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who is respected by the children and one who can empathize
with them, while encouraging them to feel free to raise and
react to problems. The parents should have some representation
in the choice of the teachers. There must, of course, also
be qualified resource people on hand to aid with the program;
doctors, nurses, psychologists, etc. It would be entirely
impractical, however, to suggest that psychologists be brought
in to lead every group discussion in each of the four high
school grades. Instead, people trained in psychology and
group methods from within the school could direct such dis-
cussions with the lectuxring being done by qguest speakers, each
a specialist in his field. “The responsibility should west with
a Depavtment of Family Life Xducation within the school which
could co-orvdinate all classes, activities, and people involved
in the program. Failing this (and for the present), it is
the opinion of the researchexr that the guidance depaxrtment
should be regponsible, for thiree reasons:

1. This department has alwvays been responsible fox

the dissemination of “"social information" which in-

cludes information on dating, emotions, problems of

adolescence, sex, etiquette, grooming, etc.

2, The topic and its implications can only properly

be understood by a person who has some background in

psychology and sociology. Without this, any attempt

to teach sex will provide a vexry navrow presentation.

It must be remembered that the purpose of such a
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program is the creation of mental health and

thought processes within the student.

3. The training of guidance counsellors is now

such that their own personality and mental health

is screened, and this constitutes a large factor

in their final certification, as does the manner

in which they deal with people and their problems.

This is the only body of educators for which this

can be said. Therefore, it is from this department

that a teacher with the necessary qualifications

will most probably arvise.

Of course, the possibility of using other individuals
should not be overlooked, and some of the more interested
teachers may actually initiate programs as has been the case
in many of the Amexrican schools outlined in Chapter I¥. 1In
any event, the head of the guidance department should serve
as chief co-oxdinator and divector of the program until such
time as a separate department can be instituted. Such a de-
partment should also be set up at teacher training institutions
so that those displaying the required characteristics may be
screened and chosen for such training. "Inservice education
of teachers must parallel any curriculum development in this

area.,”2

Finally, it must be noted that:

...having a program of sex education will not be a

2Ibidup pP. 3.
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panacea for all social ills. Noxr will facts neces-
sarily be a motivation for improved behavior; they
will, however, become meaningful following motivation.
The school is the place whexe children are and thus
it has a shared responsibility for helping boys and
girls to make reasonable choices among competing
moral codes, to assume their sex roles and to
crystallize their ideals, standards, and attitudes
toward the family in which they were born and the

one which they will establish.

A Proposed Program

1. Diagnosis of Needs

There are two foci (in education), one of which is

the child, the other is tle culture and the society

in which the child lives.™

TThe Pavent Report5 has been regponsible for making the
people of Quebec aware of the necessity for recognition of
individual differences awmong children., Fox this reason,
education is now being tailored to more nearly meet the needs
of each child. 1In no area is the diagnosis of these needs as

important as in family life education, for in ordexr to achieve

3

success, every learner needs a feeling of being at home and
secure in his group. A student will lose this sense of belonging
if there is too great a difference in backgrounds oxr abilities
among the members of the group. Therefore, it is necessary to
find out not only the needs of the child, but his drives, back-

ground, previous social learning, interests, concerns, and

3rpid.
a .. ) . . . . -~ .
“Gladys M. Harxrison, "Re-designing a Curriculum for the
Jamaican Schools® (unpublished Master's thesis, Columbia
Univexsity, 1948), p. 44,

5 , . e e . o

Quebec, Repoxt of the Royal Commission of Inquiry on Ed-
ucation in the Province of Quebec, Vol. III (Quebec: Queen's
Printer, 1963).
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motives. One must also be aware of the gaps, deficiencies,
and variations in the background of each pupil, so that
groupings of similar students can be made.

The aforementioned factors become especially important
when planning a program of sex education for schools in a large
cosmopolitan city. For example, one cannot hope to stress
the same themes in a school in a high socio-economic area as
in a school serving children of a lower one. Granted, both
schools will have some similarity among the pupils, but for
the most part, the former represents a predominantly English,
high income family whereas the lattex, a non-English speaking,
middle to low income family. It must be said that the social
learning and backgrounds of these pupils will be qguite diffexr-
ent, although many of their needs will be similax.

Before developing a curxxciulum, then, the needs of the
pupils in question must be studied, through answers on Henman-
Nelson I.Q. tests, Karvdex files, guidance files, as well as
a study of the general enviromment in which they live. It
may also be necessary, if the area is predominantly of one
nationality (e.g. Chinese, Greek, Italian), to study the
traditions of that nationality. If such is the case, the
guidance department should serve as an excellent resource, as
this is one of their primary functions in any community.

Although it is recommended here that no written tests
or exams of any nature be given to students during a course
in family life education, it will be necessary, in orxder to

pinpoint these deficiencies and needs, to administer a test
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betore initiating the course in high school. (It is expected
that the course in elementary school will consist of fairly
standard fact-giving, with little discussion.) The Sex Know-

ledge Inventory: Vocabulary and Anatomy - Form Y (Durham,

North Carolina: Family Life Publications, Inc., 1955) is
recommended in order to measure what is already known by the
pupils about sex upon their entry into high school. Students
are asked to answer all forty-eight questions; if no answer

is known, to guess, and to circle any about which more in-
formation is wanted. In this way, deficiencies from elementary
school lesscons can be discovered and pupil needs in this avea

identified. Along the same line is the Dating Problems Check-

list (Family Life Publications, 1961), which would sexve to
identify needs and problems in the area of dating and family
life. Both these aids would sexrve as excellent sources of
information from which to base a course in sex education. Both

are anonymous and would therefore be answered quite trxuthfully.

Reliability of the Sex Knowledge Inventory - ¥Form ¥ is reported

6

as .92,
At the senior high school level, the researcher recomnends,

for diagnostic purposes, the Sex Knowledge Inventory - Form X

(developed by Gelolo McHugh, Durham, N,C.: Tamily Life
Publications, 1950). It coansisits of eighty questions, including

some on superstitions and misconceptions, causes of poor sexual

6As stated in Instructions for the Sex Knowledge Inventory -
Foxrm ¥ (Durham, N.C.: Family Life Publications) .
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adjustments, birth control, conception, pregnancy, childbirth,
and menopause. The question booklet includes a two-page word
list at the back so that students may find definitions of any
unfamiliar words which appear in the questions. Instructions
are the same as for Form Y, thus problem areas may be easily

discovered by checking for the circled questions. If thought

to be beneficial by the teacher, the Dating Problems Checklist

might also be administered again at this level, since many new

problems will most probably have arisen. A Courtship Analysis

and A Marriage Prediction Schedule (both Family Life Publications,

1961) should also be used at the senior high school level, in
ordexr to understand better the meaning of marriage, readiness

for marviage, and the various feelings and attitudes which

are involved, or which are presently held by the xrespondent.

Sample questions from all these aids can be found in
Appendix L.

Therefore, although a program can be outlined with respect
to its objectives, content, methods, and evaluation, it is
necessaxy first to discover the needs and desires, not to
mention the background of the individuals involved, before
deciding on the amount of time to be spent on a certain area,
or the detail needed. It is here that parents and school records
will prove wvaluable, but the students themselves and theix
answers to the aforementioned inventories and checklists will

be even more SO0,
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2. TFormulation of Objectives

The objectives of a program must include some specifi-
cation of concepts to be learned, attitudes and ways of thinking
to be developed or strengthened, and habits and skills to be
mastered. TFurthermore, these non-content objectives  or mental
processes to be acquired must, in a major way, relate to the
content which is to be mastered. They must be determined by
analysis of pupil needs, pupil development, the nature of the
learning process, the nature of the community and of the times,
and the Department of Education regulations, aims, and ob-

jectives as outlined in the Handbook foxr Teachers in the

Protestant Schools of the Province of Quebec (Quebec: Queen's

ot

5

Kl

Printexr, 1965). The latter sets Torvth four concerns of the
school which would be relevant to a program of family life
education in Quebec.
The school must be concerned with:
1) maintaining the physical health of children, by
giving the child information regarding personal
hygiene, nutrition, and public health.
2) maintaining the mental health of all children,
and healthy attitudes to self, to one's peers,
and to responsibilities.
3) sharing the responsibility for developing the
ethical behavior of childxren.
The young child's ideas of right and wrong, of
honesty and fair play are iwmportant concerns oif

the school. Instruction in the basic rules of
morality must be given in the classrooms. Each
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teacher must also take the opportunities which
continually present themselves in the group life
of the school to make explicit the rules that
govern proper behavior and to make the child 7
aware of moral obligations and ethical standards.

4) playing a special part in helping the child to
develop as a happy and useful member of a community.
“"The social aspect of school life can be made a
very important part of education...because of its

n8

relation to mental health and moral behavior.

Also relevant are some of the Department's objectives

]

foxr the home economics course for girls and the industrial
arts course for boys. The aim of home economics ig to "teach
skills and develop a sense of responsibility for the home and

9 .. C s
v Ity objectives are:

the welifare of the family
1) to help the pupil gain more knowledge and
appreciation of factors which contribute to
health and happiness in family and pexrsonal life.
2) to help the pupil gain experience in, and an
understanding of, the principles involved in the
bagsic skills of homemaking.
3) to help the pupil acquire an appreciation of
beauty and a working knowledge of art as applied

to the home and to personal appearance.

-

/Department of Education, Handbook foxr Teachers in the
rotestant Schools of the Province of Quebec (Quebec: Queen's
rvinter, 1965}, p. 9.

8ibid., p. 10.

9-.-}’ L 1T
ibid., p. 129.
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4) to help the pupil to meet the problems of
living by learning to manage her resources and
to make desirable choices.X?
Industrial arts aims for the similar qualities needed
for the male rcle, in preparation for family life. It aims
to develop:
1) a feeling of pride in the ability to do useful
things.
2) worthy leisure~time interests.
3) thelhabit of orderly, complete and efficient
performance oi any taslk,
4) an interest in industry, self-discipline and
initiative, co-operative attitudes, the ability to

- . . N ; ] . ; 11
, care forx, and use industrial products wisely.

h

salect

One of the objectives of the Provincial biology course
in the senior high grades must also be considered here: to
provide biological information essential to an intelligent
understanding of individual and social problems.

These three courses have always presented and will con-
tinue to present these principles to the students. However,
reinforcement of many of these objectives is needed, and should
be included in a family life education program because of theirxr
impoxrtance. Basically, industrial avrts and home economics

are presenting the sexual roles to pupils, or much oif the

0rpia.

Wypid., pp. 130-131.

lzlbidci p. 183.

frmt
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sociological information which they will need. A small amount
of the necessary biological information is taught in biology,
but a complete and separate course is needed to bring these
two areas, along with psychological and moral information,
together for all students. Home economics, industrial arts,
and biology are presently elective courses, and presently
reach very few students, especially in the college preparatory
stream. Many, also, will choose home economics over biology,
for in many schools the three subjects are offered during the
same time block, so it is possible to only choose one.

Pupil development is another consideration in the form-

ulafion of objectives. The content is such that pupil readiness

0

extremely imporitant here. For example, in elementary schocl
it would be necegsary to staﬁe as an objective: to provide

for the individual an adequate knowledge of his own physical
maturation processes as related to sex. Howevexr, at the high
school level, more than "physical” processes are heeded; one
must also provide knowledge of mental and emotional processes
since it is at this age that the c¢hild first becomes aware of
such things, and problems arise from within him.

The nature of the learning process is such that pupil
veadiness must be considered before the success of any content
presentation is assured. In this case, puberty in girls is
known to be, foxr most, betﬁeen the ages of twelve and thirteen,

and in boys, between thivteen and fifteen years of age°l3 It

o

L35, M, Stephens, Educational Psychology (New York: Holt,
Rinehaxrt, and Winston, 1960), p. 79.
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is important, then, that they know what they are going to ex-
perience before it is experienced, thus Grade VI for girls
and Grade VII for boys has proven to be the time when the
biological facts can be taught with success. Since emotional
changes are usually a result of puberty, the junior high school
grades (VIII and IX in Quebec) seem to be the best time to
study the psychological implications as well as the sociological
and moral. This information, if presented before this period,
will not be accepted, and if presented much later, will have
to compete with the pre~formed ideas of the pupils. Knowledge
of physical maturation, then, must be gained before the end
of the elementary grades, while emotional and mental processes
should be studied at the high school level.

The aforementioned was found by the reseaxcher i apply
upon analysis of the opinions of the community in question.
Many of the comments stressed that a course should aim at helping
pupils to acquire healthy attitudes toward sex and family life.
As stated by Kirkendall, this objective would be: "to provide
an appreciation of the positive satisfaction that wholesome
human relations can bring in both individual and family living",,l4
The community, as a whole, is open to suggestions concerning
a program of family life education, but the nature of the
topic and of the times is such that some education of the public
is still needed before such a program will have the full ap-

proval of society. We cannot wait, however, for full approval;

a_ . . . . .
1"K1rkendall, SIECUS Discussion Guide No. 1, p. 5.
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action must be taken immediately. Therefore, perhaps the
program must aim at educating the pupils for the education of
their parents and others, as well as for themselves. Kirkendall
aptly phrases this as providing "an incentive to work for a
society in which such evils as prostitution and illegitimacy,
archaic sex laws, irrational fears of sex and sexual exploit-
ation, are non-—existent",15 Similarly, we must "provide the
understanding and conditioning that will enable each individual
to utilize his sexuality effectively and creatively in his
several roles, e.g. as spouse, parent, community member and
citizen", 0

The researcher, keeping in mind all the previously mentioned
objectives which must also be considered in planning such a
program, would put forth four objectives, in summary, to re-
present the four areas composing the course:

Biological ~ to provide for the individual an adequate
knowledge of the anatomical and physiological processes related
to sex, thereby imporving physical health through knowledge
and self-direction.

Sociological - to give an individual insight concerning

his relationships to members of both sexes and to help him
understand his obligations and responsibilities to others.

Psychological -~ to create. an awareness of the mental at-

titudes existing in society and thereby help to eliminate feaxrs
and anxieties relative to individual sexual development and

adjustments.

Yibia.

an
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Moral ~ to build an understanding of the need for the
moral values that are required to provide rational bases fox

making decisions.

3. Selection of Content

Content selection will be done on the basis of the best
existing programs of sex education, existing health programs
in Montreal, parental opinion as expressed in the questionnaire,
and widely held views on the needs, aspirations, and motivations
of adolescents. Another factor to be considered in the selection
of content, which has bearing on pupil needs, will be the
results of any inventories or checklists filled out by the

students at the beginning of the course., This is not to say

that these results must dictate the content of the course, but
they will aid in giving the teacher some direction and scope
in certain areas. Indeed, it will be the duty of the teacher
or leadexr to see that.students do not dictate the content.

However, their needs must be considered.

]

Ag outlined in Chapter II, existing programs vary con-
siderably in their content. It can be seen from most, however,
that certain areas are included in all as essential; othexrs
are only included in some and can be labelled peripheral. The
latter areas are those which will vary with the community due
to differences in environmenit and the wishes of parents.

The essential areas to be covered in elementary school
are the physical (and emotional) changes which are, or will

be, taking place. The peripheral areas, as seen in the Flint,
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Michigan program, consist of a very detailed study of the
development of the embryo, while in Washington, D.C., the
sociological implications are stressed. Included in both
programs are sexual differences, puberty, menstruation,
reproduction, anatomy of female and male, conception, birth,
and the emotional changes associated with puberty. These would
all be considered essentialdl7 On the questiconnaire, most of
the parents responding also regarded biological information

as essential at this level.

It is the opinion of the researcher, after analysis of
the questionnaire data18 and of the findings of the Sex
Education Committee of the Quebec Federation of Protestant
Home and School Associationsgl9 that the pexipheral areas should

stress health and physical well-being. Included would be

w0

hygiene, the family, some study of the othexr body systems,
grooming, and some general facts about emotions and feelings
Ain order to aid with adjustment to adolescence. Pgychological
information must be presented in such a manner as t©o help them
understand themselves at their present developmental level.

it would

R

It does not need to go beyond this at their age, fo
be of very little help since they are not ready. Psychological

problems are, in many cases, a rasult of the biological changes,

1750 Chaptexr IX, pp. 23-30.
18

aN

see resulits of Question 11, p. 98..

lgMary Kuchaxrsky, Report of the Sex Education Committee
(as submitted to the Q.F.P.H. & S.A., January L1, 1967), p. 2.
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thus junior high school is time enough foxr any depth in this
area. The elementary course could relate directly to the
texts already in use in the Protestant schools for Grades VI
and VII.

The text presently used in Grade VI, You and Others

(Helen Schacter and W. W. Bauexr, Toronto: W. J. Gage and Co.
Ltd., n.d.) identifies the units as:
I You and Your Friends - a study of the body systems.
IT You and Your Family - a study of family roles and

of food.

f=]

5

¥ou and School —~ a study of safety, posture,

i
b

grooming, teeth, eyes, ears,

You and Your Community - a study of the health

%~z
<

department, sewage, watexr supply, and garbage
disposal.
The text used in Grade VII, by Schactexr, Bauer, and Gladys
Jenkins, is similar in many areas, but includes more detail.

You're Growing Up (Toronto: W. J. Gage and Co. Litd., n.d.)

consists of six units:

I Growing Up - a study of anatomy.

II Understanding Yourself - a study of needs, emotions,
and feelings.

ITT Getting Along with Others - a study of the qualities
needed to make friends,

IV Growing Up Healthfully - a study of weight gain

and loss, alcohol, tobacco, etc.

i
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V Growing Up Safely - a study of safety at home,
first aid, etc.
VI Growing Up in a Safe, Healthful Community ~ a
study of safe water, milk, meat.
The reproductive system is not mentioned in either, apart
from some reference in Grade VII to growth and the hormones

which regulate it.

The Handbook for Teachers states the objective for Grade

VI health as "understanding how to ensure mental and emotional

20 N . . .
health" and for Grade VII as "learning new ways of improving
21

personal relationships" and "getting along with others”.
Clearly, more is needed at this level if these aims are to be
accomplished.

At the junior high school level, the course previously
known as "Health" no longer exists in Montreal. Under subject
promotion, it may be combined with science and/oxr music in
some schools, oxr simply not taught at all. However, according

to the Handbook for Teachers, a course is set forth. The

authorized text is Your Health and Safety (Lawrence et al, New

York: Harcourt, Brace and World, Inc., n.d.), with pages 1

to 239 being covered in Grade VIXII and the rest of the book in
Grade IX. This means that circulation, hormones, digestion,

and grooming are covered in Grade VIII, while the nervous system,
pergsonality, prevention of disease, and accident prevention

make up the Grade IX ocourse. Again, it seems that essential

ZODepartment of Bducation, op. cit., p.ll8.

2Yypid., p. 119.
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material is omitted.

Upon studying various existing programs, the response
to tﬁe questionnaire, and widely held views on pupil needs at
this age, it is the opinion of the researcher that adjustment
to physical and emotional change is essential here, as are
family relationships, attitudes, feelings, problems, and some
frame of reference for decision-making, with emphasis on

mores, ethics, and values. The Handbook for Teachers points

out that such a program must be closely linked with the physical

education and counselling programs. As emphasized in the
Report of the Sex Education Committee: “"ThesSe adolescents

are searching for a sense of identity, a sense of purpose, and
to establish foxr themselves attainable levels of aspiration"a;3
‘"his does not mean a rigid set of rules must be laid down;
rather that different ideas be set forth followed by open
discussion., Hopefully, the child himself is or will become
capable of choosing the right path. The existing health course,
then, is almost entirely peripheral.

The use of inventories and checklists here will be valu-
able in ascertaining what has been acquired in elementary school
and what further detail is needed. This will vary considerably
from school to school. The aids can also be administered at
the beginning of senior high school, as many similar problems
will arise here.

Presently, there is nothing in this area being taught at

? .
2291id., p. 120.

23

Kucharsky, op. cit., p. 2.
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the senior high school level in Greater Montreal, apart from
the optional courses in home economics, industrial arts, and

biology where some of the essential principles may be picked

up along the way. Yet, the Handbook for Teachers stresses

that the health program in junior high school must be followed
in Grades X and XI by some systematic provision for continuing
24

the emphasis on healthful living. This is impossible in

many schools, for they no longer have a program even in junior
high school.

Again, after careful study of the various factors involved,
it was found that the emphasis in senior high school should
shift back to fqmily rvelationships, from relationships with
friends. Sociological information should take a new direction
here, as in the Plint and Washington programs. It now becomes
an intense study of the family, with the pupils regarding
themselves as the majoxr family members of the future, not simply
minor ones as in elementary school. Essential aveas here axe
the distinction between love and infatuation, courtship, ve-
sponsibilities of marriage and parenthood, the understanding
of interpersonal relationships - especially those of husband
and wife, and other moral or sociological information felt to
be needed by the students, none of which is to be prescriptive;
it must simply be truthful and impartial. Peripheral areas

could include renting versus buying, financial matters involved

24 , , - . s
““pepartment of Education, op. cit., p. 120,
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in marriage, the working wife, divorce, the marriage contract
in Quebec and community property, especially with terminal
students. The Parent Report would add that both sexes, at

this level, should have some basic psychology, family budgeting,
and units on wise buying of food and clothing. Boys should
also be taught something of huusework, as they might have to
use it sometime.25 Banking, borrowing, the instalment plan,

and hogpital insurance should also be included, as well as

legal rights and information on existing protective organizations,
such as the Better Business Bureau. These topics, as well,

arve recommended by the Parxent Reporto26 Something oi the
culinary avis and interior decorating could also be introduced

a

thig level, for home maintenance. Presently, none of this

is taught in Quebec.

4. Organization of Content

Since the individual, himselif, forms the content of the
program, organization of the subject matter must be continuous
with his own development. For this reason, readiness and
motivation hardly need to be considered. The first changes
are seen at puberty, hence the individual should be aware of
what is happening, and why, at that time. The elementary pro-
gram should consist of the physical changes associated with
puberty. From this point, the changes are emotional; thus

mental development - emotions, conflicis, problems - should

2 .y
“SQuebec, op. c¢it.,, p. 2286.

264pid., p. 229.
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be studied in the junior high school grades. Stemming from
this will be thoughts of the future, first of career, as
mentioned in Chapter II, followed by more realistic concern
of self, courtship, and marriage. Therefore the senior high
school course must consist of marriage preparation. Itis in
this way that young people will become aware of the responsi-
bilities and implications involved in this great step.

At the elementary level, the investigator would recom-
mend continuation of the health course as it stands, but with
some very weighty additions., This might mean omission of
several of the existing uwnits, such as "You and Your Family",
which would be taught earlier than the sixth grade, and
"Growing up Healthfully"plwhich could be included with the
same topic in Grade VI, rather than being repeated in Grade
VII. Otherwise, the time allotment must be extended. It is
recomeended that the biological materxial on the reproductive
system be included with work on the othexr systems in Grade VI,
but with the classes segregated by sex. If classes are already
separate, it is recommended that this material be presented
to boys in Grade VII,. It could be included with Unit I in
Grade VII. More emphasis must be placed in Grade VII on Units
IT and IXiI (“Understanding Yourself" and “Getting Along with
Others"), as these will form the basis for the course in junior
high school. The class teacher should be able to teach this
herseli. However, there should be available to her the physical

5 2

education t@acher and school nurse and/oxr doctoxr if she wishes
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to use them for one or two periods, or merely to consult with
them for her own information.

Although only the formal course at this level has been
dealth with, it is to be understood that some informal teaching
or discussion has preceded this work in the lower grades.
Children in Grade VI should already be aware of reproduction
as a process, having seen it occur in plants, mice, frogs, or
whatever has been bred in the classrooms. In order that this
be done in good taste, the Parent Report recommends that it
be organized by a committee of psychologists, biologists, and

27 R , . , 4 ,
this is not possible, then a travelling team

o2 el

o
!

o
Hy]

parents.
composed of these people should be responsible foxr a certain
number of celementaxry schools, since many elementary teachers
will not wish to follow this through.

It is recommended that the sexes be separated at the
elementary level because of the different rates of development
and the emotional and psychological differences between boys
and girls.

In the junior high grades, it is recommended that the
present health course, where it exists, along with further
material, be incorporated into an "Effective Living" course,

to be offered to all students two periods per week for each

-

of the two grades. The basic outline of the present health
course would serve as a basis for this course, as would the

present text, Your Health and Safety. However, in Grade VIII,

1

27 :
27T9uebec, op. cit., p. 229,
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the material presented would focus on "The Physical You", and
would include the study of all the body systems; their anatomy
and physiology, with a little more time (but not necessarily
more emphasis) being spent on the reproductive and endocrine
systems in order that pupils may understand them clearly as
simply other systems of the body. In Grade IX, the emphasis
would be on "The Psychological You", which would begin with
the anatomy and physiology of the nervous system, leading
into areas such as how it affects your thoughts, personality,
mental health, emotions, behavior, and relations with others
including dating, etiquette and the like., Near the end of
the course, it might even be feasible for students to study
something of group dynamics, oxr at least attempt an analysis
oi the way in which theiy own group functions.

Here, also, there is variation between the sexes with
regard to rate of development, thus some of the classes should
_remain separate as to sex., However, partly on the basis of
the response to this question, it is recommended that one of
the two periods each Qéek should be integrated; sessions which
call for little discussion but which will serve to pave the
way for the mixed discussions in the senior high school grades.

In Grades X and XI, a similarly scheduled course is pro-
posed, entitled "Family Living". All classes hexre (two perx
week) in both grades should be mixed as to sex, yet composed
of groups oxr classes of ten to fifteen in number where possible.

The content here should begin with a review of interpersonal
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relationships, qualities liked or disliked in a person, leading
into infatuation, courtship, love and marriage. There should
be some time spent on the roles of husband and wife, as seen

by both sexes, and the responsibilities of each. In Grade XI,
the more practical areas should be stressed, as the course

will be terminal for many of the pupils. Thus, topics such

as budgeting, buyer versus consumer, appraising food qualitat-—
ively and quantitatively, home buying versus renting, investing,
types of insurance (auto, life, hospital), choosing clothing,
appliances, etc. It is also extremely impoxrtant that all

young people know theixr legal wights with respect to marviage,
divorce, and rape, nott mention the importance of a marxriage
contract in Quebec versus community property. These are areas
which too few young people know anything about, as this in-
formation is presently offered only to the small numbexr of
students enrolled in college law courses.

As mentioned earlier, the length of time spent on each
topic at this level, and the detail covered, will depend more
on the needs and wishes of the students in each class. Thus,
the content will vary from class to class, but must be kept
in perspective by the counsellor or group leader. This will
be made easier if some previous study of group interaction has
been done by the students.

The fact that two periods per week must now be set aside
fox "Effective/Family Liviang® in high school presents a new

problem. Because of the increase in extra-curricular activities,
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in student participation in school functions, and in counsel-
ling, more demands are being made on valuable class time.
Hence, it will soon be necessary to add one more period to

cach school day so that students may fit in activities such

as choir and drama rehersals, work on the school annual and
newspaper, decorations for balls, and possibly even counselling;
group and/or individual. Students not so occupied will bhe
required to attend organized study sessions during tuis period,
or later, perhaps forms of enrichment through films and tele-~
vision programs will be available to a student in those
subjects he prefers ox wishes to understand better. This non-
legson pexiod would be blocked into a studenit's requlaxr time-
table and so would shift with his other subjects to a new time
slot each day, as all subjects do under subject promotion.

It would then be possible to regulate the movements of all
students, for there would never be too large a group free in
any one pexiod. One teacher only would be requived to sit with
the study group.each period, or perhaps even a prefect on his
"off" period. This investigator recommends the use of two
periods per week for all students for participation in "Effective/
Family Living" where in many cases they will serve as group
guidance sessions. The remaining three periods, staggered, in
'each student's timetable would then be planned according to

the student's interests, with some time for individual counsel-
ling interviews. Presently, these occuyr during class time.
This system of non-lesson (not “"spare") periods is used suc-

cessfully in many American high schools.,
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The other alternative, and probably the one which must
be used at least temporarily, is to fit the two periods of
"Effective/Family Living" into a block with some other subject:,
as the four periods of history are blocked with the one period
of physical education at the present time. It will then be
the function of the school bhoard or the individual high schools
to determine which of the subjects presently offered can be
successfully taught in three periods per week. Science, as
previously mentioned, consists of four periods in some schools;
health uses the remaining period. Perhaps, this subject could
be taughit in three periods over two years, as was previously
done. This would cause little disrvuption, since students
matriculate undexr subject promotion with eleven subjects

(that is, with "one to spare", provided none are carxie

o

over
from year to year). Would it not be more beneficial to finish
high school with the required ten subjects plus some knowledge
of human relationships and preparation for entry into marvriage;
probably the most important step they will take during their

lifetime?

5. Selection and Organization of Learning Experiences

The actual learning experiences to be utilized in a pro-
gram of family life education are determined primarily by what
is available in the way of facilities, materials, and faculty.
Consideration must be given to the experiences which are
widely hpid as most effective, those presently being used in

existing programs, and the preferences of the community. To

i
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a lesser degree, the timetabling of the program and the size
of the classes will have some bearing on the selection of
experiences; one can do things in small classes which are not
at all effective in larger classes. Also, a program held
after school is bound to be more informal than one offered
during school time. One must keep in mind, along with these
factors, the attitudes, habits, and skills which are to be
modified, extended, or strengthened during the course. These,
to some extent, will also determine the type of experience
which should be provided. A good educational experience is
one which provides for individual differences and which allows
the learners to co-operate, to some degree, in the developing
and planning of the woxkuzg Needless to say, it must also be
directed by purposes real to the learner as well as to the

teacher.

i) Elementary School

In elementary school, as mentioned eawlier, it
is presentation of the facts that is clearly needed. If this
is done by the class teacher ox physical education teacher,
films will be used extensively as teachers have been trained

ake full advantage of audio-visual aids and can plan a

o

€O

presentation around what is available at the time. If a doctor

(for boys) or school nurse (for girls) is used, the lecture

method, with diagrams, pictures, and perhaps filws is the most

2 . .
“BHarrlsony op. cit,, p. 62,
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widely used and recommended, with some discussion following.
This was also the feeling of parents responding to the question-
naire, as seen by the comments. Along this line, one of the
recommendations arising after the teaching of such a program

in St. Catharines, Ontario, was that the physical education
teachers should teach the basic anatomy and physiology first,
in order to use the doctor's time to better advantage.29 Some
discussion should be expected at this level, because attitudes
as to morality, emotions, and prxoblems have yet to be fully
formed. Therefore, it will more than likely take the form of
question and angwer sessions, based on a lecture ox a movie,
and will be simply to clarify points which have been presented.
Separation of classes by sex, as vecommended, may have some
bearing on the amount of discussion; it will be more fxee among
groups of the same sex.

Foxr Grade VI, films which are widely recommended by

a1

other programs and by the researcher for use are:

Story of Menstruation (Walt Disney Production, released
by Kimberly-Clark Canada, Litd.)

It's Wondexful Being A Girl (Pexrsonal Products)

A Brothexr for Susan (Educational Foundation for
Visual Aids)

These are primarily films for girls because of their
earlier puberty, but boys should also have access to the
showings, if possible. In Grade VII, both sexes should sec:

Human Beginnings (Association Films)

2 .,
“gPeery op. cit., p. 2.
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From Generation to Generation (McGraw-Hill)

Molly Grows Up (Medical Arts)

Human Growth (Eddie Albert Production)

The latter shows a Grade VII class discussing anatomy and
pregnancy and is excellent for stimulating discussion.

If books are used apart from the health book, all should

be kept quite simple and in good taste. The booklets published

by Kimberly-Clark (You're a Young Lady Now and Very Personally

Yours) are highly'recommended for girls. Others, published
by the American Medical Association, which have been found to

be helpful are A Story About You and Fianding Yourself. Little

discussion will avise from these, but, as shown by the results

of courses given by the Family Life Bducation Council in

Montxeal, the facts will be learned.

ii) Junior High School

In the junior high school grades, VIII and IX,
more emphasis should be placed on discussion, but as previously
mentioned, the pupils should be segregated by sex. Again,
lectures and movies are important here, as they have been
found to be most successful in othexr programs,BO and because
they are popular with the parents in Montreal. Thus, because
of staffing problems inevitable at this level, it is recom-
mended that one of the two lessons per week be devoted to

lectures and movies with the sexes mixed, and little discussion

30Dr° E. T. Peer, of St. Catharines, Ontario, recommends
greater use of audio-visual aids, op. c¢it., pP. 2.



because of the necessary size of the class. It will be found,
again, that any discussion will take the form of questions and
answers. Since more detail is expected by the students here,

a fully qualified pexrson must be called upon to present the
lectures, that is one who not only has knowledge of the material
but one who is capable of an adequate presentation of this
material. This may take the form of a doctor (in Grade VIII),
psychologist (in Grade IX), or some other specialist, but it

is very likely that a teacher within the school can be adequate-
1y prepared since theix training has included presentations;

that of a doctor has not. Thus, because of the value of their
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time, it will probably be necessary to hol
include all students regularly scheduled fox the course in a
particular period, or, depending on the number involved, in-
clude all students with a non-lesson period, whether regularly
scheduled fox "Effective Living” in this period oxr not. Natural-
1y, the second pexriod that week would consist of small group
sessions of ten or fifteen to twenty persons, led by a counselloxr
or qualified leader, separate as to aex, to discuss the im~
plications of the lecture or movie and énything else which

might arise. Groups must be small enough so that each learnexr
will have the opportunity to participate actively and co-
operatively, and to receive some measure of individual guidance.
Because of the nuwber of these swmall groups, chances are that

a boys group would run concurrently with a girls group. There-

fore, it would be possible to mix two for some sessions,
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combining the resources of two counsellors, or leaving one

free for individual counselling of group members. The entire
program, then, must be co-ordinated by the guidance department
(or the previously mentioned Family Life Depaitment), who
would be responsible for organizing the lectures by outside
specialists or by biology and physical education teachers
within the school. Some movies and lectures may be of more
benefit in the smaller, segregated group sessions. This should
be left to the discretion of the counsellor, after studying

the needs and deficiencies of the respective groups.

Recommended in ovder to supplement the text, Youxr Health

~

and Safety, arve: Duvall's Love and the lacts of Life (New
31

York: Association Press, 1965), Eric Johnson's Love and Sex

. . e , 32 4 , . )
in Plain Language (Lippincott), and the two books by Kirkendall

mentioned in Chapter II - Understanding Sex and Understanding

the Other Sex (Chicago: Science Research Associates, n.d.).

One othexr, On Becoming a Woman, by M. M., Williams and Irene

Kane, appears as a Dell pocketbook and could thus be purchased
reasonably. All these books were written expressly for this

age level and not only set forth the facts, but also begin to
treat the psychological and moral issues involved in preparation
for discussion at the senioxr high school level.

Films which should be viewed by both sexes in junior high

1 . e s - ‘ N
3““replf;ac.lng hexr Facts of Life and Love ifox Teen-Agers
(New Yoxk: Association Press, 1957).

2 . , . . .
32used in St. Catharines, Ontario.
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school include:33

A Quarter Million Teenagexrs - on venereal disease
(Churchill Films).

Who is Sylvia? ~ on adolescent emotions (National
Film Board) .

The Innocent Party - on syphilis (Calvin Company).

Human Reproduction (E. €. Brown Trust).

Howard - teenage conflicts with parents (National
Film Board).

Bennies and Goofballs (U.S. Bureau of Drug Abuse
Control).

Hooked (Producex unknown) .

Narcotics, Why Not? (Producer unknown).

Boy to Man (Churchill Films).

Gixl o Woman (Churchill films).

The Ontario Department of LEducation recently approved the use
of the last two mentioned for Grade IX classes. Following this,
Noxth York, Ontario approved their showing to any Grade VIIX

34

or I¥ class at the discretion of the teacher. Hooked and

Narcotics, .Why Noi? are presently being shown throughout

American high schools. One other, LSD 25 (David Paxrker Pro-

duction), is in the making, with excellent reviews to date.

iil) Senior High School

in the senioxr high school grades, X and XI, it

ig recommended that all sessions be in the form of small, mixed

33Many of these are recommended by the Flint, Michigan
schools, and others by the Family Life Education Council, Montreal.

Pil . . . . . . .
3“"(1m11dren to See Films about Sex", The Gazette (Montreal),
FFebruaxry 3, 1967, p. 35.
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group discussions. Lectures, films, and books should be
widely used as a basis for diecussion, but all within the
discussion group, if possible. It may be necessary, however,
for groups to come together for certain lectures or films
depending on their awvailability. Only in small groups where
all students are known to each other, will each member be
liable to express his needs and deficiencies. TFor this reason,
the progress of each group will wvary somewhat. Discussion
leaders should be doctors, psycholegists, and psychiatrists,
with economists and lawyers being invited later in Grade XX
for the areas of buying and legal wvights resgpectively.

There will be no basic textbook used in this part of the

P

program, but sufficient use should be made of Duvall's Why

Wait Till Marriage? (New York: Association Press, 1965). This

book gives the reasons for permarital chastity, frank and
s e ey . 35 e )
specific for today's youth. 'wo othexr booklets may also be

used as references here: So You Think It's Love by Ralph G.

Gekexrt (New Vork: Public Affairs Pamphlet) and Kirkendall'

Too Young To Marry (New York: Public Affairs Pamphlet). The

latter gives an excellent presentation of the facts, as do most
of this author's writings.

Films recommended for this level should be viewed by
both sexes, preferably together. Most are extremely thought-
provoking and form a basis for some excellent discussions among

the teenagers:

35, C 4 .
All Duvall's books are widely used and recommended in
the United States.



Joe and Roxy - deals with growing tenderness and
some petting (National Film Board).

Phoebe ~ deals with a pregnant teenager's conflicts
about how to break the news to parents and boy-
friend (National Film Boaxd).

Social Sex Attitudes in Adolescence ~ a flashback
on an entire relationship of a couple about to
be married (McGraw-Hill).

Worth Waiting For - regarding early marriage
(Brigham Young University).

Many other films and books exist for all levels and more
are being produced all the time. Those mentioned above have
been set foxrth because they are known to be effective and most
are recommended by many American programs and Canadian agencies.
Some, such as Phoebe, have had a very successful reception in
some of the off-Island schools, such as Chomedy Protestant High,
thus will more than likely be well received within Greater
Montreal.

Little has been said to this point regarding aid avail-
able through other agencies. The Pamily Life Education Council
in Montreal is extremely useful and co-operative as a vesource,
as are the facilities of many churches in this city, since
they are the ones responsible, to date, for the only existing
premarital courses. One book, written by Frank L. Weiry36 a
Methodist minister, gives teenagers some direction up to the

time of marviage, but although well-presented, tends to give

a Methodist viewpoint throughout.

’-. -
J6Weir, Sex and the Whole Person: A Chyristian View
Wew York: Abingdon Press, 1962).




145,

Parents, it is assumed, will be prepared to fill the
gaps and to give thé cﬁildren information which they require.
Children should be encouraged by the school to ask questions
of their parents. Therefore, in order to provide parents with
an adequate background, many books have been written. Among
the most widely used and recommended are:

James L. Hymes, How to Tell Your Child About Sex
(New York: Public Affairs Committee, Inc., 1949).

C. S. Ford and . A. Beach, Patterns of Sexual
Behavior (Scranton, Penn.: Harper & Brothers, 1952).

H. Clair Amstutz, Growing Up to Love (Scottdale, Penn.:
Herald Press, 1956).

Dorothy Baruch, New Ways in Sex Bducation (New Yorl:
McGraw-Hill Book Co., Inc., 1959).

W. Claxk Ellzey, Preparing Your Children Por Marriage

(New York: Association Press, 1964).

The last two books mentioned ave the researcher's own choices
for parents, since the attitude throughout both is one that
cannot help but become contagious. Both are very positive
contributions toward the healthy growth of sex education, and
all parents should read at least one of these books. Their
newly—-formed attitudes will then serve to benefit their children
as well as any program implemented by the schools. A program
offered in school would consequently become supplemental in

the real sense, and serve only as a reinforcement of the parents
ideas, through the discussions of informed students with their
peers. This is their most important learning experience in

the area of sex education and it is the function of the school

to provide the facilities fox such discussions.




Following is a summary of the recommendations set forth
regarding content and learning experiences for a program of

family life education, by grade level.




t
Periods Mzin Topics i Instructors Grouping Aids
|
Integrated with Biclogical:
health Kzle znatomy Class and Physical{All classes ! Films
Female anatomy Education Teachers; segregated by Health text
Emoticnal changes OR sex Supplementazry
with puberty Class teacher and reading
Doctor or Nurse
7 Integrated with Socioclogical:
health Understanding self
& cthers in oxdex
to get alon }
2 periods per Biological: Guest speakers Lectures mixed Films
week Detailed anatomy {doctors) fox as to sex
{1 lecture, 1 and physiology lectures & Groups separate Health text
group session) cf reproduction counsellors as to sex
% Supplementary
c 2 periods per hological: Zuest speakers Lectures mixed reading
week motions, atti- {(psycheclogy & and groups
{1 lecture, 1 tudes, person- counsellors, for separate
group session) alitv, behavior lecturss and
Sociclogical: groups respect-
Reletions with ively
others, dating
etiguette 1
{ !
1 2 periods per Psvchological: Counsellor with ALl in small Films
week Continuation ‘Zuest speakers groups, inte-
Moral: \ when desired grated by sex Supplementary
No prescription reading
Sociological:
Roles of wife & ~
husband, courtshiz ~
& marriage °
i1 2 periods per Sociclogical:
week Buying, renting,
x legal rights \ |
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¢. Evaluation

The nature of the subject matter is such that the
determination of what to evaluate and the ways and means of
doing it become very abstract and subjective. This subjectivity
is compounded by the type of methods which is recommended in
such a program: discussion, question and answer, etc.

In many cases, especially at the senior high school level,
the content will, to some extent, be determined by the students
themselves, according to their needs and wishes. Therefore,
some (subjective) evaluation may be acquired through any
obvious pexsonality changes, changes in self concept, oxr even
an awaveness of the self concept and the formation of positive
attitudes toward life. Of course, something will also be
gained by consideving the student’'s intervest, or lack of it,
in the program, and his desire for further information.

The Sex Education Committee of the Quebec Federation of
Protestant Home and School Associations tends to disqualify

any written task: '"never examinations, tests, or written tasks“937

Tt is the opinion ¢f the researcher, however, that some form

1

of objective evaluation must, at least in the beginning, be
attempted. It is only in this way that definite modifications
can be made. One way in which this could be accomplished is to
again make use of the inventories and checklists made available
through Family Life Publications in Durhawm, N.C., since these

have been tested fox validity and rveliability. It would then

37 .
Kucharsky, op. cit., p. 2.
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be possible to see how much improvement in vocabulary, problems,
skills to be mastered, and general knowledge has been made by
the students since first writing the inventory two years
before. By writing the same inventories as were recommended
for diagnosis at the beginning of Grade VI (optional), Grade
VIII, and Grade X, evaluation would be made after Grade VII,
Grade IX, and Grade XI. Weak areas which become apparent could
be planned in more detail, oxr revised, for the next session.
All inventories and checklists should be anonymous, so that
results would not be used for individual marking and grading.
Any individual progress of students must be subjectively

evaluated, by the teachexr or group leader in most cases.

Upon adminigtration of ulie inventories, it must be nade
clear by the teacher that students are in no way being "marked"
on the basis of theirx answers, for no marks, as such, are
possible. The "tests" are simply indicators of problem areas

which can then be discussed or learned, as the case may be.

=i
-

is extremely impoxrtant that there be no mark assigned forx
damily life education, since no student can be permitted to
feel that the success of his future family life rests with the
grade he received in school. Tests breed tenseness, and it

is only by the creation of a "relaxed and informal atmosphere, .
free fyrom anxiety"FBB that gelf-consciousness will disappeax

and an attempt can be made to learn those attitudes and virtues

SO0 necessary for a successiul family life.

3BIbido
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<7, Scope and Continuity

When planning any program, a major consideration must
be to check for the balance and sequence of content and activ-
ities for internalization of content, as well as of content
and non-content objectives.

Since the overall aim of the program is to make students
aware of certain values, attitudes, and ideas so that they will
be capable of later making their own decisions, the content
and learning experiences must be presented in oxrder that this
aim is furthered. That is, the films, books, and lectures
used in the program must be such that no rigid prescriptions
are given ox even inplied. The facts must sinply be presented
with the use of these aids, followed by discussion in oxdex
that all views may be brought forth. Lt will then be entirvely
up to the student to make up his own mind with respect to the
issues involved. The experiences encountered by the student

actor responsible

=i

in assimilating the content will be the majoxr
for his acquiring the necessary mental processes. Granted, some

guidance will be needed here. This is why it is important

that it be of a non-directive nature, in order that the student,
with the help of a counsellox, may become aware of possible
alternatives open to him. Masters and Johnson have said of this:

The facts about human reproduction should be known
to children in the sixth grade, but somewhere
between the ages of twelve and sixteen a youngster
needs to know more. He needs to know that there

are ways in which men and women exploit each other's
sexuality, and ways in which they honor it. At
every stage, a child needs the acknowledgemeat of
his interest, his impulses, his perplexity - at the
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same time that he has...guidance as to the
behavior that is socially acceptable for his
age.39

Since there are various stages involved - three, in this

program - it is important that there be sequence in the vertical
progress of the course. This does not present a major problem
here, for as mentioned earlier, there is sequence in the develop-
ment of the child and because this forms the subkject matter,
sequence is almost inevitable.

Integration, however, another aspect of continuity, is
more difficult to deterxmine. Basically, this consists of the
relationships between various aveas of curviculum taking place
at the same time. Thus, even though a gepavate course ig
recommended at the high school level, it is still a matter of
great importance that cevtain principles and non-—-content ob-
jectives be stressed in other courses such as home economics,
industrial arts, and biology. Granted, because of the present
optional system, not all students will have access o this rve-
inforcement, but it will be of value to those who do. It will
be necessary for all teachers, especially those oif the subjects
mentioned, to be aware of the aims and objectives of the family
life program (as in Toms River, New Jersey), in oxder that
continuity and not incongruity be established. 1In the elementary
school program, it will only be necessary to fit the subject
matter into the health course in such a way as to make it ap-

pear most natural and normal; not as something separvate from

39Wmu H. Mastexs and Virginia L. Johnson, "Sex and Sexuality:
The Crucial Difference", The Readex's Digest, Vol. XC, No. 538
(Februaxry, 1967), p. 28.
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the other bodily functions. This was frequently pointed out
by parents responding to the questionnaire, and has been
mentioned in numerous curriculum guides of existing programs,
Integration, as such, is not a major consideration at this
level; sequence becomes more impoxrtant for continuity, and
the teacher should follow the development of a child through
puberty in ordexr to plan the sequence of a program at the

elementary level.
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CHAPTER VI

IMPLICATIONS FOR FURTHER STUDY

It is the belief of the writer that the program outlined
in Chaptex V' should be put into effect as soon as possible.
Only after the program has been taught can any significant
evaluation and follow—up as to caxrry-over effect be made. This
in itself would provide a major study; to test the proposed
program for validity, and recommend changes and/oxr variations.
Merxxrill's studyl provides a basis for carry-over from a Grade

based on the fact that no new information

0

VIii program, but i
ig presented in the high gchool grades. ‘The program presented
here uses the sixth and seventh grade program as an introduction
to what will be the majoxr part of "ramily Life" in the high
school grades. Thus, any follow-up must be done during the
university or earxly working vears.

Since the teacher is such a major factor in this type
of a program, it is important that the preparation for teachers
who will teach family life education include certain subjects.
Apart from this, the teacher must possess certain characteristics,
most of which have beewn iesntioned at some point in this study.
Lt would be of significance, then, for a program of training

for these teachers to be immediately studied and set forth. A

1 R .
“Merrill, op. cit.
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course in family life education in the schools cannot begin
without someone qualified to teach it.

Other than these implications for further educational
studies, this study has uncovered many interesting sociological
phenomena, some of which were mentioned in Chaptexr IV.

1. The fact that the "double standard" exists among
boys and girls, and that parents are willing to allow other
agencies to influence their sons more than their daughters.

2 The question of moral teaching as related to income,

and the fact that middle and low income groups do not £ind
thisg to be as impoxtant as do the high income group, yvet found
sociological information wore important than did the lattex
group.

3. The question of low response among those having a

relatively low income, and the causes fox it; the amount caused

by factors such as language difficulty, disinterest, illiteracy,

oy

and that caused by intentionally phcing themselves in a highex
income group when rasponding.

Finally, the proposed program is in no way the oniy pos—
sible one for the Montreal schools, but has been set foxrth by
this researcher after careful consideration of the factors
believed impoxrtant to such a study. Other factors and other
programs may well arise from this one, oxr in opposition to it.
The program presented here is, at least, a beginning, and othexr

studies should hopefully follow in this area of family life

education.
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APPENDTY A

COPY FOR MRS. JUDLTH DANNERMAY (RER ?%%iﬁ@&&*ﬂi&?é@&!:@éﬁ{%

THE PROTESTANT SCHOOL BOARD OF GREATER MONTREAL

RN (i

OFFICES OF THE BOARD

Taolephono 6000 Flolding Avonuo,

482-6000 ' MONTREAL 20

You will shortly be hearing from Mro. Judith Bannerman
who has been given authorization to do vesearch through a selected
number of gchools, hexr project being part of a thesis towards a M.A,
degree in education at McGill University and having to do with sex and
fomily life education,

Mrs. Bannerman is a member of this Board's staff presently
on Leave of Absence for post-graduate work,

Mro. Bannerman vesides at 65 Stream Avenue, Dorval, where
the telephone number is 631-6835.

Mre., Bannerman has prepared under the supervision of
McG1ll University a questionnaire for distribution to a random sampling
of parents and would appreciate your help and ascictance in making the
names and addresses of approuximately £ifty parento avallable to her.

In high schoola she wishes to sample the opinion of parents
who have children enrolled in the Fivst and Second Years of the high
school programme., The grades in which she is interested at the elementary
school level are VI and VII.

The questionnaire which Mra. Bannerman intends to use has
been screened and officially approved. 1f Mrs. Bannerman can furnish me
with copies of this questionnaire gsufficiently early for me to let you
have one before Mrg. Bannerman's vigit I shall be pleased to put one in
the mail for you,

According to her present plang Mro, Bannerman expects to
approach the Principals of the schools concerned during the week of
February 6th,

For your information I am attaching hereto a ligt of the
schools included in thig vesearch project.
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I recognize the fact that this adds substantially to your
work at a time when you have many other preoccupations but 1 can assure you
that we have discussed this aspect of the project with Mra. Bannerman, who
is sympathetic to the problem also, and have reduced the demand to the
absolute minimum consistent with the conducting of a research project that
would have any validity.

As the interest of teachers in post-graduate education
increases 1t is inevitable that they turn to schools and the communities
they serve for subject matter in rcegearch programmes., Your cooperation in
assioting Mrs, Bannerman to make a success of her project will be appreciated,

Yourn sincerely,

John Pervie,
Deputy Divector of Education,

Je/NAl
Att,
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« iigh Schools
X

Baron Byng

Dorval

pPunton

High School of Montxeal
John Grant

Lachine

Malcolm Campball
Monklands

Montreal West

Mount Royal
Northmount

Qutremont

Riverdale

Rosemount

St, Laurent

Sir Winoton Churchill
Verdun

Vagoar

West Hill

Hestmount

Ilementary Schools

Ahuntsic
Alfred Joyce
Algonquin
Bancroft
Bannantyne
Barclay
Bedford
Beechwood
Bronx Parl
Carlyle
Cartierville
Cecil Newman
Cedarcrest
Central Park
Connaught

. Coronation

Courtland Park
Crawford Park
Dalkeith
Devonshire
Dorval Gardens
Drummond
Dunrae Gardens
Edinburgh
vdward VII

_?ﬂlzabeth Ballantyne

Elmgrove

THE PROTESTANT SCHOOL BOARD OF GREATER MONTREAL

REVISED

Pe g vl

4251
1350
5555
3449
275
5050
3400
4400
189
50
6755
500
5059
3737
880
2505
1201
5785
5851
4350

10615
5210
555
4563
4222
7641

3131,

13155
7676
109
6520
171
1505
725
1741
4860
1750
1310
6201
3835
825
5755
235
500
6080
315
1150

1966 - 1967

St, Urbain St,, Mtl. 18
Cargson Ave., Dorval

Montée St, Léonard, Mtl, 5
University St., Mtl. 2

- 36th Ave., Lachine
Sherbrooke St., Lachine
Nadon St., Mtl. 9

West Hill Ave., Mtl. 28
Faston Ave., Mtl. 28
Montgomery Ave., Mtl. 16
Lavoie St., Mtl. 26

Dollard Blva., Mtl, 8
Woodland Drive, Plerrefonds
Beaubien St, E., Mtl. 36
Cardinal St,, Mtl. 9

Cote Vertu Rd., Mtl. 9
Arpyle Ave., Mtl. 19
Parkhaven Ave,, Mtl. 29
Samerled Ave., Mtk. 29

St, Catherine st. W., Mtl. 6

St. Lawrence Blvd., Mtl, 12
Durocher Ave., Mtl. 8
Mitchell Ave,, MLl. 16

St. Urbain St., Mtl. 14
Bannantyne Ave., Mtl. 19
Wiseman Ave,, Mtl., 15

Coyer St., Mtl. 26
Shelborne Ave., Plerrefonds
Central Ave., LaSalle
Carlyle Ave., Mtl. 10

Gouin Blvd. W., Mtl. 9
Orchard St., LaSallc

Muir St., Mel, 9

- 10th Ave., Lachine

de Biencourt St., Mtl. 20
Vezina St., Mtl. 26

Carson Ave., Dorval

Lloyd George Ave., Mtl. 19
Goncourt St., Mtl. 5
Sewell St., Mtl. 18
bawson Ave,, Dorval

- 13th Ave., Mtl. 36
Dunree Ave,, Mtl. 16
Hudson Ave., Mtl. 29
Esplanade Ave,, Mtl. 14
Northview Ave., Htl. 28
Deguire St,, Mel. 9

158,

M. R. E. Fox

C. P. Batt

R. C. Qulton

H. E. Wright

Ko R, Gemmell
G. L. Drysdale
R. F. Rivard .
Dr. H., de Groot
C. V. Sadko

W, A. Wilkinson
N. J. Kneeland
R. G. Anderson
M. H. Stanley
W. S. Trenholm
J. R. LeRoy

D. T. Trenholm
J. H. Patrick
J. F. Stewart
W. D. McVic

N. W, Hood

E. M. Kogut

W, M. Kydd

Miss M. Morley

E. H. Hall

V. S. Carr

C. H. Bradford

R. C. B. Garxity

R. M. Jones

G. L. Wood

W, H. Nickels

Mrs. D. E. Boothroyd
D. S, Martin

Mice G, D. Findlay
B. Ash

E. W. V. Deathe

B. F. Campbell

r. W. MacRae

Mrs. E. A. Nelder

J. J. Sims

M. T. Cralg

Miss J. L. Woodley
Miso D. G. Welham

G. E. W. Shearxman
Mrs., M., 0. . Kincley
E. G. Lessard

Misg E. M. Shea

Mro, M. F. Leuthwaite



Elementary Schools

Gardenview
a;%lencoe
24uy Drummond
Hampstead
Herbert Purcell
Herbert Symonds
Iona Avenue
Kensington
Lachine Rapids
Laurentide
Logan

Lorne
'Maisonneuve
Maple Hill
McLearon
Meadowbrool
Merton

Millar
Montreal East
Morison
Mountrose
Nesbitt
Ogilvie
Parkdale

Peace Centennial
Riverside
Riverview
Rosedale
Roslyn

Roxboro

Royal Arthur
Royal Vale
Russell

Sarah Maxwell
Sinclair Laird

Sir Arthur Cuiric

Somerled
Stonecroft

Strathcona Academy

Strathearn
Summerlea
Surrey Gardens
Tetreaultville
Van Horne
Victoria
Westbroolk
Westminster
Westmount Park
Westpark

William Trenholme

Willingdon
,,Willowdale
‘oodland

/NAH
20-7-66

(continued)

700
11400
1475
83
13350
4041
5000
4119
845
465
6055
2387
1680
11241
555
740
5554
275
127
11880
6605
3001

7630 -

1475
931
1920
1039
4575
4699
11
570
5530
35
10339
8380
5350
6310
9580
520
3680
250
235
3077
4810
1822
1750
5621
20

6

183
5870
5080

610

Brunet St., Mtl. 9

de Poutrincourt Ave., Mtl, 9
Lajole Ave,, Mtl. 8

Thurlow Road, Mtl. 29
Purcell St., Plerrefondo

0ld Orchard Ave., Mtl. 28
Iona Ave., Mtl, 29

Madison Ave., Mtl. 28

~ 39th Ave., LaSalla
cardinal Ave., Mtl. 9
Darlington Ave., Mtl. 26
Coleraine St.,, Mtl, 22
Morgan Blvd., Mtl. 4
Drapeau Ave,, Mtl. 39

- 19th Ave., Mtl, 5

- 52nd Ave., Lachine
Robinson Ave., Mtl, 29

Houde St., Mtl, 9

St. Cyr Ave., Mtl. 5
Michel-Sarrazin St,, Mtl, 9
- 30th Ave., Mtl. 36
Rosemount Blvd,, Mtl. 30
22nd Ave., Mtl. 38
Degulre St,, Mtl., 9

Jean Talon St. E., Mtl, 10
Favard St., Mel, 22
Riverview Ave,, Mtl, 1
Mariette Ave,, MCl, 28
Wastmount Ave,, Mtl. 6
- 11th Street, Roxboro
Canning St., Mtl. 3
Dupuis Ave.,, Mtl, 29
Russell Ave., Mtl. 16
pPark George Blvd., Mtl. 39
Wigeman Ave., Mtl. 15

Rogsedale Ave., Mtl, 29

Somerled Ave,, Mtl., 29

Gouin Blvd. W., Pierrefonda
Cote St. Catherine Rd., Mtl. 8
Jeanne Mance St., Mtl., 18

- 48th Ave., Lachine

Brookdale Ave., Dorval

Lebrun St., Mtl. 5

van Horne Ave,, Mtl. 26

St. Luke St., Mtl. 25

Deguire St,, Mtl. 9

McMurray Ave,, Mtl. 29

Academy Road, Mtl. 6

Howard St., Dollard-des-Ormeaun
Maple Ave,, Ville St. Plerre
Terrebonne Ave., Mtl. 28

Savoie St., Plervefonds
Desmarchats Blvd., Mtl., 19

9

159,

A, P, Stewart

N. McGregor

Y. M. Kydd

Miss A, M. Stephens
A. E. Gamble

W. H. Foxd

W. L. Roberts

E. R. Norman

C. E. Stirling

C. W. Locke

Mrn, D. E. Martin
J. N. Parker

W. G, S. Stafford
G. R. Robinson

H. D. Stratton

A, D. Bent

G. C. Bennett

Misa G. P. MacLean
J. W. Rugsell

Miss M. G. Mathews
. G. Cochranc

H. J. Purdie

Mios M. A. S. Macnab
W. I, Barrie

J. H. Francham

J. N. Parker

Miss M. P. Maybury
E. Newsome

S, I'. Kneeland

J. M. Black

B. Campbell

Miss J. R. Mackenzle
Miss M. I. Johnoton
R. M. Kouri

K. I'. Campbell

H. N. Hamilton
Miss M. Thomas

N. Ellis

M. D. Gile

H. E. Wright

R. J. Morton

Miss M. A. Steele
Miss J. H. Emerson
L. D. Jack

J. H. C. Duclos

L. W. Blane

I'. H. Owen

Db. N. McRae

A. M. Pitcairn
Mrs. B. A. Hendry
R. C. Saunders

A, L. Tedfoxrd

T. Stewart



SCHOOLS INCLUDED IN RESEARCH PROJECT

High School of Montresnl

Monklands High School

Outremont Hipgh School

Sir Winoton Churchill High School

Hoeatmount High School

Covonation School

Herbert Purcell School

Mountrose School

Someyrled School

Woodland School
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APPENDIX B

LETTER TO PARENTS

65 Stream Ave.
Dorval, Quebec

Maxch lst, 1967

Dear Parents:

The enclosed questionnaire concerned with the need fox
family life and sex education in the Protestant schools is
part of a city-wide study being carried out by me, a graduate
student in LEducation at McGill Univexsity, after having ob-
tained permission from the Protestant School Board of Greatexr
Montreal. This project is concerned specifically with
determining whether oxr not parents desire such a program and,
if so, what form would be most suvitable for this echool system.
The purpose of a program in this area would be simply to aid
parents. in this difficult and sometimes uninitiated task.

The topic is one which yvou, as parenis of an adolescent,
must be most aware of at this time, thus, your views are most
vital.

It will be appreciated if you would each complete your
respective sections of the questionnaire, independently, prioxr
to Maxch 12 and return the questionnaire in the enclosed
stamped envelope.

I would welcome any comments that you may have concerning
any aspect not covered in the questionnaire, and I will be
pleased to send you a summary of the questionnaire results if
you desire. :

Thank you foxr your cooperation.

Yours very truly,

(Mrs.) Judith Bannerman

Encl.
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APPENDIX C

THE QUESTIONNALRE

All information received will remain confidential. Your

answers to the following questions will not be identifiable

with your name in any way whatsoever.

I. Personal Information: please check only one answer to each

question unless otherwise indicated.

being completed by:

(4]

l. This questionnaire i

(1) ‘ - mothex

(2) fathex

(3) female guardian
(4) wale guardian
(5) both parents

2., Total number of children in the family:

(1) one
(2) two

(3) three

(4) foux

(5) more than four

3. Grades in which your children are presently enrolled, by

sexz (check one, oxr more if wmore than one child is involved herxe.)

;
Grade 6 7 ’ EL (8) B2 (9)
!
Boy (1) (2) | (3) (4)
Girl (5) {6) ’(7) (8)



4, Check one of these:

163.

(1) both parents are living
(2) only father is living and has not
remarried
(3) only mother is living and has not
remarried
(4) only father is living and has remarried
(5) only mother is living and has remarried
5. In which country were you born?
r
A. Mothex|B, Fathex
{1} Canada
{2) United Stated
(3) Outside Noxrth America
6. Religion
A, Mother|B. Fathex

(2) Hebrew

(3) Other

o

7. DBducation: (check one, indica

(1) grade school

(2) Sjuniox high school

ing level completed)

A,

Mothex

BO

Pathexr




7.

8.

Education: continued

(3)
(4)

(5)

(6)

(7)

(8)

Annual

(a)

(b)

senior high school

attended college or
university

completed college (Bachelox
or equivalent)

attended/completed other
post-high school institutio
(business, trade, teachers
or technical school, etc.)

attended/completed post-
graduate school (Masterx,
Doctox degree, etc.)

apprenticeship oxr on-the-
Jjob training wvather than
attendance at a formal
ingtitution of learning

lo4.

A,

Mother

BQ

Father

income of: (check one in each section)

Mothex (1)

_undexr $1,000

(2) $1,000 ~ $4,000

(3) _ $4,000 ~ $10,000

(4) over $10,000

Father (1)

under $4,000

(2) $4,000 - $10,000

(3) . $10,000 ~ $20,000

() over $20,000




IT. Opinions

1. Where did
Family life?

mnajoir sources

of sex information)

(0) parent of the same sex

(1) parent of the opposite sex

(2) other relative of the same sex
(e.g. sister, brothex, aunt,
eta. )

(3) other wrelative of the opposite

sex

(1) Fviend of the same

{5) friend of the oppos

(6) doctoxr, or other un
oldexr person

(7) school class, oxr te

(8) books and pamphlets
(9) none of these

2. (A) Which of the above

information? Place one of

provided.

5y
S

1

ite

Sex

rvelated

achex

165.

on Sex Education (check as indicated)

you get most of: your information about sex and

(check one, oxr more if you wish, which represent

To be completed by

A. Mother |B. PFather

represents your f£irst source of such

the above numbers in the space

A, Mothexr
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(B) How do you think your present attitudes toward sex were

influenced by vour first source of information? (check one)

To be completed by

A. Mother | B. Father

(1) favourably

(2) unfavourably

(3) I do not know

3. Write "M" in one of the following bhoxes to show which one

should be the main sources of sex indormation fox your own boy

and/or gixl.

o be completed by

1 )
A, Mothex | B, Fathey

Boy |Gixl Boy | Girl

{1) Father

{(2) Mother

(3) Othex children (siblings o
friends)

{4) Doctor

{5) "Teachexr

(6) Ministex ' ,

| |

(7) Agencies ("V", camps, clubs, etc)

{8) None of these

Comment if you wish
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4, Do you feel that a program of sex education in the schools

is: (check one in both A and B)

To be completed by

Mother Father
A. Necessary (L)yes_ (2)no (3)yes.  (4)no_
B. Desirable? (Lyes. (2)no__ | (3)yes.  (4)no_

5. If a program was to be implemented in the Protestant schools,

would you want your children to take part? (check one)

To be completaed by

A. Mother B. PFathew

6. If a program was given in school, which one of the following

would you prefex:

To be completed by

A program which: A. Mother |B. Father

(1) was offered later in school

life and aimed at only
supplementing previous in-

struction by parents

(2) was superficial and introductory
to the information to be latex
provided by parents themselves L |
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6. If a program was given in school, which one of the following

would you prefer: (continued)

To be completed by

A. Motheyr | B. FFather

(3) provided detailed gnidance for
parents, showing them how to
“deal effectively with the topic
in order to teach their own
children

(4) is described here as my own
preferencea:

7. At what level do vou think a program of sex educaition should

begin? (check one)

To be completed by

Grade A. Mother |B. Father

(L) 4 (age 9)

(2) 5 (age 10)

(3) 6 (age 11)

{4y 7 (age 12)

(5) 8 (age 13)

(6) 9 (age 14)

(7) above grade 9

{8) mnot at all
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8. Once begun, should the program be carried through to the

end of high school?

To be completed by

A. Mother |B. Father

(1) Yes
(2) No
Comments

Ploase answey questions 9, 10, 11, 12, and 13 with regaxd

to both the elementary and high school levels.

9. Should boys and girls be given the program separately?

To be completed by

A. Mothexr B, Fathex

In Elem. | In High in Blem. | ¥n High
School School School School




10.

at either level, please rank, e.g. lst, 2nd, 3xd, etc.)

(1)
(2)
(3)
(4)

w

(5)

(6)

(7)
(8)

What methods should be used?

Lectures

Group discussion

FPilms with discuss

Pilms without
discussion

Books with
discussion

Books without
discussion

Class discussion

Other, ox a
combination

If your choice is No.

170.

(If more than one checked

To be completed by

A. Mother

B. Father

ks

In Elem. |In High In Elem. | In Higk
School School School School
n

8, please specify




11. What should be included in the program? (IF more than one

checked at either level, please rank)

To be completed by

A. Mother B. Father

In Elem. { In High In Elem. | In High
School School School School

(L) Biolecgical infoxrm-
ation (anatomical
& Physiological)

(2) Sociological (roles
of the soxes, of
family members,
etc.)

o

)  Psychological
(problens, feelings,
emotions, otc.)

(:

N

(4) Moral f(attitudes,
values, standards,
etc.)

If the latter, please gpecify




12. Who should give the program?

(1) Regular class/

172,

{Check one of each level)

To be completed by

A. Mothex B. Father

In Elem.
School

In High | In Elem. | In HigH
School School School

subject teachers (if care-

fully prepared)
(2) Guidance counselloxr

(3) Physical education
{and health teachexrs)

{4) Outside gpecialists
(doctors, nurses,
psychologisits)

{5) Othexrs ( or a

combination)

Why?

If your choice is No. 5, please specify:
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13. Do you feel that such a program should be (check one at

each level)

To be completed by

A. Mother B. PFather
In Elem. | In High In Elem. | In High
5chool School School School

(1) iIntegrated with
subjects such as general
science, health, house-
hold science, biology,
etc.

(2) A separate course,
correlating all aspects
of the topic (biological,
gsocial, psychological,
etc,)

14, Do vou know anything about the program presently offered
A *) - )

in: (check eoach of the 5

(1) Winnipeg, Manitoba

categor

(2) B.C. (Victoria or Vancouver)

(3) Ontario (London ox Toronto)

(4) Lower Canada College (Montreal)

(5) Elsewhere

Comments

ies)

o be completed by

A, Motherx

Yes

No
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15. BAny other comments in general:

16. If (and only if) you wish to receive a summary of the

questionnaire results, to whom should it be sent

NAME {print)
ADDRESS (print

March lst, 1967
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APPENDIX D

FOLLOW-UP LETTER

65 Stream Avenue
Doxrval, Quebec

March 15th, 1967

Dear Parents:

Far]y this month I sent a questionnaire to a sample of

parents in the Montreal area. Perhaps, through faulty mailing
procedures you have not reca: ci yours. Ox, if you have
veceived it, possibly it was ni laid ox forgotten.

In any case, if it can be found, I hope that you might
be able to alse find a few moments to £ill in and mail this
questionnairve back o me as soon as possible,

By doing so, you will be making a tremendous contribution
in agsisting me to gage the need in the arvea of sex and family
life education. ¥ shall be looking forward to receiving your
reply.

Yours

(Mrs

o
P

sincerely,

o) Judith Bannerman
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APPENDIX E

SAMPLE ITEMS FROM THE SEX KNOWLEDGE TNVENTORY

FORM Y
1. climax 5. ejaculation 9. orgasm
2. coccyx 6. erection ‘ 10. ovulation
3. copulation 7. fervent 11. owvum
4. coitus 8. intercourse 12. sperm

The separation of the female egg from the gland where it
foxrms.

)The highest point of sexual excitement in male or female
) (write two numbers).

The reproductive cells of the male.

}Sex relations (write three numbers).

The enlavged and firvm condition of the male sex oxgan during
sexual excitement.
The reproductive cell of the fomale.

(Also included are nuubered diagrams of the reproductive svstems
of both sexes and a corresponding list of labels with spaces
for the proper number to be inserted.)
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SAMPLE ITEMS FROM THE DATING PROBLEMS CHECKLIST

Place an "X" by any statement which describes a dating problem
that you now have.

w——lﬁ

5.

10.
15.

__20.

95.

100.

I have too

many dates.

There are too few places to go on dates.

When my date drinks or smokes, I worxy.

I want to date someone who does

My date is too dependent on his

I'm not allowed to date people who

church.

not want to date ne,
oxr her parents.

do not go to ouxr

I go with somzone whose family won't accept me.

My
¥ do not want to byring my dates
is

There no place in wmy home to

Having a date sometimes excites
I lose friends easily and I don’

I can't

I wondexr whether it's vight to k

family teases me about my dates.

home.
entertain my date.
me so much I

t know why.

sincera.,

igs goodnight.

Is it vight to have sex relations before maryviage?

I don't know what to do if my da

neck or pet.

My date insists that I prove my
It

My dates don't listen to what X

te insists that we

Love.

upsets me when wy date is not going just vight.

have

I am very conscious of my physical appearance.

Being overweight is a real

dating problem for me.

My steady lives in another town.

I don't know whether to go stea

dy.



10.

20.

30.

178.

SAMPLE ITEMS FROM THE SEX KNOWLEDGE INVENTORY
FORM X

What is the relation between sex attraction and love?
A. Sex satisfies a physical need only.

. Love always plays a part in sex attraction.

. Sex attraction is more important than love.

. Sex attraction is a normal part of love.

Sex attraction ends when there is no more love.

Ho O

What position should be used for sex relations?

A. A side position in which neither partnexr plays a
dominant role.

B. The man should be on top with the woman facing him.

C. The man should be on top with the woman facing away.

D. Any position in which the woman can move away if
relations are uncomfortable.

F. Any position that allows pleasant sex velations.

If a wife usually finds sex wrelations painiful, what is the
most probable reason?

A, Hexr wvagina is too small,

B. She ig nervous ov airaid.

C. Her bhusband's sex technigue ig bad.,

D. She and hex husband axe not well mated.

. She has a wvenereal disease.

On the average, how often do women have dreams that release
sex tensions?

A. Never.

B. Almost never.

C. Occasionally.

b. TIrequently.

L. Almost every night.

What is menstruation?

A, Clearing the body of impure blocod.

B. Byringing ova down to the womb.

C. Clearing unfertilized ova out of the womb.

D

. Clearing the womb to prepare again for possible pregnancy.

[ Nature's way of reducing sex desire in women.

What is the usual relation between pain during menstruation
and ease of childbixrth?

A, Any pain foretells some trouble with childbixrth.

B Only severe pain foretells trouble with childbixth.

C. No pain usually meansg childbirth will be easy.
D

s

. There is no relation between menstrual pain and childbirth.

Severe pain often means childbivth will be easy.
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FORM X - continued:

60.

70.

80.

How

does being unresponsive in sex relation affect a woman's

ability to become pregnant?

A.
B.

HTOO

How
to

Makes pregnancy impossible.

Greatly reduces ability.

Has no effect on ability.

Makes pregnancy more likely.

The effect depends on the kind of man she marries.

can one get a cream or lotion that will increase ability

have sex relations?

Buy it from some druggist.

Buy any cream containing hormones.
Buy it from certain dope peddlers.
Secure a doctor's prescription.
There are no such creams oxr lotions.

does the menopause usually aiffect a woman's sex dosive?
The effect depends on the amount of sex desire
before menopause.
Sex degire continues but therve can be no sexual
climax.
Sex desire is about the sawme as beifore or somewhat
increased,
Sex desire decreases at the beginning of menopause.
Women ' require much more stimulation before they
reach a climax.
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SAMPLE ITEMS FROM A COURTSHIP ANALYSIS

This Sometimes This I don't
makes I worxry bothers know
me about nme about

My Courtship Partner: happy this a lot this

1. has good taste in choice of
clothes.

10. has standards of honesty I
adnmire.

20. believes and feels as I do
about religion.

30. has close relatives who are
deformed ox retardaed.

40. prefers a

quiet evening with
me to paw

T
~ties.

50, must excel in an activity to
enjoy it.

60. Our families have about the
sanme income.

70, His or her mother likes and
accepts me.

80. enjovys rcrude and off
e

fengive
Jokes and stories

°

90. 1lives only for professional
and/or social success.

rl

U

100. enjoys spending money to

make others happy.

110. takes advantage of me and
uses me.

120, avoids making definite plans
for marriage.
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SAMPLE ITEMS IFFROM A MARRIAGE PREDICTION SCHEDULE

PART THREE

1. What is the attitude of ycur closest friend or friends to
your fiance(e)?
approve highly
approve with qualification
are resigned
_____disapprove mildly
______disapprove seriously

5. With how many of the opposite sex, other than your fiance(e),
have you gone steadily?
none
one
two

three or more

9. Give the attitude of your father and wmother toward youx
maxyi

_both approve

both disapprove
T mother disapproves
_ fathex disapproves
14, Has your steady relationship with your fiance(e) ever been
broken off temporarily?

never

once

twice
~ three or morxe times

PART FOUR

1. Do you and your fiance(e) engage in interests and activities
togethexr?
all of them
most of them
____some of them
a few of them
___none of them

el

5. What is the frequency of demonstration of affection you show
youxr fiance(e) (kissing, embracing, etc.)?

occupies practically all of the time you are alone
together

very frequent

occasional

raxre

almost never
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MARRAIGE PREDICTION -~ continued:

9. 1In leisure-~time activities:
_ we both prefer to stay at home
_____we both prefer to be "on the go"
one prefers to stay at home and the othexr to be "on

the go"

11. When disagreements arise between you and your fiance(e)

they usually result in:

agreement by mutual give and take
~_your giving in

your fiance(e) giving in
_____neither giving in

5 for the wrating of

schedule include tabl
the approximate

(Othexr parts of this
pecsonality traits of both partners and fo:
amount of agreement or disagreement on vavious matitexrs, including

religion, money, manners, friends, etc.)

=0
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