students were not necessarily 

the most able acadeînic students. They were young. in age, 

and they were restricted ~n their opportunities aQ,d outlook .. 

It 15 not surprising, therefore that extra-cur.ricular 

activities were rather..;:limited. 
, 

There is no evidence that "T 
( 

there were organized sports and occasional records tell 

onlY of literary and debating groups, and of sorne activity 

in connection wi th the Teachers' Association. 
o 

The records of clubs and associations are rather 

incomplete. However,' from such records as there are, it 
, 

is possible to sorne extent to form an, opinion of the charac-

teristics Jf these organized group activi~s. ' 

First, the students who organized them and took, active 

,and leading roles in 0 their maintenance, seem to have been 

~ ---------------=--dedicated and hard-working. The Normal SçhoGl."-Lîterary "-~ 

"-~" 
Association, mentioned in Chapter II, held meetings almost 

every week during the school sessions, from late S~ptember 
' .. 

to April or ~y, except during examinations and for a' period 

of about two weeks before the start of the 'examinàtions. 

, 

" , 

.. 

~' 
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• 
Each :meeting demanded planning and préparation. for the 

activity concerned. There is evidènce that there was great 

~tra.in on the students\ and freqUit changes of officers. On 

J • 13' 56. h • . anuary, , 1863, there was a d bate as to wh~t er publ~c 

~e,tingS could continue, aince me ership had declined so 
, 

much. Complaints concerning lack of attendance were frequent 

and early resignations for one reason or another, took place 

from tirne to tirne. 

A second characteristic of these assoCiations was, 

naturally enough, their irnmaturity, and this was apparent in 

a number of ways, particularly in the manner of conducting 

'" affairs as disçussed in Chapter II, and also in the content 

of what was read or debated, ~Thich can he gauged from comments 

by varïous people ,on proceedings.. The activities of the Literary 

Association were mainly t11Ç reading of essays, poems 1 or 

other li terature. r At \he end of each annual session, the 
" 

public meeting was rather like an exhibition or peJrformance, 
\ 

which perhaps served as a public relations service to' the 

School. At these public meetings, there were talks 1 readings" 

and other .demonstrationa of abili ties and talents suéh as 

musical recitals 1 dances and songs. Dawson speaking at one 
, J 

of these57 expressed himself as happy at the display of 

. patriotic fe.eling, evidenced in part hy the f1ags of Britain, 

56McGill 
of the McGill 
1863. 

University Archives, Accession No. 145, Minutes 
Normal 'Schoo1 Literary A~sociation, January 13, 

\ 
57Montreal Gaze1;te, April lS70~ 

• 

, 1 
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, . 
.. 

France, and the United St.ates • 

. At the weekly"meetings the readings included original 
. . 

essays or poems, occas~onally -in French, or extracts fl;'om . 

the wr.J. tings of wel1-known authors. The original ess~ys ' 

or poems varied from expressions ôf personal feelings, tç 

discussions of curtent issues, and included phantasies, . 

historical studief?, biographies, phi los ophy , and general 

.observations. Judging from tJ:1eir ti tles and even from the 

inunediate' comrnen~s of the recordin~ecretaries, they ~re 
impressive, although the occasional more criti-ëal analysis 

does not seem to give thern quite such a high rating. On 

March 14, 1859, Miss Cha1rners xead an essay on "Patience 

and Perseverance," and we are told that she "p1ainly proved n 

the necessi ty of these two quali ties in al1 our undertaJçings. 

On "October 24, 1859, Miss Trennolm read on "Great Purposes", 

and we are told that the essayist persuaded the members 
< 

-
that when "her great purpose" wa~ chose!}, she would persev~re 

in it until it was accomplisned. Such comments sU<j'gest that 

the writings were rather over rated. On occasion, howev'er,. 

adverse comments appear. On Oc'tober 22, 1868, the President . 
expressed regret that any person should "so far forget" the 

nature of the weekly meetings, and t!le objeèts of the Associ.a

tion as to plaqe in the hands -of the secretary any paper wi th 
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, 
the intention of "conveying the idea of its originality" wheh 

.. 
the of someone e Ise. This suggests 

that R1agiarism ot ~neommon a~ the President is not 1ike-
, . 

ly ta have made lie 'remirk of this nature had there been 
1 

on1y isolated cases. On November Il, 1868, the President 
, , 

comp1aîned that. essays tended to. be too pimilar to each 

o~er, and superficia1 in their thinking, that not near1y 

enougn eare or study characterized the majori ty. On January 
. , 

17, 1870, the Principal stated that he found the e.ssays from 

the AnonYJ!l0us Contributions, better than the preyious con

tribut ions , and he hoped the interest would continue. This 
i 

~ ~ 
again suggests that contributions in general were not high 

qua1ity. 

Sorne of the èssays were expressions of personal thoughts 

and tended to he mora1istic, such as Miss Clarke 1 s paper. on 

"Our Aim in Life", read on . March 21, 1 1859, or ~ss Oerick' s 

on "Sunbeams and Shadows in Life", read on March 28, 18591 or 

Miss Lloyd's on "Charity", read on May 9, 1859. Others were 
• 

on current issues, such as Miss Trenholm 1 s on "Femaie Educa-

tion" read o~ April 2, 1860, or "Canada ft read. by Miss Gillon 

February 13, 1860, or "Stray Leaves from the Life of a Student", 

by an anonymous a'uthor, read on December 3, 1868. 

\ 
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Experience 
. 

Phantasy essays inc1uded, "One Day's in the 

1ife of an Exquisite", auehor unknown, . read -on March 21, 1859,' . 
l '-"'" 

q" \ '"' . 

or Miss London '1 s :'Aut~}jio9raphy of "a Ring", read çm Febru,ry 

27, 1860. There are also réferences ta readings concerning .. , . 
Alexander the Great, January 21 a)ld ~8, 1861; Lord Byron, 

October 17, 1859;' and other readings ~cancerning history or 
. 

biography. On May 16" 1859, Miss Roach read a "Dissertation 

on the Association of Ideas", presumab1y a philosophie study. ,'li

In addition to the original wri tiJ1.gs there are references 
. 58 0 

ta readings from the Bible and from the warks of Milton, 

, Emerson, Goldsmith, Byron, and Edgar Allan Poe. There is' 

also sorne evidence of re1igious emphasis for rneeti~gs 

opened and c10sed wit~ readings from the Bible and praye~s • . 
Hum:i..lity is a third characteristic of the members of the 

Associa tion. This i S SE;!en in such practices as surrender the 
, '\ 

minute books te members of the Staff at theo end of each sessiol1,. 
/ . 

In the 1863 to 1864 school session, no meetings were' he1d 
• 

until the 19 th of January, because the st~dents were, for 

SOUle reason, unable to obtain the minute book from the 
ô 

58McGi11-University Archives, Accession' No. 145, 
Minutes, Literary Association, op. bit:, Meeting October 
1868. 
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,Fourth in spi te of' the ans~~i;yi ty' b f "~,E:} .. ru1es ',i' a,nd '!JI " ' , , • r,' 
,. ? 1 Il} ... 'Ç) 1 • _ 

the' someWhat solemn atmospherè tha·t~evai1ea, ther~ :,are 
~ ;1 \ l' < ,,-

several references to lighter and more ~bellioust';~ctions. 
~ \ v , 

·The ,fact that there were freque,nt c9mp;J.aints concerhing the 1ack 
" • c" . , 

of ~~ is evidenœ of a less serious :~de of the activities, and there 
, fI ~ , ,-' . 
ate exanples of w.ritings t:hat -weJ:e rot. prepared at a11., On January . 
12, 1868, neither Miss Craig nor Miss Rexford brought their 

( 

'essays and on Décernber l, 1868, the essayists' were reported ., 
as absent. At this meeting too, we are told that during 

the reading of one piece, a 1augh from one of the young 

ladies, "spoilt the effect of a beautiful sentiment", and 

the members had to he told to be more'réspectfu1. On Uctober 

24, 1869, the sect'etary had to be "sèvelJe1y reprimanded" by 

the Editress, Miss Craig, for her "previous conduct". On 
\ 

February 16, 1869, we read that members tended to rush to 
,1 

theodoor as soon as the ,meeting was ~djourned, and that some 
" . (' .., , 

1 meIr\J)ers even anticipated the end, and 1eft hefdre the meeting 

wa~ over.. Also suggestions t:hat teaohers he a110wed ,to join, 

• made on October 7, 1874, were rejected and coming in 1ate 

~or meetings was sufficient1y common ~at on September 30, 

1874, it was~suggested, although not accepted, that a fine of' 

5~ lhe imposed for every three minutes of being 1ate. 

~ 

. 5~Ibid., January 17, 1864. 
• 4 

') 

~ 
Vi 
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, 
The activities of the, Literary Association were not 

limited to the weekiy meetings, bu(~nclu~ed the publica-, 

tion of some sort of newspaper or perhaps shèet:. There ,does 
,"'-

not E\eem \to be any existing copy of any newspaper but between 

the records of the meeting of January 27, 1863, and the meet-

ing of Ap~il 14, 1863, there is a summary concerning regular , . 
,P 

two date~ and a r~fer~nce to a public 
j" 

meetings between these 

meeting where a paper called ,~reath was discussed, and,a 

proposaI made that a second paper shOuld be added. 
" ( 

The Normal School Literary Association appears to have 
'-

been one of the more successful of the extra-curricular 

organizations, and~it wa~ entirely femalè lrom the evidence 
~ 

of the records. PredominantlY, or entirely male associations, 

encountered gr,eater problems because ~f the v~ry few male,.... 

students. The McGill Normal School Mutual Improvement·Sqciety 

was founded in January 1873 and there are a few records of --
its activities to May '22 of the saroe yeal:. Presumbaly this 

Association ended at that time. In Many ways i t had the sarne 

characteristics as the Literary Association. It seems to 
... 

have set out with unlimited ambitions. Article 2 of its 

constitution stated that-it was formed for the moral, social 

and intellectual improvement of its members and in order to 

enli~t their energi,es in the work of education. It started 

with sixte en members and Article 3, stated that present and 

past members of the McGill Normal School could be members. 

The immaturity of the founders is brought out in such 



( 

, , 

, 
IB6 

characteristics""iiS over-ambition and ~;e~lY COmplicate~~ 1 

~tipulations' a; in Article 2 of the bye-law's that' new ~fficets 
he apPo~nted ~ach mon~h and retiring officers gi ve reports. '\ 

"~,, . - , 

Th~,~Association had frequent debates, although unfortun:, 
, .,' -' ", " " 1 

ately,,, Qnly one mOtion is actually recorded, and that in the 1 

'"','j 1 . 
form of a ques~ion. On January lB, 1873, the debate was on 1 

the question - Does the < Platform Exer.t more Influence on 

Society"tha,n the Press? If this motion is any indication, 
, , 

• ' < it s~ows pel;:'haps -Ehat ~e ITLen were more interested in issue~ 
0' . 

. of tl1e clay than the women were. At the meeting of February 
" > 

14, IB73, we read that a rule was introduced that no member 
~;~~ 

~ çould speak more 'than twice in a debate fram which we may 

'; infet that discussions were quite lively. Unfortunately 

. records concerhing this Association are very scanty. None 

of tHe March meetings was recor,ded although dates ,are given, . . 

and none "of 'the May meetings are tecorded a1though they 
..' t ~ 

appear to have been held weekly till May 22. 

", The McGi11..Normal SchQo1 Literary and De}:lating Club . , 
was found~d in +868, and aga in records are very scanty, 

.. going to January 31, 1880, with large gaps where,.on1y dates 

of meetings are gi ven. This too appears ta have been a 

Club for men, and i ta meetings were or~ginally scheduled 

for 1.00 p.rn. on Saturdays which would apJ;?ear te> be a rnost 

0' 

i' 

"""' 1 
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1 

\1nfortu~ate qtoice of time. It started wi th 15 members on 

Fepr~ary. 14, ~878,with temporary officers and it was nbt until 
\ " 

September 14 of the sarne year, that the bye-laws were pre-

pared by a 

motions in 

c0t,ittee of Three. The Club debated several 

l87~ and 1879, in~,1udiIig, "That Champlain did 

thal\ Frontenac", September 28, 1878. On this 

more , 

for Canada 

occasion, Mr. Browne led' the affirmative side, and M.;r. Scott,. 
JI 

the negati ve. A jury of three men, one of tl;lem the foreman~ .. 
took eight minutes to reach,a decision. 

On Octoher 5, i t was dec~ded to have debates every twO' 

weeks, with essays in between. At that meeting there was 

some difficulty framing the motion for the next debate. A 

suggestion was that, "Wealth exerts a greater influence than , , 

talent". This was a/~odification from a suggestipn made on 
\ 

September 28, tha;t "Wealth has done more ,than Talent," but 

nei ther suggestion was accepted, and the matter was referred, 

to the leaders on both sides. Unfortunately we have no 

record ,of the final result. "\ Other motions del:>ated included, 

"The InflueI).ce ot the" Modern Stage is for Good rather' th an 

for Evil ft, ~n November 9, and "The United States is destined 

to become the "~i9htiest of Nations", January 18, 1880. At 

the first of these two debates eight members and two visi tors 
d P 

wer~present, and at 1;:11e second, there were, elevèn ~embers. ' 

, 

On April 26, 1.879, we read only that the, meetings were _ ' 

adjourned "sine die", and the final 'entry on Ja~uary 31, 1880, 

mentions a dance. 
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2., Way df' Li'fe 

Life for the student at the McGill Normal School con~ 

sisted' almàst entirely gf study. Not 50 much creative study 1 

'in the sense that the student had freedom to réad, think, and 

write ,at her or his own pace within the range of a subject;" 

and interspersed with discussion, but rather a crammdng of 

som~what heterogeneous knowledge, presented without sufficient 

selectivity and without regard for the inclinations or talents 

of 'the stud~nts. ,The nature of the curricul~ s~ows'that 

stud~ took place in the early evening, presumably when the 

facul ties of mind and body are somewh51t tired after the 

days'~work, and presumably there were three or four subjec~s 
, -

to he studied each evening. Thus if one hour only were devoted 

to each subject, it would be ten o'clock pefore the subjects 

were prepared. But this timetable can b~ kept only by the 

tiqhtest disciplin'e and good fortune. An unexpected problem, 

a few words with a friend, a short walk after supper, a,tetter 

home, and it could we.ll have been past midnight before the . ' 

studies were over. Furthermore to shift from one subj~ct to 

another at the stroke Qf a clotk ,is somewhat jarring to ... 

t:b::rught and i t is reasonable to assume also that a student 

who becomes interested in a subject sud as history, will 
JI 

find that .l.ittle can be accomplishea- in 'an hour, and he will 
" 

transfer'" to another subject with sorne sénse of fr~stration. . . , 

Sever al references have been,made to the overloaded 

curriculum of the McGill, Normal School students, and to the 
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fact that little ~ime or energy was lef~ for outside a~tivity 

or even for relaxation. Reference has also meén made te the 

read!ness with which'students adapted to their ascetic r~gimèn 
• 1. • 

mainly beeause they "had no choice. These cond·itions of life 

at the Nor~l Schoo rémained tinmodified throughout its 

history. The stude ts of the MaGill Normal School l~ved 

. very much conf~?ed :0 th~school and its curriculum, sa that 

their knowledge of the city and their opportunities to meet 

people, outside'the school, were almost nil. Even their 

week-ends consisted of- just Saturday afternoons, sinee on 

Sundays they were expected to attend'two or more Church 

services. )' , 

ence available does not refer to outings 

and entertainment. A letter from Dawson to Robins in the 

64 '" '1 \ ..) l890's, ment10n t1ckets ava~ able\ for a un1vers1ty lecture 

9 ta attend. Dàws6n believed that the 
\ 

sUbjeèt would them and he wrbte.that Dr. Harrington 
. \ 

and Mr. Evans ta show the stqdents the laboratories 
\ 
ï , 

a after the lectur i. Each ticket would admit any number of 
\ . 

stùdents going tfether, and if. they w~nt early, it ,might 

have been possib le to secure good seats: for them. T~e 'Cane 
! 

of the letter gests that'this was co~sidered a rather 
1 

exciting adventu e for the students. 

64MCGill, U iversity Archives. Accession'Number 267/40; 
t ... () 

. ' 

c; 
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, ., 

The extent to which, the students' time 'was officially "taken 
." 

~up, can a~so be judged from various discussi~ns concerning 

. punctuali ty and "holi,!lays., ' 
'\) :\ . 
'On June 2, 1893, it was sUSJgested at a staU'meeting 

that pri~es should be given for punctua1ity, and the criterion 

for the prize was to be a maximum number of f~ve lates and 
~' 

\ absences in a schoqf ye,ar. A regularity prize was ta be 

gi~en 'to each student who had not been absent even for half 

a day, and monthly half h6.1idays were to be given to those 
. ~ ~ 

who had no~-been ~ate even Qnce, duringothe preceding month. 
o (' o~ 

<:.1 0 j , 

Furthermore~any stude~t to whom a half,holiday had not been 

given, who C abl?enœd herself or himself durlng this half 
,:::::;.. , ~ 

hpliday', was
o 
to "fori~it a11t'prizes for that year, unless 

, ' 

three hours ~f set work, with the consent of the principal, 

were perforrned, the st~dent re~ining voluntarily at the 

'). \ U,c:: • J - ~ h Th t b h ' d Id conve:fl~enc~ O.L. ~ teac er. us à ,est t e stu ent cou 

,not ~ope fOf more, than one afternoon a month of free time, 

in addition to the weekly Saturday afternoon and e~èning. 

,Thi.s shows the jmpoILtance at'tache'd to attendance, and reveals 
• " (J, '1 . ~ 

the readiness of the students to comply, a readiness which 
C' ( 

~urprises, when the prlzes th~~selves are considered, which 

,we~ qui t~) meagre compared t~ the sacrifices dernanded. 
, 1 

'The unbending oadherence to punctua1ity is also seen 

ffom'a letter read at the Normal Scheo1 Committee meeting 

on October, 5",1892, from R. Hewton cQJlcerning his sister 

Il 



( 

" • 

Clara IS~et Hemon. It app~ared thât the most convenient 

train from ,Lachine reached Montreal at 8.55 a.m. and this (. 

enabled Clara to reach the school punctually ~ but by the 

time she was upstairs, she was necessarily three tQ five 

minutes late. The only earlier train, however, reached 

Montreal two hours ear'lier, so that she would have to wai t 
1 

in the railway station for two hours. Mr. ~wton requested 
\ . 

permission for Clara to arrive fi ve minutes late. This was 
• 

refused. 

to/ the restrictions of 
/ 

/ 

1 

The -restrictions in time add~d 

movement explici t in several of the regula tions governing the 
, -

! 

conduct of the students, would indfcate that the students 
/ 

of the McGi11 Normal School were /essentially boarders whose 
/ 

experience of life was .çonfine~l to what they learned at 

school. 

Another importan~ aspect of life at the MeGill c Normal 

School was the great disparity between the nurnbers of wornen 

and mén, which ~as alreaJy been rnentioned. There has been 

a tendency to overlook the importance of this. In 1858,65 
C> 

there were fort y graduates, thi;rty eight were female, and 

yet the valedictorian was male and he made. nurnerous references 
, , 

-to the ties of friendship fonned at .the Normal School. Since 
. 

. he was not permitted social intercourse with thirt~ eight 

'-
65McGill University ArclHves r. Accession No: 145, 

Scrapbook #1,. p.' 14. 

\ 
\ 
\ 

t' 
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of fort y of his class ~ates, we may assume that ~~ did ~~t , ....... , 
, 

mean what he was saying and was ignoring a de. fa,cto situa-

tion. 
~7 , 

Other speakers Çlt that ceremony, all referred- to the 

students as "he". The rules and bye-Iaws of the McG;l1 

Normal Scf.1oo1, however, showed an excessive consciousnEiss of 

th~ difference's in- sex. Bye-laws number 4,96 for e~~Ple, 
forbade friendly relationships between the sexes ion the 

. , " 

school, or on the ,way, or at the residences where v.isits 

were expressly not permi tted'. If the extent of the deter-

mination to maintain segregation by sex be ·considered in 

juxtaposi tion to the ignoring of ..sex differences in official 

\ references to life at the School, and ta the elimina ting of 

( . 'referençes to the de 'facto preponderant presence' of wome'n 

students, by such practices.- as usin9- I~e" to represent- the 

students at the Normal School, then it may be assumed ,that 
f\ 

male supremacy was ta}ten for granted. 
....-{'..,. 

But this concept of supremacy must not be exaggerated. 

In essen~, life at the Normal School revealed not so much 

sex discrimination, as class discrimination. The mere fact 

that the male like the female, cou Id so easily be bound "by 

so" many restrictions, shows that his "supremacy" was indeed 

of a véry indifferent calibre. AlI the students were equal 

.' 't3ufferers ", the male perhaps efen more than the female. 
ID 

66McGill University Archives, "Accession No. 
March 1889,. Record of Bye-Iaws, number 4. 
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~CONCLUSION 

The hypothesis presented in the introductory chapter 

of this thesis consists of six parts. First, there are 

indiçations that the McGill No:anal School~ essentia1 to the 

educational needs of Protèstant Quebec at the time, was never-
o:r , 

theless formed and maintained at the lowest possible cost. 

Second, it provided training for rather poarly qualified 

students: who, third, came from poor families. Fourth, these 

observa tions, if accurate, indicate a low priori ty gi ven to 

elementary education; and, hence, fifth, ta education as a 

whole; and, finally, sixth, such discrimination as was evident 

in the McGill Normal School, was above aIl, a class distinc- . 

t;i.on based on financial status. The validity of the fourth, 
~ 

Q 

fifth; al1d s:Ïlxth ,parts, depends on ü,he accuracy of the first 

three. ' 

The McGill Normal School is not the only institution 

about which such a hypothesis can be map.e, but if the hypothesis 

is correct, it does throw light bath on the school itself 

and on the society which it served. 0 

The first part of the hypothe-sis is borne out by the 
" 

observations in this thesis on the salaries, pensions, and 

job security·of the rnernbers of the staff; also by tha observa-
'13 1 

'. tions concerning the state of the buildings and th'e. continuous 

difficulties of obtaining money. Salary payments,· though 

above the average for teachers, as indeed they should have 
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been since they were paid to teachers of future teachers, 

were still low, inequably distributed, and so organized as 

to leave the teacher in a weak negotiating position. Pension 

payments were below even the e&pectations of the time, and 

indeed unjust. Hicks, for example, and the Normal Committee, 

as shown in Cha~ter II, aIl expected that Hicks' pension 

incorne would be much higher than it was in facto Job security 

depended on good fortune, good health, continued ability, 

and the right connections. 

The second and third parts of the hypothesis are demons-

trated by the entrance requirements, and the various bursaries 

and scholarships. There' is also further evidence from the 

nature of the curriculum which seems to have been designed to 

inculcate rather than ~o stimulate, to train rather th an to 

enlighten, and to make for a rather monotonous life for the 

students and even the teachers. 

If these assertions are correct, then it may reasonably 

be assumed that neither 'elementary education nor education~ 

as a whole, was considered of high priority to the society 

of the time. The many warning s and directions gi ven by 

leaders of the society, concerning the limits of and dangers 

" r from educat10n and teachers, tend to corroborate this view. 

The section of the population, mo~eover, that is most hard 

hit by such priorit.ies, i5 that ,section that is weakest 

finandiallY, even though it may, numerically, be a huge 

segment of the population, and the most notable discrimination 

--. . ,~, wu , 1 lul!lir 1 Tl wn 1 1 F - jirdl Tl 
..... __ " -~ .... _~~_~~""_ ......... _ ... _0< ..... _.--
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in such social ~rrangements is class distinction based on ,. 

financial status. 

The growth and prosperity of the McGill Normal School 

is not in contradiction to the conclusion that education was 

considered by the society of the time, as a so~ewhat less 

essential requirement, and it is almost a truism ta assert 
~ 

that much more progress could.have been made had it been 

given more importance. The number of teachers tao, who 

graduated with one diploma or another, from the School, while 
. 

indicating an achievement, tends to obscure the fact that 

these diplomas were given for courses rang~ng from four months 

to three years, ta students woo began at rather low l~v~ls in 

the first place. Nor was the number of teachers suffièient 

to rneet the requirements of universal elementary education, 

sinee roughly sixt Y teachers, fewer in the first years and 
1 

more than sixt Y in oth~r years, graduated each year, while 
\ 

many left the profession after only three or four years of 

teaehing. 

/ 
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