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~ 1 1 .. • 

_ ~ Sam p s o.n Pau 1 - Rob i n s '. ' Rob i n s' a c t i v è' in vol v e men tin 
\, ... .... . .. 

" 
\ -,education b,,~g~n. in UPPer -Can~às. in 1848 anq ·ended in 

_ •• j . , 

r ~ 

Montreal ,!il)ortly belo'r'e"'h,is 'd~at? i~ 1930. The grdacer 
, . .- " 

• ,. i'" ~ 1 

'part of tho,se 'yeilrs, ,from 1857 to .1'907, found Robins 

associated wit'h the MeGill Normal S'chool., Large1y, this 
, ' 

study will fcïcus (in Robins '. work during this pèr'iod, 
" ' 

ments of t'he' times': 

' . 
• ' ! ' , 

The ~'ypo.t'h es 15 i 5 t ha t Rob.~ ns pl a y ed a' mu ch mo r e 

:in f 1 li en t i a 1 par tin the ev 0 1 u t i on 0 f ~ heM cG i 11 N (Y'r m à 1 

Seh?o~ and, in the' deveIoprnent of speocifie aspects;',of 
" 

educéition in the province of Quebec than ~he litêtatur,e 

wou,ld indicate. 
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(' RESUME 
1 

Cet.te thèse trace la c<1rrfère pédagogique du Dr. 

Sàmpson Paul'Robins. La part1cipati,on active de Robins 

dan s cet tep r 0 f e s s i.o n cl u ras e s d é but sen Ha u t - Ca nad a 

e n 184 8 pou r set e r min e r à Mon t réa 1 peu' t d ete m p s a van t , 

sa mort en 1930. La majeure partie de ces années, de 

1857 à 1907, marque l'associati'on entre Robins et l'Eè'o-

le Normale de ~McGill. La concentration de cetté étu-de-1c'i 

sera surtout sur le travail de Robins pendant cette pé-

riode et plus particulièrement sur le rôle qu'il à j,oué 

dans les principaux développemt;!nt's 'pédagogiques de .1'épo-

que. 

L'l"-ypothèse se,.voit'que Robins, contrairement 
) 

aux 

impress,ions laissées par les études menées à ce jour, a 

p:articipé de façon beaucoup plus influente à l'évolution 

de l'Ecole Nor'male deycGill ainsi q~'à cert~ins 'aspects 

sp~ C!' if ique s. du dévelo ppemen t'de là Péda gogie dans 1 a 

Province de Québ~c._ 

'. 
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INTRODUCT ION 

J:,'\, 
Dr. Sampson Paul Robins was assoc1ated with the 

McGill Normal School from its opening in 1857 to its 

closing in 1907. During that fifty year period, he 

played a , . 
/ 

pivotaI role it;! the evolution of teach~r train-

In'8 inl~ province of Quebec. Because Robins was involved 
, . 

in educationai endeavours outside the Normal School, it is 

" 
necessary to 'examiné ~hese activities in order t? gain an 

ove r a 11 'f\.i ~ t ure' ~ f 

contributÈons made 
t 

his career and to pinpoint I speC1fic 

'à 
b'y him to the' field of educadio~. 

• 

Wh~11e the nature of this study is not solely bio-

graphieal, attentiqn wiÎ1 be given to Robins', family 

background and his early educàtlon in England. The 

• 
influence of his family, particularly from the st~ndpoint 

of rellgion, Is, important. Robins 1 z:.eligious beliefs wil'i 

. la.ter be shown to have pervad,.ed hil:!. lifelong view of the 

main purpose of ..&<lucation. Similarly, 'his experi.ences as 

a student in Engl.~nd' s mass sy'stem of education dur ing 

. tts developmental Bta,ges left ..a.. negative impression ,on. him 
/Ïi 

t h a tin man y wa y S. s h a p e d h i s phi los 0 ph Y o' f e duc a t ion. 

! 
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It is the purpose of this thesis to ~how the 

importance of Robins' contr,ibution to educa.1ion during 

a remarkable se.venty-five year involve,ment in the fielch--

" 
~onsidering the fact that he was a key figure in SQ many 

major educational developments, it i8 curious that his 

Bchievements have been almo~t , totally ig.nored :Ln. aourG.,es 
, ') 

dealing with the-,histo'ry of Quebec education 01' the 

McGi11 Normal School. While he was eulogized at the 

closing ceremonies of the Normal School, and was some-

times profil ed by fellow educators in var ious educational , 
( . 

j 0 u r n aIs, the seo p e 0 f h..i sac co m pli s hm e n t s ha sne ver b e en 
~ 

detail·ed. 

\ 

Reçent works ~ sueh as Frost's McGil~- lJt\iversity 

for the Advancement of Learning, ma~e mention of the 

Mc Gill Nor mal Sc h 0 0 l but d ev ~ t e '11. t t 1 e a t t en ti 0 n t 0 

, 
Robins' role within that institution. Similarly, Para-

, 
dissis' thesis, The MeCill Normal School - A Bri_ef 

o History, len<:i s the impression that Robtns was largely an 
.", 

inconsequential figure within the school. Certainly, 

Robins' accomplishments may have b~e~ less celebrated 

/ than those of contemporaries such as, Dawson. Never

theless, h'e played' a,large part in the 'maturation of 

Quebec 1 S educational system aner in the tt;aining oF îts 

teache~s. 

,t> , 

, 1 

\, 

, > 
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Robi n s "came to th e McGill Norm al S'c hool a t Hs 

inception in 1857 at the per'sonal recommendation of 

the father of Ontario's educational system, Egerton . ' , 

Ryerson. Robins brought with him valuable g~perience 

at the Toronto Normal School which hàd preceded the 
" 

M~Gill NO,rmal School 'by a decade. Alth~ugh 'there i~ 

little evidence to 'indicate, that there was anything--;-
" , 

remarkable about Rob'ins' influence o~ the N9rm~1 ' 
, ' 

School during this p~riod,.'he unquestionabl~ made a 

more note worthy contribu'i:ion: p'laying ~ cenf'Çral,role 

in' the founding of th~ Provincial Association of 
1 • 

, Protestant 'l'eache'b.s. His go~l of e'stablishing'·teaching 
• ',,' l ' '., ' 

aB a true profession receiv;ed much of nis attention 
, ' 

throughout the years and he remafned' an actlv,e participant' 

in'the P.A.P.T. long after hJ..s official retirement·from \ 
: 

\ the Nor,mal', School. 1 

, ' 

Dawson' s ,re s ig na t io n as p ri~ci p' al of th~ Normal, 

School and the subse~~uent; apPo,:i.nt~ent of his ~\Jccessor-, 

,William Henry Hicks, ,dif3pléasèd ,Robins', who feit ,slighted 

at being overlooked fo.r the position ~ Wh<il'e h~ con'tinued 
\ • ~. " 1 

to te a ch a t t he, Normal Sc hool d uring th1.s pe+i~d, hi,s", ' 

energies were more focused on h'is' work as Super'! nte,nd en t-, . , ' . 
under the Mont,real Board' of Sc'hool-C-ommission'ers. His . , 

,/ :/ 
\ 

, . 

"J 1 
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success in that capacity i5 evidenced by the fact that 

he made idêntifiable -strides to correct the distinct 

lack of cohesion evident among city schools at the time 

of his appointment. In The History of the High School 

of Montreal, author~ Rexford, Gammel, and McBain credit 

Robins' with organizing the city' 5 Protesta'nt schools 

into a well-regulated system under the Board' s author-

1 
i ty. 

In terms of his involvement in the McGill Normal .. , 
Schoel, Robins' influence was greatest during his tenure 

a s principal. During that period, curriculum changes 
il 

were instituted by him which continue to he Integral 
--1, 

elements of teacher training pr.ogql.m,s at McGill. The 
\ 

addition of many specialists to the sChoo,l's ,Btalf and 

the setting-up of a pregram te train kindergarten 

specialists were changes effecteci by Robins' to meet the 

needs of a growing public schoo1 population and the 

ever-diverging r;ole of prospective teachers. 

lt ts the opinion of tbe writer tha-t Robins' moat 

significant achievem(;>nt. during his years as principal' 
'-à., 

was his estabfishmen.t of" the Teachers' Normal Institutes 

1 o . B. 
of' the High 
Association, 

" \ 

Re x f ord, Allan Gamme 1\ 'and McBai n. The Histor y 
Scheol 'of Montreal (Montreal: The Oid Boys' 
n.d.)', p~ 70. 
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designed for th'e in-servi,ce training of teachers. 

Indeed, this davelopment foreshadowed the continuing 

educat~on branch of McGillhs Faculty cf Education 

which has become a basic element in modern teacher 

training. ,,,, 

Because Robint,' .involvement in the province' 5 

,,' 
educational matters,did not end with his retirement 

as principal in 1907, a portion of this work will 

de scribe his post-retirement activities. During this_ 

period, Robins authored several articles and continued 

to be bath a member of the Protestant Council and ~ 

visible participan~ in P.A.P.T. affairs. 

In compiling the material for this thesi3, the writer 

has consulted a variety of bath prlmary and secondaly 

sourc~s. The most significant·primar'y sources are Robins' 

own writings. Most of these are articles authored ~y 

Robins for educational, journals and clearly reveal his 
... 

thoughts concernipg education. 

A major dis~~pointmerit in researching this thesis 

has been the writ~rts inability to locate a copy of 

Robins' McGill Normal Schdol - G,uide to Work in Jthe 

Model Schools for Teachers-in Training, published by 

" 
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the Witness Printing House in 1902. Fortunately, large 

sections of t~e booklet are reprinted in John Calam's 

article "MeCill Trains Teaellers~ 1857-1964," in the 
" ' 

Se~te~ber 1964 issue of The Teaehers' Magazine. Other 

artiéles, partieularly those by David C. Munroe and 

John Irwin Cooper, which appear in the Educational 
'/ 

~~ecord of the Province of Quebec, provided some valuable 

referenees to Robin~' aetivities at the MeC!ll Normal 

Schoo1. Specifie references to thk MeCi11 Normal School .. 
l' 

'were cons.ulted in the M.A. theses of : Donna Ronish, The 

Development of Higher Education for Women at McGill 

'University; Orrin B. Rexford, Teacher Training in the 

Province of Quebec - A Historieal Study to 1857; E.A. 

ParadÜ;sis, The McCil1 Normal Sehool" - A Brief History. 

General information coneerning eduoation and teacher 
1 

~rainlng ln the province of Quebee was found in the 
• • L")< \ ' 

h'istories of Louis-Philip,pe Audet, in George\Par~elee' B 

"English Education" in Canada and lts Provinces, Volume 

" XVI, and Howard Adams' The Ed~~ation of Canadians 1800-

1867. -

Specifie documen~s r~lati~g 'ta the~McGill Normal 

School are loeated in the McGi~l University Archives. 

The most frequently consulted 'materia1s in the ar~hival 
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IJ, ( 
holdinV were: Letter Books; Prospectuses; Minute Books 

( 

of the-Normal Committee; and the Corporation 'Minute 

Boo ks. 

• 
Other primar, sources which.gre~t1y helped researeh 

for .this thesis include various documents in 'the p'Os'~ 

session of the P·rotestant School Board of Greqter Montreal 

and the Provi~cial Associ&ti6n of Protestant Teachers. 

The former comprise Minute Books-and Annual Reports, 

\ " 
in c 1 u d i n g Rob i n s" liRe p or t 0 f the l n 5 p e c t 0 r , " wh i c h wa s . 

prepare~ during his first year in the e~ploy of thé Doard. 

Pri~cipally, the latter inc1ude Minute Books which detail 

many of 'Robins' activi,ties' wj·thin the P.A.P.,T. from the 
\ 

Anot~e!, primary sourçe wh,ich shed light on'some of 
',. 

Robins" interést-s outside the Normal School W8S the 

Montrea l' District Minute Book of the United Church of 

Canada, which is also located in the MeGill Archives. 

The most st!Jking feature of ~obi~s' career in edu

cati-on waS its, sheer olongev~ty. He beglln teaeh'f,ng in 

> Upper Canada in the pi~eer ;days of the- pro,!,erbial one-
, . 

( , 
r~o~ s~hoolhou8e'and went on -to being a part of many 

) . 
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sign~f~~ant educational developments in twentieth

century Quebec. Perhaps his most important accomplish-

~ents are those associated with his, goal of establi§~
i> 

ing teaehing as'a profession in its most litèral sense 

,and the measures he took within the MeC!ll Normal School 
\ 

to provide teac?ers with the desired combinatlon of 

prdfessional training and higher e'duca~ion,' 
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CHAPTER 1 , 1 

l , 

FROM FAVERSHAM, ENGLAN~ 

Ta U~P'ER CANADA 

, , 

l' 

By ,the 1830,'5, Cfl~ English educàtïonal'systein R,Çl.S 
,t , of 

in the midst of sorne significant changes which had begun 
, 1 . 

in the latter 1700's. During tbis,period, education ~ecame 

one of the principal areas of friction in a rapidly cha,nging, 
\ ' 

s~ciety. A' steady, population growth in the late eigh'te~nth 

century, agricultural change, the growth of tQwns, and t,:he, 
~,,~ » 

spread of new ideas led to a re-eval~ation of existing 

\ 

social l institutions. 

lt i~ the purpose of this chapter to outl~ne the nature 

• of the English educational systetp, at the' time ~f Samp50n 

Pa~l Ro~ins' birth i~ Faversham in 1833 and to discuss in 

detail his ,early experiences as an educator when his family 
L 

moved, to ~pper Canada in 1846. 

In~nineteenth-century Eng~and, th~ ~ro~eBB of indus-
1" , , 

trialization and the resulting concentration ~f population 

, .. , 

'. 

, /, , 

" , 

.1 
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gave riSe to unprecedented soc~al and educational problems~ 
\ .. (] , 

Thro~8h~ut this peridd of social upheaval, a number of 
~ , 

forc'es came into play which would ul''timately provide ,the 

'impetus for the no~ion of mass' education. In summarizing 

" ' the major influences on educational thought of the times, 
., 
,Lawson and Silver have noted that: 

~ 

new educational ideas and efforts to 
establish schools emerged· from a variety 
of, s 0 ~ r ces - the pol i t i'c air à d 1 ~ al i sm '0 f 
the 1790' s, tradi'tions ôf ph~lanthropy, 
the utilitarianism associated with Jeremy 
Bentham aqd the laissez-faire economists, 
the evangelical mo~ement in~the Church of 
.EngI'and, and' the education.al x:adicalism 
connected with the ideas of Rousseau ••• 
The English radicals made education as 

~ central to their thinking as the philos
ophera who influenced the French revolu
tion had done. l " 

English radicals of the late 1700'8 clearly viewed 

education as 4 principal ins~rument in the shaping of.a 

" . 
~ew social ~rder. To this end, William Godwin had noted, 

'2 
"if education cannot do everything; it 'can do much." 

r 

Sim~larly~ James Mill stated that: 

1 John Lawson and Harold Silver, A Logical History 
of Education in England (Lon40n: Methuen ~ Co. Ltd., 
1973), p. 228. 

2 
William Godwin~ The Enguirer (London: G.G. and J. 

Robinson, 1797), p. 3. 
'.J 

-~~----- -- .. -

1 

, 
" 
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the power of educ'ation embraces' 
ever~thing between the lowest stage 
of intellect4al and moral rudeness 
and the highrJst state, not only of 
a ct ua 1, but 0 f po SB i b 1 e .p e r f e c t ion. 
And if the power of education be 50 

immense, tbe motive for perfecting 
it~is grest beyond expression. 3 

", .. Wh e r e e duc a t ion i s con c e r n e cl, P e rh a pst hem 0 s t 

influentisl' body of ideas in nineteenth century England 

was generated by t6e. laissez-faire ec~nomics of Adam 

Smith and the utilitarian philosophy of Jeremy Bentham: 

The utilitarians formulatecl theories whicfi ultimate18 

1 

resulted in significant",educational developments: 
~ , . 

monitorial sC,hools for the poov, the reform of ,secondary 

, education, a middle-cl~ss,university for London, and the 
, " 

mechanics' 
,'" . 4 

institute and useful knowl~ge movements. 

The evangelical movement. - .Wesleyan Methodism -

which had it~be8innings in th~~Church of Engîànd in the 
~ , 

latè- 1700,' s, was the religious complement to utilitar
·1, 

lanism in tcrms of its awareness of the changes taking , 
place in English' society. Howev--er, the utilitarians 

3 
James Mill, "Education," Supplement to the Encyclo-

pedia Britannica .(Edinburgh: A. Constable and Co., 1819), . 
p. 18-19. 

4 
LaW'son and Silver, op. cit., p. 231. 

5 
Ibid •• p. 231. 

\ 

.' 
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"

realized that education could serve the masses in faci~-

itating tneir adaptation to the new social reallties 

while the new evangelicals' educational aim was to warn, 

against social and moral dange-rs 'associated with urban
t 

izat.ion B,nd to preserve the social order. 

The influence o~ many of the French philosophers is' 

distinctly recognizable in educa~io~l philosophy pre

val en t > in En g 1. and' "a t the tu r n 0 f t h ~ c en t ury. Wh i 1 ~ it i s 
, " ~.-/ 

"clear that Rousseau and his Engl~sh followers were not 
" , 

concerned with mass education in an industrializing soci-', 

et y Eer., se, the Rousseauites succeeded" in foc"usinS atte'n-

tion on the importance of the development of the individual 

child, though their immediate influence was largely con

fined ta iliiddle-class educational experiments. 

Opinlons as ta the direction an emerging educational 
, 

• system should take were as diverse as the problems Inherent 

in a society ~ndergolng unprecedented change. 

Late eight~enth-century society had 
discovered, the~, the educational prob
lems of a mass soçiety, and those of the 
individua! child. ~he an~werB to the 
problems were not easy. There were pro
foundIy different views, ~or example, 
about the role of the state in achieving 
a' 'national' education. Joseph Priestly, 
and William Godwin we"re opposed to statê-
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involvement inoeducation, Bince government 
~ould tend to us~ education tb huttress its 
OWn position. The êvangelical educationalists 
were coneerried with a philanthropie enter
prise for the spiritual good of the nation, 
and i~ such a W'ork the state has no part. , 
Paihe, on the other hand, was willing to let· 
government·lay the"groundwork of a national 
system. Adam' Smith and MaJ.thus were both in 
f~vou~ of publicly provided eAucation, as it 
was too important' to be left 'to philanthropy. 
These ~iverse positd~ns were to be a feature 

. of educational controversy far into' the nine-
~eenthwcentury.6 . ~ 

While it is not within the scope of .'this study to 

detail the developmen~ of the English educational system 

in the late 1700's and early l800's, outlining prominent 

ëdur;at,ional and religious s'chools of thought, serves the 

purpose ot furnishing sorne insight into the influences, 

either direct or indirect, which shaped Robins' early , 

years. In, terms of educational practiees and",the emergence 

of Wesleian ~ethodism, Robins was indeed a product of the 

times. 

Because many of his early educational e~periences 

were responsible for molding Robins' own philosophy of 

education, this chapter will examine the nature and extent 

of his early education. ~imilarly, the !nfluence ?f his 

ear~y rpligious training, largely ~amilial, can be seen 

\ , 6 
Ib!d.~ p. 234-235. 
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throughout his life and is therefore important in under

/standing Robins' philosophy in a' broad'er context. 
1 

Because Rob;ns came to Upper Canada when thp prav:

ince's public educational"system ~as in its forma~i~~ 

\ 

years, this chapter will a1so provide an oVervie~ of 

education and teacher training at that time with an 

emphasis on'Robins' role in various educatianal develop-

ments. 

In terms of methodology, much af the resear~h for 

this period has ~een facilitated by the fact that ~ great 

deal af the m~ter~al used is from Robina' own açc6un~s of 

hi~' experiences throug ho 4t this period. . 
'" 

0' 
; . 

. ' 
! . . Family Influences and Early Education. 

. . 

The. influence df Robins '. family was one wh:1:<;h he 

carried thraughout'his life. As the Bon of two preachers 

of the Bible Christian sect of the Methodist Church, his 
. 

early.environment laid the foundation_ for his later 

\ theor1.es in regard t-o the main purpose of education. His 

father,' Paul, a Cornish Welshman t had broken with the 

family tradition of working in the mines to become a 

, .' 

. ' 

, , , 
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trave1~ng preacher. Apparen~l,y, .. Sampson's mother, 

Ânne Vlckery Robins, a1so of Welsh descent, was equally 
fi, 

8 known through~ut the south of England as an Evangelist. 

It ls interesting that in the daye when women often re-

, , 

mainecl ~n the shadow of their husbands' achievements, Rob-
, 

, \ ~ ! f 

i n s' mot h e, r con cl u c t e d a v i g 0 r 0 u s c ~ m pa i g n a g a i_ n ste mu g g 1 i n g , 

9 Gne of the notorious evlls ,of the clay. Many years later, 

Robins was to note that, "because of my mother's attain-

ments, the idea prevalent at the time, that women were' 

" 10 i n fer i 0 r tom en, n e v~ e r e n ter e cl m y h e ad. Il l n man y wa y s 

this statement is more significant than anecdotal, f~r 

Robins.was to become a central figure in lobbying for 

educational opportunities for Montreal women, and, it . ~ 

was under'his principalship that women were first ap~ 

pointed to positions of unprecedented influence at the 
f 

McGili Normal School. 

By Robins' OWI\ account,-his education in those' early 

years in Englancl was largely the 'responsibility of his 

par e nt s. H'i s r e coll e ct ion s 0 f exp e rie n ces in pub 1 i c 

7 R.E. Howe, "Samson '(SiC) Paul Robins, tL.D." The 
Teachers" Magazine, 5', No. 2 (Jan., 1923), p. Il. 

--

8 Idem. 

9 Id ~m • 

10 Idem. 

. ., 

1 • 
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schoo1s, which we't:-e intermitte,nt because',the, 'family moved 

so often, tend to be highly critiéa1 ,of bO,tp the nature 

° f e duc a t ion a t t ha t t i m e - and the que s t ion a. b 1 e m ,0 t ive S 0 f 

those:responsib1e for its existence. Indeed, it would 

appear that w6at he retained fr~m these eXBeriences w~s 

that the' system was poorJ.y devised, often unjus't, and he 

rem a in e d r e sol u t e no t ta r e p e a t ,t h é sem i s t a k e s ~i n hi s ° w n 

career aS an educator. 

Providing àn account of his first school experiences 
, 

and a ~omment~ry on the development of mass.education in 
, 

Engl~nd, Robins notes: 

1 first went ta school in Plymouth, 
Devonshire, EngI,and. The year was 1838; 
my age was not yet six years. Contrary 

oto custom ,1 was admitted thus early 
" because 1 had ~en able ta read the 

Bible for th(~previous two year.s. 1 W~B 
not responsible' for contemporaneity 
with popular education. 1 éould not 
he1p first éntering' England in 1833, 
when the efforts of many patrioti"c,. far
seeing par1iamentarian~, led by Lord 
Brougham, succeeded in,win~ing the . 
first English recogn~tion, by the par-
1iamentary grant, of the educational 
needs of the masses .•• Education long 
was esteemed dangeroua for those who 
wore neither surplices nor apura. The 1 

reformation only very slowly opened 
school doors to the masses. If they 
could ~ead they ~ould be diasatisfied. 
This persu~sion pervaded the higher 

, grade of society ••• This feeling of 
hostility ta universa1 education had 

" 

, , 
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." , 
,by ~C? ~ea'ns d'i'ed whèn 1 first elltered 
the British and, Foreign P.lymouth. . 
School. As far as memory, weary with 
the lapse of ~any ye~rs, ~~rves~ 1 
~ill tell you aIl f~ankl~ what 1 ~Qw 
know of my'experiences in that' finn. 
school.ll ' . , 

Jo 

" 

" 

" Robins went'on to say that he had no recollectipn of 
\ 

a n y 1 e S son in, r e ad i n g,,' s p e Il, i n g, g e 0 g ra ph Y 0 r g r am ma r • 

. 
Nor did he recall ever being taùght anything .by the mas ter 

, 0 
, ! 

of the school. Robinp' clearest memory ·of. the school was . ~, 

of a school monitor leading the class in a d~~ly chant of 

time-tables that went on until ii was impressed On the 
, ) 

- - - --- - -- .----' me m 0 rie 5 0 f a Il the. s t u,d e n t s. ' 

c,~, 
• 

, ' 

, , 

.t Apparently, Robins' most lasting impression 'of- the 

, , 

sch'o'ol and its master wa's formed by one p,art'icular. inci-1 

dent ••• 

. ' 

Il 

, '\ 

One winter morning we were ~oming into 
s~hoo'I, in faet'had, just ent'ered, and 
were passing to our seats, 'when the 
skin of a littie il1-dressed boy appeared 
thro~gh his't~rn trousers~ and bhe master 

\ flicked with his cane the ba~e apot~ not 

j'severel y " l think, but the act label1ed 
; him cruel and unjust in one 1ittle mind 

that has strlven ever 'ainee 'it has borne 
resp~nsibility ta avoid incurring like 

, censure .12 
'. 

S.P. Robins. "My First School." The Teachers'.'. 
Magazine, S, No. 2 (Jan., 1923), p. 9. , 

, 12 Idem. 

. , 

.' ' 

\. 
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Considering the negativ1ty he associated with thesc 

s c ho ole x p e rie n ces, R'c b in s wa s for t u n a t eth a t hi s fat h e r ' s 

m1nistry as a circuit preacher frequently forced the 

family to live in areas whère there were nO schools to 
"'., 

wh~ch Sampson cou Id be sent. With the aid of a good h~mc 

library, his 'education lat"g'ely became the domain of 'his -

mother. Although his father was often absent, Robins 

credits him with providing infrequent but memora,blc ,Ies-

sons. Many of his early positive edq~~~io~~l cxperiepces 

were principally a result of a home ~nv1ronment in which 

education was given a high priority. By way of èxamplc. 

4(; 
Robins recalled a conversation between his father and his 

uncle as to the importance of t~aching arithmet~c by 
~ 

thorough explanation and demonstration which he credit~ 

. 13 
with arousing a life-Iong, interest in that discipline .. , 

" 

In terms of molding Robins' philosophy of educÇttion. 

\, . family influence and his experiences in the emerging 
, , 

English public educationa1 system are paramount. Elabo-
, , ' 

rating on the opposed nat~re of these two~influence6 ~e 

notes: 

Beginning with my childish experieqces' 
in a profound distrust of monitors and' 

the mon i t 0 ~ i aIs y ste m, t h 1- d ev el 0 p e d ~ n t 0 

13 G. W. Parme1ee, "Dr. Robins Attains His 91St 
,Birthday," The Educa't,ionab' Rçcord, 44, Nos. 1, '2,3 
(Jan., Feb., March 1924), p. 32. 

1. 
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suspi~ipn of the pupil-teacher system. 
_ -Bo,th 'systems guided and minimized by 

con-summate wisdom may be made useful, 
b'ut' eonsummate 'wi,sdom does'not habit
uaLly'.dwe-l1 in publ'le sehools. Not 

'evel). pupïl-t'eachers are i'nvnriably 
sûeces"ftll. The pupil~teachér is not 
se1dom- the 'vietim of a shallow s'clf-

- .,,-' , 
_ su~f;Lciency and an an:'ogant self-
eva1uation, which leaves hi's pupils 
ilr-understoo/:!" and discourage.d. 'The 
intellect cannot b~' too 1atty nor the 
morai ~ature too refined tnto dai1y 
C Q n tac t w i t h wh i c h the chi rd - the 
little child - i5 brqught. l know of 
t;l9thing more precious than our ehildreI1. 
If, tehere is any more exalted conseerated 
dut y than the 'development of, little 
sons and daughters ot the Most High 
illtO men and women, phY5ically healthful, 
mental1y clear and fu11-orbed, dnd 
m 0 r a Il iy s i: r 0 n g, fit f o,r 5 e r vic e in the 
redemption of the world, l have ne'ver 
known 'of it. God's crowns are"not for 
the heads of emperors and empresses but 
for sorne' fathers and mothercs and for 
sorne teaehers and pr~achers.14 

.Robins went on to say that he envisioned a time when 

mot h ers wou 1 d no t b e b u.r den e d w i t h the p h Y sic ale ho r e s 0 f 
. , 

housekeeping and would be free to be plaYl1)ates and teachers-

t·oddlers consigned to kindergartens. He further 

aIent during h 

this type 

14 
Robins, 

15 Id em. 

widespread use of corporal punishment prev

"J-
in school and referred to 

, ;.15 
ser ious ne t • 

"My First Senooi,". op. c 
Ifif .... 

-' 

10-11. 

l', ' 

.' 
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the for'm of public education wit,h 
",hich l came into contact, l would 
rather say into, collision, in my 
chi1dhood exhibited itself as a system 
devised by masters for servants. In 

'm'ost cases the y meant well but they 
whb Mad education were and long had been 
'masters. They who needed education were 
and.,long had been servile. The first 
h'ad never expÇfr ienced, and could 'not 
understand; the latter could not reveal 
what was wanted, their pangs were those 
of a secret unk"nown disease. And thus 
it must always<>be. No c,lass can organize 
a satisfactory form of educationt fo'r 
ànother class. Not master:s for servants, 
nor clergy for 1a:l.t}') nor hereditary 
governments for subjects, nor aristocracy 
for commonalty, UDr men for women have 
ever furnished, or ever will furnish 
unaided a satisfactory educational pro'
vision. 16 

2, An Overview o~ Ed\.1cation in Upper Canada in the 

Esrly 1800's. 

," 

While it 1.5 not the purpose of this ~tud.y to detail 
~ 

educational developments in Upper Canada in the first 

ha 1 f 0 f the ni net e e n the e n t ury, the m 0 s t p r o"m i ne n t e d u-

cational trends of the day will be summarized with the 

intention of providing a backd,rop for the general state 

of. educéJ.tion at tlle time Robins came to Cjlnada in 1846. 
( 

16 
~. 
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, 
In'many, ways the 'distinctive.educational system / r, 

that d.ev_eloped
l 

in ,Upper Canada :in the [irst half of the 

ni net e en the e ri t"u r y wa s t i e d t 0 the - pro vin ce' s pol i tic al 

realides at-that time. The col~'n_ial leg;Lslature was 

comèposed of three entities: Executive, Council, and 

'. Assembly. The- Executive off ice was the domain of the 

Li.eutenant Gover~or who was appointed by the Government. 

" In turnl the C,ouncil was appointed by the Lieutenant 
" .' 

,\ ' 
Govérnor, with the Legislative Assembly being an elected 

body. By' the nineteenth century,' almo'st aIl political 

pO'iJer W8f, in the hands .of a smali group of upper-class 

bus i ne s san cl r e l-i g i 0 U s l e a der s. Bec a use 0 f the ire 0 h e -
JI 

sion, they became known as the Family Compact and thèir 

sphere ~f influ,ence inc+uded oot only economic and 

politicn1 life 'in the colony but alsd the social- and 

educa tional institutions. 

The m-o's t '--i n f lue n t i a 1 member,of the Compact was John 
i 

Strachan, a member of. the Chu rch of' England a'nd later 
, 

Biaho p of ToJronto, who had come to Upper Canada from 
, , 

Scotland i'n, 1:799. In 1812 he ~a& rector of the parish 

, ' 

of· York and six years later he was appointed an executive 
-' 1 ... 

l " 
coun'cillor and, a mcmber of the Legislative Counci,~. In 

1825,' he was made, archdeacon of York and it was in this 

(} " 

.. -

.. 

\ 
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dual role as archdeacon o-f' ,th-e Church of England and 

Chi e f Ex ecu t ive Of fic e r 0 f the L e gis 1 a t ive Cou n ci 1 t ha t 

he controlled education in tHe province. In summarizing 
• 

hi1; influence on education in ~Upper Cana~a, 'Adams has 

"noted that Strachan: 

possessed an aggressive an<;l domi
neering personal ity', and apparently was 
ruthless and intimidating in his . 
behaviour. His experienee as a teacher 
in an ~xclusive school influence~ his 
aristocratie philosophy of education 0 

for the colony. According1y, he 1e-d a 
movement for the estabt;ishment of a; 
distinctive school system for upper
c1ass yquth. Since he be1ieved Jn the 
inherent leadership qualities of 
aristocraey, it fo11owed that his 
system of education would be exelu
sively for these, potential leaders of 
soci~ty. 'According to Strachan, 
education for the common pc'opie was a 
waste of time sinee the y were unable 
t 0 ben e fit f rom the in s t r u'c t ion; the y 
would never becorne the leaders of' 
society. With these qualities and aim~ 
he was successful in preventing the 
d E: v e l 0 pme n t 0 f f r e e pub 1 i c e duc a t i 00 n 
for the general population for a 
number of years, and,as a matter o~ 
c.ourse, the youths whorn 'he taught 
becam~ members of the Fami1y Compact 
and p e r pet u a t e d the un pop u 1 a r 0 1 i g a or -
chical rule. 17 

Throughout the early 1800'5, educational leg'is,1ation 

in U pp e r Ca n a cl a con tin u e d t-c r e f :r e ct the Co m p a ct' spa tri-

~ , 
17 Howard Adams, The Education of C~nadians 1800-1867 

l 

(Mon.t,real: Harvest House, 196~), P.' 3. 

" 
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chn philosophy. The Education Act of 1807, secured by 

St'rachan with t~e help of the" Legislative Councillors, 

stated that public g'rammer schools~ wo~ld' be established 

in eight distri,cts of the province. While fifty-three. 

trustees were appointed by the Governor, the majority 

were members of the Church of England which virtually 

assured the appoiptment of Angl~can teachers. As Ban-

nister has emphasized: 

. " 

The sch~ols were undemo~ratic and soon 
became"class scI-w'ols att'encled by those 
whose parents we,re members of the Church 
of England and of the éidministrat;ive 
class. This was Inevitable. The trustees 
wex:,e chosen from these classes, and it 
was but natural that the school's shoulcl 
bel 0 0 k e cl u po n a ses 't ab 1 i s 11 e d ' for the i r' 
special benefit .18 ' 

Among the genèra'l populat~on, disapprova.1 of the 

, 
Education Act of 1 8 0 7 bec a m e i n cre as i n g l 't m 0 r ~ pro n ou n c e cl 

\ "1'1 . 
1 

over th~ ensuing years. As objections mounted and petition? 

to the Legislature increased, a Common School -Bill was 
l " J 

pas s e d in 1816. A It hou g h the ter m s 0 f th i sac t g a v e lo cal 

citizens the right to build a schoolhouse, appoint trustees, 

and hire teachers, real authority rested with the District' 

18 
J.A. Baqnister, Earl, Education of Norfo~k County 

( Tor, 0 n.t 0: Uni ver s i t Y 0 f Tor 0 n toP r e S 5, l 92 6), p. ,6 8 - 6 9 . 

" 

J' 
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Boa t d 0 f E duc ait ion a pp 0 i nt e d b Y the Lie u t en a n t G 0 ver n 0 r . 

Th~ough this body, the Family Compact was able to retain 
, ' l, 

its considerable influence over the public schools. 

The Compact further rein,forced {ts control over the 

educationa1 system through the Education Act of 1824. 
'\1 

'.1 
Th~s act gave t.he Lieutena'nt Governor the power. to appoint 

aGe n e r il 1 Boa rd 0 f t,d u C il t ion. In r e a lit y. S t r il cha n W il S 

appointed Chairman of the Board and together with the 

remaining f,ive board mcmbers, aIl it:fluential Arlglicdns, 

~anipu1ated virtually aIl 3ppects of education in the 

" province. Typical of the politica1 climate, this General 

. Board was accounta~ble only to itself, an~ continued to 

adm.inis,ter the educationa1 system as the privatc domain 

o f the An g lie a n a~n d Fa mil y Co m p a ete 1 ft e . 

Throughout the years, popu1ar opposition to the 

educational status quo mou~ted and a growing reform 

mQvement began iN> push toward the democritization and 

- 1,\ l" , " 
secu1arization of education. In terms of changing the 

face of Upper Canada's educational system in 'the pre-

Confeperation years, Egerton Ryerson, a young Methodist: 

minister',was the most renowned or' the Reformers. As 

Chief Superintendent of Education for Upper Canada fr'om 

1844 to 1876, Ry~rson established a common school system 
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which served as a model for most of Canada, 
. , 

3. Initial Teaching Experiences and the Founding of 
, 

Toronto Normal School. 

Robins was twelvc years old when his fami1y settled 

near Peterborough, Upper Canada, in 18.46. While educa-' 

tlonal opportunities were extreme;ly limited at this time,' 

Robins later recal1ed having the gO,od fortu~e of discov-

ering a teacher in the aren who had been a profes.sor df 

19 
Mathernatics at Trinit y College, Dublin. Many years 

later, Robins was to recol1ect this' tcacher with much 

affection and gratitude. "The Rev. , R.C. Taylor w.ith whom 

l studied in Peterboro_, 
" 20 

1ed me into a new world." The 

relationship with this gentle::lan, who fueled Robins' love 
. - '\ 

of.,mathematics, w,as short-lived howev'er; before he r.eached 
, d 

hi s f i f tee n't h b :i, r t h cl a y • Rob i n s ha d b e g u n h i s car e e ras a n 

educator,. 

l had said that l would no't be a sh'oemaker 
o ras c ho 0 1 mas ter, but l 'm u s t h a v e b e e n 

,)destine'd by the almighty for teaching 
becBuse 'when l was just over fifteen years 

". 

19 
Howe, op. ciL, p. Il. 

20 Idem. 

œ 
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of àge my father "hired" me as a teacher 
for_ the little school of the Fourth 
Conèession of Dummer, neur Peterboro, 
for which l Wlls paid $8 a month and my 
board. 2l 

W'hile many of Dr. Ryerson' s reforms c~ncerntng 
t "". l 

t ~ a che t" c e r tif 'i ca t ion h 11 d 'b e en, san c t ion ed, the y h a d no t 

. 
y.et been impl-ementcd .. Robins was presented with his first 

diploma bya District Superintcndent who asked him, "Do 

you know arithmetic?" When he replied; "Yes," the trustee 

enquired. "How much do you know? " ta which Robins r eplied. 

~'Prctty much 'everythingj" and no further questions Wf2re 

asked on 
22 

the subject. 

Armed with his permit Robi ns la t cr reca lIed being 

placed in 'charge of 'tho school in Dummer, "with nothing 

b~t'Ween me and 
23 

the North Pole." Whereas descriptions 

of schools in" nineteenth-cen·tury Upper Canada can be 

found 'in a var i et y 0 f sourc es, Ro bins' narra t ive .of the 
, \ 

school in which he began to teach provides an invllluable 

first-person docu~entar.y of life in a country Bchool at 

that time • 

. 21 -
Parmelee, op. cit. p. 32. 

22 Idem, 

23 Id em. 

J 
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The1people occupying the neighboring 
f arm s \\Ihi ch the y were slowly and wi t h 
almost incredible toil constructing in 
the forest" were part of a large immi
gration that a few years preYiously had 
settled in Peterborough flnd the adjoining 
townships. Those who suppor ted the school 
of which l was the mast'er were chiefly 
Protestant "Irish'~with a few Scot:.èh. 
Painfully and slowly they W'ere being 
welded into Canadi~ns; but the process 
after less tha,n tW'enty years of common 
hardship ,was far, from comp,lete. They had 
buil..,t-.two or three sch-ools by sectional 
effort'that were $ufted to the need's of' 
but fe,rr, and wel,'e in location unsuit~d, to 
'the mass of the scholars. But a man who 
had neitner, heir or'representative W'as 
-so ill-advisèd as to die, l~aving owner-

,le'ss one hundred acres of land for which 
he had 'paid"one English shilling per acre, 
and the shanty which he had erected and 
inhabited thereon. This vaéant property 
being more central than their schoolhouses 
was tempora'rUy at least expropriated by. 
the school trustees and W'as their school, 
wh~n l was" their teache-J'lrr24 

Robins went on to dcscribe the utter isolation of the 

.P 

schdol.' Northern n.eighbours inc1uded wolves and perhaps a 

. 
few Indians.' 

According -to Robins, the school was about twelve ,by 

" i . 
f~fteen feet and made of logs which were roughly fitted ~ 

together by axe. ~Furnishings were a1so meagre and boasted 

24 S.P. Robins, "The Schoo~ in Which 1 Began to Teach." 
The Teachers' Magazine, 5, No. 3 (March, 1923), p. 1,.8. 

œ 



o 

\} 

o 

o 

20 

1) 

no individual desks but rather an arré1ngem~nt of boards 
" 

which stretched the length' of the hU,i1ding. A féw books, 

s ~ a tes, and one r u 1 e r m ad e u p the, s c ho 0 1 's su p pli es. ..." 

. r,-. 

Our comfort was the stove j a box stave; 
true it had no door, and'so was an ungovern
able and provoking servant. The exit of the 
stave-pipe was by a round ho1e in the wooden 
triilngle of the east wall. Our seats were 

'arranged around the stove, and there wc sat 
for as many lesson's as possible accombdating 
our approach to the stove ta the temperatur·e 
of the room and the violence of the fire. 
If the wind were from the cast, the weather' 
wa s not usually extremely cold, and we borl' . 
as best we couid the occasfonal puffs of 
smo~,e set:t back clown the stave-pipe and out 
into 'the school-room. On one occasion at 
least the' fire b'rands were blown 6ut on ta 
t'he floIJr and feri' through the generous 
chi n ksi n qua n titi e s s'u f fic' i e n t toi n fla ml' 
the accumulated lunch papers peneath us. 
Then, h_ur'rah! Master' 'and pupils constituting 
a vo,lunt,eer fire company. cÇ>mpacted a huge 
snov-ball Qutside, Tifteû a section of the 
ill-fitting floor and rolleq th'" imprllvised 
extinguisher down upon the hi561ng, discom
f1tted conflagration. '(rouLlps wieh west 
winds were more frec..uent.' Western storms 

'<1' • 

we r e v ~ r y col d. W ci t..J 0 k car e t 0 h a v·e a n 
abundant suppl Y of fuel. Not only our stave 
but our stave-pipe was red hot, pnd, as the 
dis tan c e f r'b m the f ire t 0 the en cl 0 Eth e 
stove-pipe was small, on more than one oc-. , 
casion wc s,et fire ta the exit. Then stampede. 
Haster and ,scho'lar rushed out ta smother 
the f ire w i th sn ow • For tu n a tel y the b. u i 1 d in g 
had no lofty,towers', not even a terrace; our 
s t a tel y s t rue t ure w a 'S a t n 0 po i n t s' mu' c h 0 v'e r 
te.n feet from the ground, and with winter: 
snows the height 'was less, 'so that our anow
balling and snow manipuiations in ge.neral were 
effective, a1though our fingera were cold. 
Our equipment was SO seant y that~ we mlg~t 
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AcCOrding~ to the custom of the 'times, Robins "bOa~dej 

r,ound" with various families in t.he county. The settlement 

. 'was a new one and residents w~re still clearing the land 
~. , 

" 

when 'hè began teaching there. As a testament to the truly 

pioneer conditions which existed, Robins recalled farmers 
'Jo 

taking a break from their· tree-chopping ,to grind grain in '" 

i'e:pper-mills, as no mill for 
26 the gr'ain had yet been builr. 

'Ht! also remembered t'he, day he arri~ed for, his st"!-y with a 
, 

family who had no food in the house. AlI day he waited' 

with the hungry children until late in th'e evening when 
1 <J - / 

the father finally appeared in an ox-cart 'loaded with a 

~" 2 7 
saçk of ,oa tmeal. 

The ci.rcumstancës sut'rounding Robins' being hired for 

~ ~ 

. his second teach~ng position ptoved to be rather humorQus. 

Di~turbed- ai:' seeing the boys treàti'ng the girls roughly 

at the sCJlOoi in Dutnmer, .he announced, "l'Il give the ,--, ' 

ruler to the next one' who tries ,it. ,,28. One of the pupils, 

~ 25 <' J, 

_~.,p.19. 

26 
Ho w e, 0 p. ci t . p. 12. 

27 Idem. 

28 
Idem. ---

œ 

\ 

If 

, ' 
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/ 
19 years old, tal'ler and heavier than young Robins: ] 

1aughed l:a this threat and deliberately pu11ed one'--rr(" 

the girls on his knee. "Stand up!" thundered Robins. 

He ordered the offender ,to hold out 'his hand and when, . l """ li 

he refused to do so Robins said, "H.you don't you'll 

go out of this room quicker than you came into it. ,,29 

To his own astonishment, the boy he Id out his hand and 

took the punishment. After school the childrcn gathered 

around the bo,y and asked why he did it, pointing out 

t_hat Robins couldn' t have thrown him out,' "You don' t 

know \olhat a t,iger-cat ,he looked," was 30 the boy's r~ply. , 

Apparently, the incident had a furthe,r c~nsequence-, 

for Che boy's father was chairman of the Board of 'Trust- . 

ees. "We've got a master that is tao good for \.\S," he' 

told a member 'of another Board who -asked his advice about 

a teacher; '''we 'Il hire him 31 
ta you." 

, '" Robins' interview with the S,uperintendent was eut, 
, , 

short 'however, for' when he saw the you thful RO,bins he 

roared, "Go along home ta 
, 32 

your mother.", This curt d:1s-

29 
Ibid " 

30 
Id em. 

, " 

31 
Id em. 

"', 

(V' 
'---~ 
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" 
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" " m issa 1 prove d to b e only a minor stumbling-block tb 

, 
Rob i n s. for h e wa $ a wa r e 0 f ,t h e fa c t th a t the r'e 'w e r e 

other meaus of,obtaining authority to t,eaeh. At the 

time, eertifieates from three ministers were enough 

to qualify someane for a positio.n as an instructor_ and 

Robins to:7ent' a bout ae quir i ng, the Se'. Th us, the Dist r ic t, 

Superintendent notwithstanding. he was establis,hed in' 

the schbol. 

A' few mo'nths later, when teachers were required 

to undergo examinatio'ris ae cording, to, the' terms qf ' 

Ryerson' s Edueatibnal Act, Robins ha<;l the distÙet'ion 

of being granted one of the first provincial certif-, 

'ieates, issu'ed to teachers in Uppèr Canada. When the 
\, l ' \ 

results of the examinations beeame known, lt was an-

nounced th~t Robins., who a few months earlier had been 

'sent, "home to his mother. If ,,!as the best te'aeher in' the 

, ;, ~ '" 33 
united counties of Northumberland' and, Durham. 

\~hile'Rqbins', reminiseences of,his early teaehing 
, , -

experiences cl~arly show,' tha,t teaeher qualifiea,i:ions' , 
, , 

in Upper Canada were low bE modern standards, t~ey soe,d 

light on a virtual laissez-faire sY,stem of perinit-giv'ing.,' " 

" 

, , 

," \ 
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lliiri,ng this perio~ however, the efforts of Ryerso,n were 

"beginn~ng to make inroads that would lend to the deve1-

~ opment of standards for prospective teacher,a, 

'shortly'after his appointment as Assistant Super

i~t'endent of Education for Canad-a West in October, 1844, 

Ryerson left for an educationa1 tour of Europe. On his 
~ \ \. . 

,return', he 'su,bmitted his Report on a System of Public 

E,lèmerttary Instruction for'Uppe'!" .can~ to the Provinc1<11 

Secretary, In that 'report, Ryerson points out: that, 
, 

''', ,1I'There cann'ot be good Schoo1s wlthout 89'0d Teachersj nor 

,'-

" . 
c an' the r e b e ", a sa' g en e raI ru 1 e, g 0 0 d Te a che r 8 a n y m 0 r e' 

thân good He'chanics, or Lawyers, or Physicians. un1ess, 

p,e r son s are t raI n e d , for 
, , ' 

. "34 
the profe~si.on," Accord'lng to 

Ryerson~, the re'sul ting advantage ori.;<pr~~er teaeher train-

, 35 
. ing' wou.ld +"a:ise teaching to the 'sta~us' of a, profession., 

Ry,erso~ f,elt that form,al teacher'training wO\.l19, eleva~ 

the t e a che r 's '{ m age in the c 0 mm uni t yan d a t t r a c t m 0 r e 

, 36 
a,bIe individua1s to the profession. 

34 ' 
Egerton Ryerson, Repor t' ~n a Syst: em of Pu,bUe 

Elementar Instruction for'U erlCanada (Montreal: 
Lovel and Gibson, 1847), p, 1.56. 

35 ' ' 
, ,'" 'J'. Geo.rge Hodgins, e,d',J Documentary History 9f 

.. Edllc,ation in Ug.per Canada (Ontario), 1791-1876., (Tor:onto: 
Warwick and Ru'tter, 1894-'1910) ,', Vol. 'III,. p. J.37. . 

rI, , \ ,[ .. 
1..,.1 , 

36 ' 
Rye r son, 0 p. c i t,. " p'. 16 0,' ' 

) 
L 
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. . 
Secon~l~, Ryerson felt that formaI teacher trainjng 

~, 

wo u 1 d r e sul t 1 n b e t ter pd y, "1 n cre a s,e 1 t s val u e (0 f t e a ch-

lng) by rendering it more attractive and useful, and the 

offere~ remuneration for it will advance in a correspond

ing ratio",37 Ryerson noted that where n06nal schools had 

been established in Europe and the United States the 

38 
d e man d for t e a che t s cl ras tic a },l y ex cee d e d the su p ply, 

"-

Finally, Ryerson notcd that lhe training of teachers \ 

would, "cause a great saving of time to pupils, and ex-

39 
pen set 0 par en t san d g u a r dia n s . " Cie a r 1 y, R...-y ers 0 il ' S 

-1" D 

". 
assumption was that a well-trained" teaeher could aecelerate 

the educative process t'b the ben'i;fit of both the student ' 

and bis parents or guardian~. 

·iyerson's recommendation that a normal ~ch~?l be 

establishecl in Canada West was incorporated in the Commo~ 

School Act of 1846. The new school, to be located in 

tJ 

Toronto, was placed under the authoritY,of a General Board 

of Education and the general superintendence of Ryerspn. 

37 
Idem. 

38 ' 
, Idem. 

39 Idem. 
\ 
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'\ 

~t s~ould be noted that while gradua tes of the 

Normal School, in its early years, appeared to have 

beeq ~c~orded more ~restige and higher status, teachers 

Mith formaI training remained the exception ratHer than 

t'he ru1e. The majority of teachers duri'ng this period 

had no formaI training and possessed only County Board 
. , 40 

Cer t if lca t eSt. 

,In 1851, Robins went to Toronto to become a studènt 

at the Norm~l School. This began a three year association 

-'with Ryerson ~hich would ultimately providc the link to 
, 
the He Gill Nor mal Sc ho' 0 l wh e r e ....... R 0 b i n ~ \i 0 u 1 d c 0 me., il t i t; ~ 

in cep t ion. s 0 m'e six y e ars lat e r. A f ter a p e rio d il S a 

p u'p il a t the Tor 0 n toN 0 r mal Sc ho 0 1. hi s ab i 1 i t Y a san 

educator earned 

tion. 

him a post as a teacher at that institu-

, . -

Students at the Toronto Normal Schoo1 followed a 

co~rse that preparecl them in both pedagogy and a variety 

of academic subjects~ Lectures included the Phi1osophy 

of, G r a mm a r, Par sin g , • Ge 0 g r a ph y, Art 0 f Rea cl rh g, Li q 'e a r 
-,' 

Drawing" Reàsoning, History, Trigonornetry and the Metho~ 

40 Albert Fiorino, Teacher Educationûin Ontario: A 
History, 1843-1976 (Toronto: Commission on Declining 

"School Enrollments in' Ontario, 1978), p. 20. . .. 
, , 
, . 

, , 

, 
\ 

_.J 

6 
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of Teaching the first Book of Lesso~s, Music, the Mode 

of teaching ~riting, ~ictation, Co~position,'Orthography, 

Philo,sophy ~f Eèluc~tion, and Practice o'f Teaching. 

S t u den t 5 'w e r 'e' a l ~ 0 l e c t ure cl 0 n Al g e b ra, Sei ,e n c e a n cl the 
f;. , ~ , 

, 

Practlce 'of Arithmetic, Geometry, Elec~ricity, t-,1agnetism, 

Heat, Mecha~ics, 
. 41 

A'gricultural Chemis~ry, and .Rel~gion .• ' 

1 • 

/ Wh i let h i seo !J r se, 0 f s f u d Y: a P p e? r s - 1 m' pre 5 s ive,' i t 

should be. no't'cd that studen'ts a~tending the Normal Schoo.l 

, ' 
varied in th~ir levels of educational attainment, indicatipg 

that ~hc subjects offer~d were ofken dealt with at à 

rather elcmenta!y ~èvel. '~Al·though the m-ain purpose' of the. 

Normal School was ori~inally to' impart the art of teaéhing, 

. 
it would a~pear t~af it ~ecame necessary to place much 

more 
42 1 

e m p h a s 1.s R n the b a s.i c su b j e c t s .. 

\ - The y,e a r l 8 5 4 h e raI d e cl som, e' p ers 0 na l a n cl pro f e s s ion a l 

'c han g e sin Rob l n s' . l i ( e. l n t ha t ye a r J hem a n~ i e cl -:M i s s 
( 1 

Elizabet6 ~ore of Camborne, Ontar~o, and aIs? accepted 

th'e' appointm~nt as ~.ead Haster of the General Schoo'l at ~ 

B.rantford. 

, ' 

41 
Idem. , 

" 

42 ,-
J., Harold' p'utnam, Eger ton Ryerson and Education 

'i n Ca nad a (To'r 0 n t 0: Wm. 'B i g g s, 1912·), p. 235. 

\ . 
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It would ?ppear)that sorne association'between 
. 

Ryerson and Robins continued through his last few years 

in Upper Canada, for Ryerson would soon recom~end Robins 

to' the authorities at the newly created MeCill Normal 

43 
School. 

t' \ 

- , , 

.:~ , 

\ 

1 _ 

D 

43 Sir J. William Da~so~, F{fty Years of Work in 
Canada: Scientific and EducationaL (London: Ballantyne, 
Ha n son & Co.', 1901), p. 118. 

,1' l, 
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CHAPTER II 

ROBINS AT THE McGILL NORMAL SCHOOL UNDER 

THE PRINCIPALSHIP OF DAWSON, 1857-187) 

Through his efforts in founding thelToronto Normal 
t' 

School, it was clearl~ one of Ryerson's aims to improve 

\- , 
and standardize teacher training techniques in Upper 

Canada. In broader terms, a body of professional edu-

cators could subsequently be ejPected ta improve the 
f 

quality and general character of education in the prov-

t ince as a wholc. Ta sorne degree, it is the purpose of 

this chapter ta trace parailel educational developments 

in Lower Canada and ta demonstrate that similar motives 

,ilnd ideals led to the establishment of the McGill Nor~al 

School. 

In adaition ta ou~lining events leading to the founding 

of the McGill Normal School. the admission standa:r;ds d'nd' 

curricu~um of the institution will also be discu~sed. 

More central to the theme of this thesis. the chapter will 

deal with the roles played by the school's central figures, 

.\. 

se « 
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30 , 
" 

Si~ Will~am Dawson, William Henry Hicks, and Sampson 

Paul Robins, d~ring its initial years under Dawson's 

-
principaiship. EssentiaJly, their roles will OC scru-' 

tinized with a view to determining the nature and 

respective areas of their administrative responsibilities. 

To understand fully the circumstances prcvailing 

in the 1850 ' s which lcd to the estdblishmcnt of the 

McGill Nor~al School, it is necessary'to providc a sum-

mary of carlier -?cvelopments responsible for shaping 

Lower Canada's ~ducational'system as it existed when . " 

Robf,ns joined the school at ïts-'inception in 185''7. 

1. An O~erview of EduCation and Teacher Training ib 

Lower Canàda to 1857 .. 

The nature and extent of education in New France in 

.the seventeenth and eighteenth centuries are best sum-

marized by Magnuson's simple statement: " education 

WdS a limited enterprise, serving only a minority of the 

,,1 
population. 

1 
Roger Magnuson, A Brief History of Quebee Education 

(Montreal: Harvest House, 1980), p. 1. 

) \ 
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Throughout the'early 1800's, legis1ati?n was passed 

concerning edùcation. In 1801, "An Açt for the Establish-

ment of Free Schoo1s ànd the Advancemc~t of Learning in 

THis Province" created a corporation designed to sel up 
, 

free public and secondary schools. The Roy~l Institution 
1 • 

for the Advancement of Learning was regard~d with suspi-
, 

cion bV the French, who felt thc new system's raison 

d'être was to Anglicize and Protestantize. Although the 

number of thcse schools eventually exceeded 80, they 

2 
fJourished mainly in English regions of the province. 

By, 1824, it had become painfully evident that the' 

Catho1ic ~lergy's support for the Royal schools was not 

forthcoming. Increasing political pressure for a ~re 

decentralized system resulted in the Fabrique Act of 1824, 

According to this l~gislation, parish corporations 

r~ceived authorization ta establish elementary schools. 

The fabriques w~re to have control over building the 

schools, choice of teachers, salaries, and the course of 

study. From an historical viewpoint, the new legislation 

was significant in that it recognized the principle of 

freedom of- instruction and the separation of Eng1ish and 
, " 

French for educational purposes.·With public education 

2 
Roger Magnuson,' Education in the Province of Quebec 

(Montreal: McGill UniveJsity Printing Service, 1974), p. 13. 

, , 
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'firmly in thé g~,asp of the c'lergy"the educational' move

men t, wh i c h Des r 0 sie r "s ha s -des cri b e d as, " air e a d y v i g 0 r -

o u..s ,-" 
, 3 

gained further momentum. 

The passage of the Sy?dics Act of 1829 did not result 

in thé repe~l of the previous two l~s. Tu sorne degree, 

the ~arlier law~ were made more democratic through the 

e~tablishme,nt of boards' .i.n each educati,onal dist1:"'ict 

.' 
cdmposed ~f five elected truste~s. Furt~er, the legislaturù . , 

, . 

was now authorized to pay,half the cost of new school 

buildtngs. In terms of control in the province's educa-

tional matters, this law clearly acknowledged .. the Assem-- , 
bly's power by giving members the right of control and 

inspection. While Desrosiers has star~d that there was, 

"g en e rai, sa t i s f a c t ion w i th a st a t ut eth a t g a v e ab sol ut e 

..,...,.. l ,,4 hi con~rol of the 5chools to the legis ature .•. , t s 

contentment was surely more prevalent in lay ~ircles as 

the Cathollc clergy were traditionally wary of any 

legislation which u~dermined their authority in matters 
t 

of education. Clerical disapproval notwithstanding, there 

3 
Abelard Desrosiers, "French Education," Canada and 

Its Provinces, Vol. XVI, ed. by Adam Shortt and Arthur G. 
Doughty, (Toronto: Publishers Association of Canada, 1914), 
p. 413. 

4 
Ibid., p. 415. --.---

... ,. .. 
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, ' 

can be little doubt that a tremend'ous growth 'in educatio'n 

.' 
had resulted as evidcnced by the f';ct that' from 1828 to 

1832, the n~mber of schools had increased dramatically 

, 5 
from 325 to 1,282. 

.. , 

Lamentably, thi~ period of educational expansion was 

cuitailed by th~ general political unrest of the 1830'5 

and the friction b~~ween the British-dominated Executive , 

Couneil and the Fteneh dominated Assembly. Indeed, this 

eonfliet resulted in the couneil passin& a 1aw in 1836 

whieh deprived thirteen hundred primary sehoo1s of their 
, 6 

g r a n t s . Th i s m e a sur e v i r 1!: u a Il y cIo s e d the d 00 r s 0 f " 

primary. schools whose municipalities were without suf-
1 

~ 

ficient means to cnsure,their continued operation. 

The political crisis spawned by the Rebellion o'f 1837 

result~d in Lord Durham being sent by British officiaIs 

~o investigatc the sit~ation in Lower Canada. The British 

authorities' degrec of concern with' the situation in the 

Canadas i6 excmpliFied by·their granting of unprecedented' 

po~ers to their appointed repre~entative, Durham. As 

'McArlhur has noted: 

} , 

5 Louis-Philippe Audet, L~ système scolairè de la 
province de Québec (Montreal: Rinehart et Winston 1971), 
p'. 36'4. 

1 

6
, 
Desrosiers, op. cit., p. 417. 

· .' 
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He was clothed with a three-fold powçr. 
He was gove\or-in-chief of the five 
provinces of U~per Canada, Lower Canada, 
New Brunswick, Nova Scotia and Prince 
Edward Island. In addition, he WâS 

-. -
given a special commission às high 
commissioncr f~r the adjustement ot 
certain importani questions 'depending 
in the 'said p.rovinces of Lower and 
Upper Canada, respecting the form and 
future governlnent or" the said pr.ovinces.' 
To t'Chis end he was therefore,appointed 
"High Commissioner an~ Governor Generai 
of aIl Hèr Majesty's 'p'iovinces on the 
continent of Nort, America, and of' the 
Islands of Prince Edward and Newfound
land.' The extensive authority confer-, 
red on Lord Durham is but aO evidence 
of the seriousness with which the 
Canadian situation was regarded, and 
of th~ determination of the governmen~ 
to ~volve a plan ~f salvation which, 
if necessary, should include alI-the 
North American colonies. 7 

" The report submitted by Durham ultimately set forth 

his political objectives for the colonies and the se~~ion 

dealing with education, pr~pared "under the commission of 

Arthur Buller, merely reflected this purpose. In phort, 

the educational recommendations, consistent with the 

political thrust of the Report, amountcd to a virtual 

fi C a na d4'.t} T ha t blueprint for the assimilation of-Erench 

Buller's recommendations were never put ~nto effcct was 

indicative of French Canada's determin~tion to resist 

7 ., 1-' 
Duncan McArthur, "Lord Durham and the Union of the 

Canadas," Canada and Its Provinces, Vol. IV, cd. by Adam 
Shortt and Arthur G. Doughty, (Toronto: Publishers As
sociation of Canada, 1914), p. 390. 
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, 
cultural absorption and it i9 ironie that, in light of 

, 
the common school system proposed ih the Vurham Repor~, 

educational developments of the la40's ~aid ~he foun-

d a t ion for the ç 0 n f e s s ion aIs ys t e m th a t ha s. cha r a ete r-

. ized Quebec 'education to the present 'day. 

At the time of Union be~ween Upper and Lower Çanada 

in 1841, a number of P.OSSi~i(lit~es were erttertained for 

the establishment 'of a public \l(1chool sys'tern. Most ,note
\ \ ,- ~,_/ 

,:-,~-rthy 'ié!s the plan advocated by'-.Mo~t~,~l lawy'er Charles 

Mondelet in a ssries of widely circulat~d lettets. De-

velopéd with Governor~General Lord Sydenharn's,encouragernent, 
~ ", ... 1 

Mondelet's plan contained a varièty of proposaIs which 
, 1 

.eventually found their way into the educational iaws ~f 

the decade. Interestingly, Mondelet suggested a contro-

versial divi~ion of *=duoatioo. to be made on the basis of 

"-linguistic, rather than relig~ous criteria. Opposition 

to this concept appears to nave been widespread ~ut it 

was undoubte~ly the Catholic c~ergy who were the most 

con~picuous and influentiai resistors. 

Sorne of Mondelet's most interesting notions focused 

on the topics of teachers and teacher training. Ac-
J -

cording to Mondelet, adequate remuneration of teachers 

.. 

" '. 



o 

" 

. , 

o 

o 

,. -

36 

wa & nec e S s a r y t '8' en sur eth ~ f rab il i t Y 't 0 reg a rd t e a c h l'n g 

'8 ' • a s ~ h e i r sol e 0 C C U pat ion • He fur the' r f e 1 t ,t h a t 
, 

teachers, 

both male and [emale, should be train~d at normal schools 

9 wnich should be under the control of a Superintendent. 

Wh il eth e e duc a t ion aIl a w S '0 f the 184 0 's cl a ? s if :i e d 
, -

schoOls outside the two urban centre~ of ~ontreal a~d 

Quebec 85 ei!=her "common" or,"dissentient_", the pattern 

which ultimately unfold~d derineated a truly confessional 

, s y ste ID 0 f e duc a t ion wh ± c h 'h e raI cl e d' " 1 f no t en sur e d, a 

1 0 n g con tin u an c è 0 f Que b 'e c 1 s t'w 0 '50 lit u des . 

, 
The Law 0 f l 8 4 6 .i s' p e r h a pst h e ID 0 s, t' sig nif i c a n t pie c e 

, , 

of'legi~lation in terms of pro~~ing the framew'ork for 
~, 

'the eV,olution of Quebec' S ,educationa-l--system. As Rexford 

has noted: 

1 

the Law of 1846 stopped short of 
campulsory attendance at the schools 
of the majority in any district. Provision 
was mad'e for Com.mon Scho'ols in each dis-.' 
tricl. But, where the 'minori·ty so desire. 
~hey 'may sep'arate themselves, from the 1 

Common School and estab~ish a disaentien( 
school or schoals. By this solution of a 
very difficult problem, the Province of 
Quebec has maintained the principle of 
Common Schools throughout the Province 
and ha s g ive n the ID in 0 rit yin a n y dis c'r i Ct. 

8 O.B. Rexford, Teacher Training in the Province of Quebec 
- a Historical_Study te 1857 (unpublished M.A. thesis, McG,ill' 
University, 1936), p; 69. 

9 idem. 
~/ 

... / 
/ 
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" , 

whether Protestant or Roman CatholLC, 
the right to establish dissentient 
schools if they so desire. lO 

It is~clear that education in tower Canada up to 
1 

the founding of the McGi11 Normal Scho~'l had 'been char

acteri~ed by periods of growth and stagnation. In 

much thp Aame way as the educationai facilities set 

up by ,the Roman Cath_~l1ic and Protes.tant;. churches reflec-. , 

ted inherently disparate views and goals, the most visi-

ble characteristic of teacher training before 1856 was 

Burely its lack of uniformity. 

Teacher training in New France, like education itseLf, 

was the di~tinct domain of a number of re1igious orders. 

Primari1y, Ursulines, Jesuits, and ~ulpicians trained 

teachers from among their own for a small though steadiIy 

incr'easing school 'population. 

Arthoug~ documentation exists confirming sporadic' 

att~mpts to provide for'the tra~ning~of lay te,c~ers; 

- - , . 
these efforts ~ere cèncl~sive1y l~ss successful. As 

Rexford has pointed out in his analysis of this perio<t:, 

Since the relig~ous theo~y'of education 
prevailed, training of candidates for 

" , 
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. ' 
othe', priesthood was c'onsidered sufficient 
training for teaching .•• In this training' 
they were hlghly succes~ful. As to the 
training of lay teachers. the attempts at 
St-Joachim and by the Frères Hospitaliers 
in Montreal, though perhaps.'in sorne 
measure successful for a time~ failed ta 
establish a lasti,g form o~ tràining. 
Thus a't the end of the French Regime". the 
teaching communities had est?blished a 
rep~tation for the excellence of their 
teaching and gave promise of success for 
the future by the continuaI training of 
suitable members of their communities to 
ca-rry on this work. But the parish school, 
in sa far as it e:x'isted at aIl, was still 
a prey to the untrained ministrations of 
the p ers 0 n s who pa $ s e c;l i n t,he cou nt r y a s 
, mai t r e s d '~é col es; , Il 

the early l800's t-he staffing of schools set 

the creation of the Royal InstitutloI1 for the 

" 
Advancement of Learning was 'done through thè use of 

~p 

monitors. Known as the Lancaste'rian ,System. ft oas bee.n 

humour9usly, albeit'judgementalli, describ~d iri the 

En c y cio p e cl i a a f E cl u c a t ion il sa' s t rat e g y \.jr h 'e r, e b y, " il S cam p 
..r 

wh'o kno\vs litt.le 'opens a sch,?ol where thos~ ~'ho' know 

, . 12,. 
lit'tle teach tho's'e who know less'," The que'stionable 

quality of t~ac~ers ca~ be a~tributed ta a nu~ber of 
i '. , , 

'facçors wh~ch prevent~~'suitable candidates, from entering 

, , 

1 ~ ':1 b i'cl', p '. 27- 28 " 

,0 ~ 

12 
Ibid,,'p .• 40. 

, , . , 
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, , 

the teaching ranks. Miserable salaries and lack of job 
, 

security. combined ;,ith ,poor facili,ties and lack of edu-

cational materials, cettainly played a large part in 

dlssuading potential educators. Further; government in 

Lower Canada did little in' the way of establishing 
, -

guidelines as to what criteria would be used in measurfng' 

the qualificationsbof those interest~d in becoming 

. J 

teachers. As ,Jobling has pointed out, "Lower Ca nad a W(.ls 

slow to impose minimum standards for teachers, meaning 

that almost anyone could and 'did occupy a. teachillg post, 

including drunkards, good-for,-nothings. a,nd ,sorne who were 

13 
barely literate." 

In 1832, the first steps vere taken to set il staiidard 

for teachers by' requiring certification. ,In that year, 

.. 
local boards were authorized to examine and grant cer-

tificates to person,s deemed qualified to tea·ch readi~g, 

, . 14 
w);it~ng, and· arithmetic. Legislation P?ssed sorne four 

'ye,ars, later sanctioned' the establishmè'nt of lay normal 

schoo~s in Nontreal and 'Quehec CitY as weIl" as' three 

others under 'th~' supervi$ion of fema~e Catholic teaching 

, . 
bt;ders. Montreal' s ,was the only school to actually open \ 

r • 

b,ut it- sQon {ell victim to the ternpestuou~ pol.l"tical 

, 1 3 ' J. K e. i t h -!'o b lin g, The Con t r 1 but ion 0 f J e a n - Ba p t i ste 
M~illeur to Education in Lower Canadh (unpublished M.A.' 
thesis, HcGill Universi~y, 1963). p. 28-'29. 

14 
Rex fp rd. 0 p • ci t ., p. 44. 
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. !' 

.c)imate and was forced to clo'se a few 'years later. 
1 .... ,~ .... 

" The ~ituation in the early 1850's l"emained essentiall'y 
, , 

, 'uluesolved,and caused the superintendent~or Public 

, ,tion for Lower Canada, Dr. Hcilleur, to remark that 

establishment of normdl schools was essential.
15 

Instruc-

the 

. , 

, , 

, ~ _ '..::;2:";':-..,.;:..T:..:h-=e_E=s..::.t...::a:..:b:...;l=-=i-=sc...:.,h:.::m.:...:e::..n::..:...:t:.-..:o:..;f=--..::t:...::h~e-=--.;.:H.::.è..::G:;..:i:::.;:.l.=:l-:.:.,N 0 r mal S c h.o 01 • 

", Wh en P. J .0. C ha uv eau 5 u c cee d e d Dr. Me i Il e ur in 18,55, 

he.' bega-n implement ing many of the recommendations that 

" , 

his'predecèssor had formu1ated. Meilleur had lacked the 

budget: ,and the ne,c~ssar) ~olitical clout to effeet the 

e han g e ~ he.' 5 a w a s e e n tria l t 0 the r e a 1 i s a t i o.,n 0 f Que bec ' 5 • 

" 
" 

education;).l potential. Chauveau, ,born ln 1820, admit'ted 

t 0 the Bar a t the age of and later to beeome the 
'\ 

first prem{er of 'Que.bec, seems to have overcome t.he 

ob s t deI e s w.n i c' h ha d f rus t rat û d N e i 11 eu r • 

" 

Ac cor d ,1 n g , t 0 the' ter m S 0 fan Ac 1: ,p a s s e d in the pre v i 0 u S 

y e a r, t h r e e no r m'a 1 s clio o:l 5 w e r è est a?,1 i s h e d i n the pt 0 vin c e 

. 
of Ql!ebec, i,o 1857. Two Qf these s.('~/ools; the Jacques Car tier 

Normal School in Hontreal and th~ 'Laval Normal 'School in 

l , Quebec wer\! for the training of francophon'e teachers. The 

" , 

. ' , 

, 

/' 
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McG1l1. Normal School was unique II) two ways; it was 

.designed t~ t~ain Englis~-speaking teachers and was 

arfiliated'with a universi.ty. 

Wh i ~l eth ~ s c ho 0 1 's s t a f f wa s sm a Il in t 11 e l i r s t 9 t ' 

. , , 

year, alf>\~ere ,highly experienced in !=he field of edu-

cation. D4wson had come from Nova Scotia ~n 1~55~ 
, 

where 

h~ had successfully estab1ished a normal school while 

S u p e ri n t end e n t,of E duc a t ion. Con s i cl e r i n g the ad m :i n i ,s

t~ative resp,onsibilitXe's Dawson sh~uldered' as principal 

o~' M'cciII University', one, can understand his reluctance 
, , , 

t~\ accept-,the principalsh-ip of th'e Normai Schôol. How

'ever,' it would' appear that Dawson had v'ery 1ittle choice 
, 1 

in the ,matte-r' and he noted: \-

\ We ha" hop e d t 0 g et as ôp ri n c i pal an 
\ em-inent and. experienced educationalist, 

'-. but it was found that his services could 
n~t be secured, and lt became necessary 
to' add to my already numerous du'ties 
the principalship of the school. •• 16 

Dawson began his principalship' at the Normal School 

with.a staff of sevèn'~ a headmaster' of the boys' mo~el'-
, , ~ 

school, a. headmistress of the girls' mo-del sc~ool. three 

instructors, and two. ordinary profes~ors; William ,Henry 

/ 

a' 

16 
Dawso~., op. cit., p .• 121. 

< , 

1 
! 

1 
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Hicks and Sampson Paul Robins. l7 Both these men were 

destined to play major roles throughout th'e school's 

history. 

Hicks had arrived in Canada in 1853 at the request 

~f ,the Colonial School and Church S'qciety to establish , ' . , , 

18 a,n Anglican model and training school in Montreal. 

Hicks continued -to oversee this operàtion'- until it was 

absorbed into 19 the MeCill Normal Schoo1 a t its incept ion. 

, 

As previously noted, Robins, by the time he "las 
\ 

twenty-four, "las teaching at the Toronto Normal School' 

where he had studied. This connection served him weIl; 

D aw son, in h i s a u t 0 b i 0 -g r a p h y, cl e sc r i b e s ho W Rob i n s wa s 

personally recommended ·1 " to hirn by Ryer-son as being, 

'one of hi,s 20 ablest and mQst promising instructors." 

When the schoo1 opened, the te~ching ~esponsibilities 

appear to have been split fairly equally betw'een Robins 

17 
Walter Pilling Pe"rciyal, ~cro5S the Years 

(Mo~treal: Gazette P,rinting Compan.y Limited, 1941i)f p. 103. 

18 
Idem. 

19 Ide m. 

20 
" Daws~n, 2...E...!.. cit., p. 118 . 

...- ~,t , 



( 

( 

o 

43 

. 
and Hicks. Robins lectured on the art of teaching 

(junior divis'ion), arithmetic, algebra, geometry, 

, 21 
naturai philosophy, chemistry, élnd linear drawing. 

Hicks taught the art of teaching (senior division), 

history, geography, English gramma-r, Composition~ , , 

cleclamation, mental and fuoral philosophy, r~ading, 

spelling! 
22 ' 

a n d, w r it i n g • ,1 il a d cl ft ion t 0 h i g a cl min i S -

trative dutics, Dawson also lectured on naturai his'tory 

and 
23 

agriculture. 

3. Admission Standards and Cur'riculum. 

The admission standards of the Normal School would 

, ' 

not be c'Onsidered high b'y present criteria, but it must 

b e, 'r e ni e m ber e d t ha t the y we rem e rel yin k e e pin g w i th the 

, ' 

qualifications of 'tlle <}pplicants. According to Chauveau's 

regulations: 

21 McGill University Archives, Accession 927/3/lc 
1857, Prospectus of the Normal School, p. 3. 

22 Idem. 

23 
Id em. 

/ 
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Any persans desirous of being admi~ted 

as a p~pil teacher, must apply to the 
principal of the Normal' School', who, on 
his producing an extract [rom the Register 
of Baptisms, shewing that he i5 fully 
sixt~en years of age, ~ith the certificate 
of conduct and character required by the 
16 ar~ic'les of the gen'er~l Rulen and Regu,:" 
lations approved by his Excell~ncy the , , 

Governor General in Couneil on the 22 
December 1856, shall hlmself examine' the 
candidate or 'cause him to be examined 'by 
some persan specially authori~ed for thdt 
purpose. If upon this examination it i's 
fo~nd tha~ 'i:'he çandidate can read and 
write ef ficiently well, knows, the rudiments 
of grammar in ,his mother tongue, ari,thmetic 
as far ils the ru~e ,of th're!? inclusively, , 

'has so'me idea 'of geography, (and, if he hl' , 
a Ra rn a n Ca t h 0 1 i, c) the p r i n,c i p 1 e S 0 f rel i g i 0 u s 
Instr~ction contained in the lesser catechism, 
the pr'incip'al shali gran,t him a certificat'e. 24 

is noteworthy that, the Normal Schoo 1 
, , 
was open to 

women as -weIL, as to men. This was indeed a precedent in 

the history of 'higheI;" 'education in the province,of Quebe~. , 

As Ronish has pointed'out: 

Certainly there was a great de,mand on the 
part of· women for admission to McGill Normal 
School. The limited opportunity for higher 
e cl u ca t ion for w'o men, the r e s pee t a b i 1 i t Y 0 f 
the teaching profession and the possibility 
of earning an independent live~ihood helped 
to keep women's ~~rollment figures high. The 
Normal School thus became practically a 
professional co14ege for women. 25 

24 "T h e L 0 w e r Ca nad d Sc h'o 0 1 A ID end ID e nt Act 0 f 1 856 , " 
, . 

Journal of Educati'on fo'1" Lower Canada (March, 1857), p. 67-68. 

25 Donn~ Ronish, The Development"of Higher Education 
for Women at Mcdill University (unpublished M.A. thesis,,. 
McGiIl Universit'y, 1972) Il p. 16., 
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When the McGill Normal School began its operation 

in 1857, two progra-ms oJ study were' avai,lable to pro-

spective teachers. After one year of study, a certificate 

could be granted permitting the graduate to teach in 

26 
elementary schools. Those who successfully completed 

, 
tWQ years of study were considered qualified ta teach 

in the model schools. 
27 

Des pit eth e arc ha i c ad mis s ion s t a n,d a r d s, the ré qui r e d~ 

course of study was extensive and varied. One can only 

guess at toe reaction of a'spirfng teachers when faced 

with a syllabus which included thJ3 pr,inèiples, practical 

applica tions, and methods of teaching French. and English, 

the art of teaching, management of schools, histpry, 

elements of mathematics and algebra, _natural philosophy, 

chemistry, natural history, agriculture, drawirtg and 

28 
music. In a curious alliance of proselytism and ecu-

, menicity, it i5 also noted that: 

26 

18~N-8 

27 

28 

Ina d cl i t ion t 0 rel i g 1'0 u sin 5 t rue t i à'n 
of a general Protestant character, by 
the professors, arrangements will be 

Prospectus of'the University of McCi11 College, 
(Montreal: J.C. Becket, 1857), p. 33. 

Idem. 

"Prospectus of the McGill Normal School," Journal 
o:f Education for Lower Canada (Mareh, 1857), p. 84-85. 

En 

, 
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made for' special religious instruction 
by miniaters, representing the several 
denominations with which the pupil
teachers may be connected. 29 · 

Th r 0 U g hou t the e x ami n a t ion 0 f the Ru 1 e s ,·a n d Reg 1,1 -

lations for Establishment of Normal Schools in Lower 

Ca nad a. 0 n e no tic es, lit t 1 e d i f fer en ce in cu r ri c u':l u m 

, 30 
between the .one and the two year programs. One can 

only hypothesize that th'e two year s'tudy progr . .am was 

,designèd tu permit a more compr,ehênsivè study bf the 
, 

subjects offerecl. In terms of subje~t matter and st.ln-

da r cl s,on e sou r c e in cl i c a t'e s t ha t' t W 0 y ~ d r S il t the . 

Norm-a1 Schoo1 were, comparable ta the, final years 'of 

high school.
31 

The f irst significant expansion of the McGi11 Normal 
\ 

School 's' program was ~he ,introductio,n,of a ,three J:'ear 

course' of s ,:udy in 1864. Graduates were granted Academy 
l" 1 

D i plo mas wh i c h p e r IT1 i t t e d the m t ote a chi n hi gb sc ha ols. 

The ,Normfll School hierar~hy took great pricle in the fact 

tha t , in their view, the in s t i i: u t ion p r Q v i cl 'C d a' t ru 1 y 
\ ' 

29 / 
~. p. 85. 

30 McC1.):! University'Archives, Accession No. 9'27/1/41, 
Rules and Regulations for the Establishment pf Normal 
Schools in Lower Canada, laS6 Article III Course of Studies 
No'.' 1.0. 

31 
D.C. Munroe, "The Education 

Years Ago." The Educationa! Record, 
p. 15. 

of T e a che r s Se vent y 
67. No. .! ( Mar chI 951 ) , 
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" complete teacher training system. 

The work of the Normal School will 
thus be complet'e, according to its 
original ipten.,tion, 'and the sc}:1oo1 
w i 11 b e ab l e - t 0 em br ace the in ter est s 
o"'f highet:, as well- as elementary edu-
ca t ion. 32 ' 

J _. 

Although it appears t]Jat in the Acàdemy c-ourse on1y 

/' 
Gre e k wa s a cl de d t 0 the cu r ri cul u m , the' s tan d a r d s 0 f the 

newly devised program should no~ be underestimated as 

graduatcs werç later admitted to' second year in the 'Arts 

Facu1ty wltoout hav'ing 
33 tO'undergo further examination. 

4. The Question. of Admfnistra-tivc' Leadership. 
, , 

, , 

In ~esearcqing the first thirteen yeax;'s of the Normal 

School u,nper the pri'ncipalship of Dawson, a hypothesis was . \.. . , , 

,-,dev~lopeil that"Robins" role was not really as uninfluential 

a!) his 'relatfv,e ,àb,sen'Ce f,rom the literatu're wo'uld, suggest. 

This· t'heqry d~d 'not qu'estion Dawson f s capabilitie9 as an 

admin'istrator b4t logically pr<?p~,s~d ,that bec~use' ofr'Dawsou' 5 

" 

32 ," . 
McGill University Archives" Accession No. 145, Minute 

Book, of the Meètings. Of' the 'corporation Committee of the 
McGill Normal School. October 29,1865. 

3'3 
Mu ~ r 0 e .. 0 p .' ci t • t p. 15. 

. . 
" 
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ID a n y r e s p 0 n s i b i 1 i t i es, wh i chi n c 1 u d e d the p r i ne 1 pal shi p, 

of McGil}. University itself, he welcomed the participatio~ 

of Robins and Hicks in the shaping of the Normal School' s 

administrative poliey. 

, , 

This notion has been supported by sorne sources- who 

go so far as t'o describe Dawson 1 s principalship ôf the . , 

Normal Sehool as, "largely a formality" and delineate, 

" h h" d b d b i b b Hi k .,34 f -t e eat àn ur en e ng orne y c 5. In" aet, 

further research has revealed that from the planning 

stages through until Dawson's resignation and the sub-

sequent appointment of Hicks as principal of the McGill 

Normal School in 1870, the eharacter of the day. to day 

1 

ope rat l o-n 0 f the Nor mal Sc ho 0 1 w e r e cIe a r lys ta m p e cl w it h 

Dawsonl,s educational aims and expeetations. 

When Dawson becilme the principal of McGill University 
1 > 

in 1855, he s h 0 w e d' t ha t t e a che r t rai n i n g wa s t 0 b e 0 ne 0 f . 

his top 'priorities by 1aying before the BO,ard of Governors 

Cha uv eau f s Il r 0 p 0 s a 1 for the cre a t ion 0 f n o'r m a 1 . Be ho 01 s • 3 5 

34 A Century of Teacher Education, 1857-1957, Addresses 
deliverecl during the celebration ,of the ventenary of the 
Mc Gill Nor mal, S ch 0 0 1.., .1' h e In s ti tut e oJ E duc a t ion, Me G il1 
'Un iVe r s'i t y, p. 14 • 

. 35 
op. ci t. , p.' 117. Dawson, 



c-' 

c 

o 

49 

Short1y' thereafter, a eommittee was set up by the Board bf 

Governors to 
36 

establish a normal school. 

'While Hicks and Robins were certainly qualifiecr edu- , 

eators, their expcriencc and sphere 0\ influence were 

dwarfed b~.Dawson's. When the ~~rm~l Schoo~ began it~ • 

operation in 1857, Dawson's long-estab1ished contacts in 

bot h the pol i tic a 1 and bus in e s s are na s wou I-d pro v e i n-

valuable to the çontinued funding of the Normal School. 
" , 

Through examination- of the Normal School' s Minute 

Books ft is clear that major decision-~'aking was the 

domain of Dawson. However, Dawson' s principa1ship of the 

Nor mal S c ho 0 l wa s b y nom e ans a u toc rat i c a n d, , the r e s pee t i v, e 

roles played by Hicks and Robins sho,uld,not be overlooked. 

As Frost has pointed out: 

36 

Da w son 4 n d hi s co Il e a gue s we r e rem a r k a b 1 Y 
of one mind. Tt would have be,en easy for him, 
as a strong-minded and able person, to have 
swept along regardless of opinions around 
h i m, but the r e i s go 0 d e'\T ". den cet h 'iÙ f rom the 

! • 

b e gin n i n g he con sul t e d ~~, lt h h i s . coll e a gue sas 
regards major deve1opmel1ts. In the matter of' 
the normal school for èxample', it was pro
posed at first to make the board of governors 
the governing boçly of the school, but Dawson 
preferred to have Corporation named to that 
responsibi1ity. Corpo:cation inc1ude&1 the 
board but it a1so included th~"represen-

Ibid, p. 118. 
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tatives of the facultif7s and the gradu
ates elected to be fellows of the uni
;;'ersity. It is therefore .!?ignificant 
that Dawson chose' to have the adminis
tration of the Normal School remitted 
t 0 the c 31r e 0 f the b 0 d Y w i t h the w ide r 
I?ember s h ip. 37 

Frost' s view is substantiilted 'by the, fact that one 

of Dawson'·s las!: ofticial ac'ts" a~ pr~ncipal pf the Normal 

" ,Sc-hoo 1 was to recommend 'the setriing up of a st a nding 

" 38 
committe~ to be kn0wn. à.S the McGill Normal Committee. 

Like its predeèessor, th~ Corporation of the McGill Nor-
, .. 

mal SchooL,' the existence.of the McGiJ.l Normal Commi,ttee 

ensured tha t the schoo'l' s pol,;lç,y wou1d be de,fined by a' 

collective voiee • 

~.. .-

. , -' 

'. , 

i -

• 1 

.. , , 
-, 

• ~ /"l' 

. , 

37 Sta'rtley Frost, McGl1l Universi-ty for the Advàncement 
of Lear'ning. Volume l 1801-1893 (Montrèal: McGill-Queen's 
University Press, 1980)~, p. 193. 

38 ' 
Ma.Gil1 -University Archives, Accession No. 14:5, Minute 

Book of the Meetings of the Corporation Committee of the 
McGill Normal Schoo1., Marth 3; 1870. 

" ' 

j, 

.' 
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'CHAPTER III 
) , 

:, \ , , 

THE SC HOOL BOARD y EARS -', 

" 

" . 

By'Decernber 

his intention to 

Of]:~~}\Dr. Dawson had ma'de clear 

resign -ls pr incipal of t: he McG'ill N~rmal'''' 

Senoo!. The subsequent appointment of \Hlliam 'Henry' H~cks 

as Da w son ~ s suc ces sor ;i n Jan ua r y: 0 t: 1 870 a pp e ars t 0 have 

ca!lsed to sur~ace latent ill-feeling" betwe'en Hicks, and' 
" , 

Ro'bins. Whil!! Robins lIIaintained a position at the Normal 
, ' ' 

Schoo~ thr ougho ut th e H i,eks reg ime, his r eac t'to n ,to' 

Hicks' apP,oiiHment ultimàtely led his-e'fforts more spe

cifically towartis his work with the Protestant Bo.ard of 

School Commissioners. 

- Generally, it ls tl)e purpose of this chapter to examine 

the reasons for the lessening of Robins' involvement with. 

the Norma.l School t.hroughout ,the years of the Hicks prin-

c i pal shi p' :a n d t 0 .<t~ s cri b eth e . na tu r e 0 f h i sm" r e fi 0 c use d 

endeavoufS in the educational community at large. Circum-' 
, , ' 

stances Burrounding Robins' acceptance of a positi'On as 

"'-") 

Inspectar of Cornmon Schoo:1.s with the Montreal Board of 

School Commissioners will be discussed specifically, as 

ce 
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" 
, wel~' as his duties, ,in 'that ,off,i,cè'. O,ther relevant 'topi,cS 

wi~l"iricludè his' positi,on ~s H'e'admaster of t.he p,~epa~~~';r,y 
. ) 

·.De'p·art~eqt;at . the 'High 'Schoo1 of .M~~i:real· ,und hie ,resig-
, ' , 

\ 

nation from that .post:' i'n' 1876, shortly after b~coming·.' 

S~cret.a~y: and Su~er,iritencLent of 
.' . 

~ , ~ .. 
Schéol 'Comm.issiope'rs.' , , " 

, , 
.' , 

. , 
, ' 

i. Appointment With t.he ,ProteStan't Bo'ard of Scheol Commis-

,s·ioners. 
.... .. , ' 

, . 
" 

, .. 
, 

The appoin'tment 9.f 'William He~ry Hicks a s p r i ne tp a 1 
'.' . , 

on' ,t 11 e . r e 'c Q m men d a, t ion 0 f t: h e Co ID III it tee 0 f the Cor p 0 r à t i 0 ~ 
..' . ,'" ' , \ '. 

,',,'o'f McGi~l ,Nèr~àl Schoe1 m·arked. the besinning of a 'per.iod, 

. in which, Robin's" inv'olvement ,with the Normal School was 

1 ~~ 
the,lellst ~nfluential in h'is fifty year connection with', 

" 

cha tins t'i't,ltt io n. 
.' . 

, , 

'At a -meeting Qf t,he. Corp6ra tien of the, Normal Schoo 1 :. 

l' on M~rch 3" 1870, .. the appointments of WilJ;iam 'Henry.lIi,cks ~'" 
\ • ~. 1 '. ' 

( • , 1 

.,an"d, Samp,~on Paul Robins a's, Or~in~ry ,fro.f.oe~s~rs ~ë,ze ~,eàf-' >, 
firmed. 1 , Robins wils t:o be' respons~b1e .for. the. M~del School', 

1 McGi11 tJ~i~er sity Arc'hive's .. A.cce·ssi~n No. 145: " 
M:Lnut'e Book'of the Meeting,s of the Corporii'tion Committ'ee 
of the McGill Normal School. March 3, 1870. . 
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, . 
~ithin the No.rmal School ,itself. l'n',a .let'ter' whiçh was 

" 

read by the Secretary at ,the ~amE!: n;e~t:'i~g, ~bin~ m~d~' 
'" ~ • r ., 

it clear that he found the ~ew art:angements to be 'to~a:l- ' 

1y un'sat'isfactory. He contended, tha.t, when first appointed, 

his professional status and salary were €:qual to th~se of 
\ 

'" ! / ' . 
lIicks. Further, Robins fargued. tha~ he ,had accepted his 

position before Hicks and tor this tesson 'he held ~enior-

ity. Indeed. this is confirmed on the 'first pay :list of 
, 

A P r il 18 5 7, wh t t:' e Rob i n s' na me i s 1 i ste d ah e ~ d cÙ ,H, i c ks' ; 

"'with e'ach receiving 75 pounds,for the perio'd of J~,nual:Y' 

to April, 1857.
2 

It is questianable whethe~'the Cdrpo~ 

ration actually viewed Robins as 'Hicks' senior, f~t in 
" 

t,he f itst Prospectus, Robins' name w,as, removed fr,om, th~ 
3 ' .,' . 

,head of the pay list. Paradiss'is a,rg'ues,'convincingly 
1 l. l'· , , ' 

that Hicks must have bee~. t'egarded a·~,'the:~eni.or~,·~ive'n' 
_ .... ' ., 

the fact that Hicks taught' the:S~ni6~'D'~(vfsion an~ :R~bi~s 
4' . "', ;', ' " " :',.~ , " . 

the Junior Div'ision. Evide,~t,l,}, ~~,~'i'~·s',.wa$' not; ~,nl~ ·un-
,,' ç ,,' •• ) 

happy wit~ the fa~t:, th'a<h'e,·~hà(rbe.~'.n.·~Yer~,o~kéd in 'fav'our 
• ~. l '1 •• 

of Hicks for t'he .p~idcip,àl.s'hip'.: In' his ,le,Ùer' to the Cptr ... 

""tl' .... ,,' , d 
2- " , 1 - • 

McGil~,Oniv~Fsity_ ~rohiYës. Acc~ssion'Nc. 927/3157, 
P a y L 1.5 t, A P r il 1 ~ 5,7 • , ' ,... - " 

3 ,.' '. , 
McGill Univer'si't'~ Ar~hiv~s. Accessi,On.Nc .. 927/3/1,' 

Prospectus,. op. cit., ~857, 'p.'}_ , 

4 ' . 
E.A. ,Paradissls" The McGUI No'rmal. Schocl - A 

History (unpubl:l:shed M~A. t~esïs" McGill Un~v.e.r,sit1'. 
p. 8 3 .' " '. .' " '.' , , 
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\ , 

po rat ion, ,h e al 50 e Xl' r d s ses 'd t sc 0 nt en t ,w i t h hi s saI a r y 
.' 

and work-load.' As princiP?l, Hicks was to receive 'an' 

additional sala,ry of $200., and Robins 1 reappoihtnJ~n,t 

wa-s to bring him an additiona1 $20,0. as weIl. Robins,' 

'howe';'er, ~àieed hi::> displeasure over the faet thJ t 

Hi'éks, in addition lü his $200., also received rent, 

fuel, and payment',of taxes, also argu'ing that the> 

e&tablishment of the Academy Class in 1865 had given 

/ . 
him 'three times as much work as it 'ha'd Hicks. Further .. ,' 

,1 

'he believed thal bceause hç woyld be -required to absorb 
, , 

mos,t of .I?awson's'rellnqu,ished teac,hing dùt'ies, he woulcl 

ultimate1y be receivin~ les~ pay than c~er: 

, . 

'Though Robini objected to the new arrangements.at 
, 

the 'Normal ~ehool, it would appepr that the Committec 

. \ 

At'the same meeting, 
, 

to have Robins resign his p·osition. 
'\:;' J 

it was resolved that a letter be 

'sent rec.ommending 'to Robins that he not qct in 'haste. - ~ ~ . 
Wbatever plaea,ting eff,cct this sugg,estion had"Con kohins'" 

i t wa s 'S ho r t -1 ive d.. He r e sig TI e d a sOr cl i ~n a r y Pro f e s sot" 

, . 

,on Augu.s~ 2, 18io.' He did, 'rÎowev~r, remain ~'ith 'the, 

:'·,·school a9 Associate .P"1:'ofesso.r' of Agriculture a'nd Na,tu.ral 
," • 1 

Science. Through exa~ination ot the Minute Books~ jt is . ,,' ~ 

evident that the issue pf Eobins' ~ages was never resolv~d 
. \ , , 

to his satisfactibn and his di~content ~oul~ bé expressed-

" ' 

, , 

r t 

... ' 
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" 

,',forll)al"ly ta' th'e Co-mmi'ttee at varigus" time~ th,roughout 

the years, of, 'the Hl.cks administration. 

2. His Work a s, Inspector of Common ·Schools. 

" 

In the late 1860's, the number of schools under 

Montreal's Protestant,Board w~s steadily incr~asing and 

~ .. 

the added administrative load resulting·. from this expansion 

meant that the Commissioners could no longer conduct aIl 

the necessarY,supervisory tasks themselves. In a report 

of ,the Commis.sioners, it was"'noted: 

As the work grew in extent bath as to 
~: the num~er of,schools an~ especially 

l .. a s t 0 the nu nt.ge r s 0 f the pu p ils, the 
Commissioners·'D>L.t:':':';!jê aHar·e that their 
own inspection "would be inadequate, 
that it would fail to secure that 
uniformity and effrciency of operation 
which the work imperatively demandea. 

,. Valuable ta the Education Office and 
to the scattered schools in rur,al 
districts as may be the services of 
the Government Insp~ctors, the Com
missioners felt that for both them~ 
serves and their ~chools, there were 
ne-eded the services of an 'officer 
amenable to their 'dir'ection and author
ity, qualified ta undertake a constant 
supervision of the Common Schools, and 
by suggestion and counsel to ~id)the 
Board in ma king such arrangements 9nd 
i?tr?ducing such plans as from time to 

m 

. .' 
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time'might lead to a uniform ang adequate 
system of insttuction. 5 

, . 

Accordingly, at a m~eting ~f the Commissioners on 

" July i, 1?70, it was resolved that' Sampson Paul Ro'bins 

-, 

1 

be appointed the 'Board' s Inspector of Hodel Schools at 

a salîuy of $400. per annum. 6 

As Inspectoe of Common Schools, one of Robins' 

priorities was to submit a report to the Commissioners 

(hl';;;hiS first year's work. This dctailed report re-
l 

viewed past and present conditions in the schools and 
1 

u 1 t i m a t'le 1.y _ con t il i ne dan u m ber 0 f sig nif i c a n t pro po s il 1 s 

designed to imp~ove the general quality of education 

in schools under the Commissioners' control. In this· 

report, Robins n!Jted that 'one of the major problems 

faced by the Commissioners, if they hoped' to fortu a 

comprehensive scheme of organization for their schools, 

was that the growing number of schools coming under their 

n authority had been established under various influences 
-r P 

and clearly differed from each other in organization, in 

the, s u bj e c t s tau g h t, s t y les 0 f t e a chi n g, a n cl in tex t - b 00 k s ' 

5 , Report of the Protestant Board of School Commis-
sioners for the City of Mentrea!. 1847 to 1871 (Montreal: 
Gazette Printing House, 1872), p. 29. 

6 Protestant Board of School Commissioners of M~ntreal, 
Minute Book No. 2, July 1,,1870. 

.. 
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Robins also makes it quite evident that, in 

his view, the quality of education in Montréal did not 

compare favoprably with schools elsewhere. Early in his 

r e p 0 r, t, h est a tes : 

No bne interested' in education here can 
feel otherwise than ashamed and grieved 
at the position which we have for 50 '. 

many years occupied, especially when we' 
- con t ras t the me an n e s-s and i n s u f fic i en c JI 
of our educational appliances, 'with the 
ample systems of' ~ublic instruction so 
liberally maintained in many sister 
c i t i e s 0 f t h i S con tin e ,n t; and ev e n n 0 w , 
wnen under' the auspices of the recon-' 
stitutéd Board of School Commissioners'~ 
a fairer prospect rises, such as the 
disadvantages,under ~hich we labour 
that., nothing but united. earnest, and 
patient continuance in endeavour can' 
crown ~ith success your attempts to 
provide 8,thoroughly efficient, practical 
education for every Protestant child 
in this city.8 : 

,1 

It was part" of Rqbins'''~ appointed task to 'draw com-

__ J'( pa;isons' 'between the.' BQard"s schools and it,.,ha~ been 

~ decided that a series of written and oral examinations 

~ld be conduct~d 'to -mea~r~e ,:tny éXis,ting à'isparities. 

Although tHe,result9 of these exams, cited in Robins' 

\ , 7 
\ s.r. Robins, "Report oL th~ Insp.ector.'!. Report 

of th~~rotestant Board of School Commissioners (Montreal: 
Gazet te Pr inting House, 1872),' p'. 1. 

B Idem. 
~ 

'. 

1. 
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-report, verified a genuine lack of uniformity amongst 

the Board's schools, it was the problems that Robins 

exp,~rienced in a'ctually condu,cting these exams which 

best demonstrated the genera1ly i~poverished nature 

of education at that time. 

At th~ end of April 1871, examina~ions in Reading, 

Writing, Spcllingj and Arithmetic were held in ",lI thl' 

Mode1 Schools. ~n terms pf getting the largest pos-

sibo1e, nutnber of stud~nts from each of the 'schools to . ' 

takc part in' the examinations, the' appointed time ,provcd 
" , " 

unfortunate for a variety of reasons, Robin~ found 

t hat: 

,. 

som e o,f the e 1 der pu p ils h a dIe f t 
_the Schools to take situation pte-
'p' a rat 0 r y t 0 the 0 pen i n g 0 f !l a v 1 g a ~ ion, 
:a large number of pupils were being , , 
vaccinated, and' the Pa_net Street ,School 
had not gathered in its whole number 
after the interruption to its work 
con~equent on the appearance of scarlet 
f ev e Ir in the Jan i t 0 r l' s· f ami 1 Y • 9 

" 

Frust~ating.as these problems must have been for 

,- Rob ~,n s; the y ~ ~ pre sen t e d b r 0 a der - bas e d bar rie r s ' t 0 the 

ii. 

, 

" 

" 
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attainrnent of the Commissioners' educational goals. 

Arguably, the absence of child-labour laws, the low 

priority given to educatiOn generally, and inadequate 

health standards stemmed from social proulems which 

could not but be rnirrored in the school system. 

In an effort to form a more cohesive plan of 

organization for the Hoard's schools, Robins' su~-

gestions were aimed at unifying a system wherein he 

found that what was studied, when it was~introduced 

i n t 0 the sc ho 01 cu r r i cul u m" ho W mu c h t i me wa s d ev 0 te d 

to it, and the text-books used, were ~atters left ~o 

the discretion of the Headmasters. Sa diverse were the 

existing arrangements of the schools, that Robins feJt 

that no one, "could forrn a clear conception' of the manner 
1 

10 
in which educational work was done in Montr~al." 

"\ 

, 
To effect the odesired centralization, Robins iden-

. 
tified a number of basic areas that required consad-

" , 

eration. Forernost, he felt that a re~listic evaluation 
1 

of how long pupils ar~ able to rema~n in school should 

be determined and also, the level of attainment that 

could be expected before the students l·eft.~ Other organ-

izational planning involved tbe order in which various 

\ 
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subjects should be introduced and how much time would 

be alloted to each of them. 

From a budgetary staI1dpoint, Robins fclt that the 

Board was not capable of providing a course of study 

lasting longer than six years. According to Robins, 

this course would be begun by children from the ages of 

six to eight and co~pleted at twelve to fourteen. While 

hé noted that sorne children over fourLeen were in the. 
\\ ~ 

schools, they were 50 few in number that Robins advised 

the Board to postpone plans for~making further educa-

tional provisipns for them. 

The' c.o urs e 0 f s tu d y t 0 b e f 0 Il 0 we d b Y the s t ~ d c ri t s 
. -

tHe ,cur'riculum 1 s pr'iorities were detail~d by Robins'. 
, 

As e 'saw it, the subjects, in order of their relative 

mp~:>r ~,anc e : 

are bhe correct use of language in 
it,s 5poken and written forms, English 
tirst of aIl but"French as lar as pos
sible, and the right keeping of accou~ts; 
that i5 to say Reading, Writing, Spelling,
Grammar in its practical aspects, and ' 
Arithmetic ,including, the' rudiments of 
Book-keeping .•• Scarcely second in impor
tance to th~ ~ubjects already enumerated 
are Objec~ Les~ons, including the fudi-, 
ments of natural science, Geograyhy, 
History and elements' of AlgebraJ~nd 

l' 

'1 
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Geometry; not merely for the useful 
knowledge which they impart but es
pecially for the development of the 
intellectual faculties which they 
effect. Moreover, morais shouid be 
cultivated not only by example and 
right discipline, but by precept 
also, through instruction ,in Scripture, 
in the elements of Morality, and in 50 

much of the principles of the Canadian 
Constitution and Law, as shall cause -
intelligent children to comprehend 
their relations to the State, and to 
act the part of good citizens. Singing 
also and Drawing in accordance with the 
views of eminent educators, should be 
introduced into aIl schools, that the 

'aesthetic as weIl as the intellectual 
and moral nature may be cultivated. ll 

Toi n s t 1 tut, eth e pro g ra m 0 f s t u d y, Rob in s pro po s e d 

th:at the students in each school' be divided inta six 

divisions. At·~ specific time every year, children who 

successfully completed examinations would move from one 

grade to the next. Though Robins felt it 'was logical for 

these aanual promotions ta take place when schools closed 

for summer holid~ys. he was forced ta admit that the month 

~of April would perhaps be more suitable. Recalling the les-- - . , 
son learned in administering the Board's ex~ms, the sharp 

decline in school population th~t occured at the end of .' 

April, coinciding with the re~umption of- navigation, ·was 

seen by Robins as a reality beyond the _ Commiss :ton' s control. 

" 

Il Q 

Ibid, p. IX-X. 
s; 

,r 

N 

t. 



o 

/ 
,/ 

62 

The fact that compulsory education laws did not come 

into effect during his lifetime suggests that the prob-

lem of school attendance re~ained a source of frus-

tration for Robins. He noted that the irregularity of 

school attendance hampered the attainment 9f the edu-

cational standards desired by the Commissioners but 

admitted he could pinpoint no 12 
Immediate solu~ion. 

According to Robins, another of the obstacles faced 

in the implementing of a new scheme was the questionable 

ability of the teachers to administer thé plan. Although 
, ' 

Robins' concern with sorne of the teachers' qualifications 

was surely warranted, it is possible that the topic of 

teacher qualifications provided him with an opportunity 

ta criticize the fledgling Hicks administration at the 

Normal School. While he~~il~ hèld a position there, he 

felt that the Normal SChO)l wafi partly to blame for the 

fact that: 

... the teachers, excellent as many of 
them are, are not aIl prepared for the 
work assigned them. Too few are able 
to manage object teaching as to secure 
fhe active co-operation of a clase in 
discovering' truth by observation, ex
periment, and reasoning. lt ia much 

12 
Ibid, p. X. 
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e a sie r t 1:> i m par t k n 0 w1 e d g eth an t 0 

t~ach a child how to u~e his powers 

" 

in acqu~ring it for himself. The amount 
and quality of French teaching required 
will tax to the utmost the resources of 
each school. Will not th~ Normal School, 
which has furnished us with 50 many 
excellent teachers, so modify its course 
of instruction as to aid us in securing 
good object teaching and universal in
struction in French in our schools?13 

The issue of French instruction in schools was an important 

~ ,one to Robins and will be discussed in further detail when 

\\ 
curricular reforms effected during his principaiship of 

the Normal School are examined. 

Robins also felt that the generai cause of the Board 

cou Id be significantly advanced through regular meetings 

and discussions with the schools' ~eachers. 

• 

13 

14 

For purposes of mu tuaI consultation 
it would be of great advantage to estab
lish a regular meeting of aIl the teachers 
of the Commissioners' Schools, at which, 
under the Presidency of one of the Com
missioners, views respecting the management 
of the schools should be exchanged, the 
results of genera! examinations discussed, 
the decisions of the Commissioners ex
plained, and genera! unit y of action 
secured.l~ 

Idem. 

Ibid, p. XI. 

'D 
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o 
Indeed, this'suggestion was soon fmplemented and" 

( 

. 
Robins, in being named Superintendent in 1875, found 

himself the Co~missioners' representative at these 

meetings. 

While the b~lk of Robins' r~port centered on the 

fashioning of a more centralized framewqrk for the Board's 

schoo1s, two other topies covered in the report deserve 

mention. -Robins noted that the Model Schoo1s, no matter 

how perfectly organized, eould not fu11y meet the needs '. 

of the eommunity in terms of providing schoo~ing beyond 

the elémentary level. He noted that, while it could be 

,0 im~roved upon, provision already existed for the ad~aneed 

education of boys, whereas no similar provisions were 

"' 
made for the growing number of girls in the higher classes. 

According to Robins, a girls' High School, " •.. is one 

f h i d i 1 t f the city. ,,15 ote most press ng e ueat ona wan s 0 

Although much of the credit for the eventual opening 

of the Montteal High School for Girls in 1875 deservedly 

goes ta Dawson and his fellow Commissioners, lt was Robins 

'who 'provided the project's initial spark. As Ronish con-

15 Idem. 

o 

\ 
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-firms in her stu~y of the development of higher edu-

cation for women at McCill, Robins' report was in fact 

the (first to broach the matter of equal,secondary 

16 . 
education for girls. lt was also to Robins that the 

Commissioners entrusted the task~of submitt~ng plans 

for"the school's design as weIl as its staffing and 

17 
curriculum. 

" 

- Another issue which Robins felt deserved the Board's 
, , 

attention concerned the number of children under the 

age of six who wished to attend school. Robins points 

out th~t, " (the) large number of very small children 

that seek admission into the schools demonstrates the 

need f~r establishments in which children wh~, have not 

yet attained the legal school age can be cared for ... ,,18 

", 

Although this concept did eventually 'come, tq fruition, 

ad~ittedly not during Robins' yea~s with the noard, ,it 

wa~ under his principalship that the McGLll Normal Scho~l 

began a specialized program which led sùccessful candidates 

to a kindergarten diploma. 

16 
R 0 n i s h, 0 p. c i t. , 'p. 3 1 • 

17 Repo'rt of the 'Protestant Board of School Commissi'oners 
for the City of Montreal., January, Hi72 to June, 1876 
(Montreal: The MontreaL Berald Pfinting and Publishing 
Company, 1877), p. 15. , " 

18 
Robins, op ... cit. .. ,p. Xl. 

" 

" 
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, ' 
, , 

3. !dded Responsib~lit!es Upder '~he Pr~tes~a~t Board df 

Sèhool' Commissloners. 

When.Robins ~ssumed hi$ p~iiçion,as Insp~ct~r of 

Model Sc,ho~ls in 1870, the Pro,testant school sy'stem~ o~,\ ,,' 
, , 

, , 

Montreal was in 'the mi'dst of, a growth period. O~e,' ~f"the:' 
, '. 

,r 1 1 • \ 

school~ that came ,under the BOfIrd',S,"à'uthority 'in t~a~ 

year was the High School of Montreal. }'ounded 'in '18'4)~" 
, , 

, j ,'-', \ 

the school becama II department o'~ M'<7Gi1l Colleg,e in ,', 

1853, and continued to function as such until iès' ab-: 

sor p t ion b y the' Pro tes tan t Boa r cl. The gr 0 win g n'u 111 b e 1;" 0 f. 
, ' 

~ " , " \ 
s'choQls under the Board's control demonstrate,d,~,t,s ,im'-

prQved financlal situation; a n. a f f lue ri cel à r gel y, 'a't:"', 

tribut~ble to the Education 'Act of lB6~.' B~' 'th'è":',t~tmS\Of 
this Act, the revenue of th~ pr~testant Boatd:~f S~hool 

, 
Jo ... , J 

Comm~sSioners was sizeably increa~~d. Aleo, this, Ac t 

provided that grants fOf superior educatio{l be diVided,' 
\, , 

ù 

~roportionately bet~een'Roman Catholic and Prot~stip~ 
, '\ 

, ' 
" 

popula t'ions. 
.' , 

, ' 

, " 

" 

, , 

, " 
: : 

, ' , - " 

"' .. ' 

, ' 

" l , 

, ' 
, '. . , . ~. . ~ 

\ . 
... ',' 

" ' 

, t 

With the aè.quisition of the High Sc~ool:~' t~e, 'P,rot,-:- . ~ . 
, " 

'estant, Bpard immediately undertodk a reorganizad,on at', 
. ~ .' " ,\ " 

. the school's administrat',ive ,revel. At a meet,i,rig' qf, th~ 

Board on 
, " '1 

1:1 arc h 7, 1 li 7 0, a _' r e co m m'lin d a t ~p n ' t ha t ,~ h ~ 0 f f i: ce: " • 

. ' 
. , 

.. '..1 l ,~ .. 
" . 

" 
, . 
; • t , \ 
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~f Rector-be abolished was 

.. 
" 

19 
adopted. ,It was decided that 

the schoel would now be divided into two departments, 
" 

wit~r. 'Henry Aspinwall Howe as Headmaster of the clas-, 
~ • ( 1 

. , 

sic a l 'd e par t men): and H r. D a v id R 0 dg e ras He a dm a q ter 0 f 

the c-ommeré'ial department. 

, .. 
.' /1 

Sorne months l~ater, the Board announc~ ,ftjrther, ci1'ânges. 

The 'two lower' cla.sse_s of the': ~~~'h School were tp become 
o , , - • , \ 

par t 0 f the JI r e p' a rat 0 r y D e par t ID e nt· w 1, t h Rob i n sas' He a d _ 
'" .. " \ 1 

r,naster.
20 

It was resolved that for 'his, dual duties as 
o 

lIeadmaster oL,'the Preparatory Departmerit ',and Inspestor 
~ " '\~ , 

, , ? 

of Common Schools. Rbbins wou,ld receive sa)aries 'of $1200. 

and $400. 
u 21 

respectively. ' . ' 

, ' 

; 
The Cofumissioner~ wer~ a~are t~at in aflditiop t~ , . 

.' ' 

,these duties, .Robins maintain~'(] a posi,tion 'with',the No'rmai" .. 
• , '. ' " • " 1 

S c h 0 0 1. Ta en a b 1 e h i fi t' 0 f ~ 1 f .i ,Ù ' t h' G; s'e' :v a t' i 0 USD' b 1 i g Cl -:- " " ' 
" , , , 

tions, it wasodecided th~~'~r,~dd~tional assistant be 
, , , 

a-ppointed to Robins' 'àt' :t:~,e:, P7."ep'~r'~tory School. 22 
,1 , .. 

19 ' 
Protestant noard'of 

~ h 

H in u t e Boo k No". 2 J Mar ch 7, 

20, I,bid J, July l, 1870. 

21 Idem. 

22 Idem. 

f 

" " , )' . , 
, 1 

School Commissioners of Montreal, 
1870. 

r 
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While a number of sourcès haye 'claimed that Robins 
, , 

was Superintendent Q'f the 'Board ot School Co~missiOnerEi' 

from, 1870 to 1883, -and have often used' the term lnspec tor 

and Superintendent i~.terchange~bly', th.e position of' 

Super1.ntendènt was, in {act, not 'crea ted ,b)', the CO,mmis-

. sioners until 1875. 

Robins' ?ppointtnent ,as S'ecretary and Superintne-dent , , 

was clearly a st~ep up t,he professional laddt!l' in te.rms 

o fin f lue ne e and rem une rat ion; The 0 f ,f i c e 0 fIn s pee ta r , 

which was in effect absorbed by, the creation of the new 

p 0 st, ha d b e e:1 a par t - t i m e dut y for wh i ch Rob i n s r e c e ive d 

-
an annual sal~ry of $400. The position of Secretary and 

Super.intendent, which now increased his salary to $2400., 

r e qui r e d a full, - d. mec 0 m fi i t men t r e fIe c t e d b Y h i s s u b s e -

quent resigna tion from the 'Headship of the Preparatory 

Department at the High School. 

As outlined at a meeting of the Commissioners on 

. ' 

June 24, 1875, Superintendent Robins was to be responsi bIc. 

for the general supervision of 
23 

the Board's schools. 

In addition to attending aIl meetings of the Board and 

• 
keeping minutes of business, he was required to oversee 

23 Ibid, June 24th, 1875. 
1 
\ 
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buildings and direct the caretakers. Monthly reports , . 

were ta be submitted, d~signed to present mat-ters which 

r e qui r e d the Boa rd' sim m, e dia t e 0 r fut ure a t t e n t ion . 
1 

I\dded responsibilities included the appolntment and 

dis'missal of teachers, as w,ell as his att.e-ndance at aIl 
1 

their meetings. The ens,uing' years with the Board appear 

to have run 3moothly for Robins. When he was first ap-

pointed Inspector, it had been impressed upon him that 

it was the Board 's desire to form a comprehensive scheme 

of organi~ation for irs schools. Ta this end, Robins' 

contribution was of considerable ~ignificance. As Re,xford, 
1 

, 

,Gammel, 'and HcBain have noted, ," .•• - it was Dr. Robins, 

more than anyone else wh,o was responsible for the organi-

< 

zation of the Protestant schools of the city into a well-, 

regulated 
24 

system under the con'trol of the board." -13 

The late 1870's and early 1880's were years in which 

a series of events proved unsettling for the Hicks ad--

ministration at the Normal School. Critiçism and controversy 

concerning the Normal School curriculum prevalent through-

out the later years of Hicks' principalship, coupled with 

his failing health, culminated 'in his resignation. The 

24 
Rexford, Allan Gammel, and McBain. The History of 

\ 

the High Schooi of Montreal (Montreal: The Old Boys' Asso
ciation, n.d.), p. 70. 

. , 
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sources and nature of the se criticisms \o{ill be idcntified 

1\ and discussed in the next chapter, which deals with the 

circumstances surrounding the, resignation of Hicks and, 

the subsequent aPl?ointment of S.P. Robins as principal 

of the McGill Normal School. 

') . 

, , 

.,' 
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CHAPTER IV 

ROBINS AS PRINCIPAL OF THE McGILL NORMAL SCHOOL 

By the 1at 7 1870's, graduates of the McCill. Normal 

SchQol were filling an eve'r lncreasing demand for teach-

ers throughout' the province. The marked growth of the 
( 

Provincial Association of Protestant Teachers, founded 
1 

, in 1864, now provided a collective voice for those 

teachers whose recommendations will be shown to have 

ihad a profaund effect on the formation of, the Normal 

School' s policy. 
\ 

As gr a d ua tes 0 f the sc ho 01 j 0 in e d the pro f es si 0 n al 

ranks. rhey reéilized the shortcomings of their own 

training. At the heart of their concern was the question 

of what blend of academic and professional training 

provided the desired balance in a teacher training pro-

gram. 

Although Hicks was a founding member of the P.A.P.T., 

criticism leveled at his administration by members of 

i' 

, , 
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Of this asso~iation was certainly an influential factor 

in his decision to retire at the height of a controversy 

concerning the Normal School' s curriculum. Acc,ordingly, 

',this chapter wilt exatyine the I}ature of th'is crificism 

,and the subsequent reaction to it by Hicks and the Normal 

School\Committee. 

To a greater degree, it is the purpose of this 

chapter to disc~ss, Robins' pr iorit ies' on assuming the 

pri.ncipalship, and to provide, ~ de tailed examination of 

the var i 0 U sin. ter n a l :z; e for ms un cl e r t a ken b y h i mat the 

Normal School from 1883 until his retirem~nt in 1907. 

1. Cri tic i sm and Res i g'n a t ion 0 f Hic k s . 

, 
The controversy which arose" in the early 1880's 

'concerning the McGill Normal School curriculum emerged 

1arge1yas a result of papers authored by Elson Irving 

Rexford. Rexford 's direct invo1vement in education in 

the province of Quebec spanned sorne sixty-eight years 

and his formidable contribution from a deve10pmental 

standpoint has been documented by numerous sources. 

In 1868, Rexford had received a Model School Diploma 

from the McGill Normal School, graduating first in his 
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in his.c1ass 'and winning the Prince of Wales medal for 
" , 

, 1 
general' profici,ency. His f.irs~ appoint~ent after 

'gradua'ting was as an assistan't teacher at the Panet 

Street School under tl1e Protestant Board of S,chool 

Corom i ssio ner s 0 f MO,n t r,ea~ wh ere he wa,s r ~-eng ag ed the. 

following year and promote',d 
2 

to, head teacher. 

Acco,rding to Flower, Re:xford' s name~!irst: appeared 

on the,P.A.P.T. membership ,rolls in 1869 and it was as 
. , 

a membet of that association that he author.ed a number 
, , 

of papers c,?ncerning various aspects of education in 

the province of Quebec. that culminated in a controversy , , ' 
, . 

surrounding the M'cGill Normal School curriculum;3 

At the l5th Convention of the P.A.P.T. in Bedford 

on October 24, 1878, /Re)[,~ord read a paper which served 

to heighten his visibi1ity in the province's educational 

4 ' 
cirèles. The paper, en'titled, liA Few Thoughts on Our 

;' 
District School System," was highly critical of schools 

1 
George Edward F10wer, A Study of ~he Contributions 

of Dr. E.I. Rexford to Education in the Province of Quebec
(unpublished M.A. the~.1sJ McGil1 University. 1949), p. 16. 

2 
Idem. 

3 
Ibid, p. 26. 

4 Idem. 

. • 

) 
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in the E a ste r n T 0 w n s:h i p s wh e r e Rex for d ha d gr 0 W n u p • 

B y, th i s t i met he' a s sis tan t ,h e a d mas ter 0 f the Hi g h Sc ho 0 I 
, '" \'" 

of Montreal, Rexford:criticized virtual1y every aspect _ 

of school management.' It" is interesting to note that many 

of t:,he criticisms voiced by Rexford paralleled many of 

th <? se" ma d ~ b Y Rob i n sin hi s f i r s t r e p 0 r tas In s pee t 0 r 0 f 
, 

Common, Schools sorne years earlier. Like Robins, Rexford 
, 

'considered such issues a·s the lack of standardized text-

books, the absence of written exa~inations, and the general 
,. 

lack of uniformity amongst the schools to be a detr~ment 

to the advancement of education. 

Although liA Few Thoughts on Our DistrictiSchool 

System, lt and subsequent papers authored by Rexford served 

to b,ring his name to the fore in local educa tionai circ 1 es, 

his most controversial criticisms were thos€ directed at 

the McGill Normal School""! As President of the Montreal 

local of the P.A.P.T., he delivered an address entitled, 

"The Normal School Curriculum and Hs Relation to the Work 

Now Required from Teache1:'s," at a meeting on November 18, 

1881. Ironically, this meeting was held in the Normal 

School and it marked the beginning of a controversy over 

the Normal School curriculum which would ultimately result 

in sorne major changes at the school. 



o 

• 

Rexford· s criticism of the curriculum was four-fold. The , , 

English course was considered .overly narrow, the Mathem,atics 

co~rse too broad and difficult. the Greek course super-

ficial, and thl:; professionaLcourses both impractical and 

5 
inadequate. lndeed. 1t was the professional training 

wh i c h b 0 r eth e bru n t 0 f Rex for d 's s h a r p est cri tic i sm s. , 

Accord i ng to R exf o'r d, the pr'ac t i cal training cons is ted 

of, " ••• what one may learn by onels own effort, in teach-

ing a cl.ass a few hours a week during 6 the sessions." 

Rexford made a nucnber of recommendations which H;e 

felt would remedy th-is situation: 

5 

In the first place there should be, 
l think, a -sySEernatic arrangement by 
means of which the heads of the dif
ferent schools in which teachers are 
being trained should work both in 
harmony with one another, and in ref
erence" to the lectures on the art of 
of teaching by the professors. l 
would have a regular system of model ~ 

lessons arranged to be given by the 
heads of the schools in the presence 
of the pupil-teachers. The group of 
teachers in ciréulating from school 
to s chool would come in for t he who le 

Munroe, op. cit., p. 15. 

6 E. 1. Rexford. "The Normal Schoo 1 Curriculum." 
cited by,.Munroe, ibid., p. 16. 
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course of model lessons. Let us suppose, 
for example, that the subject of English 
History has been taken up by the professor 
and that the best method of introducing 
the subject to a class has been pointed 
ou t. Then le t the method of in t roduc ing 
English History to a class be illustrated 
by a 'l-essan given in the presence of the 
pupil teachers. The pupil teachers should 
no t mer el y b e i nv i t e d t 0 b e pre sen t b Y 
the head of t:he school, aS if they were 
present merély because there was nothing 
else for them ta do at the time, but it 
should be considered a very important 
part of their work, upon which they are 
to take notes, etc. In this way aIl the 
subjects of a school course should be 
taken up and the method of teaching them 
illustrated by model lessons. Then in 
the se cond year, a t lf!as t if no t in the 
first, the pupil teachers themselves 
should be calle~ u1'on to take up les-
son s u p 0 n _ d i f f e r'e n t su b j e c t s w i th a c 1 a' s s 
in, the presence of their, fellow teachers 
and the head of the school. The points of 
excellence and the defects of the lesson 
might afterwards be pointed out, ,with a 
view to encouragement and improvement. 
This work, l think, should b~ as 'imperative 
as any other part of the curriculum'" Pupils 
should be required to devote time and at-:
tenfion to the preparation of such lessons, 
availing themselves of the hint obtained 
from the lectures on art of teaching, and 
from the model lessons given by the heads 
of the schools.7 

The Normal SchooJ Commit tee was clearly displeased 

with Rexfor.d's cdmmentary and somewhat indignant that 

the Montreal Association should venture an opinion of 

the school's management while holding their meetings in 

7 Id em • 

... 

, ' 
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the Normal School. The Committee promptly sent a com-

munication t~ the 'next meeting of the Montreal Association 

sta ting: 

That the Committee earnestly deprecates 
~ any discussion, of the matters, related 

~'\....... toJthe curriculum of the Normal School 
,--~~d~eeting in its Building, but would 

. ~p.lac,e no obstacle in the way of 3ny 
prâ), aIs made 1 in 'regular form to the 
Corpora ibn of the University for im
provemen .i;i~.:t.n the Normal School should 
such be p~acticable .. The Committee 
the r e for e "'Id e e ms i t t 0 b e in exp e die n t 
that suchl d'1scussion should take place 
in the Building of _ the Normal School. S 

, , 

Rexford' hurriedly adjourned the meet~ng to another 

location where a 

" 
resolution was pas-sed: tha~, " •.. the 

curriculum of the Normal School requires revision, and 
( 

that the Corporation of McGill University be respect-
, 

9 
full y requested to take steps in this direction." 

The Normal School Committee responded by instructing 

Secretary W.C. Baynes to remind Rexford privately that 

the impoverished condition of the institution, resulting 

from the reduction of various grants, had made it extremely 
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1 10 difficult to maintain the school's former efficiency. 

The 9uestion of operating the Normal School on a reduced 

" 

budget was clearly of con1sidera ble concern ta the Com-

mittee an~, these financia\l problems were confirmed in a 

report presented by the Gbvernors in 1880. 

1 
~ . 

We reg r et t 0 ha v e t 0 s t a te t ha t the 
Government of Quebec has felt it neeessary 
to reduee the grants to the Provincial 
Normal SC.hools. In the case of the MeGill 
Normal School, as this has no pecuniary 
resources other than its Government grant, 
a'nd the University is unable out of its 
resources ta gi've it additional assistance, 
there 15 reason to fear that sorne in jury 
to its usefulnèss may result, a consequence 
greatly to be deplored, as it is, certain 
that this institution has, sinee its 
establishment, been the most effective 
agent in elevating the general standard 
of education 'in the province. Earnest rep
resentations O'fi this subject have been 
made both by the Protestant Committee of 
the Council of Public Instruction and by 
this Corporation, and statements have 
been prepared showing the large number 
of students trained in the institution, 
and that almost without éxception they 
actually enter on and prosecute the edu
cational work for which they have been 
trained. We trust that these represen
tati'ons, with the improved condition of 
the provincial finances, may be the means 
of averting the serious injury which 
would result to education from any dim
inution of the support of the Normal 
School, a t a time when increased aid is 

\ 
1 

10 
McGU1 University Archives, Accessioh No. 145, Letter 

.dook, McGl11 Normal School, December 4, 1880 ta June 7, 1894, 
.p. 27. 

--------
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" 
ne.c e srs a r yin o,r der t 0 e na b lei t t 0 

meet the growing demanda of ou~. schoo1 
s.Y stem. Il 

,While it is appâr'ent Ilhat the Normal School wa's' 

operating under a rather austere 'budget, the consequences', 

-~:;f Rexford's attack on-the schoo1's curriculum had taken 

i t s t 0 lIon Hic k s -. A s Ca l a III ha s no t e d : 

" 

ExpJ,anatibns were not enough •.. Rexford' s 
broadside's were wide1y ahd s'troI)gly felt. 
Under the burden of administering a 
Normal Schoo1 short on funds though not 
on critic:ism, Pr·i;c,lpa1 Hicks fell. "il1. 1112 

As a spokesperson for the Montr~al chapter of the 

P.A.P.T., Rex[ord had 'demonstr:ated the burgeoning power 

of the. association. Although the Normal Scheo1 Committee 

\-

adamant1y defended the school's management and curriculum, 

the Hic k sad min i S t rat ion 's f ale wa s s-e ale d. a TI J u' n e 3 0 , 

1883, William Henry Hicks re~igned as 1?rincipal. Shortly 
. 

thereafter, the position was offered to Robins to whom, 

" ••• the challenge ef leadership lay ••• in the necessities 

of the moment ;with the requÙements of the future. ,,13 

11 
R.W. Bood1e, ed., 

cationa1 Record, 4, No. 7 
"McGill Normal School," The Edu
(July and August ISa4), p. 191. 

j 

12 
Ca1am, op. cit., p •. 22. 

11 Idem. 
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2. The' Goal of Teaching as a Pr of es s iO,n ~ • , 
" 

\ i ,co 

When Dr', Samps'on Paul,' Robins assumed the, leader-

1 l' 

ship of ,the NcGill Norma)l 'Scllop,!, in the fall of 1883. ", 

one. of hi s 
'l' 

1 
fid.ence of 

, "~ l~"l 

top, prioriti,es had t.o be tQ regain the con-

t,he Teache'r~' Associ~,tion, which had 50, 
, , J 

" 

~ 
v eh e men t 1 Y cr it ici z e d the' 5 ch Q 01 " dur l ng. the 1 a t t r r ye ars 

, ~ f ~ Hic k s' t ,e nu r e. Rob i n s' suc ce 's $ i n sil e ne in g the 
" ' 

scfwol 's severest critics' is mos.t' (;:'learly evidenccd in 

th~ expartsion of the professional reldtionship bet~een 

~ 0 b i n san d Rex for d 1 who 5 e s p h e r e 6 fin f lue n ce· wa 's no w 
, . ( 

significantly broadened due to his recept appointment 

\. , 

r -

as English Secretary of the Department Clf Public instruet 

t,ion. In the ensuing years, the goal towards whieh 

R6bins and Rexford would work individually would be that 

of ,building a tea..ching profession in the truest sense 

of the word. 

During the course of Robins' first year as principal, 

he prepared an exhaustive report with the aid of Rexford 

to determine the manner in which graduates of the Normal, 

Sehool had fulfilled their obligation to teaeh. In this 

study, Robins and-Rexford eolleeted data on 700 of 1,099 

gradua tes of the sehool sinee its inception in 1857 and 
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found that they had taught an aV,erage of five and a half 

• '14 
years each. In.su~marizing his investigation, Robins 

J 
noted: 

1 f the t e a che r s au t ho r iz e d b Y the' N'o r mal 
School since the year 1878 had secured 
situations without delay, if there had 
been among them neither sickness nor 
'death, and if aIl had _fulfilled~their 
engagements to' teach, the total number 
of years of teaching would have been 
542. The number of years.of teaching 
reported ta me ls 443, nearly 82 per ... '
cent. 1 challenge any Normal School on 
this continent to produce a better 
result. 15 

While the positive findings of this study must have 
Q 

been' sat-isfying to the Normal School Commit tee after ' 

h~vil'lg passed so much of the tumultuous latter years of 

•. Hicks' principalship on the defensi~e, the study served 

a much greater purpose. The surveyrng of the careers of 

McGill-Normal SCh,ool graduates was decidedly 'an evolution

ary step in developing a more universal ~iew of the school's 
. , 

grarl'uates as weIl" as promoting a feeling of unit y among 
_ ~ t , 

members of the teaching profession scattered across 

isolated areas of the p~ovince. 
'-

" 14 
Bo~dl e, , ci f • 191. °E· t p. , . 

15 
Idem. " -

-,' 

.. -
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" .. th'e-collabor~tion betwet;n Ro'bi~s and Rexford did 

no,t end witl:t the study of th~ professional activities 
, Q 

of M'cGi1l Normal School gradua tes, and in the same year .' 
,'"' they devised a program for the in-service training of 

teachers. The concept was not a new one and both men' 

were likely to have been aware and encouraged by the 

- success of_siI!!..ilar venture~in both Ontario and New" 

England. According ta the design of Robins and,Rexford, 

the T1!!achers t Normal Institute.s'were to be five day SuITI-

mer sessions for practising teachers. Two such iri'sti-, 

tutes were conducted in the summer of 1884 and their 

proè'eedings·were d~-scribed in The Educational Record: 

. , 

.. ' 

The fiist Tea,chers' lnst,itute ever heid 
in th!s Province wa·s opened. at Richmond 
o ri .T u e s d a y, J u 1 y 8 th, in the co mm 0 di 0 u s 
rooms of St-Francis College. There weJ:e 
fifty (eachers in attendance at the' 
first session and' their number soon 
reached ejghty. The progr~me of the 
instit~te consisted of half hour lectures 
upon differ,en't subjects, alternating 
with half hour discussions of the same. 
Dr. Robins, of the 'McGill Normal School 
gave a lecture each day upon child nature, 
and the methods of teach~ng the simple 

·,rules of arithmetic. He also took up 
vocal music. The Rev. Eison 1. Rexfor,d. 
g a v e ale c tu r e e â ch d a y u p 0 n the ,m eth 0 d s 
of teaching reading and upon school 
organization. In addition to 'these . 
lectures Mr. Mastin of Coaticook, t60k 
up the subje,ct of the teacher's prepara

'tidn for d&ily work af the sçhool-room. 

, 1 

. 
r 

·1 
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"Mr. Parmelee, of "St-Francis College, 
the subject of geography. Mr. Pas- ... 

• smore. Principal of St-Francis 
College, sorne difficulties in English 

1 • 

parsing. Mr. Ewing, of St-Francis 
Ag'ricultural Collège, the subject of 
sc ho 0 1 dis c i pli n-e. In s p·e ct 0 r Hu b bar d ~ 

Ilo-' 
tire teaching of speH'ing and Mr. Irwin, 
of Danville, the teaching of writing. 

The discussions upon the subjects 
brought" before the insti tute were 
lively and interesting and forIlj,ed 'a 
vèr~ important feature of the Richmond 
Insti tu te. The teac hers were very'l 
regular in their attendance at the 
eight sessions that were held and 
they took great interest in the subje\~t~ 
brought before them: At, the close of 
the institute certificates of attendance 
were issued to the -~eache;-s present, 
signed by the Secretary of the Depart
ment of Public Instruction, Dr. R~bins 
and Inspector Hubbard .• 

( .•. ) T h.e 's IJ ç ces s oi t'h e in s t i t~ e 
-at Richmond caUtled the promotera of 

these gatherïngs to loo~ forward with 
confidence to th~"' me"eting'- at Dunham, 
which opened on Tuesday. the 15th 
July, and t.hey were not disappointed 
in the ire x-p e c t a t ion s • 1 6 . 

, 
'. 

• 

, 

The success of the :eachers' Norm~i" In.ù~~ut •• ' ",a. '\ 

clearly recognized by the Protestant Coml1!ittee. and in ( 

order ?to allo'w Robins and professora of the Normal School 

to attend these st.1~}ller sessions, the <;'ommittee authorized 

16 
lb id:, p. 2 0 1- 2 0'2 • . 

1 

o 

1. 
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, 17 
the short ening of' the- school yeai- by one month. 

decision must have b.,.een particu'larly satiâfying to ' 
, 

Robins who had requested" sonle mont.hs earlier that the 

" 
Normal School Committee consid,el., sq~ps to reduce the,' 

... ~~ ,., 
, 

1 e 'n g t h 0 f the sc h 001 _ ye a r. In su pp 0 r t 0 f hi s pro p 0 sa 1 , 
" " th a t dt he' ses s ion .b e L\:;1 o's e d e a c.h y e a·r a t the en cl 0 f M a y l , 

" 

Robins delivered the followiri~' argument"s: 

• 

'1 ,-, 

~ 

(a) because the continui,ng strain 
of a ten-month session is too great for 
young women; (b) be'cause~ -the shorten
ing of the session would, pro tanto, 
diminish the expense of the students 
f r om the cou n t r y ; ( c ), bec au set h e 
Normal School prof essor s could hold 
teachers' institutes in country parts 
during the month of vacation in con
junction with the Protestant Secretary 
of the Department of Public Instruction. 
This Jould be in the i~ of the 

Sc ho 0 las we 1.-l-a S 0 f Et! u ca t ion fa / ... \ 
/ "-

"'-.,........ / 
\"- / 

• 1 

, " 

It should be noted that the reduction in the 1engt:h 

-oi the Normal Schoo1's session served the function of 
f \ ~ 

de,crea'sing the teaching load of its professor~ •. The 

-question of t,he number of teaching hours required of 

Normal School professors was one which\ concerned- Robins 

17 McGill University Archives, Annual Report of the 
Governors', Principal and Fe11ews (Montreal, 1884), p#, 11. 

18 cit~d by Munroe, op'. cit., p. 18. 

\ '. 
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and will be examined further when internaI reforms .. 
implemente'd during Robins' tenure are discussed. 

There can ~ 1ittle doubt that Rexford, ~ho had 
\ 

been such a thorn in the side of the previous admin-

istration, had become a most influential a11y to 

Principal Robins. Though it is c1ear'that ~w~ fLnd Robins 

- and Rexford in agreem6-R-t- on many education~l issues, 0 

the extent to which their relationship was a harmonioue 

one isono better exempliiied than by Rexford's accepta~ce 
&. 

of an invitation to lecture at the Normal School. In 

1 8 8 5, the Go ver no r ,S 0 f the U ~ ive r s i t Y r e p OT t e d t ha t : 

In ehe past session we were indebted 
to the' Rev. E'.I. Rexford B.A., Fe110w 
of: the' University and one of the Secre
taries pf the oDepar'tment of Public 

,Instruction, for a' special course of 
lectures on the School Law and the 
Duties of teachers. l9 

", 

f 

Whereas' it cou1d be argued that the appointment of ~ 

it e x for â s e ~ v e d t 0 qui e ton e 0 f the' sc h 0 0 1 • s m 0 S t un yi e 1 d i,n g 
..,. 

cr~tics, there is nbnethe1ess 1ittle doubt that Rexford's 

reputation as a know1edgeable and experienced educator 

,c,ertain1y made him an asset to the Normal Schoo1 staff. 

19 McGill Universit~, Annua1 Report of the Governors, 
Principal and Fellows (Montreal, 1886), p. 16. 

,-
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1 t would be naiv e t 0 a~ /l.ume t ha t the Norma 1 Schoo 1 Com-

. mittee ·was unaware ~f the political advantages of having , -

a- member of its staff in a position of considerable 

influence <-lithin the Department of Public Instruction, 

-but Rexford ~ s qualifications for the teaching post should 
, 

aurely be regarded as no less t'han unimpeachabl,e. 

3. l"nternal Reforma. 

It has been noted that, the insufficient teaching of 
, .. 

l;t. • 
French in schoo~s under the authority of Montreal' s 

Protestant Board of School Commi-s~ions and the McC!11 

Normal School 's questionable provisions for supplying 

a-dequate numbers of well-train~d teachers for the subject 

had been a source of aggravation for Robins from his 

earliest days as' Inspector of Common. Schools. The cause 

of bilingualism continuf!!d to be supported by Robins 

after his appointment as principal. In his opinion, the 

.., knowledge of a second language was central to the develop

ment of Quebec 's potential educational rêsources and he 

l 

was later to speak of them as, 

A 

20 "ines t imable adva n ta ges. " 

20 . 
Parmele~_"Dr. Robins Attains -bis 9lst Birthday," 

~., p. 32. U 
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) 
The- priority accorded French in the Normal School 

, \ 
curricu,lum by Robins is shown by his creation of the 

21 
po.s t,of 0 r d in a r y Pro f e s sor 0 f Fr en chi n 1 8 86 . Sig -

nificantly, Madame Cornu became the first fema1e pro-, , 

fessor at the Normal School. In outllning personnel 

changes for thé 1886 session, the Governors noted:' 

l ' , 

~ is also a source of satistaction that 
the Normal School has secured the services 
of Mad ame Sophie Cornu, a teac her of the 
highest qualifications, and whose appoint-~ 
men t will ad d t 0 th a.t in f 1 u en c e 0 f f e min i n e 
culture 50 important in a s.chool in which 
the gr~at majority of the students c~n-" 
sists of young women. 22 

, 
-1Wb,ins1;. a.dvocacy of sound ,-French insfruction.st the 

\ -
" Normal School con-tinued throughout the 'years of his 

• 
p r i n ci pal shi p • In 1904, a n an n u.a 1 pra c tic e wa s b e g un t 0 

o 

a w a r d s t u den t s who ha d d e mon s t rat è d p r Cil fic i e n c yin F .J;'..e n ch. 

'Ihrough Robins' efforts, L'Alliance Française, a M9ntreal 

society dedicated ta the promotion of bi1ingua1ism, 

donated medals and prizes annuall}'. At the Normal School's 

closing ceremonies, Robins expressed his thankfulness t,o 

-
this organization and' e10quently voiced his support tor 

21 McGill Univer~sity, Annual Report of the Governors, 
Principal and Fe1lows (Montreal, 1886), p,. 16. 

22 Idem. 

... -
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lts cause which, 
) 

lamentably, remaina largely unrealiz~d 
t 0 t h i s d a y .1 

L'Alliance Française of Montre~l i8 thanked 
/~ _ for the medal and prizes given to encour

age tbe study of French. These gifts have t 

been a featur e of our annua1 closing exer-~ 

cises for four years, inclusive of the 
present year, having been firs't: bestowed 
in'1904. With the aim of this Society aIl 
must heartily agree. lts work should be 
encouraged by a11 who lov.-e- their country, 
whatever may be their national origin. If 
it ever becomes truly bilingual, conversant 
wi,th two literatures, sympathetic with the 
genills of two races, this Province of 
Quebec will profound1y and beneficially 
influence the destiny of this Dominion ahd 

t make its thought prevalent on this' conti
\.nent. 2J 

Another educational cause for which Robins had lobbied 

during his yeats witb the Montrea! Board was the estab-

11shment of kindergarten \classes. In his new position, 

he f el t th a t the t rai n in g o·f k in der g art e n s pee i a 1 i s t s 

would be -yet anothe,r way for the Normal School. to serve 
, , 

the educationa1 nèeds iof the province. Notwithstanding 

-the NO,rmal School Com~ittee' s agreement with this scheme, 

. the project' s slow evolution seems at,tributable to, the 

inabflity to secure necessary funding. In 1887, the Bo~rd 

23 ' 1 f McGill Uriversity, Fina Report 0 

Normal School (MoDltreal, 1907), p. 10. 
the McGJll 

/ 

\ 
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of Governors expressed their wish to establish a klnder-

garten and sta ted again, in 1888, tha t, "... it 'ls 

~, - - 24 
des ire d a s S 0 0 n a s p 0_ s s i b 1 e t 0 ad d a Kin der g art en. " 

1) 
Although the Government had promised funds to construct 

an addition to the Normal School, it would appear that 
.. 

con s t r ù c t ion wa s s 1 0 loi .' B Y 1 8 9 2, the b u i l.d in g i t sel f ha d 
.. 

been completed and-, wllile the Governors were 'pIea sed .. 

-
with the new addition, they remained. impatient with thé , 
Government's n~glect in providing ancillary requirements. 

The Normal School has, this year, 
entered into possession of its new 
building, the advantages of which 
~ the old are very great. The 
necess,ary furniture, however, i8 not, ' 
fully provided, and cannot be provided 
without a hurtful strain upon the 
finances of t'he school, unless the 
Government place in the estimates the 
appropriation which was expected from. 
it, if not actuali y prornised. The 
play-grounds are still unfenced, and 
according to the report of the ~ormal 
School Committee are "positi.vely 
dangerous to life and lirnb."25 

/' 

( 
24 McGi11 Univers~ty, Annual Report of the Governors, 

Prïncipal ~nd Fellows (Montreal, 1888), p. Il. 

25 McGi11 University, Annual Report of the Governors, 
Prihcipal and Fellows _(Montreal, 1892), p. 14. 
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lt should be noted that the problem of' a·cquiring 

necessary- governme'nt funding for the Normal School was ./ 

not an 'unusual one. In t,he same yeàr, Robins had to il 
journey to Quebec to pr~sent arguments to the Super,,:, 

~ 

jntendent of Public Instruction concerning McGill Model 

School's desire for a proportionate share of the Montreal 

26 
City school tax. 

~ 

While~ this financial matter was quickly set-tled, 

the questdon of kindergarten classes remained unsolved 

un~il. 1895-. In tha t year t it, was announced that: 
"\ 

/' 

} 

Persons who ha~e taken the advanced 
elem~ntary schQol diploma and have the 
necessary' qualifications, especially 
lbve of children, a good voicê, musical 
abil~y and· an emerging manner, may 
efter training school for ki'fde,rgart<'eners 
and r ceive kindergarten dip10mas at the 
close of the second 'year of Normal 
Schoel training. 27 ". 

Evidently, the training of kindergarten, speci'alists' 

by the McGi1l Normal Schoel helped fi1l a demand within 
1 J ) ~ 

• 
city schools under the Protestant Board. Introduced in 

26,MCGill University Archives, Accession No. 145, 
Minutes of the Meetings of the MsGill Normal Oommittee, 
June l5., 1892. 

27 ,/ McGill University Archives, Aécession No. 145, 
Prospectus of the McGi11 Normal School, 1895-1896, p. 21. 

'" 
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in Sep te m ber 18 92, fh e c las ses ha d gr 0 w n in p 0 pu la rit Y , 

and by 1895 the Commissioners reported that there were 

, 1 28 
Kindergarten Departments in ni ne of the Board' s schools. _ 

""' 
With no other source of qua1ified personnel available 

to them, thé Board had been required to train its
d 

own 

teachers for these classes. The training of kindergarten 

t.eachers by the Normal School w01,1'1d cer,tainly have been 

regarded as a welcome development by the Commissioners 

and p'rincipal Robins as weIl. For the })oard, the training 
f, • 

of these teachers had placed an extra ftnancial and 

administrative burden on them and the relinquishing of 

this dut y would not have been made relue tanUy. For 

. 
R:O b i n 5, the t rai n in g 0 f k in der g art e n s pee i a 1 i s t s sel' v 4iâ' 

the dual function of fulfilling a demand wHhin t,he , 
r 

public schoo.l system and of broadening the parameters 

-of teach-er -training at the MeGill Normal School. 

If the question of thé Idndergarten class was'" slow 

/JO 

to be resolved, other change.s. a2d improvements had been 

institute~ bry Robins in the .interim with considerably 
( 

greater expediency. To a degree, chang~-s in the university 

, \ 

28 • , 
Report 0; the Protestant Board ot School Commis'"' 

sioners bf Montrea'î (Montreal: W.~. Eaton'and Son, 1895), 
i 

p. 9. 
.1 

,/ 
\ ' 
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"as a whole faeilita.ccd some of Robins' intended modi-

fieations to the 'Normal Sehool progr~. In ,1885, the 
. 

Faeulty of Arts ag'reed to allow graduat'es of "the Aeademy 
• r 

Course to enter seeond,year without having to undergo 

flVI'ther examination. More signifioantly, this decision 
-1 

coincided with the admission of women to the university. 

'igures ïhdieate that these two factors immediately 
, 

eontributed to a decline in the number of Aeademy stu;-

dents. In terms of the development of higher edue'ation 
• ,. I~ 

for "fomen, the Aeademy ,Cour se had 'b!'!e\1 pivotaI. As 

Roni'sh has noted: 

the Aeademy Class programo-repre-:: 
sented the hig~est systematic course 
of study available. The creation of 
such a elàss was, therefore, the next 
mos\t significant step after the admis-
sion of' women to the Normal Schoo1. 29 

q 

By 1888 however, enrollment dec1ined to sueh a degree 
. 
th'at Robins ~dvised the Normal Senool Committee that. he~ 

, ~ 

was" ...... very dOllbtful'of the present valu~ of the Aeademy 

Cl,a,Ss to t,h-è NormaL,School now that the doors of MeGil! 
, , 

30 University,are open to I.adtes." ;Robins further argued , ' .. 
t'hat professors s'hould not be required to teaeh more" than 

1> 
29 , 

~ Ronish, °E' cit., p. 17, 
30 

, 

Mun r 0 e ,- 0 p , ~4-t-. , p. 15: '\. 

..-

\ 
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twenty hours -li week and in order to reduce their teach-

ing load, he recommended the discontinuance of the Acad-

31 
emy Course. ~is r~commendation was acted upon quickly 

and an announcemen:e- wa~s- maèle by the Governors tha t: 

The t"r ans fer en c e 0 f the A ca de m y Cl a s s 
to the University referred td in the 
last Report as in contemplation, has 
been effected and it is hoped may~pro-
,duc~ beneficial results, increasing in 
importance from "Jrear to year. 32 

~ . -

-

For Robins, the transplantation of the,Academy Class 

to the uni"ersity afforded him the opportllnity to lecture 
\:'\ 

in the Faculty of Arts. At il Committee meeting in January 

of 1891, he,submitted a Proposed Syllabus of Fort y Lectures 

in Pedagogy for Undergraduates and Candidates for ,First 

33 
Class Academy Dielomas. Designed 40 deal with the lega1 

position of the teacher, discipline, instruction in 

special subjects, and physical, mental, and moral develop-

ment, the course was exactingly demanding and has been 

in mod-e-rn times as a document wGch, " ••• stands 
'-

31 
Ibid, p. 17. 

32 McGill Univer~ity, Annual Report of the Governors, 
Principal and Fellows (Montreal, 1889), p. 12. 

33 McGill University Archives, Accession No. 145, 
Minutes of the McG!rl± Normal Committee, January 7, 1891. 

. -_ .... _~ ______ ~ ___ 1 __ __ _ __ ._ • ____ -- -
_ .. .:;.--
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today as object lesson in preparation for univers~ty 

.,... Il 3 4 
professors. 

o 

r 
V 

1 Under Principal Robins, curriculum teforms of varying 

1.1 ' 
sigJifit~nce continued to-be implemented steadily. Given 

~at comparisons between nineteenth-century and present 

. pedagogical practices are methodicaliy dubious, if not 

unsound, it remains that while modern teachers clearly 

recognize PS~ChOlÇgt as an integra1 part of mod~rn teacher 

training, the discipline, as it app1ies to the educa-

tional process, was something new in Robins' time. In 

this light, one can appreciate th€ innovativeness shown 
- n 

by Robins, to whom the credit must go for the appearance 

Ps ~ho-rogy fn the 1893 syllabus. 35 Almost fort y years 

later, a prominent figure in Quebec education was to 

note that Robins', "; •. 'lectures on chi1d mind showed 

~ ,1 n sig h tin, tom a n y 0 f the f, une t ion s 0 f the rn in d th a t 

36 are of recent developrnent." 

34 
Cal am, 0 p. cl t ., p. 22. 

35 McGil1 Universi~y Archives, Accession No. ~45, 
Prospectus of the McGi1l Normal School, 1893-1894, p. 16~ 

, ---- -36~ - -- _____ 1 ,-

' ________ --------------- G.W. Parme1ee. "Samps. Paul Ro~ns." The Edu-
_------ o' cational Record, 4, No. 1 (Jan., Feb., Mai'è-~930), p. ,9. 

• • , ' , 
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Lectures on Elocution and the addition of Calis
l'; 

thenics to the Elementar~ and Ad~anced Elementary Dipfôma 

classes were part of a genera1 expansion of the Normal 
j'-:- -" 

Scnool curriculum which manifested a corresponding 

increase. in personnel. When Robins first joined the 

school, in 1857, th~ staff, inc1uding Dawson', had num-. 

bered eight. By the 1906-1907 session, Robins' ,last 

before his retirement and the school's move to the 

Mac~nald campus, the Normal School facu1ty consisted 

37 -
of twenty-three members. _ This number inc1uded Robins 

but not a~other twelve assistants emp10yed in the ~odel 

Scho,ols. 
1 

It,ls i:nteres,ting to note that Robins', daughter, 

Miss Lilian B. Robins, was one of the firsX additiops 

to the schoo1' s staff when he, became princ-ip~l-;-,._O"ne 
/ 

source has indicated that Miss Robins' àppointment, 

like that of Hicks' son Francis some years ea~lier, 

38 was, another case of nepotism. While Paradissis daes 

provide ev~dence~to . .-
the staff tended to 

indicate ~hat certain membefs of. 

receive 'pref'erential treatm\nt, 
'--

there is nothing to suggest tha~ Lilian Robins was not 

37 McGi11 Pniversity, Annùa1 Calendar of McCil1 Co11ege 
'and Univers4=ty (Montreal, 1906), p. 281-282. 

38 
~aradi.ssis, op. cit., p.' 129. 
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a compete9t student or proficient educator. First joining 

" . 
the staff as tutor. she later took he! B.A. degree and. 

\ 0 

taught English and Mathematics in the Normal School • 
. '\ \ . 

S~bsequent positi'oJl~ held by her at :the Normal School 

included J\ssistant. to the Pri.ncipal and Instructor' in 

Cl a s 's i cs. Li 1 i an Rob i n s rem a in e d w i th the 5 ch 0 0 l' a f ter 

its transfer to Macdonald, College until her retiré"Inent 

in 1915. For a number o~ years she had served as Curator 

- and Libra~ian for the P.A.P.T. and also edited The Edu-' 

catio;al Record for five years. 

, > 
. The matter of nepotism asidei one can concfude that 

\ . , 
the number of spe,cialists recryited by Robins 'measureab1y 

improved the ~chool's efficiency. A larger. more ~pecial~, 

ized ,teaching body n?t only reduced teach~ng loads. but, ~ 

, mor,e' 'importantly, served to elevatê the Normal School' s 
'7" 

educational standa~ds as weIl as the'prestige of its -
," 

. 

P~~melee has'refer~ed to the years of Robins' prin~ - ......- - ~--

C'iPlllship as the, " .••• phase 9f his activity that his 

opportunity for service was gTeatest and his efforts 

39 
mos~ fruitfu1." Certainly his broader and more regular 

39 • Parmelee, "Sampson'Paui Robins," op. cit., 'Pr'o 9. 
, 

-, 
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contact with the, p'rovince' s teachers. through fbe

,establishme'nt of ·the Teachers' Normal 'Institut3s, 

served to spread his influence. Moreover, Robins' 

success in ?aving the Academy Class transferred to 

t h' e u rii ver' si t Y r e sul t e d .i n -.a g en e raI ris e and i m-

provement ~ teacher credentials. 

At its inceptfon, the McGi11 Normal School was 

intendedto train e(flcient teachers and 'the logical 

èvolution of th-e school, particularly as regards its-

curriculum under Ro~ins' principalship, followed a 

,nece'ssary path toward its goal of act-vancing teaching 

to the stat~s of a rrue profess~on. Indeed, it ~aB 

during Robins~ tenure that the school curriculum began 

to e'volve ,intlo the des,ir·ed blend of what "Parmelee has 

t> • / 

'teqned, " ••• professional training and great educa-

~ t io n • ,, 49 

.,...... . 

. , . 

, 

" 40 George W. Parme1ee, "Eng1ish Education," in Canada 
and Its Provinces, Vol. XVI, ed. by Adam Shortt and Arthur 
G. Doughty, (Toronto: Pub1ishe~s Association of Canada, 
1914), p. 486. 

-
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• l' , 

ROBINS' WOR~ IN THE 

EDUCATIONAL COMMUNITY --r-

The closing ceremonies of the McGil! Normal Schopl 

took place on May 31, 1907, at the ,Belmont Street prem.-
iees. The Normal Schobl's move to the Macdonald campus 

coincided with Robins' r~tirement as princip~l at t~e 

age of seventy-four. His involvement with the schoo1 

spann~~ its entire fifty year history, longer than that 

of any staff member. Although he relinquished his duties 

at the Normal S~hool, this did not herald an end ta h~s 

involvement with the field of education. 
,jÎ, 

Remarkably healthy it the time of his retirement 

as.principal, Robins w~s to live another twenty-three 

" years. Aithough 9is activities were markedly curtaile9, 

- ne remained a visible figure in the province's educa-

tionai community until weIl into his nineties. 

1-

While the focus of Robins' work, and the bulk of" bis 

( 
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contribution te education i9 most c1early present in his 
\ 

years spent, with the McGi11 'Normal School and the Prot-

estant Board of School Commiss~oners of Montreal, other 

activities throughout'his life are deserving of me~tion. 
" \ ~ 

-. . 
This chapte~ will deai principally with the pivotaI 

role played by Robins in the establishment of the Pr6-

vineiai Association of Protestant Teachers and the nature 

and extent of his involVement with that organizationls 

various causes throughout the years. 

A s pre v i 0 u s 1 Y, n '0 t e d, Rob i n s 1 phi los 0 P h Y 0 'f e duc a t ion 

~as shaped by his religious beliefs. Aecordingly, this 

chapter will examine his activities within the Methodist 

community with a view to establishing the Iink between 

his rel~giousQconvfctions and educational ideology. 

From 1857, to 1907, Robins both witnessed and, infIu-

enced a graduaI rise in the qualifications of the.prov-

ineels teachers. To a large extent, this was realized 

thr.ou'-gh better, ,pIore academic. and more professional 

training. In setting an example for those who received 
r 

th'eir training from hirn at the Norma'l Sehool, it will be 

shown that Robins himself continued to improve his 

academic credentials. 

1 
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1. Role,in Founding the P.A.P.T .• 

When Robins joined the· staff of the McG!ll Normal 

School in 1857, a fledgljni professi~nal association , ' 

o~ontreal teachers was alr/ad Y 

association, founded through the 

in existence. This 

efforts of Willi,am 

Heopy Hicks, eventually making union with a number of 

loosely affilfated local organizations which would form 

'over the next four years, would become the core of the 

Provincial Association of Protestant Teachers of Lower 

Canada in 1864. 

In an address at the opening ceremonies of the 

McGill Normal School, Hicks took the opportunity to 

.outline both the neces~ity and desirability o~ a teac~-

ers' association. 'He noted: 

The properly trained teacher .•• sup
plied with all that is necessary ••• 
still needs sorne connection with those 
••• engaged in the good work •.• I would 
advise him to jdin sorne Teachers' As-

"sociation. l 

A few rnonths later, Hicks' organization became known 

1 John Irwin Cooper t "Sorne Early Teachers' Associations 
in Quebec." The Educational Record, 80, No. 2 (Apr'fl, May, 
June 1964). p. 84. 

~---



o 

o 

lm 

as the Teachers' Association in Connection with the

McGill Normal 5chool.
2 

This link with the Normal School 

1 . 
was an important one, for it marks the beginning of the 

involvement of Principal Dawson and Sampson Paul Robins 

whose roles in'the founding and growth of the ,P.A.P.T. 

would ultimately eclipse that of Bicks. 

~ 
Although Hicks' pioneering role in the establishment 

of a teachers' association is clear, evidence would 

indicate that the impetus for the founding of the pro-

vincial organization c~me through the energies of Robins 

and Dawson. 

To Dawson, the function of the McGill Normal School 

was clear. It was, " ... an important lever for the ele-

vation of English education in the Province of 3 ' Quebec." 

To this end. the establishment of a teachers' association 

seemed a necessary way for graduates continuing to engage, 
\ 

in dialogue and to address the problems related to their 

profession. 

Whil~ the Normal Sihool had certainly done much to 

elevate and standardize teaching practices ~n the few 

2 Idem. 

3 Dawson, op. cit., p. 118. 

... 
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short, years ~ince its inception, a number of ~roblems 
./ 

continued to plague educators in Lower -Canada. At the 
\ 

McGill Normal School on June 4, 1864, a local school 

inspector spoke ~o a gathering of educators which 
, 

included Dr. Dawson and Protessor Robins, at which he 

observed,: 

\ \ , 
One great 6indrance to the advancement 

of education in Canada East is the iso
lation of our teachers. Each stands alone 
and works alone in his weakness. ,The 
counsel of his fellow teachers he has note 
Of the experi~ncé and professional skill 

'. of others he knows nothing. In school and 
)~ut of schools he has diffic~lties to 
~contend with, but he has no p~ace in the 

bosom of a brotherhood whose feelings 
will be aIl o~ his side, and whose in
fluence and backing might be to him a 
hosto AlI this and more is true respecting 
educators without a unit y of brôtherhood. 4 

~Up to this point, the existing local associations 

included one in Quebec City as weIl as the Teachers' 
, 

ASsociation in Connection with the McGill Normal School. 

In June, 1857, the St-Francis district, which included 

Sherbrooke, formed its association and shortly after-

. 5 
ward the District of Bedford followed suit. Cooper has 

notecl that a number ot forces coming into play in the 

4 
Allan D. Talbot, PJA.P.T. The First Century 

(Gardenvale: Harpell's pr/ss, ~63), p. 1. 

5 
Ibid., p. 4. 

\ 
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-
1860·s accelerated the formation of a provincial teach-

6 ers" asso,c.iation-. Perlfaps the most significant deveiop-

" . 
ment was the improvement Qf railway travel which brought 

Sherbrooke within five hours of Montreal at a time when 
. 7 

this'joprney took two days by road. Clearly, tr~ de-

velopment, coupled with the imminent fed~ration o( the 
. , 

prqvinces, which perhaps 'underlined the viabili'ty of 

unions of other sorts, meant the time was opportune 

for ~he establishment of a provincial associati~n. 

While the importance of these factors should not 

be underestimated, it was: largely through the organ

izational skills of R~bins that a eolleetiv~ voiee was 

fashioned f~om these isolated alliances. 

Preliminary step~ toward'creating a pro~incial 
1 1 \ 

/ association had been taken at a local meeting in'May, 

1863, when Robins moved tha~ the Bed~or~ and St-Francis 
, 

associations be 'contacted fo'r -the purpose of fOI;m1ng 

fi cen~ral teachers' association. 8 As a testament 'to the 

6 Cooper. °E' ci t. , 'p. 85. , ' 

7 I~""" 
, . 

8 Talbot, ci t • ~. p. 3. 012,' 

• 
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.. 
t~ue isolation of these e bryonic assoc~ations, no one . ' 

/ 
at this meeting appeared to have been ,aware of the, 

Quebec City association. 9 In February; 1864, a âelega-

ti,on f,rom Mo~real led b Robins met in Bedford with 

representatives of the St-Francis and Bedford districts. 
t 

The delegates ultimately agreed to the calling of a 

con ven t ion 0 f te a che r s t 0 e x ami net he d ra f t con s t i tut i,o n 

and ~o inaugurat~ a provincial association. ~t this 

convention on June 4, 1864, a resolution- was tabled _by' 

Robins: 

That on the basis o~ -the constitution 
now adopted, we form ourselves into the 
Provincial Association of Protestant . 

,Teachers of Lower Canada. lO 

-

.. ~/ ) 

,;The subsequen,t election of offi,cers resu1t,ed in Dr. 

Jasper Nicholls, Principal of Bishop's, becoming th~ 

association's first presideht; Principal Dawson of McGill 

\ and Mr. Laing' of Wate'rléo were elected as vice-presidents, 
• -l ~ \ 1 

ând Robins became the associatio~'s first secretary. As 

in other educational endeavours, Robins clearly won the 1,1 1 _ 

~ 

~upport and confidence of his contemporaries. His affi1-

9 Idem. 

10 
~'t p. 4. 

f 

\ . 

l' .' 

\ 
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'~ 

1atlon wi,th, the 'P'rovinci'al As~oci,a,~ibn 'oI Protestant . \ 

.,Tea·che'ts (the name having been changed in 1867) w~ to ,{ 
'f.~ _'--

include 'two terms' as lts president in 1888-89 a~d' N98-99'-

Robins' role ~s a found~ng father of the P.A.P.T. 

exemplifies his adherence to the cause of p~ofession-
. 

alism in teaching. The growth of the association with 

which he continued to he involved'many years after~is 

reti~ement as principal of t~e Normal SCh~61, r~lted 
, ( 

in its becoming more and more influent~al with.r~gards ,r 

to the traini~g of its members. As the power of'the 

teachers' association expand~d, its perv'a!,iyeness in 

the shaping of the McGill Normal School curriculum, 

through the direct criticism of its managem~nt, b~çame 

in cre a sin g l,Y ev ide nt. Previous analysis of the Normal . , 

School's histor~ under the Hicks ad~inisiration, and 

the account of the controversy surrounding the school's 

curriculum at that time, has shown that the P.A.P.T. 

'1. 
was not unwilling to wield its hurgeoni~g authority. 

~ 

While the P.A.P.T. lobbied for many ca~ses concern-

ing the welfare of its members and addr~ssed countiess 

_education~l issues throughout the years, i~ li perhap~ 

more within, the scope of this thesis to detail- those 

i 
1 

, . 
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'actlvitl~s of-th~ 
, 1 

v1818ly ~nvo1ved. 

P.A.P.T. with whlch Robins was most' , 
'\. 

-. 
\ D 

It should be noted'however that the major ~ssues 

addre~sed by"the P.A.P.T. ln its early years: compul-

sory ~ducation, representatlon on the Protestant Com-
1 

mlttee, pensions, teacher ~raining, rural schools, and 

1 

currlcu1a, weré'a1l characterized by the involvement - . 
of Robins. 1 

'\ . 

Although compulsory educati~n did not come into 

effect in the province of Quebec until 1943, the is-

sue was one which greatly concernJd t~e P.A.P.T. for 

more than seven decades. The first formaI discussion 
.) 

, " . o Il' the question of a compulsory education ~ct took 

place at a conv~ntion in Ri~hmond where it was report~d 

t haK. " ••• the feellng of the convention was in favour 

f -- ,,11 o a compulsory law ••• 

<, , 

The' lack of compulsory education was often criti-

cized ,by the Association but it was 1argely under the 

presldency of Robins' long-tlm~ 81ly, Rexford, that the . ., 
question ~as ~ost actively pursued. Inde~d, under 

\ 
. \ 
1 

11 Ibid., p. 15. 

. -
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\}. 
Rexford's leadership, several formaI motions were passed 

to this effect in the early lH90,~.12 

~, 
This matter of compulsory education remained a -source 

of frustration to "Robins, who would not live ta aee, its 

implementati~n. As early'as 1872, he noted in his first 

~ual report as Inspector of Common Schools that ir-

"'" regularity of school-crtï:endance was a detriment to the 

. 13 ~/.. advancement o! education in Morltreal's schools. Seei,~ 

this as a regrettable situation, Robins informed the 

chai!'1h~..n. of the Pr,otestant Board of School Commj.ssioners 

that: 

Unless measu~es 'can be adopted to enforce 
gr e a ter pu n ct u a 1 i tX4'- the te a che r s 0 f y 0 u r 
sch'ool's can scarc,ely be expected ta bring 
sèholars up to the standards of attain
ment, set b'efore them. 14 

Throughout the years, 'his dedication t.o the cause 

" 

'1 

of compul~ory educa~ion seem~bg~i never f~ltered. At the 

age of ninety-one, Robins was to remark on the ideal of~ 

12 . 
t~ b id., p. • 28. 

13 S . P • "R 0 b in s, "R e p 0 r t 0 f the t n s p e c t 0 1". 'J Re po r t 0 f 
the Protestant Board of Sc~ol C~mmissioners (Montreal: 
Gazette Printing House, 1872), p. X. 

14 
Idem. 

- h 

1 
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un1versaJ. education: 

" 

Al.ost-yearly it is more and more 
generally seen that education claims 
evéry. human facûlty as weIl as every 

,cbild of man. Education must be, shall 
be:, 'accessible to every boy and girl; 
and shall reach and develop every , 
human faculty of body, mind and moral 
nature. 15 

I~ th~ 1870's and 1880's, meetings of the P.A.P.T. 
" 

,. ,Jrequently broacbed the subject of teâchers' pensions. 

The fact that by the 1ate l870's annual contributions 
~ ." 

by' t,eachers to the pension fund remained vbluntary meant 

16 ' 
t-hat, pensions were low. 'l'he P.A.P.T., through nego-

~ia~ion9 carr~ed on with the Superintendent of Educa-

tion 9 was 1~rgely responsible for effecting le~islation 

wh;lch laid the groundwork for a pension scheme that 

steadily improved undèr the scrutiny of t!l-e Associationts\~ 

pension,committee. As early as 1881, a pension .act was 

,passed by the legislature which increased the teachers' 

17 
contributions to the fund. Although this was .seen as 

an improvement by the P.A.P.T., they pr.edictably urged 

be raised further .18 

~ 
Robin.s, "My First School." The Teachers' 

(January, 1964), p.,ll. 

16 , 
Talbot, 29-30. ' , 

17 
Idem. 

1 

18 
Idem. 

-' 
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The f,act that reports' of pension' commission repre-' 

sentatives were a central part of every convention ShO,WB 

that the issue remained an o~going priority' for the A~

sociation. 

It fs interesting to note that Robins served severàl 

terms as a pension commissioner. It is also significant 

'thaç, when Ro'bins began hl1:s first term as president of 

the' As soc i a t ion in l 8 88, h e, wa saI S 0 e le c t e d t 0 s e r ve -

as co-cornmissioner • 19 with colleague Rexford. ThroJ.1gh the 

examination of written accounts of P.A.P.T. conventions, 
~- i -l" 

the significance of this alliance between Robins and 

Rexford becomes apparent. Simply stated, the two m~n 

appear to hâve been catalysts for virtually every major 

activity undert'aken by the Association in the la'te 1800's. 

Clearly, the question of cur:riculum was ,of great 

concern to th.~ P.A.P.T. as evidenced by the creation ~ 
'li, ~ 

r , 20 
oi: the Curriculum Committee in 1880. Ro,bins' exper-aise 

in this area was firmly established sorne years earlier 

when many of his recommendations concerning curriculum 

were implemented by tlle Protestant Board of School Com-

19 Provincial Association of Protestant T,eachers, 
Min u te Book , Oc t. 19, 18'88. 

t~/ 1 

" 

-' ~-, 
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misrioners .01 Montreal. As Superintendent, Robins had 

!~ \ .., r 1 

done mt,lch to rectify the ,lack of uuiform:1ty within the 

city's schools through such .~easures as standardizing 

textbooks; similar issu'ê-;-;-~;~ining la,rgely unresolved 
1 

in the province' s rural schools. 
, , 

, 

Arguably, Rexford·'s expertise in the area of ,rural 
c~ 

edu,cation was unchallenged and, while the topic domi-'. , 

nated much of his .writing throughout this pèriod, 

.' R cr b-i n s' con tri but ion t 0 a gr 0 win g uni for mit yin ru raI 
~- '" .. 

schools sh~'ld not be overlooked. , J\. /" 

As RO,bins was beginning :his 'second term as vice-

;- '~ 
president of. the P.A.P.T. in-lB83, Rexford, by then 

.; , ,v 
'7 

S,ecrètary of the Dep-artment of Public Instruction, was 

in the rilid'St of preparing a document entitl'ed "School, 
, , 

,Time-Tables',', .whicQ. ~~s to supplement his r,ecently' . 
21 . authored "Coutse ,of Studies for Elementary Schools." 

I~ the preface 'to' 'Robins' "The Dispofral of Time .in' a 
l ' 

Country School,," it is noted by the editor tha't this 
'1 ~ 1 

paper was, "constantly consùlted" by Rexford in the prep- . 
, , 

aration of liis tables. 22 

2rl S.l'. 
School. Il, The 

,p. 236. 

22 Idem. 

Robi~s, "The DisposaI of Time' in a Country, 
Educational Record, 5, No. 3 (October 1883) 

~ ', 
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Wh1le it is clear that the case .for establishing 

a certain degree.of uniformity a"mong 'the rural schools 

was a sound one, it ls interestlng to note that Robins 

a.d v 1 s e d a gai n s t 1 n d .:i. v i d u a 1 d 1 f f é r è n ces and uni que ne e d s 
. 1 

of variou.,s commupities being ignored. 

, 
Although Robins' recommendations show considerable 

ins1ght into the educational system of rural Quebec, , 
1~ 15 the tone of his article which shows he was no mere 

seconder of motions. Addressing Rexford, he states: 

In complying, as well as l can, with 
your desire that l should indicate my 
views as to the best disposa!. of time 
in a cou n t r y s c ho" 0 l,or g a n i z ~'Q i n a c-

..... cordance with the Course of Studies for 
Elementary Schools recently issued by 

~_.ya.u, .~ should 'like to premise a caution 
and a distinction. 

The caution 15 that a scheme of this 
sor~J published by authority and in
tended to apply to hundreds of very 
w1dely scattered schools, must be very 
elastic in its provisions or in its_ 
interpretation in order to meet the 
wants of communities 50 di"verse in , 
character as are the rural districts, 
villages and towns. 23 

The early 1880' s 'was a1so a significant period for 

the P.A.P.T. in terms of expanding lts pol1t1-cal 1n-

fluence. For a number of years, the Association had lob-

23 Idem. 
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bied for reprl!sentation on the Protestant Committee. 

In 1884, this goal was finally rea1ized and the Prot-

estant, Committee announcE;.d: 

" . 
The appo.intment of 'Mr. Masten marks a 
new era in the history of the P,rotes
ta nt Commit tee. This is the fir st time 
that a member of the Province has been 
appointed to a seàt on the Protestant 
Committee. F~several years the teach
ers have been urging that they should 
have a representation on the Board 
charged with the educational interests 
of the Province, and the Gpvçrnment 
has at length recognized their repre
sentations in the appointment of Mr. 
Masten. This appointment has been 
received with great satisfaction 
throughout the Province, not on1y 
because a representation of the teach
ers has been appointed, but also be
cause it is felt that Mr. Masten will 
r epresen t the intere sts of e1ementary 
education in a manner that will re-
f lect credit upon himself a·nd upon 
his profession. 24 

Robins 1ater served as the P.A.P.T. 's representative 

on the Protestant Committee and it is" noteworthy thé!lt, 

in this capacity, he de1ivered a report as part of a 
a 

formaI motion for the adoption of compulsory education 

to the Department of Public 'lnstru,ction in 1893. He recom-

mended that: 

~ 24 
George Weir, "The Protestànt Committee." The Edu

cationa1 Record, 4, No. Il (December 1884), p. 319-32'0. 

---_ ... _----------~--~---~ ---,. 

If ---
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• .• t he PI' ov inee enae t su eh a measur e 
as on one hand w!ll make adequate edu~ 
cation accessible ta every child, and, 
on the other, will campel the educa
tion of every child; sa. that neither 
the wilfulness of children nor the 
neglect of parents shall issue in 
ignorance, in the poverty tha t springs 
from ignorance and in the crime that , 
festers in communities that are both 
ignorant. and poverty-strick:en. 25 

Another area of concern for the P.A.P.T. in its 

e a r 1 y Y e ars wa s the que s t ion of t e a che r c e r tif i ('_8 t ion. 

This disquietude i8 apparent in a resolution passed by 

the Association in 1880: "That the present system of 

examination of teachers by local boards is unsatis-

26 
factory." Whi1e this resolution was repe'ûted two 

ye a' r s 1 a ter, aCe n t r a 1 B a a rd 0 f E x ami n e r ~ wa s no tes -

tablished until 1898.
27 

Alth6ugh the establishment of this centr~l body was 

seen as a decided improvement by the P.A .P.T., they 

lobbied for ma~y years before gaining representation on 

,'. the Board. In 1924, the first formaI request for repre-

sentation on the Central Board or Examinera was instituted 

b y the po. A • P • T • • 2 8 CIe a ~ 1 Y the D e par t men t 0 f' Pub li c l n-

2S Provincial Association, of Protestant Teachers, 
Minute Book, Oct. 23, 1893. 

26 
Talbot, ci t. , 30. °E' p. 

27 
Idem. 

28 Ibid., P . 52. 



• 

o 

, , 

o 

114 

struction was not prepared to make such a concession 

for it was not unti1 1956 that the Association sent 

its first delegate to th~ Board. 29 

- Th a t 0 f fic i aIr e p r"e sen ta t ion 0 f the P. A • P . T • 0 n . 

the Central Board of Examiners did not come'unt!! 
\ 

this late date should not necessarily lead to the as-

sumption that those closely connected with the Asso-
.., 

ciation were never members of the Board. Indeed •. many 

prominent members of the P.A.P.T. served on the Board, 

albeit not as direct representatives of the Association. 

Robins, in addition to representing ~he P.A.P.T. 

as a member of the Protestant Committee of the Council 

of Education, a1so served as a __ member on the Protestant 

Centrl11 Board of Examiners. In fact, he maintained this 

position for a year after his retirement from the Normal 

School, officia11y tendering his resignation in May of 

1908.
30 

Sorne years 1ater, i~ was officially stated by 

the Executive of the P.A.P.T. that during his years on 
Cf 

the çen,tra1 Board of Examiners, Robins, "lef t his s tamp 
-. 

29 
Ibid., p. 76. 

30 '-, 
"M e e tin g 0 f the Pro tes tan t Co mm i t tee 0 f the Cou n cil 

of Public Instruction." The Educationsl Record, ,28, Nos. 
6-7· (June, July 1908), p. 245. 
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on Protestant education in this province. 

Characteristica11y. Robins' resignation from his 

post on the Board of Examiners did not mark the end of 
\ 

his participation in the province's educationa1 mat-

ters as he continued to serve as an associate member 

\/ 
of the Protestant Committee until 1913. While it ls a 

common practice for eulogies to be delivered at retire-

ment ceremonies, it Is certainly signiflcant that Rex-

,.f 0 r cl, b Y nom e ans ami n 0 r con t r 1 but 0 r t 0 the ev 0 lut ion 

of Quebec's educationai system himself, stated at this 

time that Robins, " for more, than half a century has 

been recognized as the leadlng educationalist of the 

P i 
,,32 

rov nce ... . , 

2. Ext-ernal Activities. 

While it fa c1ear that the foeus of Robins' energies 

were directed at his' educatlonal endeavours, other-inter-

31 "Minutes of Executive Meeting." The Teachers' 
Magazine, 12, No. 51 (April 1930), p. 48.' 

32 "Meeting of the Protestant Committee of the Coune!l 
of Public Instruction." The Educational Record, 33, Nos. '\' 
10, Il, 12 (Oct., Nov., and ~ec. 1913), p. 362.- ~ 
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ests also occupied a seemingly full schedule. Illdeed, 

, v 
the pressures of prov1fing fbr his rather- large family 

must have required a great deal of his attention. In 
\ 

1854, Robins' married Mi\ss Elizabeth Hore of Camborne, 

'Ontar 10, who 
\ 

died in 1867. In 1871, he married Miss 

Jane I10ugall of Montreal. At the time of her marriage 
o 

she was a teacher and, according to one source, " ••• had 

33 a rernarkable forte for Mathe-rnatic's and occult sc;f,ences." 

Mention has already been made of Miss Lilian Robins, 

who fo11owed 
/' 

in her parents' footsteps as an educator, 

and while there i5 litt1e information available, it w'ould 
, 

appear that sorne of the other ·seven children",were a1so 

engaged in the tea~bing profession. 34 

An interview conducted with Robins on hi,s ninety

first birthday and pub1ished in The Educationa1 RecoréÎ. 

provides sorne c1ear insights into Robins' political 
" 

leanings. He noted that he had been a Liberal as far 

back as his early'days it\ Upper Canada, but was quick 

to point out that he placed his Canadianism above mere 

33 
J. Do u g 1 a s Bor t hw i c k; ;;.;M-:o~n~t r;;...;;;.e~a,.,;;;l,-""H.;;;;i.;;.s..;;;t..;;o;;.,;r~y....;;;a..;:n;..=.d 

Gazetteer (Montreal: 1892) .. p. 356. 
1 

34 
~. 

J 
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1 

In the same int ervie'w, Robins mentioned that for 
~ 

a time he ·was a memher of the Fourth Estate; being an 

early editor of the Dundas Banner. Apparently. this 

arfiliat,ion was short-lived. and, by way of explanation, 

Robins offeted. t~ following anecdote: 

lt was a Liberal paper, and at that time 
the Conservatives were in power. The 
owners were very anxious that l should 

lattack' the then Postmaster-General, but 
l thought that he had done good work and 
refused to do so, with the result that 
l was compelled to resign. 36 

,When discussing sorne of the educational advantages 

,of ·Quebec, Robins' Liberal affiliation carne to the' fore 
...,r 

and he identified the late Sir Wilfrid Laurier ,as the 

t y'p e 0 f ln a n th 0 r 0 u g h l Y e duc a te d ,i n the ver y b est sen s e 

of the word. In Dr. Robins' opinion, the know'ledge of 

a second language, coupled with the extensive polltiesl 

training possible, to.pilingual men were great advantages 

peculiar to Quebee. Indeed, he referred to them as, 

, 37 
"inestimable advantages." 

35 ' 
G . W. Par me 1 e e • "D r. Rob in s At ta i n S ,H i s 91 st 

Birthday." The Educational Re-eord, 44, Nos. 1, 2,3 . 
(Jan •• Feb., March 1924), p. 31. 

36 Idem. 

37 Idem. 

, , 
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In a profile of Robins, one source has noted • 

that 
, . 

. 
\~n 

he wast " •• ~ as untiring in 'h'ts religiousÇ'liuties as he 

, 38 
has ever been in,his educational." In fact"the in-:-

~ - 1 ' . , 
fluence ~f religion on h~~ philosophy of education was 

~ 
demonstrated in countless addresses at both P'.A.P.T • 

. 
conventions and official functions of the McGi1.1 Normal 

'1 Sc ho 0 l. t h r 0 U g hou t..... the y e ars • 

\ 
. 

·As Parmelee has pointed out, " .... his religion wa's 

never a thing apart from bis life, and it determined in 

,a large measure aIl his theories in reg~rd to the main 
( 

-~ 39 
purpo'se of education." 

/ 

o 
As previously noted;, ijo-bins came, to Upper Canada 

, 
• in the 1840!s, with bis parents,' both of w~omhad be~n 

Met h 0 dis t pre a che r sin the Bi b l e Ch ris. t i ans e c t' in En g 1 and •. 

\ l' /' 

. , 
By the time Robins se~tled in Upper Canada, Methodism 

r was . firmly established. As Rica has pointed out, Methodism 

_-'was' su"ccessful in the early .. Loyalist settlements and was 

usual1y the first, a.fl"d often the onlYr religious body in 

38 Idem. 

39 .. 
parmelee, "Dr. R09il\S Attains His 91st Birtbday, Il 

op. ciL, p. 7. 
i 

o 
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40 
ru'ral Upper Canada. The Wes1eyat,l Methodiste, 

the predomin~nt Met~odist body; were originally 

much of 

clearly 

organiz~ in ,~ar-flung circuits, but had evo1ved a more 

41 settled parish 'systèm by the mid-ni,neteenth centur}". 

-, 

The motto of the Methodist Church was, "To spread 

scriptural ho1iness throughout the 1 and, " , a nd trre . 
'" Metho dis ts .d iff ered" f~om ,the o lder Protestant traditions 

by their aggressively evangelistic approach. 42 
Ro bins 

was an active member of Montreal's Methodist community 

a'nd, according to one source, was a c1ass leader and 

43 lo,ca1 pr ea c h et:. 

In address'eS made at the various conventions of the' 

P.A.P.T'., Robins often broached topics which reflected 

his religious beliefs. At one ,convention in Cowansville 
l , 

in 1884, Robins led a discussion q>ncerning the teaching 

40 McGill Universi,ty Atchives, Accession No. 2201, 
Inventoryof the Records of the' United Church of Canada, 
Montreal-Ottaw~ Confere,~ce .• 1976, p. 1-

4l , Idem. 

42 Ich.m. 
43 ' 

Henry James Morgan ed., Men. and Women of the Time' 
(Toronto: William Biggs, 1898), p. 870. 

.-
v. .. 

, 
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, .l r 44' 
of temperance in scho'ols. To considerable applause, 

~ Robins stated that he h~fd never known a man who had_nOt " 
t l'\ . , 

injured himself both mentally, phys.ically, and motally 

by liis indulgence in· the use of intoxicating spirits and 

. 45 
tobacco. He was convinced t~at by total abstinence from 

the uàe of these, they would aIl make themselves more 

useful in their day and generation. 
46 

Robins' involvement in the Methodist Church clearly 

went beyond the local 1eveI. Minutes of the annua1 

m e e tin g s 0 f t h'e Mon t r e al' dis tri e t 0 f the Un ft e d Chu r c h 

of Canad,a iodi.eate that Robins was an inf1uential figure; 

elected' at meetings ·in 1888 and again in 1891 to repre

sent the Church at both regi-ona1 and national functions. 47 

This select group was elected at annual meetings and 
lt 

comprised' both ministers and laymen! 

The degree to which Robins was influential in the 
\ 

~eth9dist community is per~aps nC? better exemp1ified 
, . 

·~.l!.an by his involvement with the Wesleyan Theo1ogieal 

44 . 
- Pr,ov.incis1 Associa,tion of Protestant 'Teaehers, 

Minute Book, Oct. 9, 1884. 

45 Idem. -
~4 6 

Idem. -
(' 

47 ~ 
McGi11 University Archives, Accession No. 22011 

M/7{1. Montreal District Minute Book, United 9'hurch of 
Canada, 1888-1891. 

.1- _~---------- -
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Co11~ge, Montreal. Or1"ginally founded in 1872, the Co1-
~ 

Lege apparently survived some eli~ly opposition and 

financial problems and was eventua1ly incorp,o.rated in 

, 48 ' lB- 9. l t became af fil ia ted wi"th MeGill in the same 

ye.:y and the first degrees were awa'rded in 1883. 49 

o 

When J ame_s Smyth b ecam e prine ipal 0 f the Col,leg e 
, 

'in 1911, he provided the impetus for a projeet known 

, ' 

as the Plan for Cooperation of the Co11eges, which was 
1 50 -- -

idst1tuted in 1912. The Wesleyan ~h:Ç>logica1 9011.ege 

now joined with the Congregational and presbyte~ian 
1 51 

Col1eges to beeome the United Theologi'cal OOllegt, • 

According to Mair, the Co-operàtive Plan' ~as a· 

, pione er ven ture i'n th eo log ica 1 ed uc a tion in Ca nada and 

owed much to the vision ijn~ yract1cal inf lue ne e of 

52 several Montreal laymen. ·Among these men-was Robins. 

48 
Na than H.,Mair, The United Theolosical Co Il ege 

1927-1977 (Montr eal'~ 1977), p. 6. 

49 Idem. 

50 
lb 1 d • , 7. p. 

51 ,; 1'" 
Idem. .~ 

52 Idem. 

. • 

. 
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. - . ' . , . ' , 
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-Robins' position as Senator of the College as 1ate 

as 1912 i8 indicative of the breadth of his post-retite-

ment activities. o 

#-

'}~ Furtherins His Own Education.! 

As previous1t noted, Robins' success in setting up 

Teacher Institutes throughout Quebec was indicative of 

his devotion to the cause of improving the professiona1 

qualifications of 'the province' s teachers. While the 

upward spiralling of teachers' credentials has become 

an identifiable phenomenon in modern times, the increased 

-1'0 > 
academic qualifications, ultimate1y respansible for 

elevating teaching to the status of a profession, h3d 

their beginnings in Rotins' era. 
-----

Conside~ing his Dumerous duties as Ordinary Professor 

at the Normal School, as 'weIl as his position with the 

. 
P.A.P.T. in the early 1860'5, it is remarkable that Robins 

found the time to pursue studies within McGill~s Faculty 

of Arts. A First Rank General Honours student thioughout 

his years in the program, Robins graduated in 1863, as 

the Prince ~f Wales Gold Medalist for Mathematics and 

\ 
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Shortly aft.er gra'duation", Robi'ns 

resumed his 'studies at McGill,and went on to 'receive his' 

M . k. in 18 68 t, 5 4 

In 1880, while still e~ploye~.by the Montreal 

Boa~d o~ Sch601 C,ommd.ssioners', he r:eceived an honor,ary 

" 55 ' L L' • D. ft; 0 m Mc Gill Uni ver s i t Y . In 1 9 0 0, .h e wa s fur the r 
recoghized by Bishop's Univers~ty which granted him aq 

56 honorary LL.D .. 

Robins' association wfth nishop's College had been 
~ 

cLose throughout the iears and he lectuied at the school , , 

in t~e 1890'8. At a meeting of the Department of Public 

Instruction on November 27, 1896: 

53 

54 

55 

~6 

A letter was read from the Reverend 
Principal Adams, asking that permission 
be given to the Principal of the Normal 
School, to deliver his courses of lec
tur~s on Pedagogy, ai Bishop's College, 
Lennoxvil~e. On motion of Dr. Shaw and 

'Dr. Peterson, it was resolv-ed that the 
existing arrangements for lectures in 
Pedagogy, to undergraduates of McGi~l 
University, with a view to graduates 

Morgan. °E· ci t, , p. 955. 

Idem.' -.-

Idem. ----
Idem. 

.a 

• 

\ 
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~n Arts obtaining academy diplomas, 
be mède applicable to the University 
of Bisnop's College for the present 
year, and that' in such work Prin
cipa~ Robins, tt.D., be authorized 
to modify the syllabus of subjécts 
of lectures in Pedagogy, previously 
appr oved' by this Commi t tee. In âp~\ 
proving this course of action, we 
record our appreciation of the 
readiness of Dr. Robins to add to 
his present arduous'wor~, with a 
view to increasing the staff of 
effi'ciently trained teachers for, our 
schools in this province. 57 

. ' 

, ' 

Robins~ realm of influ~nce clearly extended beyobd 

the confin~s of the McGill Normal School. Although his 

achievements were recognized by the most influential 

,of his contemporaries, he appears to'have been destined 

to remain in ,the shadows of the more aelebrated edu-

~atjonalists of his day: Dawson and Rexfoid. However, 

the scope of his influence and the sheer longevity of 

his career in Canadian education is indeed un~que. To 

quote Parmelee, that Robins 

'. 

, 

•• ~ should have maintained' a continuous 
connection for fifty years with McGill 
No~mal School is of itself remarkable, ~ 
but the quality and value of his work 
in this Province ~s a more optstanding 
feature of his life. 58 -

," 

57 "Meeting of the Protestant Committee of the Co,uncil 
of Public Instruction." The Educational Record, 17, Nô. l 
~January 1897), p. 23. 

58'-
Parmelee, "Dr. Robins Attains his 9lst Birthday,", 

op. cit., p .• 9. 
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SUMMARY AND CONCLUSION 

) 

The Superintendent of Public Instruction for Lower 
. 

, Canada, Dr. Meilleur, noted in 1853: 

Our teachers, both male and female, ire 
deficient chiefly in a good method of 
conveying knowledge rather ~han in the 
knowledge itself. The Normal School is 
the only means of training them to that. 
Mor~over, uniformity of the quality of 
the matter t~ught is hardly attainable 
by any other means than by uniformity 
in the methoo of imparting it. l 

This lack of uniformity which characterized teacber 

. t rai n i n gin the pro vin c ~ 0 f Que bec b e for é 18 5 6 w.a s a 

~situation which Sampson Paul Robins did much to rectify 

throughout his long involvement in Quebec education. 

, 
Joining the staff of the McGill Normal School at 

-its'opening in 1857, he brought with him va1uable ex-
f 

perience acquired under Egerton Ryerson at the Toronto 

Normal School, which had precedeâ the McGill faci11ty 

by sorne ten years. 

1 c i t e d b Y O. B. Rex for d, 0 p. c 1 t • ,9 p. 7 7 • 

i;l' 
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Through the exam~nation of some early developments 

at the McGill Normal School under Sir William Dawson, 

little evidence was found to support the author's hypoth

esis that Robins was a more influential figure within 

the Normal School that the literature would indicate. 

Clea~ly, Dawson's influence during those early years 

was paramount, and the contribution of Robins and other 

staff members to the decision-making process was dwarfed 

by Dawson's leadership. What should not be overlooked 

however, was the central rol~playe'd by Robins in the 

founding of the Provincial Association of Protestant 

Teachers B't that time. .. 

Robins' involvement with the Association c~~tinued 

until shortly before his death in 1930. During that 

period, he served the Association in ,. variety of capa-

cities, including two terms as its president. This con-
. (; 

nection is important; for it is to the P.A.P.T. that 

much of the credit must go for having begun a re-evalu-

ation of teacher training techniques at the Normal School. 

The Association's criticism of the Normal School curric-

ulum during ~he latter years of the Hicks administration 

wa~ the first concrete example of the P.A.P.T.'s'ability 
, 

and wi~lingness to use its growing authority. lt is 

interesting to note that Robins' influence within the 

'-
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Association at this time, al~h~Ug~ conSiderable,~5 
r' 

overshadowed, by the emergence of the P.A.P.T. 's most 
1 

, , 

visible spokesperson, Elson ~exford. 

While Robins maintained a position at the Normal 

School during the years of Hicks' principalship, from 

1871 ta 1883, his most notable contributions during 

this period were made as Inspector of Common Schools 

and later as Superintendent while in the employ of the 

Montreal Board of Protestant School Commissioners. 

'Although his administrative abi~ities were amply evi?ent 

through his organization of the city's schools into a, 

comprehensive and uniform system, much of the experience 

he ,acquir~d through his work municipally would provide 

,the see,d for 'broader ed,uca'tional causes. 

While sorne of the recornmendation contained in a 

report prepared in his first year with the Protestant 

Board, notably the need for legislation concerning com-

p~lsory education, were not realized during his lifetirne, 

many were eventually implernented. Perhaps one of the 

most significant of these was his lobbying for a high 

school facility for girls. On this issue, Robins was 

adamant that a girls' high school was, " one of the 

_____ ~ __ i ____ ~ ____ ~~ __ '_._ ' 

l' 
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most pressing educa_tion!..~ wants of the city. ,,2 

The 'report also contained two noteworthy recom-
, ' 

mendation$ which Robins wou1d ultimately put into effect 

d~ring his years as Principal of the Normal School. 

Identifying the low priority given to the training of 

French teachers at the Normal School, and the resulting 

l~ck of French instruction ~ithin ci~y schools, he would 

later support and encourage the cause of bilingualism 
, '" . 

in the provincc's schools and would become the first of 

the Normal School's principals ta appoint a French 

specialist to, the staff. Significantly, this appointment 

o also marked the first time a woman had been employed -in 

such a pretigious capacity. Similarly, Robins' recognition 

of the need and demand for kindergarten specialists 

resulted in his insertion of this discipline into the 

Normal School's curriculum sorne years later. 

The Normal School moved into the twentieth century 

under Robins' principalship and it was during that period 

that the school 's curriculum was greatly modernized. His 

addition of a large number of specialists to the staff 

served the dual function of raising educational standards 

while reducing teaching loads. 

o 2 
Robins, "Report of the Inspector,lI op. cit., p. XI. 
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InternaI reforms instituted d~ring his principal-

ship included a course in Psychology in 1893 and the 

transfer of the Academy Class to the university which 
; 

substantially raised teacher qualifications. 

Significantly, Robins' work in establishing the 

~eachers' Normal Institutes, designed for the in-service 

training of teachers, foreshadowed the continuing . 
education aspect of modern teacher training. 

In this thesis, a gre~t deal of attention w~s paid" 

l _ 

to the early influençe of Robins' famjly and hls later 

activities withirr the Methodist'community. 'ln many ways, 
i 

it is impossible to separate his views on education , . 

fr~m his religious beliefs. Clearly, religion was_~he 
J 

pa~~ of his life which guided ail of his professional 

. 
and personal endeavours. Stated simply, his faith was 

central to his view as to the main purpose of education. 

While it is undeniable that Robins' main contribution 

to education in the province of Quebec was not nearly 

as weighty as that o~ some of his more celebrated con-

temporaries like Dawson and Rexford. his role In~the 

evolution of the McGill Normaî School and his part in 

significant educational developments of his times are no 

less deserving of mention. 
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o 
At the tirne of Ro~ins' death, there existed a pro-

vineia1 network of schoo1s staffed by pr~fessiona1s 

whose training he had great1y inf1uenced. Indeed, this 

pro V ide sas ha r p con t ras t t 0 the pro ver b i a 1 0 ne - r 0 o.rn 

schoo1house in which a young Robins, without professiona1 

training, first began to teach. 
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