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oo .>Sampson Paul Robins. -Robins' acti}éaiqvolvement in

s

v . a
h - v '

This thesils traces the e@ncafi@nal cqreer”of Dr. s

education bggqﬁ-}n Upper Canadg in 1848 and-eﬁded in

Montreal shortly before his .death in 1930, The greacer

‘ g

wpart of thqsé'yéﬁfs,,from 1857 t5,1907, found Robins . :

assoclated with the McGil} Normal Schdol.~Largely, this

study will focus on Robins' work during this péfiod,

-
- o
'

wigh‘emphaéﬁs;onlhislfole in major educational dévélop—“ O

i ’

ments of the' times. - . : oA i

..\ ) ',‘,h!\
The hypothesis is that Rob%ns played a much more

. o . ' . '
influential part in the evolution of the McGill Normal ‘

’

~

Schpol and 1in the'deveiopment of speeific agpects of ,

education in the province of Quebec’than the literature 1

- <
A v .

would indicate. - - ' . M .

& -——

ot
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- T RESUME

L

Cette thése trace la carridre pédagogique du Dr.
° Sampson P;ul'Robins. La partﬁéipat#on active de Robins
dans cette profession aura ses débuts en Haut-—Canada
en 1848 pour se terminef i Montréal peut de temps avant
.sa mort en 1930. La majeure partie Je ceé années; de
1857 4 1907, marque 1'associacibﬁ entre Robins et 1'Eco-
‘ le Normale de -McGill. La/concentration de cette étude—gi
sera surtout sur le travail de Robihs pendant cette pé-
4[}3 ;iode et plus particuliéreme;t sur le rdle qu'il & joué
dans les principaux déveiop;emenfs‘pédagogiques de.i'épo—

que.

\

. . - - ]
1 ) L'typothése se voit'que Robins, contrairement aux

~

impressions laissées par les &€tudes menées & ce jour, a

participé de fagon beaucoup plus influente & 1'évolution

[y

de 1'Ecole Normale de McGill ainsi qu'a certains aspects

. séécifiques du développement de la bédagogie dans la

v

Province de Québec., ‘ .

hd L
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» INTRODUCT ION

7
ot
§

,rﬁgj Sampson Paul Robins was associated with the“
McG1ll Normal School from its opening in 1857 to 1its
closing 1in 19Q7: During that fifry year period, he
,played a pivofgl roie ip$che evolution of teacher traiﬂ—
ing in:gbé province of Quebec. Because Robins was involved

, 1n educational endeavours outside the Nogéal School, it is
necessary to exanmine these activigies in order to g;ié an

overall ﬁi&ture‘of his career and to pinpbint‘épeii?ic

. ] I .
contributions made by him to the field of educaJion.
¢

L g

While the nature of this study is not solely bio-
! “

graphical, attention will be given to Robins', family

background and his early education in England. The
influence of his)family, particularly from the standpoint
of religion, is‘important. Robins' religious beliefs will
later be shown to have pervaded his lifélong view of the

- main purpose of education, Similariy,'his experiences as

a student in England's mass system of education during

'its developmental stages left A_negative impression on him

-

F2

that in many ways shaped his philosophy of education
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It is the purpose of this thesis to show the

i

importance of Robins' contribution to educagtion during

-

a remarkable seventy-five year involvement in the field+ -
Considering the fact that he was a key figure in se many
major educational developments, it is curious that his

achievements have been almost totally ignored in lsourg‘es ,
’ K 23

~ 5

dealing with the’—histo'ry of Quebec education oY the

McG111l Normal School. While he was eulogized at the

closing ceremonies of the Normal School, and was some-

»

times profiled by fellow educators in various educational

Journals, the scope of his accomplishments has never been
. I'd ‘

detailed.

-

2

* -~ t
Recent works, such as Frost's McGill Udiver sity ) i

for the Advancement of Learning, make mention of the \

McGill Normal School but dévote 1ittle attention to

.

Robins' role within that institution. Similarly, Para-

disslis' thesis, The McGill Normal School - A Brief

History, lends the impression that Robins was largely an .

inconsequential figure within the school. Certainmnly,

Robins' accomplishments may have been less celebrated - -

L

/ than those of contemporaries such as Dawson. Never-

\ N o
theless, he played a large part in the maturation of )

Quebec's educational systen and in the training of 'its "

.
a - PR

teachers.
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Robins ,came to the McGill Normal School at its
inception in 1857 at the personal recommendation of
. the father of Ontario's educational system, Egerton

Ryewrson. Robins brought with him valdable experdience

s

at the Toronto Normal School which hé}‘d preceded the

¢

MeG11l1l Normal School'by a decade. Although there is

,little evidence to ‘indicate that there was anything "~

i

remarkable about Robins' influence on the Ngrmél

! i ~
- 1

School during this period,' he unque stionably made a

more note worthy contribution: p’layiﬁgé cemlfral role

in the ‘founding of the Provincial Association of

-

Protestant Teachenhs. His goal ,of eéta‘bli;hing*teac’hing

as a true profgssion received much of his at;erition \

g

throughout the years and he remained 'an active participant °

in'the P,A.P.T. long after his officiqi retiremernt from’

{

‘ the Normal, School. ) . o o

{

Dawson's resignation as _prix;cip‘al of the Normal. .

\

School and the subsequent appo‘intt‘nenf: of his \éUCcessor}
‘William HenTy Hicks, displeased Robins, who felt slighted

at being overloocked for the position. W}id_l'e he continued

-

to teach at the Normal School during this period, his:

energies were more focused on his work as Superintendent-:

under the Montreal Board of School -Commissioners. His

[ .
v ' . : \
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success 1n that capacity 1is evidenced by the fact that
he made identifiable -strides to correct the distinct
lack of cohésion evident among city schools at the time

of his appointment‘. In The History of the High School

of Montreal, authors Rexford, Gathmael, and McBain credit

Robins with organizing the city's Protestant schools
into a well-regulated system under the Board's author-

ity.l

In terms of his involvement in the McGill Normal
» k4
School, Robins' influence was greatest during hls tenure

as principal. During that period, curriculum changes

/ 4

were instituted by him which continue to be integral

" elements of teacher tralning programs at McGill. The

addition of many specialists to the school's staif and
the setting-up of a program (fo train kindergarten
speclalists were changes effected by Robins to meet the
needs of a growing public school population and the

ever-diverging wvole of prospective teachers.

It is the opinion of the writer that Roblns' most

4

significant achievement during his years as principal
N

was his estab]\-ishment of. the Teachers' Normal Institutes

%
S

LS Rexford, Allan Gammel\,\and McBain. The History

of the High School of Montreal (Montreal: The 0ld Boys'
Association, n.d.), p. 70, ’

o
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xi
designed for the in-service training of teachers.
Indeed, this development foreshadowed the continuing
educatdion branch of McGillhs Faculty cf Education

which has become a basic element in mpdern teacher

training. 1y ’

Because Ro£inmﬁ involvement in the province's
educational matfé;éjdid not end with his retirement
as principal in 1907, a portion of this work will
describe his post—retiremeﬁt activities. During this.
period, Robins authoreg several articles and continued

to be both a member of the Protestant Council and a

visible participant in P.A.P.T. affairs.

In compiling the material for this thesis, the writer
has consulted a variety of both primarx and secondary\
sources. The most significanmt-primary sources are Robih;'
own writingé:‘Most of these are articles authored by

Robins for educational. journals and clearly reveal hié
!

»

thoughts concerning education.
A major disappointmernt in researching this thesis
has been the writer's inability to locate a copy of

Robins' McGill Normal Schdol - Guide to Work in /the

Model Schools for Teachers—-in Training, published by

T
5
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the Witness Printing House in 1902, Fortunately,-large
sections of the booklet are reprinted in John Calam's
article "McGill Trains Teachers: 1857-1964," in the

September 1964 issue of The Teachers' Magazine. Other

articles, particularly those by David C. Munroe and

"John Irwin Cooper, which appear in the Educational

Record of the Province of Quebec, provided some valuable

references to Robins' activities at the McG11ll Normal
School. Specific references to tgﬁ McGill Normal School

*
‘were consulted in the M.A. theses of : Donna Ronish, The

Development of Higher Education for Women at McGill

"University; Orrin B. Rexford, Teacher Training in the

Province of Quebec - A Historical Study to 1857; E.A.

Paradissis, The McGill Normal School ~ A Brief History.,

General information concerning education and teacher
- 1

'qféining in the province of Quebec was found in the
" . e . , .

’

_— . . 5 .
histories of Louis-Philippe Audet, in George\?armelee's

"English Education™ in Canada and Its Provinces, Volume

XVI, and Howard Adams' The Edudatioﬁxof Canadians 1800-

1867. : ‘

) . Specific documents relating to the McGill Normal n

School are located in the McGill University Archives,

The most frequently conshlted'materiais in the archival




xi14 -
C » o
holdin ‘ were: Letter Books; Prospectuses; Minute Books
of the-Normal Committee; and the Corpdration'Minute ' -

Books. ) .

Otﬁer primary sources which.greatly helped research

for }his thesls include various documents in ‘the pos=

session of the Protestant Scéhool Board of Greater Montreal

H

and the Provincial Associagtion of Protestant Teachers.,

.

The former comprise Minute Books-and AnnuallRerrts, .

" including Robins' "Report of the Inspector,"" which was-
- . . - ]

prepared during his first year in the employ of thé Board.

. Principally, the latter include Minute Books which detail

't . 4 -
~‘:} many of Robins’ activiries within the P.A.P.T. from the
b4 y
‘time of its founding.
. . -
- l ‘\ ~ . \ >
N Anbtbeg primary source which shed light onp’some of

~ - z -

<

Robins' interests outside the Normal School was the

A

Montreal District Minute'Book of\the United Church of

a

.. ‘ . Canada, which is also located in the McGill Archives.

- 4

-

) . The most st&}king feature of &obiﬁs' career in edu-

catlion was its sheer -longevity. He began teachding in

i'Upper Canada in the piomeer days of the*proverbial one-

7
v

- g ) el
" room schoolhouse-and went on ‘to being a part of many

[

T .
4 R P
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- ‘

signif%pant educational developments in twentleth-

centufy Quebec. Perhaps his most important accomplish-

ments are those associated with his, goal of establigb:
»

ing teaching as'a profession in its most litkral sense

.and the meésgres he took within the McGill\Normal School

to provide teachers with the desired combination of

Kl

préfessional training and higher education.

+

~

»d




~4n the latter 1700's. During this period, education became

&

<

CHAPTER I

TO UPPER CANADA

0

. FROM FAVERSHAM, ENGLAND

-

By ‘the 1830'5, the English educégional*systeﬁ was
n ? s

in the midst of some significant changes which had begun

society. A steady. population growth in the late eiéﬁteéntﬁ
century, agricultural change, the growth of towns, ahd chel

: y : ' »
spread of new ideas led to a re-evaluyation of existing

]

\

\
socialingtitutions.

It.i% the purpose of this chapter to outline the n

[y

one of the principal areas of friction

in a raﬁidly changing .

.

*

ature

of the English educational system at theuéime of Sampson

Paul Robins' birth in Faversham in 1833 and to discuss in’

'

detall his early experiences as an educator when his family

v

T

moved, to Upper Canada in 1846.

In nineteenth-century England, the process of indus-

w

trialization and the regsulting concentration of population

)

¥y

\

Lr

"

)

S

Y

AT



gave riSe~to unprecedented social and educationgl problems.
Throggé;ut this period of social uphéavafi'a numnber of
forces came into pla} which would ultimately provide the
impetus for the notion of mass education. In summarizing

the major influences on educational thought of the times,

L
f -

Lawson and Silver have noted that: '

<

new educational ideas and efforts to \
' establish schools emerged from a variety
of ‘sources - the political radicalism ‘of
the 1790's, traditions of philanthropy,
the utilitarianism associated with Jeremy
N Bentham and the laissez-faire economists,
’ the evangelical movement in‘the Church of
Englénd, and' the educational radicalism
connected with the ideas of Rousseau...
The English radicals made education as
“ central to their thinking as the philos-
) ophers who influenced the French revolu-
. tionh had done.l. v

English radicals of the late 1700's‘clearly viewed

_education as & brincipal instyument in the shaping of .a

mnew social order. To this‘éﬂd, William Godwin had noted,

"if education cannot do everything, it -can do much."2
P

Simalarly, James Mill stated that:

1

i

1 John Lawson and Harold éilver, A Logical History
of Education in England (London: Methuen & Co. Ltd.,
1973), p. 228. — .

_2 William Godwin,  The Enquirer (London: G.G. and J.
Robinson, 1797), p. 3. '
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v s - A

- ... the power of education embraces:
- everything between the lowest stage
of intellectual and moral rudeness
and the highgst state, not only of
- ) actual, but of possible perfection.

And 1f the power of education be so -
. immenae, the motive for perfecting ,
it ,1s great beyond expression.

)
8

Where education 1s concerned, perhaps the most

influential body of ideas in nineteenth century England

%

‘'was generatéd by the. laissez-falre economics of Adam

Smith and the utilitarian philosophy of Jeremy Bent%ami
The utilitar;ans formulated theories which ;ltimately
resulted 4in significantﬂeducational deQelopments:
monitorial schoois for the poor, the ref;rm of secondary
education, a middle*class,university fo; London, and the

. . . .
mechanics' institute and useful knowlege movements.

The evangelical movement - Wesleyan Methodism -
which had its—beginnings in théTChurch of England in the

lata 1700.'s, was tge religious complement to utilitar-~

L

. 1anism in terms of its awareness of the changes taking

place in English'society.S However, the utilitarians

-

o

3 James M1i11, "Education," Supplement to the Encyclo-
pedia Britannica .(Edinburgh: A. Constable and Co., 1819), .

pl 18"19-’ . v

4 Laws&n and Silver, op. cit., p. 231.

© 7 1b1d., p. 231.

o
t



"clear that Rousseau and his Engli'sh followers were not

in a society underéoing uhprecedented change.

realized that education could serve the masses in faqii-

A

itating their adaptation to the new social reallties
- R
while the new evangelicals' educational aim was to warn.

against social and moral dangé&s’associated with urban-
& “
ization and to preserve the social order. T

The influence éﬁ many of the French philosophers 1is’
distinctly recognizable in educationpl philosophy pre- ' .

valent’ in England at the turn of thé century. While it 1g
. L D \

concerned with mass education in an industrializing soci-',

ety per,se, the Rousseauites succeeded in focusing atten-

tion on the importance of the development of the individual

¢ ©

child, though their immediate influence was largely con-

fined to hiddle-class educational experiﬁents.
. . )
ﬂ; ‘ S

+ Opinions as to the direction an emerging educational

{ s -
system should take were as diverse as the problems inherent .
s . :

4
’

Late eighteenth~century soclety had
discovered, then, the educational prob-
lems of a mass society, and those of the
individual child. The answers to the
problems wete not easy. There were pro-
foundly different views, for example, ‘)
about the role of the state in achieving
a' 'national' education. Joseph Priestly,
and William Godwin were opposed to state™




g

involvement in-education, since government
‘ would tend to use education to buttress 1its
own position. The evangelical educationalists
; were concerned with a philanthropic enter-
prise for the spiritual good of the nation,

* -, and in such a work the state has no part.
Paine, on the other hand, was willing tc let"
government -lay the groundwork of a national
system. Adam Smith and Malthus were both in
favour, of publicly provided education, as it
was too important to be left 'to philanthropy.

' These diverse positions were to be a feature
of educational controversy far into the nine-
geenthwcentury.6 ¢

While 41t is nbg within the scope ;f'fhis study to
detail the development of the English educational system
in the late 1700's and early 1800's, outlininglpromiﬁent
éducational and religious schools of thought.serves the
purp&se of furnishing some insight into the influences,
either direct or indirect, which shaped Robins' ea;ly N
;earst In terms of educational practices and”@he emergence

of Wesleyan Methodism, Robins was indeed a product of the

times.

3

Because many of his early educational experiences
b

were responsible for molding Robins' own philosophy of

education, this chapter will examine the nature and extent

K

of his early education. Similarly, the influence of his

~

early religious training, largely fadﬁiial, can be seen

\
Ibid-’ pc 23!‘*2351 R -




o

“his' experiences throughout~this period. : . .

N

throughout his life and is therefore important in under-

‘standing Robins' philosophy in & broaqer context.

-
u
i . prep—

-

Because Robins came to Upper Canada when the prov-
ince's pﬁblié educa;ion;l'system.@as in its formative
years, this chapter will also pﬁovide an overview of
education and teacher training at that time with an j ,

émphasis on Robins' role in various educational develop- s

ments.

In terms of methodology, much of the research for

this period has:béen facilitated by the fact that a great

~deal of the material used is from Robins' own agcéuh;s of

- [ i
B

A

1. Family Influences and Early Education. Lo

'

A
»

The, influence of Robins' family was one which he

&
4

carried‘througﬂout'h;s life. As the son of two preachers
of the Bible Christian sect of the Methodist Church, his
early .environment lafd the foundation for his later
theories in regard to the main purpose of education. His
father,‘Paul, a Cornish Welshman, had broken with the

-

family tradition of working in the mines to become a

-



travellding preacher.7 Apparently, Sampson's mother,

Anne Vickery Robinig also of Welsh descent, was equaily
known throughout the south of England as an Evangelist.
It is interestiné that in the dayé when women often re-
mained 1in the shadow of their husﬁénds' achievements, Rob;
iﬂs' mbthéf conducééd a vigorous campaign against smuggling,
one of the g&forious evils of the day.9 Many years lacer,~
Robins was to no;e that, "because of my mother's attain-

‘ .

ments, the 1dea prevalent at the time, that women were

inferior to mén, never entered m head."10 In many ways
y y

this statement is more significant than anecdotal, for

Robinsgs . was to become a central figure in lobbying for
educational opportunities for Montreal women, and, it ;
was under-his principalship that women were first ap-

pointed to positions of unprecedented influence at the
¢ g '

McG1il1l Normal School. v

By Robins' own account,'hié education in those early
years in England was largely the ‘responsibility of his .

parents. His‘recollections of experiences in public

7 R.E. Howe, "Samson (;ié) Paul Robins, LL.D.'" The
Teachers' Magazine, %, No. 2 (Jan., 1923), p. 11.
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* schools, which wete intermittent becahsextha family moved
so often, tend to be highly critic¢al of Boxh the nature
of education at that time and the questionable motives of

thoseiresponsible for its existence: Indeed, it would

. appear that what he retained from th;se experlences was
that the system was poorly dévised, often u;just, and he
remained resolute not to repeat these mistakes .in his own

career as an educator.

Providing an account of his first school experilences

. -

and a bommentary on the development of mass.education in

England, Robins notes:

I first went to school in Plymouth,

Devonshire, England. The year was 1838;

my age was not yet six years. Contrary

oto custom :I was admitted thus early ,

because I had been able to read the ' ‘

Bible for thg previous two years. 1 was .

not responsible for contemporaneity -

" ' . with popular education. I could not

i help first éntering England in 1833,

when the efforts of many patriotic, far-
seeing parliamentarians, led by Lord
Brougham, succeeded in,winning the .
first English recogn#tion, by the par-
liamentary grant, of the educational

*  needs of the masses... Education long
was esteemed dangerous for those who ‘ \
wore neither surplices nor spurs. The .
reformation only very slowly opened

school doors to the masses. If they
could read they could be dissatisfied.
This persudsion pervaded the higher
 grade of society... This feeling of
- hostility to universal education had .




“\Robins weng'on‘to say that he had no recollection of

1
'

~ v > v Y

B

by no meahns died when I first entered . .
the British and. Foreign Plymouth . . S
School. As far as memory, weary with ' . |
the lapse of many yearg, serves; I

will tell you all frankly what I now Ve
know of my. experiences in that first. )
school. 11 . ' )

. LY

-
a

‘any lesson in,reading; spelling, geography or grammar.

'Nor did he recall ever being taﬁght anything .-by the maétqr

of the school. Robins' clearest memory of. the school was

'

of a school monitor leading the class in a daily chant of

time-tables that went on until Lf was impressed on the

v

. .
vy . i Co !

memories of all the .§tudents. ’

v
‘

.t

Aﬁparently, Robins' most lasﬁing impression of the

§chool and its master was formed by one particular. inci-=

dent...

"o

e 1
+ N .

One winter morning we weré coming into

school, in fact had. just entered, and

were passing to our seats, 'when the

skin of a little ill-dressed boy appeared

through his torn trousers, and the master
\flicked with his cane the bare spot, not
]severely,.l think, but the act labelled
him cruel and unjust in one little mind

that has striven ever since 'it has borne

censure.12 . : ' [

Magazine, 5, No. 2 (Jan., 1923), p. 9.

11
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S.P. Robins, "My First School." The Teachers'' . =
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responsibility to avoid 1ncurr1ng like K
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Considering the negativity he ;ssociated with theSF
school experiences, Robins was fortunate ihat his father's
Wini§try as a circuit preacher frequently forcéé the
family éo live in areas wheére there were 60 schools\fo
which Sampson could be sent. With the aid of a good h;me

e

library, his education largely became the domain of ‘his -

i

mother. Although his father was often abseng, Robins
credits him with providing infrequent but meﬁor;ble‘les—
sons. Man& of his eafly positive eduqéﬁional experiences\
were principally a resdltrof a Lome enyironment in which
education was given a high priority. By way of exampie,
Robins recal%ed a convergétion between hi;‘father a;d his
uncle as to the importance of teaching arithmetig by

thorough explanation and demonstration which he credicts

with arousing a life-long interest in that discipline.%3

™~ .
'

LI ¢

In terms of molding Robins' philosophy of education,

. family influence and his experiences in the emerging

English public educational system are paramodnt. Elabo-

rating on the opposed natuyre of these two_ influences he

-

D
notes:

Beginning with my childish experiences
in a profound distrust of monitors and’
the monitorial systenm, th&i developed into

¢ '

e

13 G.W. Parmelee, "Dr. Robins Attains His ﬂlét
Birthday." The Educational Record, 44, Nos. 1, 2, 3
(Jan., Feb., Mdrch 1924), p. 32.
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‘o suspicion of the pupil-teacher system, ,
B .Both ‘systems guided and minimized by p
~* consummate wisdom may be made useful, ’
‘ ‘ . but consummate wisdom does not habit-
: o T ually.dwell in public schools. Not
. ‘even pupil- teachers are invariably
L ' successfui. The pupil-teacher 1s not
. ‘ seldom- the victim of a shallow sclf -
Lo, . suff iciency and an arrogant self-
- evaluation, which leaves his pupils
. 111- understood and discouraged. The -
' intellect cannot be too lafty nor the
-~ " " moral mnature too refined into daily
‘ .- contact with which the child - the
C- oo little child - is brqught. I know of
- - nothing more precious than our children,
s . . If there is any more exalted consecrated
- -, duty than the ‘development of  little
e sons and daughters of the Most High
iito men and women, physically healthful,
mentally clear and full-orbed, and
morallly strong, fit for service in the
- redemption of the world, I have never
. known of it. God's crowns are’not for
‘:% . - . the heads of emperors and empresses but
for some fathers and mothews_and for

some teachers and preachers. 3
» - 4 . \S\/

o

-Robins went on to say that he envisioned a time when

\

mothers would not be burdened with the physical chores of

- Al !
housekeeping and would be free to be playmates and teachers

the toddlers consigned to kindergartens. He further
critié ”mwm}he widespread use of corporal punishment prev-
- N

alent during hzg“m,rly years in school and referred to

this type of”punishmenti““w "most serious act."l5
- ’ )
14 Robing, "My First School,”,og.ww‘”‘\\ai 10-11.
15 & \

Idem.
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+.. the form of public education with
which I came into contact, I would
rather say into collision, in my
childhood exhibited itself as a system
devised by masters for servants., In

‘most cases they meant well but they

who had education were and long had been

masters, They who needed education were

and long had been gervile, The first

had never exp@rienced, and could not
understand; the latter could not reveal
what was wanted, their pangs were those
of a secret unkmown disease. And thus

it must always®be. No class can organize
a satlsfactory form of education: for
another c¢lass, Not masters for servants,
nor clergy for laity, nor hereditary
governments for subjects, nor aristocracy
for commonalty, wnor men for women have
ever furnished, or ever will furnish
unaided a satisfactory educational pro-
vision.16

2. An Overview of Education in Upper Canada in the

Early 1800's. ) ‘ v

¢ o

While it 4s not ‘the purpose of this study to detail

educational developments in Uppexr Canada in the first

half of the nineteenth century, the most prominent edu-

cational trends of the day will be summarized with the

intention of providing a backdrop for the general state

6f. education at the time Rabins came to Canada in 1846.

(

B
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- ‘ In‘many ways the 'distinctive.educational system
¢ Y

- +

' ‘ - N LT : .
that developed in Upper Canada in the first half of the

nineteenth century was tied to the  province's political

3 ’

realities at that time. The col&nial legislature vas
coﬁbosed of three entities: Executive, Counéil, and

e Assembly. The- Executive office was the domain of the

* -

Lieutenant Governor who was appointed by the Government,

o4

: . ~_1In turn} the Council was appointed by the Lieutenant
( \‘ -

'%ovérnor, with the Legislative Assembly being an elected

body. By the nineteenth century, almost all political

N\
v

power was in the hands of a small group of upper-class
business ang reldigious leaders. Because of their cohe-

c ‘ sion, they became known as the Family Compact and their

) LN ~

sphére of influence included not only economic and

political life 'in the colony but alsd the social and

. educational institutions.

- ~

'

v | ‘ The'most}influeqtial member, of the Cgmpact'was John
: Straghan) a member éﬁ the Church of England and later
- ' ‘ Bishop of Tqr;nto, who had come to Upper Canada frém
‘Scotlaﬁa rd 1799. In 1812 he was rector of the parish
95 York and six years later he was appointed an é&ec@tive
coﬁdéillor and a member of the Legislatfve Council. In
1825, hé was made archdeacon of York and it was ;n‘this




- -
dualirole as‘archdeacon of the Church of England and
Chief Exeéutive Officer of the Legidslative Council that
heﬁcontrolled education in tle proviﬁce. In summarizi?g

hi% influence on education in Upper Canada, Adans has

‘noted that Strachan:

«+s+ possessed an agéréssive and domi- ’
neering personality, and apparently was
' ruthless and intimidating in his i
behaviour. His experience as a teacher
in an exclusive school influenced his
aristocratic philosophy of education ~
for the colony. Accordingly, he led a
movement for the estaMlishment of a:
- distinctive school system for upper- -
class yoguth. Since he believed in the
inherent leadership qualities of
aristocracy, it followed that his
system of education would be exclu-
sively for these potential leaders of
socigty. According to Strachan,
education for the common people was a
waste of time since they were unable
to benefit from the instruction; they
would never become the leaders of -
society. With these qualities and aims
he was successful 1in preventing the
development of free public education
for the general population for a
number of years, and.as a matter of
course, the youths whom 'he taught
became members of the Famlly Compact
and perpetuated the unpopular oligar-
chical rule.l”

.

Throughout the early 1800's, educational legislation

in Upper Canéda continued to reflTect the Compact's patri-

i vx

~

. y .
17 Howard Adams, The Education of Canadians 1800-1867

(Montreal: Harvest House, 1968), p. 3.

B -
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cian philosophy. The Education Act of 1807, secured by
Strachan with the help of the Legislative Councillors,:
stated that public grammer schools would be established |

in eight districts of the province. While fifty-three,

4

trustees were appointed by the Governor, the majority

w

were members of the Church of England which virtuélfy

’

assured the appointment of Anglican teachers. As Ban-

nister has emphasized:

’ The schools were undemocratic and soon -
became -class schools attended by those '
whose parents were members of the Church
of England and of the administrative
class. This was 1nevitable. The trustees
wer.e chosen from these classes, and it
was but natural that the schools should
be looked upon as established for their
special benefit.18

I

\
.

A

Among the generadl population, disapproval of the

4

Eduéatiod Act pf11807 pecamg increasingly more péonounced
over the ensuing years., As,bkjections méunted and petitions
to the Legislature increased, aICQWmon School -B111 was
passed in 1816. Although the terms‘of this act gave local

citizens the right to build a schoolhouse, appoint trustees,

and hire teachers, real authority rested with the District

18 J.A. Bannister, Early Education of Norfolk County
(Toronto: University of Toronto Press, 1926), p. 68-69.
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Board of Education appointed by the Lieutenant Goverhor.

'

Th{ough this body, the Family Compact was able to retain
: ' ! h .

_its considerable influence over the public schools.

(s

The Compact further reinforced 1its control over the

educational system through the Education Act of 1824,
it
This act gave the Lieutena%t Governor the power to appoint

a General Board of Education. In reality, Strachan was
appointed Chairman of the Board and together with the
rémaining f.ive board members, all iqfluential Aﬂglicans, .

manipulated virtually all aspects of education in the

EN

province. Typical of thé political cl}mqte, this Ge?%ral
-Boaré was accountable only to it§elf‘and continued to
administer the educational system as the privatc domain
of the Anglican and Family Compact elite '

Throughout the years, popular opposition to the

educational status quo mounted and a growing reform

1

mqovement began its push toward the democritization and
secularization of-educatioﬁj in terms of changing the
face of Upper Canada's educational system in 'the pre-
Confederation yea?s, Egérton éyerson, a young Methodist
minister,'was the most renowned of the Reformers. As

Chief Superintendent of Education for Upper Canada from

1844 to 1876, Ryerson established a common school system

- - I3

s
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wh;ch served as a ﬁodel for most of Canaday

'

3. Initial Teaching Experiences and the Founding of t he

e

Iy
Toronto Normal School.

Robins was twelve years old when his family settled

near Peterborough, Upper Canada, in 1846. While educa- -

- tional opporiunities were extremely limited at this tidime,"

Robins later recalled having the good fortune of discov-

’
f

ering a teacher in the area who had been a prof essor of

'Mathematics at Trinity College, Dublin.lg Many years

later , Robins was to recollect this tecacher with much ,

1

affection and gratitude. "fpé Rev. R.C. Taylor with whom

I studied in Peterboro, led me into a new world."20 The

relatiohship with this gentleman, who fueled Robins' love
o . |

of ' mathematics, was short-lived Eowevér; before he reached
. I ¢
his fifteenth birthday, Robins had begun his career as an

educator.

4
{

h 1 had said that I would not be a shoemaker
" or a schoolmaster, but I 'must have been
|Jdestinéd by the almighty for teaching

v because ‘when I was just over fifteen years

i 19 Howe, op. cit., p. 11.°

20 Idem.




%,

of age my father "hired" me as a teacher .
for the l1ittle school of the Fourth ' .
Contesgsion of Dummer, near Peterboro,
for which I was paid $8 a3 month and my
\ board.?1 .

R

N

While many of Dr. Ryerson's reforms concerning

¢

teacher certifdication had "been sanctioned, they had not
yet been implemented. Robins was presented with his f'irst

diplema by a District Superintendent who asked him, "Do

. you know arithmetic?’ When he replied, "Yes,® the trustee

N

enquired, "How much do you know?' to which Robins replied, .

"Pretty much everything;" and no further questions were

asked on the subject.

{A}(E : {; N -
s,

Armed with his permit, Robins later recalled belng,

..

placed in ‘charge of the school in Dummer, "with nothing

n23 Whereas descriptions

A

between me and the North Pole.

-

of schools in" nineteenth-century Upper Canada can be .

'

found'in a variety of sources, Robins' mnarrative of the
school in which he began to teach provides an invaluable
¥

first-person documentai",y of 1life in a country school at

that time.

221 Parmelee, op. cit., p. 32.

22. Idem. ‘, )

23 Iden. :
, -
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* The\‘people occupying the neighboring
a \ ~ farms which they were slowly and with

almost incredible toil constructing in
ot - the forest,:swere part of a large immi-
gration that a few years preyiously had
settled in Peterborough fnd the adjoining
townships. Those who supported the school
) of which I was the master were chiefly
‘ - Protestant Irish with a few Scotch.
Painfully and slowly they were being
s ‘ welded into Canadians; but the process
) : after less than twenty years of common
hardship was far from complete, They had
buil - two or three schools by sectional
effort that were suited to the needs of
but few, and were in location unsuited to
‘the mass of the scholars. But a man who
had neitfier . heir or representative was
so 1l1l-advised as to die, leaving owner-
L léss one hundred acres of land for which
L he had :paid-one English shilling per acre,
and the shanty which he had erected and
inhabited thereon. This vatant property
G being more central than their schoolhouses
was temporarily at least expropriated by
the school trustees and was their school,
when I was” thelr teacheq&le‘

=y

~

Robins went on to describe the utter isolation of the

3

school, Northern neighbours dncluded wolves and perhaps a

b

few indians.

According -to Robins, the school was about twelve by
] .
fi,fteen feet and made of logs which vere roughly fitted -

together by axe. Furnishings were also meagre and boasted

24 S.P. Robins, '"The Schoo?in Which I Regan to Teach."
. o The Teachers' Magazine, 5, No. (March, 1923), p. 18.




., slates, and one ruler made up the,school's supplies., . --

5 \ t
no individualﬁdesks but rather an arrdangement of boards

.
t

which stretched the length of the building. A féw books,

v -y

\ '

g

Our comfort wis the stove, a box stove;
true it had no door, and so was an ungovern-
able and provoking servant. The exit of the
stove-pipe was by a round hole in the wooden *
triangle of the cast wall. Our seats were
. ‘arranged around the stove, and there we sat
for as many lessons as possible accomodating
our approach to the stove to the temperature
» of the room and the violence of the fire. -
. If the wind were from the east, the weather’
: was not usually extremely cold.and we bore
as best we could the occasional puffs of
« smoke sent back down the stove-pipe and out -
: into the school-room. On one occasion at
\ least the fire brands were blown &éut on to '
‘ the floor and fell through the generous .
chinks in quantities sufficient to inflame
- the accumulated lunch papers beneath us.
' Then, hurrah! Master: and pupils constituting
' a volunteer fire company compacted a huge
. snow-ball outside, Yifted a section of the
111-fitting floor and rolled th~ {mprovised
. extinguisher down upon the hbissing, discom-
fitted conflagration. Troubles with west
winds were more frequent. Western storms
were very cold. We tuok care to have an
abundant supply of fuel. Not only our stove
but our stove-pipe was red hot, and, as the
. distance from the fire to the end of the .
stove-pipe was small, on more than one oc-
casion we set fire to the exit. Then stampede!
: - Master and scholar rushed out to smother
. the fire with snow. Fortunately the building )
) had no lofty towers, not even a terrace; our
stately structure was at no points' much over
ten feet from the ground and with winter
snows the height was less, “so that our snow-
balling and snow manipulations in general vere
ef fective, although our fingers were cold.
Our equipment was so scanty that-we might
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.. declared that we had none, we had no
ackboard, and we had no map. I know -
. of nothing unenumerated but a pail for
water and a tin cup for common use.25 .

", Accoréing to the custom of the'times, Robins "boardej
. . . )
round"” with various families in the county. The settlement

-l;was a new one’and residents were still clearing the land
when he began teaching there. As a testament to the truly
ploneer cpnditiéns which existed, Robins recal%edlfarmers

taking a break from their-tree-chopping ‘to griné grain in ° .
pepper-mills, as mno mill for the grain had yet been builf.26

'Hé also remémbereé’ﬁﬂe,day he arrived for his stay with a
famiiy who haé no éood in the’house.HAll day he waited’

with the hungry children until late in tbe evening when

the father finally appeared in an ox-cart loaded with a’

w“ 27 \
- sack of oatmeal. ‘ '

v
- (

The circumstancés surrounding Robins' Being hired for
.his_second teéching position proved to be rather humorous.
Disturbed at seeing the Eoys treating the girls roughly

at thg school in Dummer, he announced, "I'll give the

n28

ruler to the next one who tries . it. One of the pupils,

-

“ 25 o ' .

‘?6 Howe, op. cit., p. 12.°
27 Idem. RN
, 28 -
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19 yea}s o1d{ taller and heavier than young Robins,
iaughed at this threat and deliberately pulled one\v{l
the girls on his knee. "Stand up!"” thundered Robins.

He ordered the offender .to_ hold out his hand and whey.
he refused go do so Robins said, "ff_you don't you'll

go out of this room quicker than you came into ip."zg
To his own aston}shment, the boy held out his hand and
took the punishment;\After school Rhe children gathered .
around the boy and asked why he did it, pg}nting out
that Robins couldn't have thrown him oué, "You don't

F}

know what a'piger~cat>he looked ,'" was the boy's reply.?o

’

v

Apparently, the incident had a further consequence-
for the boy's father was chairman of the Board of "Trust— -
ees. "We've got a master that i1s too good for us, " he

told a member of another Board who -asked his advice about

, . . 31 Co : ~
a teacher; "we'll hire him to you." .
e

" ° Robins' interview with the Superintendent was cut

léhort/howeVer, for when he saw the fouthfulkRobins he

"32

roared, "Go along home to your mother. This curt dis-

Ibid.
: BQ Idem
31 Idem
b o
; 32
em.
o-
- (

'
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missal proved to be only a mi[nor stumb\ling—block to
Robins, fo;‘ he was awa1:e of the Ffact that th’er’e'were
other means of obtaining ’author‘ity‘ to teach. .AF the
time, certificates from three mi.ni‘sters wvere e;ough
to“qual ify someone for a position as an instructar_ and
Robins went about acquir‘ing‘these. Thus, the District
Superiyncendent notwithstanding, he was e'st:ak;lis,hed in’

the school.

A few months later, when teachers were required
to undergo examinations according to the terms qf

Ryerson's Educativbnal Act, Robins had the distinct'ion

of being granted one of the first provincial certif-

dcates issued to teachers in Uppér. Canada. When the
. o [ « , L

results of the examinations became known, it was an-

nounced that Robins,‘ who a few months earlier had been

‘sent, "home to his mother,'" was the best teacher in'the

‘e § 39"

united counties of Northumberland' and. D'ufham‘.

While Robins' reminiscences of his early teaching
experiences clearly show“ tha‘t teacher quélifica“tions‘

in Upper Canada were low by modern standards, t"hey éﬁe,d

light on a virtual laissez—faire system of permit-giving. .
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+ Secretary. Imn that 'report, Ryerson poilnts out that,

persons are trained.for the profESSion.

Diring this period hbwevpr, the efforts of Ryerson were

beginning to make inroads that would lead to the devel-

. opment of standards for prospective teachers.

’ ¢

‘Shortly -after his appointmenﬁ as Assistant Super-
intendent of Education for Canada West in October, 1844,

Ryerson left for an educational tour of Europe. On his

feturnq he Submitted‘his Report on a System of Public

Eléheﬁtary Instructi&n for Upper Canada to the Provincial

-

‘"There cannot be gobd Schools without gpod Teachers; nor .

)

can-there be, as a éeneral rule, good Teachers any more

than good Mechanics, or Lawyers, or Physicians, unless,

n3a Accordﬁng to

14
D

Ryerson, the resulting advantage of” mra@er teacher train-

.ing would rdise teaching to the status'of a.profession,?’5

Ryerson felt that formal teacher‘training would elevate
the teacher's image in the community and attract more

able individuals to the profession.36

[P

Eéerton'Ryerson, Report pn a System of Public
Elementary. Instruction for Upper»Canada (Montreal

_Lovell and Gibson, 1847), p. 156.

- \

35 A George Hodgins, ed., Documentary History of

Education in Upper Canada (Ontario). 1791 1876 . (Toronto:

< Warwick and Rutter, }894 1910),. Vol. L;I,_p 137

L

36 Ryerson, 6?. cit., p. 16Qi
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Secondlﬁ, Ryerson felt tﬁat formal teacher training
3
would result in better pdy. "Increase its value (of teach-

ing) by rendering it more attractive and useful, and the

offered remuneration for i1t will advance in a correspond-

ing ratio."37 Ryerson noted that where normal schools had

been established in Europe and the United States the

demand for teachers drastically exceeded the supply.38

Finally, Ryerson noted that the training of teachers

would, "tause a great saving of time to pupils, and ex-

39

pense to parents and %uardians." Clearly, Ryersop's

. A,
assumption was that a well-trained teacher could accelerate

the educative process tb the benkfit of both the student -

- -

and his parents or guardians. E .

R
.

‘Ryerson's recommendation that a normal school be
established in Canada West was incorporated in the Common
School Act of 1846. The new school, to be located in

) ’ 14

Toronto, was placed under the authority of a General Board

of Education and the general superintendenée of Ryerson.

37 -
Idem., \
38 . ! ‘
, Idem . p
at " PO "
39 . . . 3 Coo A
Idem. ? " 1 4 L o
4 \‘
" ,
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AN
[ B} A P
- o
~



with formal training remained the exception ratler than

'Certificatesﬂ

"'with Ryerson which would ultimately provide the link to

26 T ; .

-

<

It should be noted that while graduates of the
Normal School, in its early years, appeared to have
been accorded more prestige and higher status, teachers
the rule. The majority of teachers during this period
had no formal training and possessed only County Board
40 ’

.In 1851, Robins Qent to Toronto to become a student

j—

'ét the Normal School. This began a three year associlation

4

the McGill Normal School whe;e\Robins would éome{ at its
inception, some six years 1ater.\After a period as a
pupil at the Tqronﬁo Normal School, his ability a; an
educator éarned him a post as a teacher at that institu-

tion. ' ‘.

s

+

Students at the Toronto Normal School followed a

°

course that _prepared them in both pedagogy and a variety

i

.of academlc subjects. Lectures included the Philosophy

of'Grammar, Parsing,” Geography, Art of Reading, Liqéar
Drawing, Reasoning, History, Trigonometry and the Methoq

N

40 Albert Fiorino, Teacher Education®in Ontario: A
History, 1843-1976 (Toronto Commission on Declining

.chhool Enrollments in’Ontario, 1978), p. 20.




- of Teaching the first Book of Lessqhs, Music, the Mode .

" of teaching writing, Dictation, Coﬁposition,'Orthography,

- Brantford.

M -
i
v \ ‘
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Philosophy of Educétion, and Practice of Teaching.

+

Students were also lectured on Algebra, Science and the .

3

Practice 'of Arithmetic, Geometry, Electriciky, Magnetism,

Heat, Meéhanics, Agricultural'Chemistry,‘aﬁd,ReligionJ

- N
5
\ v

z/ " -

/ While this course-of sfudy;appeyrs\imbressivef it

should be noted that students agtehding the Normal School

-

varied in thelir leQels of educational attainment, indicating

«

that the subjects offered were often dealt with at a

rather elementary level. "Al'though the main purpose of the.

Normal School was originally to impart the art of teaching,

: ‘ L \ B .
it would appear that it became necessary to place much
. . - .

'more emphasis pn the basic subjects,a y

- -
‘
N

P

\.” The year 1854 heralded some personal and professional

bhanges in Rdbins'~lfﬁe. In that year, he married Miss -
R N T N

‘Elizabetﬁ Hore of Camborne, Ontario,’and also accebted

the: appointment as Head Master of the General School at -

Idem. . . i :.'. .

42 J. Harold' Putnam, Egérton Ryersoﬁ and Education
in Canada (Toronto: Wm. Biggs, 1912), p. 235. ‘ .
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Ryerson and Robins continued through his last few years

It would appearthat some association between
in Upper Canada, for Ryerson would soon recommend Robins
to the authorities at the newly created McGill Normal

School.43

v
,“\‘ {

'
-

) 43 Sir J. William Dawson, Fifty Years of Work in
Canada: Scientific and Educational. (London: Ballantyne,
Hanson & Co., 1901), p. 118.

2
K
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CHAPTER II

ROBINS AT THE McGILL NORMAL SCHOOL UNDER

THE PRINCIPALSHIP OF DAWSON, 1857-1871

~
N i
i

° . -

Through his efforts in founding thetToronto Normal
chool, it was clearly one of Ryérson's aims to improve
and standardize teacher training gechniques in Upper’ -
Canada. In brqader terms, a body of professional edu-
cators couid subs;quently be eTpected to improve the
quality and general character %f education in the prov-
ince as a whole. To some degree, it i1s the purpose of

this chapter to trace parallel educational developments

in Lower Canada and to demonstrate that similar motives

and ideals led to the establishment of the McGill Normal

School.

In addition to outlining events 1eadihg to the founding
of thé McGill Normal School, the admission standards dnd’
curriculum of the institution will also be discussed.

More central to the theme of this thesis, the chapter will

deal with the roles played by the school's central figures,
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N
N i

Sir- William Dawson, William Henry Hicks, and Sampson

. .
Paul Robins, during its initial years under Dawson's
brincipaiship. Essentially, their roles will be scru-

tinized with a view to determining the nature and

respective areas of éheir administrative responsibilities.

3

To understand fully the circumstances prevailling
in the 1850's which led to the establishment of the
McGill Normal School, it is necessary 'to provide a sum-

mary of carlier -developments reSpénsible for shaping

Lower Canada's educational'system as it existed when

Robins joined the school af'i£5'1nception in 1857. . »
- t B

e

i

1. An Overview of Education and Teacher Training in

Lower Canada to 1857. ' '

N 1

S

The nature and extent of education in New France 4in

-

.the seventeenth and eighteenth centuries are best sum-~-

marized by Magnuson's simple statement: ",.. education

v

wdas a limited enterprise, serving only a minority of the

population."”

<

o)

. Roger Magnuson, A Brief History of Quebec Educétion
(Montreal: Harvest House, 1980), p. 1. '
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Throughout che\early 1800's, legislétipn was paséed
! ’ concerning education. In 1801, "An A¢t for the Establish~
ment of Free Schools and the Advancémeét of Learning in
Tgis Province" created a corporati&n desigﬁed to sel up
free public and secondary schqol;.)Tﬁe Royal Institution
for the Advancement of Learning was regarded with suspi-
cion by the Fren;hj who felt the new‘systeﬁ'; raison
d'atré was to Anglicize and Protestantize. Although the
number of these schools eventually exceeded 80, thej
‘flourished mainly in English regions of thé province.2

By. 1824, it had beéome painfully evident thaklthe
‘E:’ " Catholic clergy's support for the Royal schools was not
forthcoming. Increasing politicél pressure for a mqfe
decentralized system resulted in the Fabrique Act éf 1824
According to this legislation, garish‘corporations , |
r%ceiveé authérization to establish elementary sshoolél
The fabriques were to have control over building the
schoolé, choice of teachers, salaries, and the course of
study. From an historical viewpoint, the new legislation
was significant in that 1t recognized the principle of

: freedom of- instruction and the separation of English and

S
French for educational purposes. With public education

S_ ! ”
Roger Magnuson, Education in the Province of Quebec

@\ \ (Montreal: McGill University Printing Service, 1974), p. 13.

e




'firmly in thé grasp of the clergy,-the educational move-

32

v —————

-

ment, which Desrosipfé has'described as, "already vigor-

ous,”" gained further momentum.3 -

The passage of the Syndics Act of 1829 did not result

in theé repeal of the previous two laws. Tov some degree,

the earlier laws were made more democratic through the

-

establishment of boards in each educational district

v

cdmpoged of five elected trustees. Further, the legislatur;

!

was now authorized to pay~half the cost of new school

¥

buildings. In terms of control in the province's educa-

tional matters, this law clearly acknleedged"thé Assem-
: §

bly's power by giving members the right of control and

inspection. While Desrosiers has stated that there was,

e

"general.satisfaction with a statute that gave absolute

Il4

control of the €chools to the legislature..., this

contentment was surely more prevalent in lay c¢ircles as

J +

the Catholic clergy were traditionally wary of any

legislation which undermined their authority in matters
¥ . )
of education. Clerical disapproval notwithstanding, there

Abelard Desrosiers, "French Education," Canada and

Its Provinces, Vol. XVI, ed. by Adam Shortt and Arthur G.
Doughty, (Toronto: Publishers Association of Canada, 1914),
p. 413. -

‘.‘
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can be lIittle doubt that a t}émendous gfowth’in education
had resulted as evidenced by }hﬁ fact that' from 1828 to
1832, the number of schools had increased dramatically

from 325 to 1,282.° oo

-

v

" Lamentably, this period of educational expansion was

-

curtailed by the general political unrest of the 1830's

»’

and the friction between the British-dominated Executive

1

Council and the French dominated Assembly. Indeed, this -

conflict resulted in the council passing a law in 1836

¢

which deprived thirteen hundred primary schools of their

grants.6 This measure virtually closed the doors of .

s
1

primary- schools whose municipalities were¢ without suf-
' )
"ficient means to ensure.their continued operation.

P
¢

The politicallcrisis spawned by the Rebellion of 1837

}esultpd in Lord Durham being sent by British officials

to investigéte the sitwation in Lower Canada. The British

s
4 [

authorities' degree of concern with'the situation in the

Canadas is exemplified by-their granting of unprecedented’

s
-

powers to their appointed repreSentative, Durham. As

sMcArthur has noted:

-

PO
T

i Louis~Philippe Audet, Le systéme scolaire de la
province de Québec (Montreal: Rinehart et Winston 1971),
p. 364. '

6'Desrosiers, op. cit., p. 417.
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He was clothed with a three-fold power. .

He was goveror-in-chief of the five

provinces of Upper Canada, Lower Canada, -

New Brunswick, Nova Scotia and Prince

Edward Island. In addition, he was

given a special commission ds high

commissioner for the adjustement of

. certain important questions 'depending .
in the 'said provinces of Lower and \ -
Upper Canada, respecting the form and .
future governhent of the said provinces.' -
To ®his end he was therefére.appointed -
'High Commissioner and Governor General
of all Her Majesty's provinces on the
continernt of North America, and of the
islands of Prince” Edward and Newfound-
land.' The extensive authority confer-.
red on Lord Durham is but an evidence

. of the seriousness with which the o

Canadian situation was regarded, and

of the determination of the government

to evolve a plan of salvation which,

if necessary, should include all-th

North American colonies.’/ g

e

" The report submitted by Durham ultimately set f;rth
his political objectives for the colonies and the segtion
dealing with education, prepared ‘under the commission of
Arthur Buller, merely reflected this purpose. In short,
the educakional recommendations, consistgnf wigh the .
political thrust of the Report, amounted to a virtual
bluepriné for the assimilation of French Canadéﬁ That

Buller's recommendations were never put into effect was

indicative of French Canada's determination to resist

. +
Duncan McArthur, "Lord Durham and the Union of the ‘
Canadas,”" Canada and Its Provinces, Vol. IV, ed. by Adam

Shortt and Arthur G. Doughty, (Toronto: Publishers As-
sociation of Canada, 1914), p. 390. ‘

-



cultural absdrption and it 1is irohic that; in light of

)

the common school system proposed 1h the Durham Reporg,-
educational developments of the 1840's laid the foun-

dation for the confessional system that has, character-

"ized Quebec ‘education to the present ‘day.

1
o

At the time of Union between Upper and Lower panada--
in 1841, a number of gossieilities were ertertained for

the establishment .of a public\ﬁchool system. Most wofe-
- - ~

ygrthy was the plan advocated by\MgptrgA& lawfer Charles

Mondelet 1in a series of widely circulated letters. De-

veloped with Governor~General Lord Sydenham's/encourégement,
» - Pl

Mondelet:s plan contained a variety of proposals which

i

eventually found thelr way into the educational laws of

the decade. Interestiégly, Mondelet éuggesFed a contro-
versial division of education. to be made on the basis of
linguistic: rather than religious criteria. Opposition
to this éoncept appears to have bee; widespread ?ut it
was undoubtedly the Catholic clergy who were the most

conspicuous and influential resistors.

Some of Mondelet's most intefesting notions focused
on the topics of teachers and teacher training. Ac-

cording to Mondelet, adequate remuneration of teachers

~

~
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.
.
, ‘ ' .
‘. R R N
! r

. was necessary t® ensure their ability to regard teaching

\ ", ' 8 ' s # Y
.as their sole occupation. He further felt that teachers,
o

both male and female, ghould be train¥d at normal schools

which should be under the control of a querintendent.g

~

'
3 b \
N A ¥

. " While the educational laws -of cﬁe 1840"'s classified
schools outside the twolurban ceﬁtres‘of Montreal and
Quebec ;s either "common" ;r.”dissentientf, the p;tterﬁ
which ulti&atél& unfo}é@é derin;éted a truly cohfess;onal
'system of education which hgrélded,‘if’not ensured, a
long continuance ofaQuebby'sltwp'splituées.

’

O ) - The Law of 1846 is perhaps the most significant piece
of legislation in terms of prdviging‘tﬁe framework for
‘the evolution of Quebec's educational--system. As Rexford

has noted: ‘ . ' . i

-

... the Law of 1846 stopped short of
compulsory attendance at the schools
g of the majority in any district. Provision
' was made for Common Schools in each dis-’
) trict. But, where the minority so desire,
. s they may separate themselves from the 4
\ ‘ . Common School and establish a dissentient .
school or schools. By this solution of a
: very difficult problem, the Province of
Quebec has maintained the principle of

4 Common Schools throughout the Province
and has given the minority in any district,
: ) 8 O0.B. Rexford, Teacher Training in the Province of Quebec
(:]’ ~ a Historical.Study tc 1857 (unpublished M.A. thesis, McGill

University, 1936), p. 69.
4 -

.
~
\ - “

’ Idem. ) ‘\\< \
)




whether Protestant or Roman Catholic,

the right to establish dissentient
schools 1f they so desire.lO

It is clear that education in Lower Canada up to
1

the founding of the McGill Normal School had been char-
acterif’ed by periods of growth aﬁd stagnation. In

~ much the same wayAas the educationﬁl facilities set

up by the Roman Catholic and Protestant churches reflec-
ted inherently disparate views and goals, the most visi-

ble characteristic of teacher trainihg‘before 1856 was

surely 1ts lack of uniformity.

i s ‘
C:* Teacher training in New France, like education itself,

was the distinct domain of a number of religious orders.
Primarily, Ursulines, Jesuits, and Sulpicians trained
teachers from among their own for a small though steadily

increasing school'population.

AIthough documentation exists confirming sporadic
attempts to provide/for'the training: of lay teachers,
these efforts were conclpsively 1@55 successful. As

Rexford has pointed out in his analysis of this period.:

Since the religious theory of education
prevailed, training of candidates for
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.the priesthood was considered sufficilent

training for teaching... In this training’

they were highly successeful. As to the
training of lay teachers, the attempts at
St-Joachim and by the Fré&res Hospitaliers

. in Montreal, though perhaps 'in some

measure successful for a time, failed to
establish a lasting form of training.
Thus at the end of the French Regime, the
teaching communities had establisheéla
reputation for the excellence of their
teaching and gave promise of success for
the future by the continual training of
suitable members of their communitles to

carry on this work. But the parish school,

in so far as it existed at all, was still
a prey to the untrained ministrations of

the persons who passed in the country as

'maltres d'"écoles:'ll

. In the early 1800's the staffing of schools set up

through the creation of the Royal Institutlion for the

v

Advancement of Learning was done through the use of

monitors.

£

Known as the Lancasterian: System, it has

humourously, albeit‘judgementally, described in thL

Encyclopedia of Education as a 'strategy Whépeby,

~

-
\
t

been

"a scamp

who knows little opens a school where those who:«know

little teach those who know lesg,

v .
N .

i nl2

~
.

The questionable

quality of teachers can be attributed to a number of

s . ' . N 'T
s

4

v

‘factors which preﬁente@‘suitéble candidates, from entering
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the teaching ranks. Miserable salaries and lack of jdb

security, combined yith poor facilities and lack of edul

cational materfals, tettainly played a large part in
dfssuading potential educators. Further, government in

Lower Canada did little in the way of establishing

A

guidelines as to what criteria would be used in measuring

N i

the qualificationspof those interest&d in becoming
teachers. As Jobling has pointed out, "Lower Canada was

slow to impose minimum standards for teachers, mecaning

Fs

that almost anyone could and did occupy a teaching post;

including drunkards, good—forrnothingg and some who were

barely literate."13 ]

In 1832, the first steps ?ere taken to set a standard

for teachers by 'requiring certification. .In that year
local boards were duthorized to examine and grant cer-
tificates to persons deemed qualified to teatch reading,

writing, and~arithmer:ic.14 Legislation passed some four

'y&ars,later,éanctioned';he‘establisﬁmént of lay normal

" schools in Montreal and Quegec City as well as three

others under ‘the supervision of female Catholic teaching

bpdérs. Montreal's .was the only school to actually open

o

‘but it~§ooh fell victim to the tempestuous political

¢

13 J. Keith Jobling, The Contribution of Jean-Baptiste
Méilleur to Education in Lower Canada (unpublished M.A. - -

thesis, McGill University, 1963), p. 28-29.

14 Rexford, op. cit., p. 44,




.climate and was forced to close a few years later.

R Y ' -

2. The Establishment of the M¢Gill Normal School.

40

y ‘

.
f . , . , e ]

7+ 7 The situation in the early 1850's remained essentially

‘e

<

ufresolved.and caused the Superintendent-gor Public Instruc-

.tion for Lower Canada, Dr. Meilleur, to remark that the

15

establishment of normal schools was essential. , ‘

?

L, ’ - %

p ¢ -

P

Qhen”P.J.O. Chau;eau succeeded Dr. Meilleur in 1855,
5é-bégan implcménting many of the recommendations that
h%s'predegessér.héd’formulated. Meilleur had 1aéked the
budget and the necessar  political elout to effect the
changgs he 'saw ag éentfél to the realisation of Quebec's{
educational poténtial.IChauveau, ﬁorn in 1820, admigted

»

to thc’Bar.at the age of tw%?ty, and later to Efcome the

first premier of 'Quebec, seems to have overcome the

obstacles which had frustrated Meilleur.

R

7

According.to the terms of an Act passed in the previous

year, three normal schools were established 1in the province

<

"of Quebec.in i857. Two of these sclbols; the Jacques Cartier

Normal School in Montreal and the Laval Normal School in

Quebec were for the training of francophone teachers. The |

+
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McGill. Normal School was unique in two wayé; it was
.designed to train English-speaking teachers and was .

affiliated-with a university.,

While the school's staff was small in the first =

Y . N
year, all™were highly experienced in the field of edu-

cation. Dawson had come from Nova Scotia in 1855, whére\

‘he had successfully established a normal school while

\

Superintendent of Education. Considering the adminis-

.trative responsibilities Dawson shouldered as principal

of McGill Universftyy one, can understand his reluctance

Y . [l

to accept-the principalship of the Normal School. How-

’

'eyer,‘it would- appear that Dawson had very little choice

‘in the matter and he noted: Tk S ) .
- \ : - We had hoped to get as;%rincipal an
- eminent and experienced educationalist,
>~ but it was found that his services could
-~ not be secured, and it became necessary

r ‘ to'add to my already numerous duties
‘ the principalship of the school...1l6

¢
Ry

¢

with a staff of sevén} a headmaster of the boys' model"
o ' ¢
- school, a headmistress of the girls' model school, thiee

instructors, and two.ordinary proféssors; William Henry

16 Dawson, op. cit,, p. 121. ° ’ ‘

Dawson began his principalship’at the Normal School

an



42
Hicks and Sampson Paul Robins.17 Both these men were )
destined to play major roles throughout th:e school's

history.

Hicks had arrived in Canada in 1853 at the request
of the Colonial School and Church Socilety to establish
an ;ﬁnglican model and training school in Montreal.l8
Hicks continued to oversee this operdtion‘* until 1t was
absorbed into the McGill Normal School at it:s( :i.ncept:l.on.l9
As previous:ly noted, Robins, by \the time he was
(t:wenty-four, was teaching at the Toronto‘Normal School’
where he had studied. This connection served him well; ;
Dawson, in his autobiography, describes how Robins was

personally recommended to him by Ryer¥on as being, "...

“one of his ablest and mast promising 1nstructors."20

When the school opened, the teaching n\esponsibilities

appear to have been split fairly equally between Robins

A
‘ 17 Walter Pilling Percival, AcToss the Years
(Montreal: Gazette Printing Company Limited, 194%), p. 103.
18 Idem.
19 Idemo ’ r ’ -~

_%0 Dawsgn, op. cit., p. 118,
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and Hicks. Robins 1ec£ured on the art of teaching

(junior division), arithmetic, algebra, geometry,
natural philosophy, chemistry, and linear drawfng.21

Hicks taught the art of teaching (senior division),

3 .

history, geography, English grammar, Composition, ’

o

declamation, mental and morai philoééphy, reading,
spelling, and writing.zz In addition to his adminis—
trative duties, Dawson also lectured on natural history

t \

and agriculture.

)
- ' : !
) , v
. .

*

3. Admission Standards and Curriculum.

The admission standards of the Normal School would
not be considered high by ﬁresent criteria, but it must
be remembered that they were merely in keeping with the
qualifications of 'the applicants. According to Chauveau's

¢

regulations: ‘

4

21 McGill University Archives, Accession 927/3/1lc

1857, Prospectus of the Normal School, p. 3.
22

Idem.

23 Idem. .
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Any persons desirous of being admitted
as a pupil teacher, must apply to the
principal of the Normal School, who, on
his producing an extract from the Register
of Baptisms, shewing that he is fully
sixteen years of age, with the certificate
of conduct and character required by the
16 articles of the general Rules and Regu-

, lations approved by his Excellency the
Governor General in Council on the 22
December 1856, shall himself examine the

, candidate or ‘cause him to be examined by

some person specially authorized for that
purpose. If upon this examination it is
found that the candidate can read and
write efficiently well, knows. the rudiments

of giammar in his mother tongue, 5rithetiq

as far as the rule of three inclusively,

‘has some idea of geography, (and 4if he be

a Roman Catholic) the principles of religious

instruction contained iIn the lesser catechism,
the principal shall grant him a certificatle,24

29

\

It is noteworthy that. the Normal School was open to

wvomen as well as to men. This was indeed a precedent in

3

the history of higher'qducation in the brovince.of Quebecg .

_As Ronish has pointed out:

- Certainly there was a great demand on the

part of women for admission to McGill Normal
School. The limited opportunity for higher
education for women, the respectability of

the teaching profession and the possibility

of earning an independent livelihood helped

to keep women's enrollment figures high. The J
Normal School thus became practically a
professional college for women.?

24 "The Lower Canada Sthol Amendment Act of 1856,"
Journal of Education for Lower Canada (March, 1857), p. 67-68.
25 Donna Ronish, The Develoﬁment”of Higher Education
for Women at McGill University (unpublished M.A. thesis,

McGill University, 1972),.p. 16.

*

t
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When the McGill Normal School began its operation

P

in 1857, two programs of study were available to pro-

spective teachers. After one year of study, a certificate
could be granted permitting the graduate to teach in

elementary schools.26 Those who successfully completed

two years of study were considered qualified to teach

in the model schools.

Despite the archalc admission standards, the required

v

course of study was extensive and varieh. One can only
guess at the reaction of aspiring teachers when faced
i with a syllabus which included the pr;ncigles, practical
C» applications, and methods of teaching French<and English,
the art of teaching, management of schools, histgry,
elements of mathematics and algebra,Angtural phiiOSOphy,

: chemistry, natural history, agriculture, drawing and i

’

music.28 In a curious alliance of proselytism and ecu- ,

Yo

" menicity, 1t is also noted that:

In addition to religious instructiodn
of a general Protestant character, by
the professors, arrangements will be

'

) 26 Prospectus of the University of McGill College,
18357-8 (Montreal: J.C. Becket, 1857), p. 33.

27

Idem.
28 "Prospectus of the McGill Normal School," Journal
of Education for Lower Canada (March, 1857), p. 84-85.
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made for special religious instruction
by minitters, representing the several
denominations with which the pupil—
teachers may be connected

) ~ "

Throughout the examination of the Rules.and Regu~

lations for Establisﬁment of Normal Schoold in Lower .

Canada, one notices little difference in curriculum

N

between the one and the two vear programs.30 One can

¥

only hypothesize that the two year study progr.am was

designed to permit a more comprehénsive study bf the

) ' : -
subjects offered. In terms of subject matter and stan-

'
.

dards, one source "indicates that two ye drs at the

Normal Sehool were comparable to the, final years ‘of

high school. 31 : ’ ' '

¢

The first significant expénsion of the McGill Normal

v

o
School's program was the introduction of a - three ynar )
course of scudy in 1864 . Graduates were granted Aeademy

Eiplomas which permitted them to teach in high schools

i

The Normal School hieraréhy took great pride in the fact

that, in their vie@, the institution pravided a truly

29 1vid, p./ 85.

30 McG 11 University Archives, Accession No. 977/1/4LL

Rules and Regulations for the Establishment of Normal

Schools in Lower Canadal,1856 Article 111 Course of Studies
No. 16. .

31 D.C. Munroe, "The Education of Teachers Severnty
Years Ago." The Educational Record, 67, No. .l (March 1951),
p. 15.

t




complete teacher training system,

The work of the Normal School will
thus be complete, according to its
» original intention, ‘and the school
will be able-to embrace the interests
of higher as well as elementary edu-
cation.32 - .

2
‘

Although 1t ap;‘fears éhat in the Academy course only

Greek was added to the curriculum, the standards of the -

newly devised program should not be underestimated as

graduates were later admitted to second year in the Arts

Faculty without having to-undergo further examination.33
: {

ooy

4. The Questio‘n‘ of Administrative Leadership.

v ' 4
i 1

In researching the first thirteen year's of the Normal
' * 3 . . )

School under 'Fhe principalship of Dawson, a hypothesls was

~developed that'Robins' role was no’t: really as uninfluential

'

as his ‘relative ,E\b,sence from the literature would suggest.

This- theory d‘ic'i not 'c';u'es‘tion Dawson's capabilities as an

'

administrator byt logically proposed that because of-Dawson's
) . ! . .0 e ) ~

I3

N v
A [}

32

M

v

McG1i1ll University Archives, Accession No. 145, Minute

Book of the Meetings Of the Corporation Committee of t:he
McGill Normal School October 29,1865 T

33

\

Munroe, op . cit., p. 15. }
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many responsibilities, which included the principalship
of McGil]l University itself, he welcomed the participation
of Robins and Hicks in the shaping of the Normal School's
administrative policy.

This notion has been supported by some sources- who
go so far as to describe Dawson's principalship of the

Normal School as, "largely a formality' and delineate,

34

-

"the Héat and burden being borne by Hicks." In. fact,
further research has révealed that from the planning

stages throggh until Dawson's resignat£én and the sub-
sequent appointment of Hicks as principal of the McGill
Normal School in 1870, the character of the day to day

operation of the Normal School were clearly stamped with

\ i

: Dawsonﬂs educational aims and expectations.

When Dawson became the principal of McGill University

1 .

in 1855, he showed that teacher training was to be one of

his top priorities by laying before the Board of Governors

Chauveau's proposal for the creation of ndrmal'schools.35

34 A Century of Teacher Education, 1857~1957, Addresses
delivered during the celebration of the ventenary of the
McG1ill Normal School, The Institute of Education, Me¢Gill
University, p. 14.

35 Dawson, op. cit., p. 117.

- s
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»

Shortly‘thereafter, a committee was set up by the Board of

Governdrs to establish a normal sch001,36 o . ‘

-

‘While Hicks and RoBins were certalnly qualified edu-

cators, their experience and sphere of influence were
dwarfed by.Dawson's. When the Normal School began its °
operation in 1857, Dawson's long-established contacts in

both the ﬁoiitical and business aremas would prove in-

’

valuable to the continued funding of the Normal School.

Through examination-of the Normal School's Minute . .

v

Books it is clear that major decisjon-making was the

§ +

‘ domain of Dawson. However, Dawson's principalship of the
Normal School was by no means autocratic and”the respective

roles played by Hicks and Robins shquldfnot be overldoked. o

[

As Frost has pointed out:

... Dawson and his colleagues were remdrkably

of one mind. It would have been easy for him,

as a strong-minded and able person, to have

swept along regardless of opinions around

‘ him, but there is good ev'dence that from the

v beginning he consulted rith his ‘colleagues as
regards major developments. In the matter of
the normal school for 2xample, it was pro-
posed at first to make the board of governors
the governing body of the school, but Dawson
pref erred to have Corporation named to that
responsibility. Corporation included the =
board but 1t also included the,represen- .

@ ' 3¢ b4, p. 118. ) ' . _

i
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.School was to recommend "the setting up of a standing

tatives of the faculties and the gradu-

ates elected to be fellows of the uni-

versity. It is therefore significant

that Dawson chose to have the adminis-

tration of the Normal School remitted .
\ to the care of the body with the wider_

member ship,37

Frost's view is substantiated by the fact that one

1 ’

of Dawson''s last official a&tsfaé principal pf the Normal -

™

committee t€to be known, s the McGill Normal Committee.38 - v

€.

Like its pfedeéessor, the Corporation of the McGill Nor-
[ .

mal School the existence of the McGill Normal Committee

ensured that the school's policy would be defined by a-

collective wvolice.

37 Stannley Frost, McGill University for the Advdncement
of Learning. Volume I 1801-1895 (Montreal: McGill-Queen's
University Press, 1980), p. 193. - -

38 McGill ﬁniversity Archives, Accession No. 145, Minute
Book of the Meetings of the Corporation Committee of the
McGill Normal School, March 3, 1870.
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By December 0of) 1869, Dr. Dawson had made clear |
N \w‘\"/ ' .

his dintention to resign"a(s princ'ipal of the McGill \Nc')rmal'#
Schiool. The subsequent appointment of William "Henry Hicks
as Dawson's successor in January.of 1870 appears t‘o ha\)e.
caused to surface ialtent.: ,ill—feeli'ng° between Hicks and'

Robins. WhilteRobinsmaintained a position at the Normal

School throughout the Hicks regime, his reaction .to'
Hicks' app\oii\tment ultimately led his.efforts more spe-

eifically towards his work with the Protestant Board of

School Commissioners. T

4
\

/

t '

-Generqll}, it is the purpose of this chapter to examine

-

the reasons for the lessening of Robins' involvement with
the Normal School throughout the years of the Hicks prin-

cipalship'»‘and to gescribe the.nature of his more focused

I

endeavours in the educational community at large. Circum-~

-

stances surrounding Robins' acceptance of a position as
Inspector of Common Schools with the 'Montreal. Board of

School Commissioners will be discussed specifically, as .
) !

- ’




/ Secretary and Superirntendent of the PropeétantnBoapﬂ\of~ N
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'Qeli as his duties, in that~of£Lcé: cher relevant fohicé

will include his position as Headmaster of the Preparatory
' /
Department at the High School of Montreal and lis resig*

nation from that-posc in‘1876, shortly aftex bgcomingf

t

S N "

School Commissiopers.

1. Appointment With the-érotgétant Board of School Commis-

1

.sioners. L X , o -
e ® f

.
IS

"on March 3, 1870 . the appointments of William Henry Hicksgu

+

The app01ntment of William Henry Hicks as principal
on the recommendation of the Committee of the Corporation

vaf McGill Normal School marked the beginning of a period

%

in which\Robins involvement,with the Normal School was
~
the 1east influential in his fifty year connection with -

l

that institution. ' . : o

Lt

v

4
v

and Sampson Paul Robins as. Ordinary Professors were reaf—“

o i

firmed.1 Robins was to be responsible .for the. Model School

. Vi
¢ N ' 3
AR *

1

1 MeGill Uninersity Archiveé; Accession No. 145;\\

Minute Book of the Meetings of the Corporation Committee
of the McGill Normal Schoeol, March 3, 1870. - °

| {

1

'

At a meeting of the Corpbration of the Normal School S
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O

-head of the pay 1ist.3 Paradissis e:ghes,convincingly

L

v

within the Normal School,itself.‘Ih'ﬁ,iettef wnipn was

.
.

read by the Secretary at -the same-meeﬁing, %fbins made

"

it clear that he found the new ar:angements to be total—
ly unsatisfactory. He contended‘that, when first appointed

his professional status ?nd salary we;e equal £ those of

v o

S J ) L _
Hicks. Further, Robins/argued'thap e had accepted his

position before Hicks and for this ¥eason ‘he held éenior—

a ¥

ity. Indeed, this is confirmed on the first pay list of

April 1857, wvhere Robins name is listed ahead df,Hicks s

“with each receiving 75 pounds for the period of Januaiy:'

to April, 1857.2 It is questionable whether the Cdfpo%'

ration actually viewed Robins as Hicks' senior, fotr in ’

A

the first Prospectus, Robins' name was removed from, the

7
v

that Hicks must have been_regarded as'theféenior,'given‘

the fact that Hicks taught the Senior Division and Robins

’,

the Junior Division.A EvidentLy, Robins was not only ‘un- -

¢ L’

happy with the fact that he\had been QVerlooked in fav0ur

'

of Hicks for the.principalship In his letter to the Gpm»

B .

N , .
McG1i11l University Archives, Accession No. 927/3/57

’

Pay List April 1857." et g

3 X .
McGil1l Universiby Archives, Accession No. 927/3/1,
Prospectus, op. cit., 1857 p.“}. 7

4

E.A. Paradissis, The McGill Normal.School - A Brief .

History (unpublished M. A ;hesisL McGill University, 1982),

p. 83, L . IR

‘ e N ‘ 4 4 N

+
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. poration, he also expresses discontent with his salary

.énd work-load. As principal, Hicks was to receive ‘an"

additional salary of $200., and Robins' éeaﬁpofntmgnt

) -~

- wae to bring him an additional $200. as well. Robins, L

however, voiced his displeasure over the fact that
o> \ 4

¢ Hi¢ks, in addition to his $200., also received rent, . ‘

. . . . 'Though Robind objected to the new arrangements at N

AR

‘ . -
' N

fuel, and payment ' .of taxes, also arguing that the '

'establishment of the Academy Class in 1865 had given <,

4

[ v

,him three times as much @ork as ;t’haa Hicks. Further, T,

‘ \

’he believed that because he wo?ld be required to absorb

’ [

most of‘Dawsbn's‘relinquished teaching duties, he would Cos
ultimately be receiving less pay than ever: .
[N ) ¥ ; " o

' ) 4 - ‘ CON

N
s

‘the -Normal School, it would appear that the Committee

t overfy eager to have Robins resign his ﬁosition.' -

Lty
A

was no
\

" At the same meeting, it was resolved that a letter be ‘

' ' -
Fl

- _“sent recommending‘to Robins that he not act in haste.

L

Whatever placating effect this suggestion had.fon Robins’ :

“

»
b

. it was .short-lived. He resigned as Ordi%ary Professor ' , .
© ., on August 2, 1870." He did,-waevgr, remain with ‘the, - - R

‘«.'school as Associate Professofﬁof Agriculture and Natural

Science. Through examination of the Minute Books} it is

evident that the issue of Robins' wages was never resolved

3
% ' ' ' Il

to his satisfaction and his discontent dou;d~bé expressed;

[V
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Jformally to™ the

!

'

Committee at variqus times throughout

55

the years of ‘the Hicks administration.

b

3

K

t

a »

,

"

2. His Work as,Inspéctor of Common -Schools.

1

.

In the late 1860's, the number of schéols under
Montreal's Protestant.Boa;d was steadily increasing and
,  the addeé administrative load resulting from this expansion
meaﬁt that the.Commissioners could no longer conduct all

the necessary supervisory tasks themselves. In a report

of .the Commissioners, it was-noted:

3

§

As the work grew in extent both as to
the number of/schools anq especially
as to the num@ers of the pupils, the
Commissioners 'oecomé aware that thelr
own inspection would be inadequate,
that it would fail to secure that
uniformity and efficiency of operation
which the work imperatively demanded.
Valuable to the Education Office and
to the scattered schools in rural
districts as may be the services of
the Government Inspectors, the Com-
missioners felt that for both them#
selves and their schools, there were
neceded the services of an officer
amenable to their direction and author-
ity, qualified to undertake a constant
supervision of the Common Schools, and
by suggestion and counsel to aid’ the
Board in making such arrangements and
introducing such plans as from time to

E3




’ _time might lead to a uniform and adequate
\ . ~system of instruction.?

[
- Q
. »

)

Accordingly, at a meeting of the Commissioners on

July 1, 1870, it was resolved that Sampson Paul Robins

=

be appo%nted the "Board's Inspector of Model Schools at

o a salary of $400. per annum.

7 As Inspector. of Common Schools, one of Robins'
priorities was to submit a report to the Commissioners
/ﬁ?terﬁhis first year's work. This detailed report re-

!
v viewed past and present conditions in the schools and
i /

q:’ ' ultimately contained a number of significant proposals
designed to improve the general quality of education
in schools under the CommiSSiongrs' control. In this-

report, Robins noted that ‘one of the major problems .

faced by the Commissioners, if they hoped- -to form a

)
-

comprehensive scheme of organization for their schools,

o was that the growing number of gchools coming under their
45 authority had been established under various influences

and clearly differed from each other in organization, in

the_ subjects taught, styles of teaching, and in text-books.

Report of the Protestant Board of School Commisg-
sioners for the City of Mcntreal. 1847 to 1871 (Montreal:
Gazette Printing House, 1872), p. 29.

6 Protestant Board of School Commissioners of Montreal,
Minute Book No. 2, July 1,.1870. .

P2,

2 a
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used.

w

Robins also makes it quite evident that, in
his view, the quality of education in Montreal did not

compare favoprably with schools elsewhere. Early in his

report, he states:

»

No one interested’ in education here can ,
feel otherwise than ashamed and grieved
at the position which we have for so ‘
many years occupied, especially when we®
.contrast the meanness and insufficiency

of our educational appliances, 'with the SN

ample systems of public instruction so . ,
liberally maintained in many sister
cities of this continent; and even now,
when under the auspices of the recon-
. stituted Board of School Commissionersf
a fairer prospect rises, such as the
disadvantages.under which we labour
that nothing but united, earmest, and
patient continuance in endeavour can - )
crown wWith success your attempts to
provide a.-thoroughly efficient, practical
education for every Protestant child
in this city.8 .

.-

1 +
oy ’

;

It was part’ of quin§"‘é}pointedltask to ‘draw com-
pairisons between thesBoard"s schools and itEha; been
decided that a series ;f written and oral examinaFions
Qﬂgld be conductgd'ggﬂﬂeaggneuany éxistiné disﬁa;ities.

Although the_résults'of these exams, cited in Robins'

Y ] .
\7 S.P. Robins, "Report of.  the Inspector.' Report

of thz\axotestant Board of School Commissioners (Montreal:
Gazette Printing House, 1872),-p. I.

8

Idem.




K 58

4 ~
1

- y +

‘report, verified a genuine lack of uniformity amongst

the Board's schools, it was the problemslthat Robins
éxpprienced in actually conducting these exams which

best demonstrated the generally impoverished nature

5
i

of education at that time.
!

At the end of April 1871, examinations in Reading;

tWriting, Sbclling, and Arithmetic were held in all the

Model Schools. ‘In terms of getting the largest pos-—

sible number of students from each of the’ schools' to

take part in' the examinations, the appointed time proved

unfortunate for a variety of reasons, Robins found

v

that:

some of the elder pupils had left '
.the Schools to take situation pre-
paratory to the opening of navigation,
‘a large number of pupils were being\ \
vaccinated, and the Panet Street -School
"had not gathered in its whole number
after the interruption to its work
consequent on the appearance of scarlet
feve& in the Janitor'"s family.9

IS}

Frustrating.as these problems must have been for

-Robins; they fépresented broader-based barriers to the




attainment of the Commissioners' educational goals.
Arguably, the absence of child-labour laws, the 1low
priority given to education generally, and inadequate

health standards stemmed from social problems which

©

could not but be mirrored in the school system.

»

*

In an effort to form a more cohesive plan of
organization for the Board's schools, Robins' sug-

gestions were aimed at unifying a system wherein he

P

found that what was studied, when it was'‘introduced

into the school curriculum, how much time was devoted g

P
Y

to it, and the text-books used, were matters left to

the discretion of the Headmasters./So diverse were the

exlsting arrangements of the schools, that Robins feit

that no one, "could form a clear conception of the manner

in which educational work was done in Montrgal‘”lo

i

To effect the .desired centralization, Robins iaen—

i

tified a number of basic areas that requi}ed consid-

eration. Foremost, he felt that a realistic evaluation
N * ! . B

of how long pupils are able to remain in school should
be determined and also, the Level of attainment thap
could be expected before the studqnts‘left; Other organ-

'

izational planning involved the order in which various

%O Ibid, p. 1.
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subjects should be introduced and how much time would

be alloted to each of them.

From a budgetary standpoint, Robins felt that the

Board was not capable of providing a course of study
lasting longer than six years. According to Robins,
this course‘would be begun bylchildren from the ages of
six to eight and completed at twelve to fourteen. While

: toe
he¢ noted that some children over fourtieen were in the.

[}

schools, they were so few in number that Robins advised
the Board to postpone plans for«making further educa-

tional provisions for them.

The'course of study to be followed by the students

0

and /tHe curriculum s priorities were detailed by Robins.

3
5

As /he 'saw it, the subjects, in order of their relative

’
’e

mportance: \

-

|

-+. are the correct use of language in
its spoken and written forms, English
first of all but'French as far as pos-
sible, and the right keeping of accounts;
that is to say Reading, Writing, Spelling,’
Grammar in its practical aspects, and
Arithmetic including, the rudiments of

Book- keeping... Scarcely second in impor-

' tance to the subjects already enumerated .
are Object Lesdons, including the trudi-,
ments of natural science, Geography,
History and elements of Algebra.and

I

;
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Geometry; not merely for the useful
knowledge which they impart but es-
pecially for the development of the
intellectual faculties which they
effect, Moteover, morals should be
cultivated not only by example and .
right discipline, but by precept

also, through instruction .in Scripture,
in the elementd of Morality, and in so
much of the principles of the Canadian
Constitution and Law, as shall cause ~ &
intelligent children to comprehend
their relations to the State, and to
act the part of good citizens. Singing
also and Drawing in accordance with the
views of eminent educators, should be

‘ introduced into all schools, that the

raesthetic as well as the intelldctual
§ and moral nature may be cultivated.l?

To institute the program of study, Robins proposed
that the student5 in each school be divided into six
. s
divisions. At-a specific time every year, children who

successfully cdmpleted examinations would move from one

- grade to the next. Though Robins felt it -was logical for

these annual promotions to take place when schools closed
for ;ummer holidays, he was forced to admit that the month
rof'April would peghaps be more suitablgf Reéalling the les~
son learned in administering the Board's"exéms, the sharb
decline in school populatioﬁ that occured at the end of °*
April, coinciding with the resumption of navigation, -was

.

seen by Robins as a reality beyond the Commission's control.
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The fact that‘compulsory education laws did not come
into effect during his lifetime suggests that the prob-
lem of school attendance remainéé a source of frus-
tration for Robins. He noted that the irregularity of
school attendance hampered the attainment of the edu-
cational standards desired by the Commissioners but

admitted he could pinpoint no immediate solut;ion.12

According to Robiﬁs, another of the obstacles faced
in the implemenFing of a new scheme was the questionable
ability of the teachers to administer thé plan. Although
Robins' concern with some of the teachers' qualifications
was surely wgrranted, it 1s possible that the topic of
teacher qualifications provided hiﬁ with an opportunity

7
to criticize the fledgling Hicks administration at the

‘ Normal School. While he\§¢111 held a position there, he

felt that the Normal Schedl was partly to blame for the

fact that:

... the teachers, excellent as many of
them are, are not all prepared for the
work assigned them. Too few are able

to manage object teaching as to secure
the active co-operation of a class 1in
discovering truth by observation, ex-
periment, and reasoning. It 1s much




.

easier to impart knowledge than to
teach a child how to use his powers

in acquiring it for himself. The amount
and quality of French teaching required
will tax to the utmost the resources of
each school. Will not the Normal School,
which has furnished us with so many
excellent teachers, so modify its course
of dinstruction as to aid us in securing
good object teaching and universal in-
struction in French 1in our schools?13

The issue of French instruction in schools was an important
.one to Robins and will be discussed in further detail when
curricular reforms effected during his principalsﬁlp of

the Normal School are examined. .

2

Robins also felt that the general cause of the Board
could be significantly advanced through regular meetings

and discussions with the schools' teachers.

For purposes of mutual consultation
it would be of great advantage to estab-

* lish a regular meeting of all the teachers
of the Commissioners' Schools, at which,
under the Presldency of one of the Com-
missioners, views respecting the management
of the schools should be exchanged, the
results of general examinations discussed,
the decisions of the Commissioners ex-
plained, and general unity of action
secured.lé
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Indeed, this‘suggéstion was soon‘implemented and’
Robins, in being named Superihtendent ia~1875, found
himself the C;ﬁmissioners' representative at these
meetings.
. While the bulk of Robins' report centered o; the
- . N fashioning of a more centralized framework for the Board's
schools, two other topics covered in the report deservé
menﬁion.eRobins noted that the Model Schools, no matter
how perfectly organized, could not fully meet the needs
of the community in terms of providing schoo;ing beyond
the elemgntary level. He noted that, while it could be
‘q[, improved upon, provision already existed for the‘adyanééd
education of boys, whereas no similar provisions were
made for the growing numb;r of girls in the higher classes.
' According to Robins, a girls' High School, "... is one

of the most pressing educational wants of the city."15

Although much of the credit for the eventual opening
of the Montteal High School for Girls in 1875 deservedly
’ . goes to Dawson and his fellow Commissioners, it was Robins

who ‘provided the project's initial spark. As Ronish con-
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"firms in her study of the development of higher edu-
cation for women at McGill, Robins' report was in fact
the first to broach the matter of equalAsecondari
education for girls.l6 It was also to Robins that the

Commissioners entrusted the task.of submitting plans

for-the school's design as well as its staffing and

curriculum.l7 ,

» ,
“ " Another issue which Robins felt deserved the Board's
attention concerned the number of children under tae

ag; of six who wished to attend school. prins points

;ut that, "... (the) large number of very small children
tﬁat seek admission into the schools demonstrates the
need fér establishments in which children whd‘havé ot
y;t attained the legal school agé can be cared fo‘r...'.'l‘8

Although this concept did eventually 'come. to fruition,
admittedly not during Robins' years with the Board, 1t
was under his principalship that the McG#ll Normﬁl Schoql‘
beéan a specialized péogram which led successful ca;didafes

e e =

to a kindergarten diploma.

)

Roniéh, op. cit.,ﬁp. 31. - ‘ ,

17 Reooft of the Protestant Board of Sch901 Commissioners
for the City of Montreal. January, 1872 to June, 1876
(Montreal: The Montreal Herald Pfinting and Publishing

Company, 1877), p. 15.
' 18

’

16

Robins, op, cit., p. XI.

-~



" the school became & department of MeCill Collegg in
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3. Added’Resﬁonsibilit{es Under:;he Protestant Board of

Y

School Commissioners.

When Robins assumed his peéi;ion‘as Inspector of

Model Séhoéls in 1870, the Protestant school syétem:bfu

(I
v

Montreal was in ‘the miﬂst of a growfh period. One of the\“

\

schools that came under the Board s authority in that

year was the High School of Montreal. Founded ip 1843,

1853, and continued to function as such untii iﬁs‘abfk

sorption by the'Protestant Board. The growing number o£

1

schools under the Board's control demonstrated its im—

s

praved financial situation; an, affluence 1arge1y a't -

\

>

v

tributable to the Education ‘Act of 1869. By che tefms of

this Act, the revenue of the Protestant Boatd;hf School
Commissioners was sizeably increased. Also, this Act

provided that grants for superior educatioﬁ be divided*
ﬁroportionétely betweeanoman Catholic and Protestant

populations. . . A

With the vauisition of the High School the ‘P,rot\— =

*

‘estant. Board immediately undertodk a reorganizatioa at

\

“the school's admipistrative~fevel. At a meeting of the

1

"Board on Mérch 7, 1870, a.recommendation that the dffice

T

'




67 C

‘ .
s 4 Bay

IS

of Réctor'be abolished was adopted 12 It was decided that K

the 8chool wouId now be divided into two departments,

2 v , )

witH™Dr. Henry Aspinwall Howe as Headmaster of the clas—~

v

sical depérthen; and Mr. David Rodger as Headmaster of
t D“ !
the commer¢ial department. o i

Some months rater, the Board announcéﬁ fdrther cﬁahges.

i

The two lower classes of the- High School vere tp become
LI g
part of the Preparatory Department with Robins as’ Head-
master.zo It was resolved that for 'his, dual duties as
. . o

Headmaster oﬁ.the Preparatory Departmeﬁt\and Inspector
of Common Schools, Robins would receiVe salarles of $1200

. 21 e . :
and $400 respectively,”™ L . C

P

©
- . o !

’ - o oo :
The Commissioners, were awvare that in addition to

these duties, Robins maintainéd a poéition‘wifh'ﬁhe Ndrmal"‘f

)

School. To enable him to fulfill these various obllga*f‘,

1 5N

tions, it was decided that’ ap additlonal assistant be

appointed to Robins atjthe,Preparatory School.22

}9 Protestant Board ‘of School' Commissioners of Montreal,
Minute Book No. 2, March 7, 1870.

. .20

, ¥bid, July 1, 1870.




_ .sioners until 1875.
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While a number of sources have ‘claimed that Robins

<
4

was SUperintenQent df the Board of School Commissibnerss

from 1870 to 1883, 'and have often uéedbthe term Inspector

» -

and Superintendent interchangeébly: the position of’

Superdntendeéent was, in fact, not-created by the Commis~

'

- N g .
“ . <

N

4

,

Robins' appointment .as Secretary and‘ﬁuperintnedent

was clearly a step up the professional ladder in terms

N

of influence and remuneration: The office of Inspector,

which was in effect absorbed by the creation of the npew
post, had been a part—t{mé duty for which Robins received

an annual salary of $400. The position of Secretary and

‘ Superintendent, which now increased his salary to $2400.,

required a full-time commitment reflected by his subse~-
quent resignation from the Headship of the Preparatory

Department at the High School.

As outlined at a meeting of the Commissioners on
June 24, 1875, Superintendent Robins was to be responsible,
for the general supervision of the Board's schools.23

In addition to attending all meetings of the Board and

keeping minutes of business, he was required to oversece

23 Ibid, June 24th, 1875.
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buildings and direct the caretakers. Monthly réports

were to be submitted, designed to present matters which

required the Board's immediate or future attention.

’Added responsibilities included the appointment and

dismilssal of teachers as well as his attendance at all
their meetings. The ensping'yéars with the Board appe;r
to have run smoothly for Robins. When hé was first ap-
pointed Inspector, it hadjbeen impre;sed upon him that
it was the Board's desire to form a compr;hensive scheme

of organization for its schools. To this end, Robins'

contribution was of considerable §ignificance. As Rexford,
N H

.Gammel, 'and McBain have noted, ".... it was Dr. Robins,

more than anyone else who was responsible for the organi-
zation of the Protestant schools of the city into a well-

wlh -t@

regulated system under the control of the board.

The late 1870's and early 1880's were years in which
3
a series of events proved unsettling for the Hicks ad~- |
ministration at the Normal School. Critigism and controversy
concerning the Normal School curriculum prevalent through;

out the later years of Hicks' principalship, coupled with

his failing health, culminated ‘in his resignation. The

\t

26 Rexford, Allan Gammel, and McBain. The History of
the High School of Montreal (Montreal: The 0ld Boys' Asso-
ciation, n.d.), p. 70.
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sources and nature of these criticisms will be identified
and discussed in the next chapter, which deals with the
circumstances surrounding the resignation of Hicks and

the subsequent appointment of S.P. Robins as principal

of the McGill Normal School.

4“

’

s




—

CHAPTER IV <

. ROBINS AS PRINCIPAL OF THE McGILL NORMAL SCHOOL

By the late 1870's, graduates of the McGill Normal
School were filling an ever increasing demand for teach-
ers throughout' the province. The marked growth of the

r

Provincial Association of Protestant Teachers, founded

¢ Y
|

in 1864, now provided a collective voice for those

teachers whose recommendations will be shown to have

"had a profound effect on the formation of , the Normal

<
School's policy.

As graduates of the school joined the professional
ranks, they redlized the shortcomings of their own
training. At the heart of thelir concern was the question
of what blend of academic and professional training

provided the desired balance in a teacher training pro-

gram.

Al though Hicks was a founding member of the P.A.P.T.,

criticism leveled at his administration by members of

r

L
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of this association was certainly an influegtial factor
in his decision to retire at the height of a controversy
concerning the Normal Schooi's curriculu%. Accordingly,
‘this chapter will examine the nature of this Crificism
.and the subsequent }eacgion to it by Hicks and the Normal

School,.Committee.

To a greater degree, it is the purposé pf this
chapter to discuss.Robins' priorities on assuming the
prigcipalship, and to provide'g detailed examindtion of
the various iqternél reforms under taken by him at the

Normal School from 1883 until his retirement in 1907.

«

1. Criticism and Resigmation of Hicks.

The controversy which arose in the early 1880's
‘concerning the McGill Normal School curriculum emerged
largely as a result of papérs a;thored by Elson Irving
Rexford. Rexford's direct involvement in education in
the province of Quebec spanned some slxty—eight years

and his formidable contribution from a developmental

standpoint has been documented by numerous sources.

In 1868, Rexford had received a Model School Diploma

from the McGi1ll Normal School, graduating first in his
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in his.class 'and winning the Prince of Wales medal for
general'proficigncy.l His Eirsq appointment after

graduating was as an assistant teacher at the Panet

¥

Street School under the Protestant Board of School

Commissioners of Montreal where he was re-engaged the

following year and promotéd to. head teacher.2 .

5\

¢

According to Flowert Rexford's name\first appeared

a

on the P.A.P.T. membership rolls in 1869 and it was as

a member of that association that he authored a number

of papers'cgncérning various aspects of education in

the province of Quebec, that cqlhinated in a controversy

surrounding the McGill Normal School curriculum.

At the 15th Convention of the P.A.P.T. in Bedford
on October 24, 1878,’Rew§ord read a paper which served
to heighten his visibility in the province's educational
cirtles.a The paﬁer, entitled, "A Few Thoughts on Qur

/
District School System," was highly critical of schools

George Edward Flower, A Stu&y of the Contributions
of Dr. E.I. Rexford to Education in the Province of Quebec

(unpublished M.A. thesis, McGill Undiversity, 1949), p. 16.

2 Idem.

3
4
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in the Eastern Townships where Rexford had grown up.

By this time the :assistant.headmaster of the High School

[N A

of Montreal, Rexford.criticized virCUaliy every aétpect .

of school management, It is interesting~to note that many

*
[ '

of the criticisms voiced by Rexford paralleled many of
those made by Robins in his first report as Inspector of

Common Schools some years earlier. Lik‘e Robins, Rexford

« f

‘considered such issues a's the lack of standardized text-

books, the absence Of written examinations, and the general

4
S

lack of unif_orn:ity amongst the schools to be a detriment
to the advancement of educétion.

Although "A Few Thoughts on Our Disf:rict{ School
System, ' and subsequent papers aut:hored\ by Rexford served
to bring his name to the for‘z: in local educational circles,
his most controversial criticisms were those directed‘ at

the McGill Normal Schodl™ As President of the Montreal

local of the P.A.P.T., he delivered an address entitled,

"The Normal School Curriculum and its Relation to the Work
Now Required from Teachers," at a meeting on November 18,

1881, Ironically, this meeting was held in the Normal

School and it marked the beginning of a controversy over

the Normal School curriculum which would ultimately result

in some major changes at the school,
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Rexford"s criticism of the curriculum wag four-fold. The
English course was considered overly narrow, the Mathematics -
course too broad and difficult, the Greek course super-—
ficial, and the professional courses both impractical and
: inadequate.5 Indeed, it was the professional training

which bore the brunt of Rexford's sharpest criticisms,.

—

}

According to Rexford, the practical training consisted
of, "... what one may learn by one's own effort, in teach-

ing a class a few hours a week during the sessions."”

-

Rexford made a number of recommendations which HKe

felt would remedy this situation:

In the first place there should be,

I think, a systematic arrangement by
means of which the heads of the dif-
ferent schools in which teachers are 'y
being trained should work both in
harmony with one another, and in ref-
erence to the lectures on the art of
of teaching by the professors. I
would have a regular system of model -
lessons arranged to be given by the
heads of the schools in the presence
of the pupil-teachers. The group of
teachers in circulating from school
to school would come in for the whole

1

’ Munroe, op. cit., p. 15.

6 E.I. Rexford, "The Normal School Curriculum."
cited by, Munroe, ibid., p. 16.
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course of model lessons. Let us suppose,
for example, that the subject of English
History has been taken up by the professor
and that the best method of introducing
the subject to a class has been poéointed
out, Then let the method of introducing
English History to a class be 1llustrated
by a 1esson given in the presence of the
pupil teachers. The pupil teachers should
not merely be invited to be present by

the head of the school, as if they were
present merély because there was nothing
else for them to do at the time, but it
should be considered a very important

part of their work, upon which they are

to take notes, etc. In this way all the
subjects of a school course should be
taken up and the method of teaching them
1llustrated by model lessons., Then in

the second year, at least if not in the
first, the pupill teachers themselves
should be called upon to take up les-

sons upon different subjects with a class
in.the presence of their fellow teachers
and the head of the school. The points of
excellence and the defects of the lesson
might afterwards be pointed out, with a
view to encouragement and improvement.
This work, I think, should be as imperative
as any other part of the curriculum. Pupils
should be required to devote time and at~
tention to the preparation of such lessons,
avalling themselves of the hint obtained
from the lectures on art of teaching, and

from the model lessons given by the heads
of the schools.’ )

The Normal School Committee was clearly displeased

with Rexford's cSmmentary and somewhat indignant that

the Montreal Association should venture an opihion of

the school's management while holding their meetings in




77

the Normal School. The Committee promptly sent a com-

munication to the next meeting of the Montreal Association

stating:
{
That the Committee earnestl& deprecates
< any discussion, of the matters, related
i\\;:k\ to/the curriculum of the Normal School
Ny dqqeeting in its Building, but would

" Tplacg no obstacle in the way of any
pfbp als made'in regular form to the
Corégiéxi&n of the University for im-
provemenbtg in the Normal School should
such be practicable. The Committee
therefore~deems it to be inexpedient

that such’ discussion should take place
in the Building of the Normal School.®8

.
Rexford hurriledly adjourned thg meeting to another
(locatiog where a resolution wasypaééedlthap, J... the
curriculum of‘the Normal School requires revision, and
that the Corporation of Mcbill Unive;sity be respect-

fully requested to take steps in this direction."9

The Normal School Committee responded by instructing
Secretary W.C., Baynes to remind Rexford privately that

the impoverished condition of the institution, resulting

from the reduction of various grants, had made it extremely

8 cited by Flower, op. cit., p. 32-33.

9 cited by Munroe, op. cit., p. 15.

N
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difficult to maintain the school's former efficiency.

10

The gdestion of operating the Normal School on a reduced

-

budgef was clearly of comsiderable concern to the Com-

mittee and these financiall problems were confirmed in a

report presented by the Governors in 1880.
!
i.

We regret to have to state that the
Government of Quebec has felt it necessary
to reduce the grants to the Provincial
Normal Schools. In the case of the McGill
Normal School, as this has no pecuniary
resources other than its Government grant,
and the University is unable out of its
resources to give it additional assistance,
there is reason to fear that some injury
to its usefulnéss may result, a consequence
greatly to be deplored, as it is certain
that this 41institution has, since 1its
establishment, been the most effective
agent in elevating the general standard
of education in the province. Earnest rep-
resentations on this subject have been
made both by the Protestant Committee of
the Council of Public Instructionm and by
this Corporation, and statements have
been prepared showing the large number
of students trained in the institution,
and that almost without éxception they
actually enter on and prosecute the edu-
cational work for which they have been
trained. We trust that these represen-
tations, with the improved condition of
the provincial finances, may be the means
of averting the serious injury which
would result to education from any dim-
inution of the support of the Normal

School, at a time when increased aid is

10 McGill University Archives, Accessioh No. 145,

Letter

8300k, McG1ill Normal School, December 4, 1880 to June 7,
p. 27.

r

1894,




necessary in order to enable it to
T meet the growing demands of our school
system, 11l

B While 1t is apparent that the Normal School was’

operating under a rather austere budget, the consequences:,

i

"0f Rexford's attack on'the school's curriculum had taken,

its toll on Hicks. As Calam has'notgd:

’
-

Explanations were not enough... Rexford's
broadsides were widely and strongly felt.
Under the burdemn of administering a

Normal School short on funds though not

on criticism, Principal Hicks fell vipp, 12

As a spokesperson for the Montreal chapter of the ‘
‘ - Y
P.A.P,T., Rexford had Hemonstpated the burgeoning power

of the. association. Althouéh the Norm;l School Committee
adamantly defended the school's management ;nd curriculum,
the Hicks adminigtration's fate was sealed. On June 30,
1883, William Henry Hicks resigned as principal. Shortly
thereafter, the pbsition was of fered to Robins to whonm,

" the challenge of leadership lay... in the necessities

of the moment with the requirements of the future."13

11 R.W. Boodle, ed., '""McGill Normal School,” The Edu-
cational Record, 4, No., 7 (July and August 1884), p. 191.
y

12

3

Calam, op. cit., p. 22,

13 Idem. ) ‘ -




_ship of the McGill Normail Schopl' in the fall of 1883, "

Coe _ S q
of .Hicks' tenure. Robins' success in silencing the

. 8 0 “ . + N ’ = \ TR . " .
. ' . » 3 . ' Al
2. The Goal of Teaching as a Profession.:- .o
. - N B i ¥ 5': '
" ) i . ' . }‘
When Dr. Sampson Paul  Robins asgsumed the. leader-

v

J

one, of his top priorities had to be te regain the con-

|
fi@encé of the Teachers' As§ociétion, which had so:
o . R v ] Lt

4 . ) « L . \
vehemently criticized the schaol.during the lattpr years

- T

’

school's severest critics'is most  ¢learly evidenced in

”oN
/

the expawsion of the professional relationship between

quins and Requid} whose Sph?fe of influence wa’s now
significantly broadened due to his recent appointment

as English Secretary of the Departwent of Public ingtrucT
tion.’ln the ensuing years, the goal towards which
ﬁdbins and Rexfo;d would work individually would be that
of .building a teaching profession in the truest sense

Y

of the word.

During the course of Robins' first year as prinéipaiﬁ
he prepared an exhaustive repbrt with the ald of Rexfogd
to determine the manner in which graduates of the Normal,
School had fulfilled their obligation to teach. In this
study, Robins and” Rexford collected data on 700 of 1,099

graduates of the school since its inception in 1857 and
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found that they had.taught an average of five and a half
&ears each.lé In summarizing his investigation, Robins

5
noted:

—

- I1f the teachers authorized by the Normal
School since the year 1878 had secured )
% - situations without delay, if there had
) been among them neither sickness nor
death, and if all had fulfilled thelir , !
: engagements to’ teach, the total number
of years of teaching would have been , |
542. The number of years of teaching
reported to me 1s 443, nearly 82 per~s
R . cent. I challenge any Normal School on
this continent to produce a better
result.15

»

While Ehe positive findings of this study %ust have -
' been'satisfying to the Normal SchoolcCommittee after
h§ving'passed so much of the tumultuous latter years of
..Hicks' principalship on the defensive, the study 'served
. a much greater purpose. The surveying of the careers of
McGill Normal School graduates was decidedly ‘an evolution-
ary step 1in developing a more universal‘yiew df the school's
gradhates as well" as propot%;g&a feeling of‘uﬂit; amoné

member s of the teaching profession scattered across

isolated areas of the province.

“
—

\.;4

L o

Boodle, op..cit., p. 191, .-
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~vwe———— The-collaboration betwegn R&bins and Rexford did

not end witb‘tﬁe study of the professional activities
of McGill Normal School graduates, and in the same year

they devised a program for the in-service tféining of

’

teachers. The concept was not a new one and both men

. T

were likely to have been aware and encouraged by the

success of similar ventures, in both Ontario and New'®

Eegland. According to the design of Robins and, Rexford

the Teachers' Normal Institutes‘were to be five day sum-
, .

mer sessions for p}actis}ng teachers. Two such insti-

tutes were conducted in the summer of 1884 and their

- proceedings were described in The Educational Record:

-

C e o The first Teachers' Institute ever held
; in this Province was opened.at Richmond
on Tuesday, July 8th, in the commodious
rooms of St-Francis College. There were
fifty teachers in attendance at the '
first session and their number soon
reached eighty. The programme of the
institute consisted of haltf hour lectures
upon different subjects, alternating
with half hour discussions of the same.
Dr. Robins, of the McGill Normal School
. ‘ gave a lecture each day upon child nature-
: and the methods of teaching the simple
.- S ‘rules of arithmetic. He also took up
' vocal music. The Rev. Elson I. Rexford.
gave a lecture each day upon the methods
- ’ O of teaching reading and upon school
organization. In addition to these
lectures Mr. Mastin of Coaticook, téok

" ~=—=""_""" "+ " up the subject of the teacher's prepara-

‘tion for daily work of the school-room.

- - . '
N . .




“Mr. Parmelee, of "St-Francis College,

the subject of geography. Mr. Pas- = -
»~ gsmore, Principal of St-Francis .
College, some difficulties in English

parsing Mr. Ewing, of St~Francis
. Agricultural College, the subject of R

school discipline. Inspector Hubbard,
——— the teaching of spelling and Mr. Irwinm,

* of Danville, the teaching of writing.

The discussions upon the subjects
brought before the institute were
lively and interesting and formed a
very important feature of the Richmond
Institute. The teachers were very”
| regular in their attendance at the . )
' eight sessiofis that were held and A
they took great interest in the subjectq
. brought before them. At the close of
the institute certificates of attendance
were issued to the ‘teachers present,
signed by the Secretary of the Depart-
ment of Public Instruction, Dr. Robins
and Inspector Hubbard. N -

~ (...) The 'sugcess of the instit
-at Richmond cauwed the promoters of '
‘o " these gatherings to look forward with _
L .* confidence to the meeting. at Dunham, ™
which opened on Tuesday, the 15th
July, and they were not disappointed
in their expectations.l®6

# N,
The success of the Teachers' Normglulnsfitutes’bas ’\\

clear1§ recognized by the Protestant Committee and in (

. order "to allow Robins and professors of the Normal School

-~ -

to attend these summer sessions, the (ommittee authorized

4

d;, p. 201-202. / )

-
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a

the shortening of- the- school year by one month.17 Thid

decision must have been particularly satisfying to
"Robins who had requested some month earlier that the

Normal School Committee considgg steps to reduce thé

length of the school .year. In support of his proposal

that the session be m&osed each year at the end of May,
Robins delivered the following arguments:
¥ . :
o I
.o (a) because the continuing strain
of a ten-month session is too great for .
* young women; (b) because the shorten-
ing of the session would, pro tanto,
diminish the expense of the students
from the country; (c)-because the
Normal School professors could hold
teachers' institutes in country parts
during the month of vacation in con- b]
Junction with the Protestant Secretary -
¢ of the Department of Public Instruction.

* This Would be in the int of the
- School as well™as of Eigcation
'/2:1?:};\,\18 p X
~. / N
. ) ‘\1/ !

~—

It should be noted that the reduction in the length

of the Normal School's session served the function of
v o
decrea’sing the teaching load of its professors.- The .

question of the number of teaching hours required of

Nofmal School professors was one which concerned- Robins

17 McG1ill University Archives, Annual Report of the
. Governors, Principal and Fellews (Montreal, 1884), pe 11.

» 18

cited by Munroe, op. cit., p. 18.
, - N




*

85

v %
and will be examined further when interndl reforms

»
implemented during Robins' tenure are discussed.

"~

There can ¢ little doubt that Rexford, who had
been such a thorn in the side of the previous admin-

istration, had become a most influential ally to

Principal Robins. Though it is clear 'that 'we find Robins

-and Rexford in agreement on many educationpl issues, °

the extent to which their relationship was a harmonious

one is°‘no better exemplified than by %Sxford's acceptance

i\

of an invitation to lecture at the Normal School. In

1885, the Governors of the University reported that:

. In the past session we were indebted
to the Rev. EvI. Rexford B.A., Fellow
of the University and one of the Secre-
taries of the-.Depar'tment of Public
‘Instruction, for a’ special course of
lectures on the School Law and the
Duties of teachers.l9

'y - -

Whereas' it could be argued that the appointment of

ﬁexford served to quiet one of the school’s most unyielding
w

critics, there "i1s nonetheless little doubt that Rexford's

reputation as a knowledgeable and experienéed educator

]

.certainly made him an asset to the Normal School staff.

’

19 McGill University, Annual Report of the Governors,
Principal and Fellows (Montreal, 1886), p. 16.
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It would be naive to assume that the Normal School Com-

.mittee -was unaware &f the political advantages of having

a-member of its staff in a position of considerable

influence within the Department of Public Instruction,

"but Rexford's qualifications for the teaching post should

9

surely be reéarded as no less than unimpeachable.

3. Internal Reforms.

It has been noted that the insufficient teaéhing of

~ 1

= .
French in schools under the authority of Montreal's
Protestant Board of School Commissions and the McGill
4 - -

Normal School's questionable prévisions for supplying

———

adequate numbers of well-trained teachers for the subject

1

had been a source of aggravétion for Robins from his
earliest days as Inspector of éommon‘Schools. The cause
of bilingualism continued to be supported by Robins
after his appointment as Principal. In his opinion, the

&f

knowledge of a second language‘was central to the develop-

ment of Quebec's poéential educational resources and he

was later to speak of them as, "inestimable advantages."zo

o~
20 Parmelee, "Dr. Robins Attains -his 91st Bir thday,"

05- Cit., P 32, U
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The priority accorded French in the Normal School
. 1 4 .
curriculum by Robins is shown by his creation of the

post of Ordinary Professor of French in 1886.21 Sig-

nificantly, Madame Cornu became the first female pro-

fessor at the Normal School. In ouEE&ning personnel

changes for thé 1886 session, the Governors noted:’ .

7 ~
—*\\if is also a source of satisfaction that
- the Normal School has secured the services

of Madame Sophile Cornu, a teacher of the
highest qualifications, and whose appoint=~,

"ment will add to that influence of feminine

. culture so important in a school in which
the grbeat majority of the students c@n-,
sists of young women.

4

‘ 1 4
Robins& advocacy of sound .French instruction at the
. ' \ -
Normal School continued throughout the ‘years of his
principalship. In 1904; an annual practice was begun to

award students who had demonstrated preficienc} in Fxzench.

Through Robins' efforts, L'Alliance Frangaise, a Mgontreal

L

society dedicated to the promotién of bilingualism,
donated medals and prizes annually. At the Normal School's
closing ceremonies, Robins expressed his thankfulness to

this organizatioh>and'eloquently voiced his support for

21 McGill Univerkity, Annual Report of the Governors,
Principal and Fellows (Montreal, 1886), p.. 16.

22 Idem.
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‘ M
its cause which, lamentably, remains largely unrealizld
P,
to this day. L & ; :
t " &k \s 4
L'Alliance Frangaise of Montreal is thanked
" , _for the medal and prizes given to encour-
- T "age the study of French. These gifts have:
- been a feature of our annual closing exer--
cises for four years, inclusive of the
present year, having been first bestowed
in-1904. With the aim of this Society all
must heartily agree. Its work should be
- encouraged by all who love their country,
o whatever may be their national ordigin. If
it ever becomes truly bilingual, conversant
. N with two literatures, sympathetic with the
genius of two races, this Province of
Quebec will profoundly and beneficially
‘ influence the destiny of this Dominion ahd
tmake its thought prevalent on this conti-
« \ment,2.
! . Another educational cause for which Robins had lobbied
\
during his years with the Montreal] Board was the estab-
- ligshment of kindergarten classes. In his new position,
he felt that the training of kindergarten specialists ’
®
would be-.yet another way for the Normal School. to serve
the educational néedsfofythe province. Notwithstanding ( :
—the Normal School Committee's égreement with this scheme,
- the project's slow evolution seems attributable to. the
’ inability to secure necessary funding. In 1887, the Board
23 McG1ill University, Final Report of the McGill
Normal School (Montreal, 1907), p. 10.
s



an addition to the Normal School, it would appear that

89

-

of Governors expressed their wish to establish a kinder-

garten and stated again, in 1888, that, "... it =~is

- 2
desired as soon as possible to add a Kindergarten." 4

“
v

" -

. b
Although the Government had promised funds to construct

L]

constriuction was slow. By 1892, the building itself had

L]

been completed and, while the Governors were -pleased '

" with the new a&dition, they remained. impatient with the
4

- 0

' Government's neglect 1in providing ancillary requirements.

r

The Normal School has, this year,
entered into possession of 1its new
building, the advantages of which
over the old are very great. The
necessary furniture, however, 1is not .’
fully provided, and cannot be provided
without a hurtful strain upon the
finances of the school, unless the

+ Government place in the estimates the
appropriation which was expected froms
it, 1f not actually promised. The

~ play-grounds are still unfenced, and -
according to the report of the Normal ,
School Committee are "positively
dangerous to life and 1limb.'25

24 McGill Universfty, Annual Report of the Governors,

Principal and Fellows (Montreal, 1888), p. 11.

s 25 McG1ill University, Annual Report of the Governors,
Principal and Fellows (Montreal, 1892), p. 14.




It should be mnoted that the problém of'acqu}ring

” .

necessafy‘governmént funding for the Normal School was -~

.

not an ‘unusual one. In the same yeér, Robins had to 2?

journey to Quebec to present arguments to the Super-

o

intendent of Public Instruction concerning McGill Model

School's desire for a proportionate share of the Montreal

City school tax.26 “ -
o~

While this financial matter was quickly settled,
the questdon of kindergarten classesﬂfemained unsolved

until 1895. In that year, it was announced that: .

- g

3
Persons who have taken the advanced . A
elementary schaol diploma and have the .
necessary qualifications, especially e
\}L love of children, a good voicé, musical
ability and-an emerging manner, may N

N e tgégtraining school for kigdergarteners

and réceive kindergarten diplomas at the

7 close of the second year of Normal
School training.27"

IS

!

Evidently, the training of kindergarten specialists’ .

_by the McGill Normal School helped f£ill a demahd within

»
city schools under the Protestant Board. Introduced in

3

26_McGill University Archives, Accession No. 145,
Minutes of the Meetings of the MgGill Norma} Committee,

Judne 15, 1892.

/27 McGill University Archives, Accession No. 145,

Prospectus of the McGill Normal School, 1895-1896, p. 21.

-

2
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in September 1892, the classes had grown in popularity,

and by 1895 the Commissioners reported that there were

Kindergarten Departments in nine of the Board's schools.2§
L3
With no other source of qualified personnel available
. {
to them, the Board had been required to train it%?own

teachers for these classes. The training of kindefgarten

teachers by the Normal School woyld certainly have been

(g

~

regarded as a welcome development by the Commissioners

and Principal Robins as well. For the Board, the t{aining

7 ’

of these teachers had placed an extra financial and
B . {

administrative burden on them and the relinquishing of
this duty would not have been made reluctanfly. For d
Robins, the trainfng of kindergarten gspecialists servéd

the dual function of fulfilling a demand within the
A S

.

public school ;;stem and of broadening the parameters

of teacher -training at the Mcbill Normal School.

3

(

If the question of the kindergarten class was slow

A
I

tod%e resolved, other changes and improvemenfs had been

Iinstituted by Robins in the .interim with considerably ’

Y

¢
greater expediency., To a degree, changes in the university

L } » - -~ -
! A

J———

. 28 Report of the Protestant Board of School Commis~
sloners 6f Montreal (Montreal: W.H. Eaton and Son, 1895),

p. 9.

. .
.
4 - e T
/ ' ° < ‘
3 v < )
. .
.
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.88 a whole facilitated some of Robins' intended modi-
fications to the'Normal School progrgh. In. 1885, the

Faculty of Arts agreed to allow graduates of ‘the Academy

@

Course to enter second,year without having to undergo
fwurther examination. More signifioéntly, this decision
#

coincided with the admission of women to the university.

@igures ihdicate that these two factors immediately -
contributed to a decline in the number of Academy stu-
dents. In terms of the development of higher education

' - W

for women, the Academy Course had been pivotal. As

Roniﬁh has noted:

~
s LY

- : con tE-—Academy Class program,repre-
. " sented the highest systematic course
o of study available. The creation of .
( such a class was, therefore, the next
RO ' - most significant step after the admis--
™ sion of women to the Normal School,. 29/

b
’

- By 1888 however, enrollment declined to such a degree
that Robiys aavised the Normal School Committee tﬁab he’
. was,,".." very doubtgul‘of the ﬁresent value of the Aiademy
Class to the NormaL .School now that the doors of McGill
n30

University are open to ladies." Robins further argued

that professors should not be required to teach more -than

p—

S S

o 29 Ronish, op. cit., p. 13., ’ ¢ e
30 Mﬁnroer-og. edt., p. 15, ° v :K%
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“twenty hours a week and in order to reduce tﬁeir teach-
ing load, he recommended the discontinuance of the Acad-
emy Course.31 Mhis recommendation was acted upon quickly

and an announcemen’t” wds made by the Governors that:
h s r—

4

The transference of the Academy Class
to the University referred td in the
last Report as in contemplation, has
been effected and it is hoped may-~pro-~

’ducg beneficial results, increasing in
importance from “year to year.32

For Robins, the transplantation of the Academy Class
to the uniVersity afforded him the opportunity to lecture
) ) . . N

in the Faculty of Arts. At a Committee meeting in January

of'1891, he. submitted a Proposed Syllabus of Forty Lectures

in Pedagogy for Undergraduates and Candidates for First

Class Academy Diplomas.33 Designed tto deal with the legal

-

position of the teacher, discipline, instruction in

special subjects, and physical, mental, and morai develop-

ment, the course was exactingly demanding ,and has been
Cich, ", .. stands

ac{}aimed in modern times as a document w

Ibid, p. 17.

32 McGil1 Univeréity, Annual Report of the Governors,
Principal and Fellows (Montreal, 1889), p. 12.

33 McGill University Archives, Accession No., 145,
Minutes of the McGil}l Normal Committee, January 7, 1891.

- ——

R
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L today as object lesson in preparation for university ’

5?ofessors."34 .

'y

N -

4

. ‘ Under Principal Robins, curriéulum reforms of varying
j sigJifiéénce canginued to "be implemenfed steadily. Given
//}&at comparisons between nineteenth-century and present
pedagogical practices are methodicalfy dubious, 1if not
unsound, it remains that while modern teachers clearly

f) \
training, the discipline, as it applies to the educa-

recognize Psycholqgg as an integral part of modern teacher

tional process, was something new in Robins' time. In
this light, one can appreciate the innovativeness shown
@ g by Iiobins, to whom the credit must go for the appearance
of Psychology in the 1893 syllabus.35 Almost forty years
;///’///////I;:;:T a prominent figure in Quebec education was to.
note that Robins', ":..'lectures on child mind showed

¥m insight into many of the functions of the mind that

are of recent development."36
/ / 34 Calam, op. cit., p. 22. h

T 35 McGill University Archives, Accession No. 145,
Prospectus of thechGill Normal School, 1893-1894, p. 16-
— 36 " . obins . "
- T G.W. Parmelee, Sampsgb Paul Robins."” The Edu-
,/—/’//: cational Record, 4, No. 1 (Jan., Feb., Mar h\ijj?), p. 9.

B -
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Lectures on Elocution and the addition of Calis-
thenics to the Elementary and Adwanced Elementary Diploma

classes were part of a general expansion of the Normal

QoD
S5chool curriculum which manifested a corresponding

increase in personnel. When Robins first Joined the

school, in 1857, the staff, including Dawson', had num-. -
bered eight. By the 1906-1907 session, Robins' last

before his retirement and the school's move to the

Mac@onéld campus, the Normal School faculty consisted

of twenty-three members.;7 This number included RobI;s

but not another twelve assistants employed in the Model

¢ N . ;

Schools. .
c 29 s | Q\

It is Interesting to note that Robins' daughter,
Miss Lilian B. Robins, was one of the first additions

to the school's staff when he became principal One
: ] p .

source has indicated that Miss Robins' appointment,

like that of Hicks' son Francis some years earlier,

was, another case of nepotism.38 While Paradisgis daes

" provide evidence™to indicate that certain members of.

the staff tended to receive preferential treatmént,
A\

there is nothing to suggest that Lilian Robins was not

\ Q

37 McGill Wniversity, Annual Calendar of MeGill College
and University (Montreal 1906), p. 281-282. ’ . .

38

Paradissis, op. cit., p. 129,

e
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a competent student or proficient educator. First joining

~

the staff as tutor, she later took her B.A. degree and .

Eéﬁght English'agg yathematics in the Normal School.
Sﬁbsequent poFitT;ng held by her at ‘the Nbrmal‘Scﬁool -
included Assistant.to the Principal and Instrucior'i;
QIaééics. Lilian Robins remained with the sbhéol after
its transfer to Macdonald College untilﬂher retirement
in 1915. For a number of ye;rs she had served as Curator

~‘and Librarian for the P.A.P.T. and also edited The Edu-"

cational Record for five years.

¢

>

The matter of nepotism aside; one can conclude that

. the number of speﬁialists recruited by Robins 'measureably

improved the school's efficiency. A larger, more special-.

ized .teaching body not only reduced teaching loads, but, : -

‘ morp'importantly, served to elevaté the Normal School's ,
'

\
.

educational standards as well as the prestige of its
- \ ¢

-

. staff. ) . N

Parmelee has:referred to;thg_xggrs of Robinmns' prin-

cipalship as the, "... phase of his activity that his

*

opportunity for service was greatest and his efforts

most fruitful,"39

)

b

39«Pa):melee, "Sampson- Paul Robins,” op. cit., p.. 9.

¢

-

'

Certainly his broader and more reéular L




. contact with the province's teaéhers\ through the™
establishment of ‘the Te;éhers' Normal Institutes,
servgd to spread his ihfluence. Moreéver, Robins' «

success in having the Academy Class transferred to

the uﬁive;sity resulted 4n -a general rise and im-

pfovement #n teacher credentials.

' .‘ D Agtits inception, the McGill Normal School was

i;§gn§é5~fg-tréin efficient teachers and ‘the logical

evolution of the school, particularly as regards it&ﬂ .

curriculum under Rogins' principalshkip, followed a

.

necessary bath toward its goal of aﬂVancing‘teaching

to the sfatps of a true ;;og;ssjon. Indeed, it  was
Quring Robins' tenure that the school curriculum began
to évblvglinno the de&i?ed blend of what Parmelee has
’tgréed, "..; professional trafﬁiné and great educa-

:tion."AQ '

) .
' —_—
. .

e 40 George W. Parmelee, "English Education," in Cénada
\ and Its Provinces, Vol. XVI, ed. by Adam Shortt and Arthur
' ; G. Doughty, (Toronto: Publishers Association of Canada,

1914), p. 486.

S
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' CHAPTER V

: oo i L= - L . ! .o
ROBINS' WORK IN THE
b EDUCATIONAL COMMUNITY -—¢ =~ - 7 '

e

The closing ceremonies of the McGill Normal Schopol

took place on May 31, 1907; at the Belmont Street prem-
~ . ,

ises. The Normal School's move to the Macdonald éampus

e
1

coincided with Robins' retirement as pfincipal at the

age of seventy-four. His involvement with the school

spanned its entire fifty year history, longer than that /~.
of any staff member. Although he relinquished his dutiés

at the Normal School, this did not herald an end to his
involvement with the field of education. -

] ; <

]

Remarkably healthy at the time of his retirement
as .principal, Robins was to live another twenty-three -

.~ years. Although his Activities were markedly curtailed,

“ "he remained a visible figure in the province's educa-

tional community until well into his ninetlies.

[

-

< L -
While the focus of Robins' work, and the bulk of. his

et k4 . [



“

contribution to education is most clearly present in his
L 4

years spent. with the McGill ‘Normal School and the Prot-

~ vy

_estant Board of School CommissMoners of Montreal, other

Iactivitiei thoughout*his life are deserving of meg;ion.

mp—
13 \

- This chapter will deal principaliy with the pivotal

role played by Robins in the establishment of the Pré-

oy,
vincial Association of Protestant Teachers and the nature

and extent of his involvement with that organization's

-

various causes throughout the years.
=

As previously noted, Robins' philtosophy of education
was shaped by his religious beliefs. Accordingly, this
chapter will examine his activities within the Methodist

community with a view to establishing the link between

his religiousvconvictions and educational ideology.

From 1857 to 1807, Robins both witnessed and, influ-

enced a gradual rise in the qualifications of the prov-

Y

ince's teachers. To a large extent, this was realized

thnodgh better, more academic, and more professional

~

training. In setting an example for those who received

« s
their training from him at the Normal School, it will be
A

shown that Robins himself continued to improve his

o

academic credentials.
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l. Role.i

00

2
’

n F0undiqgvthe P.A.P.T..

When Robins joined the staff of the McGill Normal ' |

School in 1857, a fledgling professidnal assgociation

of Montre
agssoclati
Henry Hic

loosely a

‘over the

Provincia

al teachers was alrkady in existence. Thié
on, founded through the efforts of William
ks, eventually making union—with a number of
ffilfatedrlocal organizations thch would form ,

next four years, would become the core of the

1 Association of Protestant Teachers of Lower

In a

°Canada in 1864.

n address at the opening ceremonies of the

McGill Normal School, Hicks took the opportunity to’ o

_outline both the necessity and desirability of a teach-

ers' association., 'He noted:

»

T

The properly trained teacher... sup-
plied with all that 1is necessary...
still needs some connection with those
.+»+ engaged in the good work... I would N
advise him_to join some Teachers' As-

*sociation.

¢

ﬁ

A few months later, Hicks' organization became known

1

John Irwin Cooper, "Some Early Teachers' Associations

in Quebec." The Educational Record, 80, No. 2 (April, May,
June 1964), p. 84. .
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as the Teachers' Association in Connection with fhe-

McGill Normal SChool.2 This link with the Normal School , 4

){ '

was an important one, for it marks the beginning of the
involvement of Principal Dawson and Sampson Paul Robins

whose roles in“the founding and growth of the P,A,P.T.

.

would ultimately eclipse that of Hicks.

-

3

¢ . ’
Although Hicks' pioneering role in the establishment

of a teachers' association is clear, evidence would

ES

indicate that the impetus for the founding of the pro-

vincial organization came through the energies of Robins

and Dawson. — -
To Dawson, the function of the McGill Normal School ‘

was clear. 1§ was, ... an important lever foy the ele-

vation of English education in the Province of Quebec."3

’

To this end, the establishment of a teachers' association

seemed a necessary way for graduates continuing to engage .
A)

in dialogue and to address the problems related to their

- .

profession.

.- While the Normal School had certainly done much to

elevate and standardize teaching practices in the few

s

2 ‘ ,

Idem.
0 ‘ 3 Dawson, op. cit., p. 118.
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short~yea§s Bince its 1inception, a number of problems
continued to plagué educators in Lower -Canada. At the

McG1ill Normal School on June 4, 1864, a local school

——

inspector spoke to a gathering of educators which

included Dr. Dawson and Professor Robins, at which he .
!

ES

3

observed.:

One great hindrance to the advancement
of education in Canada East 1s the iso-

; lation of our teachers. Each stands alone
and works alone in his weakness. ‘The
counsel of his fellow teachers he has not.
0f the experi%ncé and professional skill

_of others he knows nothing. In school and
Yout of schools he has difficulties to
><contend with, but he has no pgjace in the
bosom of a brotherhood whose feelings
will be all on his side, and whose in~-
fluence and backing might be to him a
host. All this and more is true re5pectin§
educators without a unity of bfotherhood.

-

,Up to this point, the existing local associations .

included one in Quebec City as well as the Teachers'

-«

Association in Connection with the McGill Normal School.
In June, 1857, the St-Francis district, which included
Sherbrooke, formed its assocliation and shortly after-

ward the Disgtrict of Bedfbrd followed suit:.5 Cooper has

noted that a number of forces coming into play in the

4 Allan D, Talbot, PJA.P.T. The First Century

(Gardenvale: Harpell's ngss, ¥63), p. 1.
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1860's accelerated the formation of a proviﬁcial teach-

. ers'

assogiatiqnq6 Perﬁéps the most s{gnificant deveiop—
ment was the improvement of railway travel which brought
Sherbrooke within five hours of Montreal at a time when
: this jonrney took two days by'road.7 Clearly, this de-
velopment,‘coupled with the immlnent fedération of the * -
ﬁrqvinces, wﬁich perhaps‘underlinéd the v}ébilfty of ,
unions of other sérts, meant the time was Oppo;tune
for the establishment of a provincial association.

5

- ’ While the importance of these factors should not

. * ' I

be underestimated, it was’'largely Ehrough the organ-

izational skills of Rbbins that a collectlive volce was

fashioned from these isolated alliances.

-4

Preliminary steps toward:creating a provincilal
vt ' ' . \
< association had been taken at a local meeting in-May,

1863, when Robins moved that the Bedford and St-Francis
associations be -contacted for -the purpose of forming .-

: 8 .
a central teachers' associlation. As a testament 'to the

’

Cooper, op. cit., °p. 85. T . - -

!

7, I&eﬁz.m -~ ' '

8 Talbot, op. cit. . p. 3.

-
P
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' true isolation of these embryonic associations, no one
) ' . ' i .
at this meeting appeared jto have been aware of the

Quebec City association.9 In Feﬁruafy; 1864, a delega-
tion from Moq{real led by Robins met in Bedford with

‘ representatives of the Sé:Francis and Bedford districts.
‘The delegates ultimately agreed to the calling of a

convention of teachers to examine the draft constitution

v

and to inaugurate a provincial association. At this

conveﬁtion on June 4, 1864, a resolution was tabled by

—

Robins: - .
' . i \ . )
That on the basis of the constitution
now adopted, we form ourselves into the
b Provincial Association of Protestant
_ Teachers of Lower Canada.l

—

1
N

JThe subgequenx election of officers résulged in Dr.
‘Jasper Nicholls, Princ;pal of Bishop's, becoming the
association's first president; Principal Dawson of McGill
and Mr. Lainfof Waterloo were elected as vice—p%esidents,

. L] v 1

"énd Robins became the association's first secretary. As

.

.., In other educational endeavours, Robins clearly won tgé

4

support and confidence of his contemporaries. His affil-

~
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fation with the Provincial Asgociafion 'of Protestant h}

. TeacheYs (the name having been changed in 1867) wﬁs to 3
. i ‘q\ o
include two ;efms'as its president in 1888-89 and 1N898-99.

Q

n :
" N
"
-

. " . Robins' role as a founding father of the P.A.P.T.
exemplifies his adherence to the cause of profession-

Al

alism in teaching. The growth of the association with

which he continued to be involved ‘many yeﬁ;s after is\ . N
retixement ;s principal of t%e‘Normal School, rqgfzted

in its becoming more and more influential with~§?gards o~

. to the trainipg of its members. As the power of 'the

teachers' association expanded, its pervasiyveness in

0 ” the shaping of the McGill Normal School curriculum,

; through the direct criticism of 1ts management, begcame

increasingly evident. Previous analysis of the Normql
. School's history under the Hicks adminisfration, and
e the account of the controversy surrounding the school's

curriculum at that time, has shown that the P.A.P.T.
A} o .
was not unwilling to wield its burgeoniqg authority.‘
-\,‘, ' ¢

While the P.A.P.T. lobbied for many causes concern-

! ing the welfare of its members and addressed countless

_educational issues throughout the years, it is‘perhapg

more within the scope of this thesils to Qetail those ’ »

¢
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' ~»'activip1e% of “the P.A.P.T. with which Robins was most’
— . h -
.+ visibly dnvolved. : ' : > L

'
1 \ R 'y

: \
It should be noted however that the major issues

addressed by.the P.A.P.T. in its early years: compul~-

sory education, representation on the ProtestantﬁCom-

A

mittee, pensions, teacher training, rural schools, and

\ N o ’
curricula, were all characterized by the involvement

-

of Robins. L .
Although compulsory education did not come into
effect in the province of Quebec ;ntil 1943, the 1;— -
‘:b T ~~ sue was one which greatly concerngd the P.A.P.T. for ‘ |
‘more than seven décades. The first formal discussion
-om the question of a cgﬁpuisory eduEatioh~@ct took

place at a convention in Richmond where it was reported

.thaéﬂ "... the feeling of the convention was in favour

. —

of a compulsory law,.."ll_‘
e
The lack of compulsory education was often criti- - .

cized by ‘the Association but it was largely under the
presidency of Robins' long-time ally, Rexford, that the ‘
' “

’

question was most actively pursued. Inde€d, under
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i b :
Rexford's leadership, several formal motions were passed

to this effect in the early 1390'éﬁ12

~
-

feX -
This matter of compulsory education remained a source

o

of frustration to "Robins, who would not live to see. its
implementation. As early-'as 1872, he noted in his first
annual report as Inspector of Common Schools that ir-

regularity of school -xttendance was a detriment to the

L

advancement of education in Mordtreal's sc}iools.13 Seeiq@

this as a regrettable situation, Robins informed the

.
-

chai;ﬁ;nhof the Protestant Board of School Commissioners

o

-.that:‘ : ' . .

o

- - ¢

° o

Unless measures ‘can be adopted to enforce
greater punctualityssthe teachers of your
school's can scarcely be expected to bring
scholars up to the standards of attain-
ment set before them.l4

Throughout the years, -his dedication to the cause
™~

U

. of compulsory education seemiﬁg;y never faltered. At the

age of ninety-one, Robins was to remark on the ideal of.

12 Ibid., p.. 28.
. 13 éjP.uRobins, "Report of the Inspector.” Report of .

the Protestant Board of Schpol Commissioners (Montreal:
Gazette Printing House, 1872), p. X.

. .
14 Idem. >
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: universal education:

A\

Almost-yearly it is more and more
generally seen that education claims
every human faculty as well as every
.cbild of man. Education must be, shall
be, ‘accessible to every boy and girl
. and shall reach and develop every
‘human faculty of body, mind and moral
nature.l5 -

s
.In the 1870's and 1880's, meetings of the P.A.P.T.

- frequently broached the subject of tedchers' pensions.

—.

The fact that by the late 1870's annual contributions

- by teachers to the pension fund remained véluntary meant

¢
i

0 " that pensions were low.16 The P.A.P.T., tﬂrough nego-
tiations carrjied on with the Superintendent of Educa- v .

tion, was largel& responsible for effecting legislation
"whieh laid the groundwork for a pension scheme that
#

. . steadily improved undér the scrutiny of the Association'ﬂ’"L~/-\j\u

i

- - . . ﬁension,committee. As early as 1881, a pension act was

—

. passed by the legislature which increased the teachers'

contributions to the fund.17 Although this was.:seen as '

an improvement by the P.A.P.T., they predictably urged

that contributions be raised further.18

L4

1

15

Magazine, 5,

16 Talbot,

0 17 Idem.

18

- :
Robins, "My First School." The Teachers'
2 (January, 1964), p.-11.

\

s g p- 29-30- © . [

O
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The fact that reports of pensionjcommission’repre—‘

«
° -

sentatives were a central part of every convention shows |,
that the issue remained an ongoing priority for the Asg-

s . soclation. -

-

~

3

Itvfs interesting to note that Robins served several

terms as a pension commissioner. It is also significant
‘that, when Robins began ﬁ?s first term as president of
the Association in 1888, he was also elected to serve-

as co-commissioner with coileague Rexford.19 Through the
*®

examination of written accounts of EﬁA.P.T. conventions,

@

7
the significance of this alliance between Robins and

0 Rexford becomes apparent. Simply stated, the two men
appear to have been catalysts for virtually every major

//r activity under taken by the Association in the late 1800's.

Clearly, the question of curriculum was ., of great

concern to the P.A.P.T. as evidenced by the creation ¥

o B, -
of the Curriculum Committee in 1880.20 Robins' exper4ise

in this area was firmlf established some years earlier

<

when many of his recommendations concerning curriculum

were implemented by the Protestant Board of School Com-

‘ T 19 Provincial Association of Protestant Teachers,
Minute Book, Oct. 19, 1888.
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misrioners of Montreal. As Shperintendent, Robins had

"

done much to rectify the lack of’uniformity within the

N

city's schools through‘such.measures as standardizing

textbooks; similar issues remaining largely unresolved

. i
in the province's rural schools.

. 3

Arguably, Rexford's expertiée in the area of rural
i

‘education was unchallenged and, while the topic domi-
‘¥ ’

nated much of his writing throughout this périod,

" Robins' contribution to a growing uniformity in rural
- ¥ -

~ A ]

schools shg&}d not be overlooked.
. o
( ,

.As Robins was beginning his ‘second term as vice-

president of. the P.A.P.T. in;1883, Rexford, by then

. 7
Secretary of the Department of Public Instruction, was

in the midst of preparing a<documént entitled "School.
\Time—fablesT,jwhich,ygs to supplement his recently - -
aughored "Course of Studies for Elementary Schools."ZI*
In the preface to Robins' "The Disposal of Time in a

yoor

Country School,f it is noted by the editor that this

vy

. ~ /
- paper was, '"constantly consulted”" by Rexford in the prep—

aration of his tables.22

‘

21 S.P. Robins, "The Digposal of Time in a Country,
School." The Educational Record, 5, No. 3 (October 1883)
P 236. ' ) : \

\
-

Idem.
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J
While 1t 4is clear that the case for establishing

a certain degree of uniformity ﬁhong'the rural schools
was a sound one, it is 1ntefesting to néte that Rogins

aﬁvised against inddvidual différémces and unique needs
. ¥
of various commupities being ignored.

Although Robins' recommendations show conside;able

insight into the educational system of rural Quebec,

A
it is the tone of his article which shows he was no mere

seconder of motions. Addressing Rexford, he states:

&

In complying, as well as 1 can, with
your desire that I should indicate my
views as to the best disposal of time

Jin a country school, organizéd in ac-
cordance with the Course of Studies for
Elementary Schools recently 1ssued by

..yau, I should like to premise a caution
and a distinction.

The caution is that a scheme of this
sor v, published by authority and in-
tended to apply to hundreds of very
widely scattered schools, must be very
elastic in its provisions or in its_
interpretation in order to meet the
vants of communities so diverse in
character as are the rural districts,
villages and towns.23

The early 1880's 'was also a significant period for
the P.A.P.T. in terms of expanding its political in-

fluence. For a number of years, the Assoclation had lob-
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po—

- bied for reprée¢sentation on the Protestant Committee.

4

In 1884, this goal was finally realized and the Prot-

estant. Committee announced:

P —— e

The appointment of '‘Mr. Masten marks a .
- new era in the history of the Protes-
- ~+ tant Committee. This is the first time
that a member of the Province has been
appointed to a seat on the Protestant
Committee. For several years the teach-
ers have been urging that they should
have a representation on the Board
charged with the educational interests 1 ~
of the Province, and the Government
has at length recognized their repre-
sentations in the appointment of Mr.
Masten. This appointment has been
received with great satisfaction .
' throughout the Province, not only i
G} X ) because a representation of the teach-
ers has been appointed, but also be-
cause it is felt that Mr. Masten will
represent the interests of elementary
education in a manner that will re-
flect credit upon himself and upon
his profession.24 . .

Robins later served as the P.A.P.T.'s representative
on the Protestant Committee and it is noteworthy that,
in this caéacity. he delivered a report as part of a
formal motion for the adoption of compulsory education
to the Department of Public Instruction in 1893. He recom-

-

mended that:

i
i +

-

George Weir, "The Protestant Committee.'" The Edﬁ—
O cational Record, 4, No. 11 (December 1884), p. 319-320.

4
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¢v. the Province enact such a measure
as on one hand will make adequate edu-
cation accessible to every child, and,
on the other, will compel the educa-
tion of every child; so that neither
the wilfulness of children nor the
neglect of parents shall igsue in
ignorance, in the poverty that springs
from ignorance and in the crime that
festers in communities that are doth
ignorant and poverty~stricken.25

Another area of concern for the P.A.P.T. in its
early years was the question of teacher cértifiqation.
This disquietude is apparent in a resolution passed by
the Association in 1880: "That the present system of
examination of teachers by local boards is unsatis-
factory."26 While this ;esolution was repeated two

years later, a Central Board of Examiners was not es-
27

~

tablished until 1898.

- —
v
\

Althbugh the establishment of this central body was
seen as a éecided improvement by the P,A.P.T., they
lobbied for many years before‘gaining representation on
the Board. In 1924, the first formal requeéi for repre-

sentation on the Central Board of Examiners was instituted
28

‘by the PLA.P.T.. Cleé;ly the Department of Public In-

23 Provinclial Association of Protestapt Teachers, -
Minute Book, Oct. 23, 1893. T

N

26 Talbot, op. cit., p. 30.
27 Idem. '
28




struction was not prepared to make such a concession

for it was not until 1956 that the Association sent

1ts first delegate to the Board.29

—That officilal representation of the P.A.P.T. on:
the Central Board of Examiners did not come until
\ ]

this late date should not necessarily lead to the as-

sumption that those closely connected with the Agso-

*y
clation were never members of the Board. Indeed, -many

prominent members of the P.A.P.T. served on the Board,

©

albeit not as direct representatives of the Association.
Robins, in addition to representing "the P.A.P.T.

as a member of the Protestant Committee of the Council

of Education, also served as a_member on the Protestant

Central Board of Examiners. In fact, he maintained this

position for a year after his retirement from the Normal

School, officially tendering his resignation in May of

1908.30 Some years later, 1t was officially stated by

’,

the Executive of the P.A.P.T. that during his years_on

the Central Board of Examiners, Robins, "left his stafp

29 Ibid., p. 76.

30 "Meeting of the Protestant Committee of the Council
of Public Instruction.'" The Educational Record, 28, Nos.
6-7 - (June, July 1908), p. 245, N
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on Protestant education in this province..."31

14

Characteristically, Robins' resignation from his

post on the Board of Examiners did not mark the end of
4

his participation in the province's educational mat-

Il

ters as he continued to serve as an associate member

L
of the Protestant Committee until 1913. While it 1s a

-~

common practice for eulogies to be delivered at retire-

ment ceremonies, it is certainly significant that Rex-

r

ford, by no means a minor contributor to the evolution
of Quebec's educational system himself, stated at this

time that Robins, "... for more than half a century has

[

been recognized as the leading educationalist of the

Province..."32 .,

2. External Activities.

While it is clear that the focus of Robins' energies

’

were directed at his educational endeavours, other—inter-

31 "Minutes of Executive Meeting.'" The Teachers'
Magazine, 12, No. 51 (April 1930), p. 48.

32 "Meeting of the Protestant Committee of the Council
~of Public Instruction.”" The Educational Record, 33, Nos. ¢
10, 11, 12 (Oct., Nov., and Dec. 1913), p. 362. ¢

s
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ests also occhpied a seemingly full schedule, Indeed,
the pressureé of providiﬁg for his rather large family

must have required a great deal of his attention. Imn

|
1854, Robins married Milss Elizabeth Hore of Camborne,

N {
Ontario, who died 4in 1867, In 1871, he married Miss

Jane Dougall of Montreal. At the time of her marriage
P

she was a teacher and, according to one source, "... had

a remarkable forte for Mathematics and occult sciences."3?

Y N

Mention has already been made of Miss Lilian Robins,
who followed in her ﬁ;rents' footsteps as an educator, '
and vhile there is little information avaiiable, it would
‘:} : appear that some of the other'geven children\yere also

engaged 1in the teaching profession.36

An interview conducted with Robins on his ninety-

first birthday and published in The Educational Record,

* provides some clear insights into Robins' political
leanings. He noted that he had been a Liberal as far
back as his early'days in Upper Canada, but was quick

to point out that he placed his Canadianism above mere -

33 J. Douglas Borthwick, Montreal History and
Gazetteer (Montreal: 1892), p. 356.

’ | o
34 Idém.
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party:35

3 Vi g
* In the same interview, Robins mentioned that for
¥
a time he was a member of the Fourth Estate, being an

early editor of the Dundas Banner. Apparently, this

~ affiliation was short-lived, and, by way of explanation, . <

<

Robins offefed. the following anecdote:

-

v

It was a Liberal paper, and at that time
the Conservatives were in power. The
owners were very anxious that I should
‘attack the then Postmaster-General, but
. I thought that he had done good work and
S refused to do so, with the result that
‘ I was compelled to resign.36

When discussing some of the educational advantages

s0f .Quebec, Robins' Liberal affiliation came to the fore
'“andkge identified the late Sir Wilfrid Laurier as the

type of man thorouéhly educated\in the very best sense
of the word. In Dr. Robins' opinion, the knowledge of -
a second language, coupled with the extensiv; poliLical
training possible to.hilingual men were great advantages
peéuliar to Quebec. Indeed, he referred to them as,

. "ipestimable advantages."37

35 6w, Parmelee, '"Dr. Robins Attains His 9lst
Birthday." The Educational Record, 44, Nos. 1, 2, 3 .
(Jan., Feb., March 1924), p. 31. "

36 Idem. !

37 Idem.
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In a profile of Robins, one source has noted that

he was,” "... as untiring in*ﬁ%s religiou uties as he
8

u38

has ever been inlhis educational. In fact, .the in-

-~ .
fluence of religion on his philosophy of education was

demonstrated in c:Lntless addr;sses at thh P.A.P.T. ‘
gothntions and bfficia1~functions of the McGill Normal
School throughout the years. : o ‘ .
L |
As Parmelee has pointed out,'"".. his religion wdé
never a thing apart from his life,\a;d it determined in
a large measure all his theories in regard to the main

-~ 39 ° rd
"
purpose of education. ' _ a

As previously noted; Robins came to Upper Canada

* in the 1840/s, with his parents,{both of wlhom had been

/

Methodist preachers in the Bible Christian sect in England..
’ R .

- ‘ L i,, .
By the time Robins settled in Upper Canada, Methodism
"was firmly established. As Rice has pointed out, Methodism

_~was successful in the early.Loyalist settlements and was

-usually the first, aprd often the onlyr religious body in

-

38 Idemn. l ’

39 Parmelee, "Dr. Ropins.Kttains His 9lst Birthday," -
op. cit., p. 7.

e . ~

-

., . 5
# - . a
- 3 >
.
- + -



was an active member of Montreal's Methodist community

119

much of rural Upper Canada.ko The Wesleyan Methodists,
¢learly the predominant Metiedist body, were originally

organizig,in far-flung circuits, but had evolved a more

settled parish systeém by the mid-nineteenth century.al

)
\

The motto of the Methodist Church was, "To spread

‘scriptural holiness throughout the land,".and the

! @

Methodists.differed'fgom,the older Protestant traditions

by their aggressively evangelistic approach.l'2 Robins

and, according to one source, was a class leader and

local pr:eacher..(03

-— - -

In addresses made at the various conventions of the:-

>

P.A.P.T., Robin§ of ten broached topics which reflected

—_

his religious beliefs. At one .convention in Cowansville

in 1884, Robins led a discussion concerning the teacﬁing‘

40 McGill University Atchives, Accession No. 2201,
Inventory of the Records of the United Church of Canada,

‘Montreal-Ottawa Conference. 1976, p. 1.

i

41‘ Idem.
42 Idgmo * ‘ L N * ?

-43 Henry James Morgan ed., Meﬁ‘ang*Women of the Time '
(Toronto: William Biggs, 1898), p. 870,

|

d
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] '
of temperance in schd615.44 To considerable applause,

Robins sgated'that he had never known a man whothad,ndt
injured himself both mentally, physically, and morally

yy his 1indulgence in'thg ugse of infoxicating spirits and
‘tobdcco.45 He was convinced tpat by total abstinence from

the use of these, they would all make themselves more

useful in their day and generation.46

Robins' involvement in the Methodist Church clearly
;ent beyond the local level., Minutes of the annual
meetings of the Montreal "district of the United Church
of Canada indicate that Robins was an influential figure;
elected at meetings in 1888 and again in 1891 to repre-
sent the Church at both regiomal and national functions.47
Tbis select group was elected at annual meetings ana
comprised both ministers and laymen.

L . .

The aegree to_whicﬂ kobins’was 1n£12entia% in the

Methpdist community is perhaps no better exemplified

‘lghaq by his involvement with the Wesleyan Theological

-

44‘P‘r_ov.inciaI Association of Protestant Teachers,
Minute Book, Oct. 9, 1884.

45

Idem. . . . . .

+*

"46 Idem.

o
47 McGill University Archives, Accession No. 2201/
M/7/1. Montreal District Minute Book, United Church of

Canada, 1888-~1891.
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Collége, Montreal. Originally founded im 1872, the Col-
& ,

lege apparently survived some edrly opposition and

financial problems and was eventually incorporated in

48 It became affiliated with MecGill in the same

49

1879.

yei} and the first degrees were awarded in 1883.

When James Smyth became princiﬁhl of the College

1

“in 1911, he provided the impetus for a project known

‘as the Plan for Cooperation of the Colleges, which was
50

1Jstituted in 1912, The Wesleyan Theological jollege

now joined with the Congregational and Presbyterian

l :
Colleges to become the United Theological Oollegé.él s

-4

-

According to Mair, the Co-operative Plan was a’

'pioneer venture in theological education in Canada and

-

owed much to the vision and practical influence of

several Montreal 1aymen.52-Among these men.was Robins.

48 Nathan H. Mair, The United Theological College
1927-1977 (Montreal, 1977), p. 6. '

49

Idem.
30 Ibid., p. 7.
>l lden. $
52 Idem.




122+, -

1
gt

- Robins' position as Senator of the College as late
{
as 1912 is indicative of the breadth of his post-retire-

ment activities.,

I

3. Furthefingfﬂis Own Education.:

-
4

< ? -

As previousld noted, Robins' success in setting up
Teacher Institutes‘thyougﬁout Quebec was iIndicative of
his devotion to the cause of improving the professional
qualifications of 'the province's teachers. While the N
upward spiralling of teachers' credenkials has becoqe
an identifiable phenomenon in modern times, the increased

)
N -t
academic qualifications, ultimately respomnsible ?br

elevating teaching to the status of a2 profession, had

-

their beginnings in Eg%ins' era., ,

Conside}ing his numerous huties as Ordinary Professor
at the Normal School, as '‘well as his position with the |
P.A.P.T. in the early 1860's, it is remarkable that Robins
found the time to pursue studies within McGillts Fa;ulty
of Arts. A First Rank General Honours studeht throughout
his years in the program, Robins graduated in 1863, as

the Prince of Wales Gold Medalist for Mathematics and
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N ° Natural Phi/losophy.53 Shortly after graduation, Robins

s —_

resumed his 'studies at McGill .and went on to receive his

- M.A. in 1868 ,°° B

i

f
v
o s

In 1880, while still employed by the Montreal °

Board of School Commissioners, he received an honorary 5

! ‘ ' LE.D. from McGill University.55 In 1900, he was further

recoghized by Bishop's University which granted him an’

hOnorary LL.D..56

\

, ' . @
Robins' association with Bishop's College had been

" close throughout the years and he lectured at the school

in the 1890's. At a meeting of the Department of Public

e~

Instruction on November 27, 1896: :

4
? 5
-a

A letter was read from the Reverend ' :
Principal Adanms, asking that permission '
be given to the Principal of the Normal
. ) School, to deliver his courses of lec-
tures on Pedagogy, at Bishop's College,
Lennoxville. On motion of Dr. Shaw and
‘Dr. Peterson, it was resolved that the
“ existing arrangements for lectures in -
- Pedagogy, to undergraduates of McGill
. University, with a view to graduateo

e -

Yo

>3 Morgan, op. cit,, p. 955. ,
>4 Idem. ’ . S~ ;
- 5? Idem, =
A 56 “

A
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in Arts obtaining academy diplomas,
- be made applicable to the University
- . of Bishop's College for the present
year, and that in such work Prin-
. cipal Robins, LL.D., be authorized e
" to modify the syllabus of subjects °

of lectures in Pedagogy, previously
approved by this Committee. In &p- s T
proving this course of action, we
record our appreciation of the
readiness of Dr. Robins to add to z
his present arduous work, with a
view to increasing the staff of
efficiently trained teachers for our
schools in this province.57 Lot

RKobins' realm of influgnce clearly extended beyond

9

the confines of the McGill Narmal School. Although his

achievements were recognized by the most influential

of his contemporaries, he appears to have been destined

to remain in .the shadows of the more celebrated edu-
cationalists of his day: Dawson and Rexford. However,

the scope of his influence and the sheer longevity of

£y N
I

his career in Canadian education is indeed unique. To

Il o

quote Parmelee, that Robins

S - ++«. should have maintained a continuous

' connection for fifty years with McGill .
Normal School is of itself remarkable, '
but the quality and value of his work
in this Province is & more outstanding
feature of his life. 8 .

37 "Meeting of the Protestant Committee of the Council
of Public Instruction." The Educational Record, 17, No. 1
(January 1897), p. 23

) 58’ Parmelee, "Dr. Robins Attains his 9lst Birthday,
ap. cit., p. 9. . o




- ; SUMMARY AND CONCLUSION

2 )

e * The Superintendent of Public Instruction for Lower

’ Canada, Dr. Meilleur, noted in 1853:

/

. Qur teachers, both male and female, are
deficient chiefly in a good method of
conveying knowledge rather Yhan in the
knowledge itself. The Normal School is 1
the only means of training them to that. {
Moreover, uniformity of the quality of
the matter taught is hardly attainable
- by any other means than by uniformity
in the method of imparting it.l

O . o
. This lack of uniformity which characterized teacher
training in the province of Quebec before 1856 was a
,Qsituatioﬁ which Sampson Paul Robins did much to rectify
throughout his long involvement in Quebec education.
Joini:; t£e staff of the McGill Normal School at
its ‘opening 1n11857, he brought with him v?luable ex-
perience acquired under Egerton Ryerson at the Torontor \

_Normal School, which had preceded the McGill facility

by some ten years.

1 cited by 0.B. Rexford, op. cit., p. 77.

[» | S -
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Through the examination of some early developments
at the McGill Normal School under Sir William Dawson,
little evidence was found to support the author's hypoth-
esis that Robins was a more Influential figure within
the Normal School that the literature would indicate.
Clearly, Dawson's influence during those early years
was paramount, and the contribution of Robins and other
staff members to the decision-making process was dwarfed
by Dawson's leadership. What should not be overlooked
however, was the central rolgpiaye‘d by Robins in the

founding of the Provincial Association of Protestant
A

Teachers a4t that time.
*

|-

Robins' involvement with the Association continued
until shortly before his death in 1930. During that
period, he sgrved the Association 1n'ﬁ variety of capa-
cities, 1nc1udiné two terms as 1its president. This con-
nec;ign is important; for it 1is to the P.A.P.T. that
much of the credit must go for having begun a re-evalu-
ation of teacher training techniques at the Normal School.
The Association's criticism of the Normal School curric-
ulum during the latter years of the Hicks administration
was ghe first concrete example of the P.A.P.T.'s ability
and willingness to use its gfowing authorit&. It 1is

interesting to note that Robins' influence within the
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Association at this time, although considerable,\}Ms

o 1

overshadowed by the emergﬁnce of the P.A.P.T.'s mosy
visible épokesperson, Elsbn Rexford. o
!

While Robins maintained a position at the Normal
School during the years of Hicks' principalship, from
1871 t; 1883, his most notable contributions during
- this period were made as Inspector of Common Schools
and later as Superintendent while in the employ of the
Montreal Board of Protestant School Commissigners.
"Although hié administrative abi;i;iés vere amply evigent
through his organization of the city's schools 1into a .
comprehensive aﬁd unifo;m system, much of the experience
~he acquired thfough his work municipally would provide

‘

.the seed for ‘broader educétional causes.

&

While some of the recommendation contained 1in a
report prepared in his first year with the Protestant

Board, notably the need for legislation concerning com-

pulsory education, were not realized during his lifetime,

many were eventually implemented. Perhaps one of the
most significant of these was his lobbying for a hiéh
school facility for girls. On this issue, Robins was

adamant that a girls' high school was, "... one of the

[ 3
—J

P

»




most pressing educational wants of the city."”

The report also contained two noteworthy recom-
mendationg which Robins would ultimately put into effect
during his years as Principal of the Normal School.

i

Iaentifying the low priority given to the training of

French teachers at the Normal School, and the resulting

_lack of French instruction within city schools, he would

later support and encograge the cause of bilingualigm
in the province's schools and would become the first of
the Normal School's principals to appoint a French
specialist to.the staff. Significantly, this appointment
also marked the first time a woman had been employed -n
such a pretigious capacity. Similarly, Robins' recognition
of the need and demand for kindergarten specialists

resulted in his insertion of this discipline into the -

Normal School's curriculum some years later.

The Normdl School moved into the twentieth century
under Robins' principalship and it was during that period
that the school's curriculum was greatly modernized. His
addition of a large number of specialiéts to the staff
served the dual fupction of raising educational standards

while reducing teaching loads. ,

2 Robins, "Report of the Inspector,” op. cit., p. XI.



Internal reforms instituted during his principal-

ship included a course in Psychology in 1893 and the
transfer of the Academy Class to the university which

substantially raised teacher qualifications.

¥

v

Significantly, Robins' work in establishing the
Teachers' Normal Institutes, designed for the in-service
training of teachers, foreshadowed the continuing

education aspect of modern teacher training.

In this thesis, a great deal of attention was paid”

2

to the early influence of Robins' family and his later
activities with&n the Methodist“community. "In many ways,
it is impossible to separate his views on education
from his religious beliefs. Clearly, religion wa s _the
par-t o% his 1life which guided all of his professional
and bersonal endeavours. Stated simply, his faith was
central to his view as to the maiﬂqurpose of education.
While it is undeniable that Robins' main contribution
to education in the province of Quepec was not nearly
as weighty as that of some of his more celebrated con-
temporaries like Dawson and Rexford, his role in the
evolution of the McGill Normal Sehool and his part in

significant educational developments of his times are no

less deserving of mention.
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o

At the time of Robins' death, there existed a pgo-

vincial network of schools staffed by préfessionals

whose training he had greatly influenced. Indeed, this

provides a sharp contrast to the proverbial one-room

“©

training, first began to teach.

N\

schoolhouse in which a young Robins, without pfofessional
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